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Abstract
Self-leadership is a form of leadership that has emerged in the last quarter of a century. The purpose of this study is
to determine whether there is a difference in self-leadership strategies between students who choose leadership
course and do not choose. The sample of this research consisted of 144 sports management students in 2018; 35
female (24.3%) and 109 male (75.7%). The average age of students is 22.38 (sd=2.88). While 30 students (20.8%)
stated that they chose leadership course, 114 students (79.2%) stated that they did not choose leadership course. In
this study, the Turkish version of Abbreviated Self-Leadership Questionnaire (ASLQ) was used as a data
collection tool, but original ASLQ was developed by Houghton et al. (2012). The Turkish version of the scale was
adopted by Şahin (2015). As a result of the reliability analysis, the Cronbach’s alpha value was found to be .74.
There was a significant difference between ASLQ total scores of students who choose the leadership course and do
not choose (yes/no). There was a significant difference between students who choose the leadership course and do
not choose (yes/no) and the subscale scores; behavior awareness and volition, constructive cognition, and task
motivation. According to the results obtained through the analysis, hypothesis 1 and 2 were accepted.
Keywords: leadership course, leadership training, self-leadership, sport management student
1. Introduction
Since its emergence or recognition, leadership has been a curious concept for researchers to make a definition. In
most of the definitions related to leadership, there are statements such as leading a group, mobilizing, motivating
the employees to make their business more efficient, gathering a group of people for a specific purpose, perceiving
the problem and showing the solution options to the members (Doğan, 2007; Eren, 2000; Sungur, 1997). When the
leadership theories are examined, it is seen that it develops in four basic stages. In general, leadership theories are
classified as follows: Trait Theory in the 1930s, Behavioral Theories in the 1940s, Contingency Theories in the
1960s, Modern/Contemporary approaches to Leadership in the 1970s, and Neo-Charismatic Theories in the 1990s.
When the Modern Leadership Theories are examined, it is seen that leadership styles such as cultural leadership,
visionary leadership, teaching leadership, ethics leadership, super leadership and self-leadership emerged. Stewart
et al. (2011) stated that some studies have focused on the concept of self-leadership in the last 30 years. Bozyigit
(2018) also stated that research on leadership will continue.
Self-leadership is a form of leadership that has emerged in the last quarter of a century. It refers to direct
self-motivation tasks of individuals and their self-directing (Manz, 1986). Self-leadership can be expressed as
leading or a process of influence (Neck & Manz, 1992). Neck and Manz (1996) stated that self-leadership focuses
on the individual’s thoughts and self-behaviors, and Godwin et al. (1999) also indicated that it focused on
cognition and behavior. This is in the form of mental imagery, self-talk, beliefs, thought patterns, and assumptions
(Manz, 1986; Manz & Sims, 1980; Neck & Houghton, 2006). According to Houghton and Neck (2002),
self-leadership is a process through which people influence themselves to achieve self-motivation and
self-direction necessary to behave and perform in desirable ways. At the same time, there are some practical
strategies and specific self-leadership skills areas, and these include self-goal-setting, rehearsal, self-observation,
self-job redesign, self-reward, and self-management of internal dialogues and mental imagery (Pearce & Manz,
2005).
Based on the theoretical bases in social cognitive theory and intrinsic motivation theory, self-leadership consists of
three different strategies (Anderson & Prussia, 1997; Houghton & Neck, 2002; Kazan, 1999; Manz & Neck, 2004;
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Manz & Sims, 2001; Neck & Houghton, 2006). These strategies are behavior-oriented strategies, natural reward
strategies and constructive thinking pattern strategies (Manz, 1986, 1992), when these strategies are briefly
explained.
Behavior-focused strategies; Politis (2006) stated that Manz developed a theory, which goes beyond the
Bandura’s study of self-control. According to this theory, behavior-focused strategies provide specific approaches
to identify ineffective behaviors and to replace them with more effective ones (Houghton et al., 2012). These
strategies include self-reward, self-cueing, self-observation, self-punishment, self-goal setting, self-correcting
feedback and practice and are based on these processes (Doğan & Şahin, 2008; Manz, 1992; Manz & Neck, 2004;
Manz & Sims, 1980; Neck & Houghton, 2006; Tabak, Sığrı, & Türköz, 2013). Houghton and Neck (2002) stated
that these strategies were designed to encourage positive, desirable behaviors that lead to successful outcomes,
