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Abstract
The purpose of the study is to determine the opinions of preschool teachers regarding the values of Turkish
children and Syrian refugee children. Phenomenology design, one of the qualitative research methods, was used in
this study. The study group of the research consisted of twenty-four pre-school teachers working in different cities,
namely Adıyaman, Kilis, Şanlıurfa, Gaziantep, and Hatay, where refugees live intensely. Purposeful sampling
method was used to determine the participants of the study. The data of the study were obtained by using
semi-structured interview form. The analysis of the data of the research was made by deductive content analysis.
The findings of this research reveal that Turkish children and Syrian children generally show similarities behaviors
according to the values of respect, responsibility, cooperation, friendship, and helpfulness. In addition, it has been
stated that Turkish children and Syrian children display negative behaviors according to the values of self-control
and tolerance.
Keywords: social values, preschool teachers, preschool education, refugee children
1. Introduction
It is observed that there has been an increase in the number of refugees around the world due to reasons such as
violation of fundamental human rights, discrimination, economic problems, natural disasters, and war. This
increase in the number of refugees has started to create serious problems such as housing, health, social cohesion,
and education in many countries. Refugees have to leave their countries and try to reestablish their lives in
different countries. Syria is one of the countries where many people have become refugees due to the war in their
country. Turkey is among the countries that come with intense migration of Syrian refugees. According to the
report of The Directorate General of Migration Management of Turkey (September, 2020) 3 million 621 thousand
968 people as refugees are in Turkey. One million 664 thousand 249 of these are children between the ages of 0-18.
Refugee children face serious problems in the country of migration. This situation puts refugee children at a
disadvantage (Ereş, 2015). Nutrition, sheltering, and health are serious problems for refugee children. In addition,
interrupting or not starting their education life is the most important problem they face (Duman & Snoubar, 2017).
Early intervention education programs could be come up with a solution for problems of refugee children.
Therefore, the participation of these children to education in the receiving country is essential (Bulut, 2015).
Schools provide an excellent environment for the development of refugee children (Ingleby & Watters, 2002). At
the same time, schools are one of the important places where refugee children communicate with the community of
receiving country (Tadesse, Hoot, & Watson-Thomspon, 2009). According to results of research, refugee children
have emotional and behavioral problems (Aghajafari et al., 2020; Betawi, 2019). It is therefore very important that
refugee children benefit from schools so that they can adapt healthily to the society they migrate to. Lunneblad
(2017) stated that preschool education institutions are supportive of refugee children.
A tolerance education environment should be provided for refugee children to benefit from preschool education
institutions. It is important that both teachers and other children are respectful and lovers to accept these refugee
children. This is the way the education environment is generally dependent on the knowledge, values, practices,
and attitudes of teachers (Kovinthan, 2016). Teachers who have never worked with refugee children have
experienced problems. It was revealed that teachers’ views of refugee children were important (Maharaj-Landaeta,
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2019). Teachers who have never worked with refugee children and have not received support for their education
can face some problems such as language problems, cultural problems, and behavioral problems. In his research in
Gerokosta (2017), he said that preschool teachers are demonstrating a positive attitude toward refugee children
adapting but need to be trained to support and solve problems they face. According to the literature, it was revealed
that teachers had problems communicating with refugee children due to language problems, faced serious
compliance issues, disciplinary issues, and cultural problems (Busch et al., 2018; Jennifer, Medici, Stewart, &
Cohen, 2011; Kiremit, Akpınar, & Akcan, 2018; Taşkın & Erdemli, 2018; Uzun & Bütün, 2016). According to the
research by Alhajii (2020), preschool teachers stated that refugee children have demonstrated behavioral problems
because of their arrival from a different society, culture, and environment of values. The adoption of values of
refugee children and non-refugee children from different cultures can be effective in reducing such problems.
Values education can be effective in teaching social values and how to behave towards to others (Franciamora,
2014).
Refugee children and other children in the community can adapt and respect each other by adopting social values.
Larson (2009) indicated that social values education contributes to the ideal environment for social adaptation in
schools. With social values education, children can gain the values of respect, love, responsibility, cooperation,
helpfulness, kindness, and self-control that they will reflect on their behavior. These values can also be effective in
adaptation of children to different cultures. Social values education can also provide a multicultural education
environment for children from different cultures (Berkowitz, 2002). Moreover, it has been revealed that the values
education program has a positive effect on the behaviors of preschool children (Stewart-Burrison, 2004).
Therefore, social values education should be included in the classroom environments, especially with refugee
children. In order to prepare a social values education program, it is important to know the current perceptions of
teachers for the values that children have.
This study is important for Turkish and Syrian refugee children to adapt to each other, to benefit refugee children
from educational environments and to determine early intervention programs for the education of refugee children.
Considering the limitations of the studies in the related field literature to reveal the perceptions of preschool
teachers regarding the values of Turkish and Syrian refugee children, this study attempted to determine the
perceptions of preschool teachers about the values of Turkish and Syrian refugee children. The general purpose of
this research is to examine the perceptions of preschool teachers regarding the values of Turkish and Syrian
refugee children. For this purpose, answers to the following questions were sought:
1)

