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Abstract 
The purpose of this study is to examine the correlation between Teachers' Self-efficacy beliefs, locus of control 
and intercultural sensitivities and to analyze these variables based on various demographic variables. The data of 
the study were collected through teachers’ locus of control scale developed by Sadowski, Taylor, Woodward, 
Peacher, & Martin (1982) adopted into Turkish by Buluş (2011), teachers’ self-efficacy beliefs scale developed 
by Dellinger, Bobbett, Olivier, & Ellet (2008) adopted into Turkish by Taşkın & Hacıömeroglu (2010) and 
Intercultural Sensitivity scale developed by Chen & Starosta (2000) adopted into Turkish by Bulduk, Tosun, & 
Ardıç (2011). The research is a descriptive study in relational screening model. 237 volunteer teachers who 
worked in different schools all of which are in the city of Bursa participated in the research. According to the 
results of the research, the self-efficacy beliefs of the teachers participating in the research differ significantly 
from the variables studied in the scope of the research according to the branch and seniority variables. The 
intercultural sensitivity of the teachers differed significantly only according to the seniority variable. It has been 
determined that the level of locus of control of teachers is not significantly different from the variables studied in 
the scope of the research. It was determined that there was a statistically significant relationship between 
teachers’ self-efficacy beliefs; intercultural sensitivity and locus of control levels. It was also found that 
self-efficacy beliefs and intercultural sensitivity variables together account for 30% of change in locus of control. 

Keywords: self-efficacy belief, locus of control, intercultural sensitivity 

1. Introduction 
To be successful in education, all elements of education must have the highest quality. Teachers, one of the most 
important among the many elements of education, are supposed to have the quality of teaching profession and 
field knowledge, observing national, moral and universal values, carrying out the teaching and learning process 
effectively (MEB, 2017). As well as having such qualities, in order to have success in education, teachers are 
expected to have the belief that they are able to do this. 

Looking at the self-efficacy beliefs of teachers in order to understand how much they have in this regard, in 
terms of its importance, has been one of the most studied topics in recent years. Self-efficacy; is one of the 
concepts of Social Learning Theory and is defined as the judge of self about the capacity of the individual to 
organize the activities required for the individual to exhibit a certain performance (Zimmerman, 1995). Bandura 
(1995) argues that what is believed to be true, rather than the reality itself, is more effective in human behavior 
(as cited in Seçkin & Başbay, 2013). When people perceive their competences less than it actually is, this causes 
them to use less of their capacities. However, higher perceptions often have a positive effect on their 
performances (Tschannen-Moran, Hoy, & Hoy, 1998). 

Self-efficacy beliefs also affect people’s emotional reactions and thinking styles. Individuals with high 
self-efficacy beliefs can be more calm and productive when faced with challenging work. Individuals with lower 
self-efficacy beliefs are more anxious because they perceive their work to be more difficult than it actually is, 
and healthier thinking also becomes more difficult. Thus, self-efficacy beliefs affect people’s achievements quite 
significantly (Pajares, 2002; as cited in Seçkin & Başbay, 2013). It is understood that the concept of self-efficacy 
is one of the important variables for success in the teaching profession. Teachers are expected to have high 
self-efficacy perceptions in order to optimize their capacities during the education process. Teacher self-efficacy 
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perception can be defined as the belief that a teacher can improve his / her students in all aspects to the desired 
level (Özata, 2007). 

Why do some teachers have a more positive attitude towards education than other teachers, even though almost 
every teacher has many problems in the educational environment? Among many reasons, one of the most 
important reasons is the teachers’ self-efficacy beliefs (Rimm-Kaufman & Sawyer, 2004; as cited in Çapri & 
Kan, 2006). Pajares (1992; as cited in Yılmaz & Çokluk Bökeoğlu, 2008) states that teachers with high 
proficiency beliefs are more open to try new approaches in the educational process, have more close 
relationships with their students, and their students take more responsibility in learning process. Self-efficacy 
beliefs contribute to the acquisition of important information in terms of the training of advanced teachers with 
problem solving abilities, and with the desire and self-sacrifice that teachers can fulfill (Taşkın & Hacıömeroğlu, 
2010). 