while suppressing negative, undesirable behaviors that lead to unsuccessful outcomes. In another study, Neck et al.
(2003) expressed that the construct of the “organizational environment” constituted an important element in their
comprehensive model.
Natural reward strategies focus on the enjoyable aspects of a task or an activity (Anderson & Prussia, 1997; Manz
& Neck, 2004; Manz & Sims, 2001; Neck & Houghton, 2006). Natural reward strategies can be expressed as
situations in which the fun aspects of the task or activity are motivated or rewarded by the individual. First of all,
the task or activity should be provided with a pleasurable qualification, so a natural reward should be provided.
Then, the individual should move away from the negative aspects of the task and focus on rewarding aspects
(Manz & Neck, 2004; Manz & Sims, 2001; Neck & Houghton, 2006). In this way, the individual who focuses on
the pleasant aspects of the task exhibits better performance and increases their performance (Houghton & Neck,
2002). In a study conducted by Güllü (2018), it was found that employees had a higher than average level of
happiness. Employees’ positive thinking about this happiness situation can create their own natural reward
strategies. These strategies consist of two basic natural reward strategies: building more pleasant features for the
task and shaping perceptions for the task (Manz & Neck, 2004; Manz & Sims, 2001; Neck & Houghton, 2006).
Constructive thought pattern strategies can be expressed as the formation of constructive thought patterns and the
formation of habits that will affect the performance positively. Neck et al. (2003) stated that Manz (1992)
described a thought pattern as “certain ways of think about our experiences” and “habitual ways of thinking”.
These strategies include the definition and change of non-functional beliefs and assumptions, mental images, and
self-talk (Neck & Houghton, 2006). Positive and effective thought patterns are developed. Negative thoughts are
reduced (Manz, 1986; Manz & Neck, 2004; Manz & Sims, 2001; Neck & Houghton, 2006; Neck & Manz, 1992,
1996). Mental imagery refers to imagining successful performance of task before it is actually completed (Neck et
al, 2003). According to Ekmekçi (2017), mental imagination is a very effective mental preparation technique.
Imagery means fully imagining and animating in the mind.
More and more companies faced adaptive challenges: changes in societies, markets, and technology around the
globe were forcing them to clarify their values, develop new strategies, and learn new ways of operating. And also,
the most important task for leaders in the face of such challenges was mobilized people throughout the
organization to do adaptive work, and for many senior executives, providing such leadership was difficult (Heifetz
& Laurie, 1997). In the light of these influences, many researchers (Manz, 1986; Manz & Sims, 1980, 1987, 2001;
Markham & Markham, 1995; Politis, 2003; Robbins, 2003; Stewart & Manz, 1995) investigated self-leadership
strategies and self-management.
Leadership has been a common topic for historians, psychologists, political scientists, and people in practice and
organizational behavior experts in different fields (Vohra et al., 2015). In the last century, more than 200 articles
were published related to leadership. However, there is little emphasis on whether leadership training is valuable
(Avolio, Avey, & Quisenberry, 2010). Nowadays, leadership training is becoming increasingly important. It can be
said that leadership training is very important in developing the above mentioned strategies. There are various
institutions and organizations providing leadership training. Leadership training is offered online and in schools as
formal education. Kirchner and Akdere (2014) also stated that worldwide organizations benefit from leadership
development programs. Ardichvili and Manderscheid (2008) indicate that in leadership development programs,
maximum percentage of funds allocated to education and development departments usually go to leadership
development.
Social, economic, political, and technological changes and developments in the global world affect the need for
more effective leaders in the business sector (Amagoh, 2009). Leadership and need for leader is often discussed in
modern administrations. Managers are expected to have leadership characteristics. Therefore, leadership training
should be given to every student who receives management training.
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Most leadership training programs are not designed for habit formation. These programs are event-based trainings,
meaning that the training takes place over a day or two (Levy, 2018). There are many training programs organized
specifically for leadership development (Boyce, Jackson, & Neal, 2010). An ideal program to train leaders should
include: create a knowledge base, gain the desired skills, and help them understand their own beliefs and values