According to preschool teachers, what are the positive behaviors of Turkish and Syrian refugee children
regarding the values of “respect, responsibility, cooperation, friendship, helpfulness, courtesy, self-control
and tolerance”?

2)

According to preschool teachers, what are the negative behaviors of Turkish and Syrian refugee children
regarding the values of “respect, responsibility, cooperation, friendship, helpfulness, courtesy, self-control
and tolerance”?

2. Method
2.1 Design of the Study
The present study investigated the perceptions of preschool teachers regarding the values of Turkish and Syrian
refugee children. The research was utilized phenomenology design, one of the qualitative research designs. The
phenomenology design gives the participants the opportunity to describe themselves and their life experiences. In
addition, researchers have the opportunity to deeply understand the common life experiences of a group of people
(Alase, 2017; Creswell & Creswell, 2017). In this study, the phenomenology design was used as it was aimed to
reveal the perceptions of preschool teachers towards the values of Turkish and Syrian refugee children.
2.2 Participants of Study
The participants of the study consisted of 24 pre-school teachers working in different cities, namely Adıyaman,
Kilis, Şanlıurfa, Gaziantep, and Hatay, where refugees live intensely. Purposeful sampling method was used to
determine the participants of the study. In this method, situations that are rich in information and considered
appropriate for the purpose of the research are determined as samples (Patton, 2014). For this reason, 24 preschool
teachers working in five different cities where intensely Syrian refugees live were selected. The sample consisted
of teachers who work in preschool, have Turkish and Syrian refugee children in their class, and who voluntarily
agree to participate in the study.
13 teachers from Adıyaman participated in the study. These teachers have at least 1 and at most 8 Syrian refugee
children in their classrooms. The number of Turkish children in the class is at least 8 and at most 24. In terms of the
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total number of children, the class size consists of at least 15 and at most 25 children. 2 teachers from Kilis
participated in the research. The number of Turkish children in the classes of these teachers is at least 10 and at
most 12. The number of Syrian children is at least 6 and at most 21. Class size is at least 18 and at most 31. 3
teachers from Şanlıurfa participated in the research. The minimum number of Turkish children in the classes of
these teachers is 14 and the maximum is 23. The number of Syrian children is at least 3 and at most 4. In terms of
class size, it is at least 17 and at most 27. 5 teachers from Gaziantep participated in the research. The number of
Turkish children in the classes of these teachers is at least 14 and at most 21. The number of Syrian children is at
least 1 and at most 8. The total number of children is at least 19 and at most 22. One teacher from Hatay
participated in the research. The total number of children in this teacher’s class is 17, including 15 Turkish and 2
Syrian. In total, 24 teachers from five different cities participated in the research. There are 518 children in the
classrooms of these teachers, 405 of them Turkish and 113 of them Syrian.
2.3 Data Collection Tool
In literature, it was revealed that teachers stated ‘respect, responsibility, cooperation, friendship, helpfulness,
kindness, self-control and tolerance’ as the values that preschool children should gain (Erkuş & Yazar, 2013;
Kozikoğlu, 2018; Ogelman & Sarıyakaya, 2015). These eight values were determined in accordance with the
purpose of the study. In this study, a semi-structured interview form developed by the researchers was used as a
data collection tool. For the questions to be included in the interview form, the relevant field literature was first
examined. The form included different semi-structured questions for each value. There were twenty-eight
questions in total, four (4) for self-control, four (4) for respect, five (5) for tolerance, two (2) for kindness, four (4)
for responsibility, three (3) for cooperation, three (3) for helpfulness and three (3) for friendship value. Exemplary
questions of the interview form were “how does Turkish/Syrian children react in situations of conflict with their
friends?”, “Do Turkish/Syrian children talk kindly with their friends?”, “Do Turkish children help their Syrian
refugee friends?” An expert evaluation form was created for the prepared teacher interview form. With the expert