Many researches have been carried out on the self-efficacy perceptions of teacher and teacher candidates in our 
country and abroad. In these surveys; the self-efficacy perceptions of teachers were evaluated by Gençtürk & 
Memiş (2010) in terms of job satisfaction of teachers; by Saracaloğlu & Dinçer (2009) in terms of academic 
motivation; by Kafkas, Açak, Çoban, & Karademir (2010) in terms of occupational anxiety; by Altunçekiç, 
Yaman, & Koray (2005) in terms of problem solving skills; by Akgün (2013), in terms of web pedagogical 
content information; by Güvenç (2011) in terms of investigated student achievement responsibility perceptions 
variables. Ekici (2008) in his study; examines the effects of the classroom management course on self-efficacy 
perceptions of teacher candidates. Taşkın & Hacıömeroğlu (2010), Cerit (2010), Korkut & Babaoğlan (2012), 
Yeşilyurt (2013), Seçkin & Başbay (2013) have examined the self-efficacy beliefs about teaching in terms of 
various demographic variables. 

Tschannen-Moran & Woolfolk Hoy (2001) investigate the relationship between teachers’ self-efficacy beliefs, 
teacher’s locus of control, and student responsibility for achievement in their research. In the study conducted by 
Kahyaoğlu & Yangın (2007), the self-efficacy levels of teacher candidates regarding the teaching profession 
were examined in terms of demographic variables. Gürol, Altunbaş, & Karaaslan (2011) examined the 
self-efficacy beliefs and epistemological beliefs of prospective teachers in terms of variables such as gender, 
department, and graduated high school type. Demirtaş, Cömert, & Özer (2011) examined the relationship 
between self-efficacy perceptions and attitudes towards the teaching profession while studying self-efficacy 
perceptions of teacher candidates over various variables. 

As one of the other variables of the research, the concept of locus of control appears, for the first time, in social 
learning theory, like the concept of self-efficacy perception. Rotter (1966) is the first researcher to define the 
locus of control within social learning theory as internal and external control. According to Rotter (1990), the 
internal locus of control can be defined as the responsibility of one's own behavior and attitude as a result of 
one’s behavior. External controls the responsibility of someone else's behavior, or chance and destiny. 

Internally controlled people believe that the events they experience are under their control and that their lives can 
be shaped in the direction of their will. When they are unsuccessful, they take responsibility rather than 
externalizing the causes. At the same time, they value their own thoughts and beliefs. Without being influenced 
by the pressures of the outside they can live in accordance with their own beliefs and thoughts. Outside 
controlled people, on the other hand, are often more accommodating to the layout of the circle they live in. Their 
behaviors are determined by the thought of "What do others say?" and the effects of external pressures on their 
behavior are greater (Cüceloğlu, 1993). Internally controlled people are much better at accessing and using 
information than external controlled people (Phares, 1976; as cited in Kılınç, 2012), because they are able to find 
a variety of options to solve their problems when they encounter a problem (Kılınç, 2012). In this respect, the 
concept of locus of control can provide important information in terms of educating teachers who can take 
responsibility for their behavior while fulfilling the requirements of the teaching profession and can move their 
own dynamics into problem solving. 

Many researches have been carried out in our country and abroad, examining the locus of control of teachers and 
prospective teachers. In these surveys, the relation between teacher locus of control and some variables was 
studied. Those variations were Ören (1991), self-acceptance; Pişkin (1996), self esteem; Onur (2003), attitudes 
and self-esteem towards learning foreign languages; Başol & Türkoğlu (2009), thinking styles; Buluş (2011), 
goal orientation and academic achievement; Kılınç (2012), levels of intimidation; Soycan Ertürk (2012); 
perceptions of organizational trust; Tümkaya (2000) and Sürgen (2014), burnout levels. Rotter (1966) also 
examined the internal and external locus of control in terms of widespread expectations. 
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According to Ören (1991) studies internally controlled individuals have a higher rate of self-acceptance and the 
belief that they are accepted by other people when compared to externally controlled individuals. They also have 
a higher level of belief in their ability to succeed in solving problems and a higher level of taking responsibility 
for their behavior. 

Culture is the transmission of common purposes, values, identities and important values that are formed as a 
result of the common experiences of the members in the community. Multiculturalism is a combination of 
cultural values such as language, religion, gender, age, race, ethnicity (APA, 2002). The concept of 
multiculturalism has emerged as an approach that supports the assumptions of a constructivist approach which is 
influenced by the thoughts of post modernity (D’andrea, 2000; Siviş, 2002). 

Cultural sensitivity has become one of the important issues for healthy social interaction in communities with 
cultural diversity. Cultural sensitivity is a concept which relates to the positive emotional nourishment such as 
curiosity, recognition, and sympathy for other cultures for an individual (Chen, 1997; as cited in Aydın & Şahin, 
2017). 