and their impact on others (Stech, 2008). Leadership coaching is also one of these programs, and it focuses
specifically on the student (Ely et al., 2010). Leadership training should aim to bring new skills to leaders. This can
be thanks to long-term training.
There are training programs for management education at universities in Turkey. For example; Department of
Business Administration, Department of Labor Economics and Industrial Relations, Political science and public
administration etc. The Sports Management Department is also one of them. The Department of Sport
Management is one of the departments that are given management education for sports.
In the research, when the educational programs of the sports management students are examined, it is determined
that there are many different courses related to management. However, courses related to leadership are in elective
courses and the course is 3 hours per week, and they can be selected once during the 4-year training period.
According to Information Package and Course Catalogue of Pamukkale University (PAU-IPCC, 2018), these
courses are as follows:
The courses in this department are divided into elective and compulsory courses. The compulsory courses on
management are management science, public administration, general business, sport management, recreation
management, ethics in sport and management, organization management, special topics in sports management.
Elective courses related to management include club structure management and problems, international sports
management, contemporary developments in management, crisis management, risk management, total quality
management, strategic planning in management, sports officiating and competition management. Elective courses
related to leadership; leadership and sports, group dynamics and leadership, and educational leadership.
In the light of all this information, in this research, the importance of leadership training has been emphasized. For
that reason, the aim of this study is to determine whether there is a difference in self-leadership strategies between
students who choose leadership course and do not choose. Two hypotheses were created for this purpose:
Hypothesis 1. There is a significant difference between ASLQ total scores of students who choose the leadership
course and do not choose.
Hypothesis 2. There is a significant difference between the subscale scores of students who choose the leadership
course and do not choose.
2. Method
2.1 Participants
The sample of this research consisted of 144 sports management students in 2018; 35 female (24.3%) and 109 male
(75.7%). The average age of students is 22.38 (sd=2.88). While 30 students (20.8%) stated that they chose group
dynamics and leadership course, 114 students (79.2%) stated that they did not choose group dynamics and
leadership course.
2.2 Procedure
All data were collected during the spring semester of 2018. Participants were informed about the research. The
questionnaire was administrated by the researcher to participants during the lessons. Students were encouraged to
ask questions if they had difficulty understanding instructions or items in the questionnaires. And, also, it was
stated that the research results can be shared with them. The questionnaire was completed on average 6 minutes.
2.3 Measures
In this study, the Turkish version of Abbreviated Self-Leadership Questionnaire (ASLQ) was used as a data
collection tool, but original ASLQ was developed by Houghton et al. (2012). The Turkish version of the scale was
adopted by Şahin (2015). His study the results indicated that the one-factor model provided the best fit compared to
the three-factor model of the ASLQ. And also, he found that total score on the ASLQ correlated strongly with the
RSLQ (Houghton and Neck, 2002). Cronbach’s alpha value of the Turkish version of the ASLQ was found to
be .75 by Şahin (2015). The questionnaire has included nine items. It is a 5-point Likert-type scale ranging from 1
(strongly disagree) to 5 (strongly agree). All its items are positive. There are three subscales in the questionnaire. 1)
behavior awareness and volition, 2) task motivation, and 3) constructive cognition.
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2.4 Analyses
In this study, SPSS package program was used for statistical analysis. In the analysis of the data, Z-test was used
to determine whether the scores are normally distributed. It was determined that the resulting analysis data were
normally distributed. The t test was used to determine the difference between the two groups (Büyüköztürk,
2018). The significance level for hypothesis was determined to be .05. As a result of the reliability analysis, the
Cronbach’s alpha value was found to be .74.
3. Results
The results of the hypotheses to be tested in the current study were given in the tables below.
Hypothesis 1. There is a significant difference between ASLQ total scores of students who choose the leadership
course and do not choose.
Table 1. T test results according to ASLQ total score
ASLQ