evaluation form, the experts were asked to fill in the questions in the teacher interview form according to the
suitability of the stated values or not, and to make the necessary explanations in the inappropriate items. The
prepared interview form was sent to a total of five experts, four of whom were preschool education specialists and
one of them the field of assessment and evaluation. In line with the expert feedback, the inter-expert agreement
coefficient was checked for the questions in the interview form. As a result of the statistical process, the Fleiss
Kappa coefficient of the evaluations given by the experts was calculated as (=0.85). Landis and Koch (1977) stated
that “there is near perfect agreement between 0.81 and 1” regarding the obtained κ values. Accordingly, it can be
said that there is a perfect close match between experts for the interview form.
2.4 Data Collection Process
During the data collection process, face-to-face interviews were made with the teachers in Adıyaman city center,
and phone calls were made with the other teachers. In addition, e-mail addresses were requested from the teachers.
Teachers were sent a voluntary participation form and interview form, which included the purpose and ethical
dimension of the research, in e-mail. Interview dates and times were determined by contacting the teachers one by
one. Interviews were held on the dates determined by the teachers. Each meeting lasted approximately 30 minutes.
The interviews were recorded with a voice recorder. Interviews recorded with a tape recorder within the
knowledge of the participants were transcribed. Every conversation heard during the transcription of the recorded
conversations was written without any correction. Codings like “T1-T24” were used for teachers.
2.5 Data Analysis
The analysis of the data of the research was made by deductive content analysis from qualitative data analysis.
Deductive content analysis is used to test an existing theory, concept, model, or hypothesis (Kızıltepe, 2015). With
deductive analysis, first themes are created, then categories and codes are determined, and matrices that are
structured according to the purpose of the study are also used (Patton, 2014; Kızıltepe, 2015). In this research,
firstly themes were determined. According to the purpose of the study, these are the values that Turkish and Syrian
children do not differ according to the preschool teachers, the values that the children differ, and the reactions of
the children according to their Turkish or Syrian friend status. Then, the categories for each theme were
determined. In the determination of the categories, open-ended questions in the data collection process of the
research were determinative. The question roots in each question have created categories. After the categories
were determined, the answers of the interviewed teachers were listed under the related questions and the codes
were revealed. While revealing the codings, all opinions answered to the research question are combined under the
same code. After the codes were determined, the whole text was reviewed again and again for content analysis and
the codes, categories and themes were finalized. In the process of interpreting the findings, direct quotations were
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made from the teachers’ expressions and it was supported whether the obtained results were meaningful in
themselves. In this way, it is aimed to increase the reliability of the research.
2.6 Ethical Aspect of the Research
Ethics committee approval was obtained for this research. The approval of the Social and Human Sciences Ethics
Committee of Adıyaman University was given at the meeting dated 10/11/2020 and with the decision number of
2020/22. The selection of the participants was made with the criteria determined in line with the purpose of the
study. Participants were given a voluntary participation form containing the purpose and scope of the research. All
participants stated that they voluntarily agreed to participate.
3. Results
The general purpose of this research is to find out what teachers’ perception of the values that children have. These
perceptions obtained as a result of the content analysis of the data were presented within the framework of the
sub-questions of the research.
3.1 Teachers’ Views on Positive Behaviors of Turkish and Syrian Children According to Their Values
The findings of teachers’ opinions about the positive behaviors of Turkish and Syrian children according to the
values they have are presented in Table 1.
Table 1. Findings regarding the positive behaviors of Turkish and Syrian children according to their values