In schools which have different cultural characteristics together, teachers and students with different cultural 
characteristics are in interactions the education continues. In these environments, negativities can arise due to 
cultural differences. The important thing is to maintain an understanding of education in which different cultures 
are taken into consideration. The most important task at this point is undertaken by teachers. Teacher; who 
applies the training program, carries out evaluation work and forms the learning environment (Polat, 2009; Rengi 
& Polat, 2014). 

There are various researches aiming at the importance of cultural sensitivity in education (Üstün, 2011; Yılmaz 
& Göçen, 2013; Rengi, 2014; Rengi & Polat; 2014, Öksüz & Baba Öztürk, 2016; Demir & Üstün, 2017; Onur 
Sezer & Bağçeli Kahraman, 2017) Yılmaz & Göçen (2013) investigated the intercultural sensitivities of primary 
school teacher candidates according to demographic variables. According to the results of the study, while the 
intercultural sensitivity levels of teacher candidates showed a significant difference in terms of education type 
variable, they did not show any significant difference in terms of gender, class level and placement unit 
variables. 

Üstün (2011) conducted a survey to determine the variables that could influence teacher candidates’ levels of 
ethnocentrism and cross-cultural sensitivity. According to the results of the research, it was found that there was 
a statistically significant difference between the levels of intercultural sensitivity of the prospective teachers and 
the high school types they graduated, the department they were educated in, and also the experiences and 
friendship status from different cultures or countries. 

Saracaloğlu, Yenice, & Özden (2013) found that there was a positive relationship between the self-efficacy of 
the teacher candidates and the internal locus of control; negative and significant relationship between the 
self-efficacy of the teacher candidates and the external locus of control in the researches examining the 
self-efficacy perception and the locus of control together. Yenice, Evren, & Özden (2012) have found that there 
is no significant relationship between teacher candidates’ academic locus of control and self-efficacy perceptions 
in their research. Güvenç’s (2011) research used the concept of responsibility perception that meets locus of 
control. As a result of the research, positive correlations were found between teacher candidates 'self-efficacy 
perceptions and students' perceptions of responsibility. 

There are some studies in our country and abroad that examine self-efficacy beliefs, locus of control and 
cross-cultural sensitivity in terms of various variables. Teacher self-efficacy belief in these researches is 
examined in terms of variables like job satisfaction (Gençtürk & Memiş, 2010); academic self-efficacy 
(Tabancalı ve Çelik, 2013); academic motivation (Saracaloglu & Dinçer, 2009); attitudes towards the teaching 
profession (Demirtaş et al., 2011); occupational concern (Kafkas et al., 2010) and problem solving skills 
(Altunçekiç, Yaman, & Koray, 2005). Teacher locus of controls examined in terms of variables like self-esteem 
(Pişkin, 1996; Onur, 2003); goal orientation, academic achievement (Buluş, 2011); burnout level (Tümkaya, 
2000; Sürgen, 2014); thinking styles (Başol & Türkoğlu, 2009); organizational trust perception (Soycan Ertürk, 
2012) and some demographic variables (Yılmaz & Göçen, 2013). Intercultural sensitivity levels are examined in 
terms of variables like ethnocentrism (Üstün, 2011; Demir & Üstün, 2017); conflict action styles (Öksüz & Baba 
Öztürk, 2016); attitudes towards multicultural education (Onur Sezer & Bağçeli Kahraman, 2017) and 
perceptions of cultural differences (Rengi, 2014; Rengi & Polat, 2014). 

There is a limited number of studies on the relationship between teacher self-efficacy beliefs and locus of control 
in our country and abroad (Saracaloğlu et al., 2013; Güvenç, 2011; Yenice et al., 2012; Tschannen-Moran & 
Woolfolk Hoy, 2001). No study could be found, investigating their relationship with intercultural sensitivity. 
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Nowadays, teachers are required to train individuals with high self-efficacy beliefs, sensitive to internally 
controlled and sensitive to different cultures, it is expected that prospective teachers who will train them must 
carry these traits. Therefore, it can be said that this study is important in terms of determining the level to which 
teachers carry these characteristics and the relationship between self-efficacy perceptions, locus of control and 
intercultural sensitivities. Besides, this study will also contribute to writing on the field. The aim of this study is 
to examine the relationship between self-efficacy beliefs, locus of control and the intercultural sensitivities of the 
teachers working in the schools and also examine these variables according to some demographic variables. 

For this purpose responses are searched for these questions: 

1) Do the teachers’ self-efficacy beliefs, intercultural sensitivity and locus of control levels differ according to 
variables such as gender, age, branch, seniority, longest living place, longest living area, living in a different 
culture or not, and having a second mother tongue or not? 