Total score

n

x

sd

sd mean

Yes

30

39.43

3.953

.722

No

114

35.62

4.841

.453

Total

144

Choosing course

t test
t

sd

p

3.973

142

.000*

p<.05.
There was a significant difference between ASLQ total scores [t(142)=3.973, p<.05] of students who choose the
leadership course and do not choose (yes/no).
Hypothesis 2. There is a significant difference between the subscale scores of students who choose the leadership
course and do not choose.
Table 2. T test results according to the subscale scores
n

x

sd

sd mean

Yes

30

13.33

1.625

1.626

No

114

12.20

1.942

1.942

Yes

30

12.90

1.787

1.788

No

114

11.75

2.046

2.046

Yes

30

13.20

1.374

1.375

No

114

11.67

1.994

1.994

Total

144

ASLQ

Choosing course

Behavior awareness and
volition
Task motivation
Constructive cognition

t test
t

sd

p

2.930

142

.004*

2.797

142

.002*

3.966

142

.000*

There was a significant difference between students who choose the leadership course and do not choose (yes/no)
and the subscale scores; behavior awareness and volition [t(142)=2.930, p<.05], task motivation [t(142)=2.797,
p<.05], constructive cognition [t(142)=3.966, p<.05].
4. Discussion
In this study, self-leadership levels of Sports Management students who choose and do not choose leadership
courses were examined. The results of the research revealed that the students who chose leadership courses were
above the average score in terms of leadership strategies. And, it was observed that the students who chose the
leadership course had higher leadership scores than the students who did not (Table 1). Statistically, a significant
difference was found between the total scores of the students who chose the leadership course and the scores of the
students who did not. According to this result obtained, it can be interpreted that it is important to take leadership
training. And also, a significant difference was found between the subscale scores of the students who chose the
leadership course and the scores of the students who did not (Table 2). This finding shows that the students who
choose the leadership course have higher scores in terms of behavior awareness and volition, constructive
cognition, and task motivation. Extejt and Smith (2009), in a study on leadership development through
participation in sports teams, found that the leadership skills of sports team participants differed from
non-participants. Tekin and Zorba (2001) also stated that in sport and recreational organizations, sport
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administrators were responsible for determining the goals and empowering subordinates to achieve the results, and
emphasize the importance of the leadership abilities of the managers in the success of the organization. As a result
of a study conducted by Külekçi (2016), it was found that education was effective in the development of students'
leadership skills in leading a group. In a similar study conducted by Marcketti et al. (2011) in relation to
development of student leadership in the event management course, it was found that the students' mean scores
increased significantly for all the application areas between before and after. Özçelik-Herdem (2019) suggests in a
study that efforts should be made to start developing self-leadership skills of the students.
5. Conclusion
Leaders in sports institutions know the use of all kinds of resources, and not only control but also pioneer of
development and innovation (Imbroda-Ortiz et al., 2015). According to some researchers (Riggio, 2008; Virakul &
McLean, 2012), the success of the institution or corporation depends on the ability of the organization to develop
the leadership capability of its personnel. Development takes place through education. Therefore, it can be said
that the high level of leadership strategies of the students can be effective in the success of the organizations they
will work in the future. It is thought that students can be a successful manager-leader by combining what they have
learned in leadership trainings with the practices in the workplace.
In this study, two hypotheses were established regarding the self-leadership levels of the students who chose and
did not choose the leadership course. According to the results obtained through the analysis, hypothesis 1 and 2
were accepted. In the literature, although there was a lot of research on leadership and self-leadership (Al-Jamal &
Ghamrawi, 2015; Arlı & Avcı, 2017; Ay et al., 2015; Furtner et al., 2010; Godwin et al., 1999; Ho & Nesbit, 2013;
Kalyar, 2011; Semerci, 2010; Sesen et al., 2017; Türköz et al., 2013; Zyl, 2012), there could not come across
research on the students who chose leadership education.
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