Value
Respect

Responsibility

Cooperation
Friendship

Syrian
children

Difference Status

Categories

Codings

f

%

f

%

Codings

f

%

Accepting your friends’

Yes

16

15.68

14

14.58

Yes

10

41.66

No

14

58.33

Yes

6

25

No

18

75
37.50

feelings/ideas
Status of fulfilling their
responsibilities

No

11

10.78

9

9.73

When the teacher gives

15

14.01

13

12.62

8.41

9

8.73

2

1.94

According to the rules
Does not fulfill

9

Yes

22

29.72

18

25

Yes

9

No

4

5.40

6

8.33

No

15

62.50

Preferring Syrian/Turkish

Yes

16

21.62

15

20.83

Yes

5

20.83

friends in their games

No

8

10.81

9

12.50

No

19

79.16

Yes

24

22

30.55

No

-

2

2.77

Everyone

14

19.44

Yes

7

29.16

Close friends

7

9.72

No

17

70.83

Collaborate

Help
Helpfulness
Who do they get help from

Kindness

Turkish
children

Polite speech

33.33

24

33.33

Teacher

3

4.16

Yes

20

37.73

8

16.66

Yes

8

33.33

No

9

16.98

16

33.33

No

16

66.66

Table 1 contains the findings of preschool teachers’ opinions regarding the positive behaviors of Turkish and
Syrian children according to the values they have. When the views on value of respect are examined, teachers
stated that Turkish and Syrian children generally “accept the feelings and ideas of their friends”. According to the
category of “fulfilling their responsibilities” considered within the scope of the value of responsibility, it is seen
that Turkish and Syrian children mostly fulfill their responsibilities “when a teacher gives them” and “according to
the rules”. According to the value of cooperation, teachers stated that Turkish and Syrian children generally
cooperate. According to the category of “preferring Turkish or Syrian friends in their games”, which is considered
within the scope of friendship value, it is seen that children mostly prefer their Turkish or Syrian friends in their
games. The categories of “helping” and “who are they getting help from” have emerged within the scope of
helpfulness value. According to the category of helping, teachers stated that Turkish and Syrian children generally
helped. When the category of “Who are they receiving assistance from” is examined, it is revealed that Turkish
children get help from “everybody-teacher-close friend” and Syrian children get help from “everyone”. Within the
scope of courtesy value, the category of “polite speech” has been handled. According to this category, teachers
stated that Turkish children mostly speak politely, but Syrian children do not. Teachers also stated that the values of
respect, responsibility, cooperation, friendship, helpfulness, and kindness of children generally do not differ from
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their Turkish and Syrian friends.
T24: “They fulfill their responsibilities under my guidance… I constantly repeat the commands, telling them how
to do it… they don’t react when I give the responsibility, it doesn’t matter if they are Turkish or Syrian …… they
react violently when they suffer injustice and sometimes, they complain to me ... Some can directly go and beat
his friend. Syrian children show the same reaction …… there is no difference in their reactions, they show the
same reaction.
“T1:” Children help each other, especially in art activities, children make conscience… there is no
discrimination among their friends, they help each other when help is provided… Children with leadership
characteristics sometimes do not ask for help, of course. “
T3: “There is a kindly conversation between Turks and Syrians. Syrians do not have a proper and polite sentence
because they are new in the language. Due to the language problem, courtesy is not much. “
T5: “They do it, they collaborate. Turks offer cooperation to their Syrian friends. Turks always add Syrians. In
the first place, I experienced this problem in my classroom for a month or so when the school was opened, they
were a little excluded. Then, over time, children started to accept Syrian students, and they also accept us. “
T8: “In their games, Turkish children prefer Syrians and Syrians prefer Turkish children. For example, while
collecting toys, feeding, Turkish students go and share their own food with them without telling them… Syrians
do not share this.’’
3.2 Teachers’ Views on Negative Behaviors of Turkish and Syrian Children According to Their Values
The findings of teachers’ opinions on the negative behaviors of Turkish and Syrian children according to their
values are presented in Table 2.
Table 2. Findings regarding the negative behaviors of Turkish and Syrian children according to their values

Value

Categories
Their negative reaction to the conflict
situation

Self-regulation
Methods of dealing with negative emotions

Tolerance

Turkish

Syrian

Children

Children

Codings

f

%

f

%

Violence

11

9.16

13

11.11

Complaint

9

7.50

5

4.27

Crying

-

-

3

2.56

Violence

10

9.80

13

13.54

Complaint

5

4.90

5

5.20

Talk

4

3.92

-

-

Offended

3

2.90

-

-

Crying

3

2.90

4

4.16

Difference Status
Codings

f

%

Yes

10

41.66

No

14

58.33

Anger

-

3

3.12

Silence

6

4.76

6

4.83

Respect

6

4.76

-

-

Reactions to Negative criticism of

Violence

5

3.96

8

6.45

Yes

4

16.66

themselves

Crying

4

3.17

7

5.64

No

20

83.33

Defend

4

3.17

-

-

Complaint

3

3.12

3

2.41

When Table 2 is examined, findings regarding the negative behaviors of Turkish and Syrian children according to
their values are seen. Accordingly, the value of self-control has been handled in the dimensions of “negative
reactions according to the conflict situation” and “methods of dealing with negative emotions”. According to the
category of “negative reactions according to the conflict situation”, teachers stated that Turkish and Syrian
children generally resort to “violence” and “complaint” in case of conflict. When the category of “methods of
dealing with negative emotions” was examined, it was found that the vast majority of Turkish and Syrian children
showed “violence”. Apart from this, teachers stated that Turkish children show “complaint-talk-offense-cry” and
Syrians show “complaint-cry-anger”. The value of tolerance has been examined in the category of “their reactions
to negative criticism against themselves”. According to this, teachers stated that Turkish children react to
“silence-respect-violence-cry-defense and complaint” and Syrian children react to “violence-cry-silence and
complaint”. It has been stated that “silence and showing respect” are seen more in Turkish children and “violence
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and crying” are seen more in Syrian children. Teachers also stated that the self-control and tolerance values of
children generally do not differ according to their Turkish and Syrian friends.
T11: “If the children understand the criticism, they either cry or get upset or come and complain to me. There is
also a general thing among Syrian students, either they turn to him and get angry or beat him, or he does not say
anything… When the Turkish child criticizes the Syrian; here they fight him, they beat him. Syrians frankly fight
a lot. They beat them too much, either they are too with drawn or they beat too much. If the Syrian criticizes, the
Turk will come and complain to me immediately, but the Turks also have fights, something is happening with the
child, if they have trouble …… When their friends make a mistake, they come to me and speak. They complain
that my teacher! he/she did it like that or something. There are too many complaints…”
T2: “The first reaction of the Syrians when there is a conflict is hitting the Turks, but the Turkish children shout
at the Syrians. They try to deal with the conflict between the Turks by talking to each other. If the children cannot
solve their problems, they come to me. Among the Syrian children, passive children come to me and complain
like “teacher! teacher!”
T6: “Usually there are hitting, violent things. There is a hitting immediately, so there is nothing like expressing it
or telling someone. For example, I had a problem with you, I hit you immediately ……… They accept the
opinions of their friends. They also accept the ideas of Syrian children, they actually like it very much, the
Turkish perspective on them is really nice, but they are a little different …… When his friend does something
different, they get involved in him, the children do not cause trouble. They even like to be involved …… They get
into their game with the Syrian child, and he gets into their game. We have no problem with that.”
4. Discussion, Conclusion and Recommendations
As a result of this study, which examined pre-school teachers ‘perceptions of the values of Turkish and Syrian
children, two main themes emerged, namely, teachers’ opinions regarding the positive and negative behaviors of
Turkish and Syrian children according to their values.
When the results regarding the positive behaviors of children according to their values are examined, teachers
stated that Turkish and Syrian children generally show similarities in respect, responsibility, cooperation,
friendship, and helpfulness values. In this context, it has been revealed that children accept the feelings and ideas
of their friends, fulfill their responsibilities, cooperate, prefer their Turkish and Syrian friends in their games and
help them. However, teachers also stated that the values of respect, responsibility, cooperation, friendship,
helpfulness, and kindness that children have are generally similar to their Turkish and Syrian friends. Çiçekoğlu,
Durualp, and Kadan (2019) compared the peer relationships of refugee and non-refugee children in the preschool
period, and researchers were stated that refugee and non-refugee children were at a similar level in social behavior
for aid purposes. Gaias, Gal, Abry, Taylor, and Granger (2018), on the other hand, found that children who were
educated with people from different cultures in preschool classrooms were more successful in making friends with
their different peers as a result of their research. In addition, as a result of the study in which Bouillet and Miskeljin
(2017) examined the effect of the education model of respect for differences in the preschool period, it was
revealed that children were willing to communicate with other children with different characteristics and identities
and they respect each other. Accordingly, it can be said that Turkish and Syrian children from different cultures
receive education in the same classroom environment in the preschool period has a positive effect on the values of
solidarity, friendship, respect, responsibility, and cooperation. Looking at the results regarding the value of
courtesy, it was revealed that Turkish children generally speak politely, but Syrian children do not. Yanık-Özger
and Akansel (2019) revealed that the language problem is an important factor as a result of their research
examining the peer culture in the preschool education environment with Syrian children. It was stated that Syrian
children’s Turkish knowledge level is effective in learning classroom rules and communicating with other
children. In addition, as a result of the study conducted by Uzun and Bütün (2016), it was revealed that Syrian
refugee children in preschool education institutions had serious problems with their teachers and peers because
they do not speak Turkish. In this context, it can be achieved that speaking the same language in the classroom
environment can be achieved in the kindness of children from different cultures towards each other. However, it
can be thought that the language problem is an obstacle for Syrian refugee children to express themselves.
According to the self-control value of the children, teachers stated that Turkish and Syrian children generally
resorted to violence and complained about their friends. Aydoğan and Özyürek (2013) found that preschool
teachers stated that parents’ attitudes and violent programs on TV were the causes of violent behavior in children in
their classrooms. Winslow and Shaw (2007) found that preschool children living in disadvantaged areas are more
likely to display violent behaviors. Participants of the study, teachers defined the neighborhoods where their
schools are located as disadvantageous. Therefore, both Turkish and Syrian children showing violence within the
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scope of their self-control value can be explained by the conditions of the disadvantaged region they live in, the
attitudes of their parents and the programs containing violence on TV. According to the value of tolerance, it has
been revealed that Turkish children generally show “silence and respect”, and Syrian children show “violence and
silence”. Research has revealed that refugee children show high levels of emotional and behavioral problems
(Bronstein & Montgomery, 2011). The fact that Syrian children resort to violence when criticized by their friends
can be explained by the emotional and behavioral problems experienced as a result of being a refugee.
As a result, preschool teachers stated that Turkish and Syrian children display positive behaviors according to the
values of respect, responsibility, cooperation, friendship, and helpfulness. According to the value of kindness,
while Turkish children also display positive behavior, it has been revealed that Syrian children do not have positive
behaviors because they cannot speak Turkish. It has been stated that Turkish and Syrian children display negative
behaviors according to the values of self-control and tolerance.
According to the results obtained from the research, it is possible to offer some suggestions to preschool teachers.
Teachers can include group activities for Turkish and Syrian children to address the values of cooperation,
friendship, responsibility, and helpfulness. They can organize activities aimed at different cultures and activities to
respect differences in the classroom in order to respect their values. Teachers can inform parents about the TV
programs, videos, and internet games the children watch on the conflict situation and methods of dealing with
negative emotions. Coping with conflict situations and negative emotions can also prevent children from showing
violence through family involvement in this way. Individual education programs can be applied to refugee children
on language problems. In this way, teachers can help refugee children express themselves. By supporting the
classroom environment with visuals featuring different cultures, they can raise the awareness of children about
respect for differences.
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