2) Is there a meaningful relationship between teachers' self-efficacy beliefs, intercultural sensitivity and locus of 
control? 

3) Are the intercultural sensitivity and self-efficacy beliefs of the teachers predicting locus of control levels? 

2. Method 
2.1 Research Model 

This study examines the relationship between teachers’ self-efficacy beliefs level, intercultural sensitivity and 
locus of control levels in the relational screening model. The screening model is a research model aimed at 
describing what is happening now or in the past without changing a situation. The relational screening model is a 
screening model aimed at determining the severity and degree of change in two or more variables (Karasar, 
2002). 
2.2 The Study Group 

In this survey, the study group is consisted of 237 teachers working in different schools in the city of Bursa. 
Demographic information of the study group is given in table 1. 

As seen in the table, the study group consisted of 237 teachers (166 (70%) female, 71 (30%) male). It is observed 
that the number of female teachers participating in the research is intense. When we look at the age variable, 6% 
of teachers are 20-25 years, 21% are 26-30 years, 23% are 31-35 years, 12% are 36-40 and 38% are 40 and over. 
Teachers seem to be showing an agglomeration in age groups of 40 and over. When we look at the seniority 
variable, 25% of teachers are in 1-5 years, 18% are 6-10 years, 18% are 11-15 years and 40% are 16 and above. 
Teachers appear to have accumulated in groups of 16 and over. When we look at the longest living place 
variable, 60% of teachers are in metropolitan, 19% in province, 23% in district and 6% in village group. It is 
seen that the rate of teachers living in the metropolitan area is considerably higher than the other groups. 55% of 
the teachers are Marmara, 13% are Aegean, 3% are Eastern Anatolia, 20% are Central Anatolia, 2% are 
Southeastern Anatolia, 4% are Black Sea and 3% it belongs to the Mediterranean region group. It is seen that 
about half of the teachers who participated in the research spent most of their lives in the Marmara Region. 
When we looked at the variable of living in a different culture, 12% of the teachers answered yes and 88% 
answered no. When we look at the data, it is seen that there are quite a number of teachers who answered no to 
the variable of living in a different culture. When we look at the variance of having a second mother tongue, 5% 
of teachers say yes, 95% give no answer. A large majority of teachers do not seem to have a second mother 
tongue. When we look at the branch variable; 27% of the teachers are primary school teachers, 11% are English 
teachers, 10% are mathematics teachers, 10% are Turkish-literate teachers and 7% are science teachers (physics, 
chemistry, biology and science teachers), 9% are pre-school teachers, 11% are social science teachers 
(philosophy, geography, history, psychology and social studies teaching), 8% are religious teaching groups 
(religion and occupational religious courses teaching ), and 9% of them are from the branches of occupational 
courses (clothing technologies, folk dances, office management, information technologies, electricity, drama 
teaching). When we look at the data, it is seen that the teachers who come from the branch of primary school 
teacher are concentrated. 
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Table 1. Frequency and percentage distributions of demographic characteristics of teachers participating in the 
survey 

 Category  f % 

Gender Female  166 70.0 
Male  71 30.0 
 Total 237 100.0 

Age 20-25 
26-30 
31-35 
36-40 
41- above 

 
 
 
 
 
Total 

14 
49 
55 
29 
90 
237 

5.9 
20.7 
23.2 
12.2 
38.0 
100.0 

Seniority 1-5 year 
6-10 year 
11-15 year 
16 - above 

 
 
 
 
Total 

58 
43 
42 
94 
237 

24.5 
18.1 
17.7 
39.7 
100.0 

Branch Primary school Teacher 
English Teacher 
Mathematics Teacher 
Turkish-Literature Teaching 
Science Teacher 
Pre-School Teacher 
Social Science Teacher 
Religion Teaching 
Occupational Courses Teaching 
 Total 

63 
25 
23 
23 
17 
22 
25 
18 
21 
237 

26.6 
10.5 
9.7 
9.7 
7.2 
9.3 
 10.5 
7.6 
8.9 
100.0 

Longest Living Place Metropolitan  
Province 
District  
Village 

Total 

123 
46 
55 
13 
237 

51.9 
19.4 
23.2 
5.5 
100.0 

Longest Living Region Marmara 
Aegean 
Eastern Anatolia 
Central Anatolia 
Southeastern Anatolia 
Black Sea 
Mediterranean 
Abroad 

Total 

131 
30 
7 
48 
5 
10 
6 
0 
237 

55.3 
12.7 
3.0 
20.3 
2.1 
4.2 
2.5 
0 
100.0 

Situation of Living in a Different Culture Yes 
No 

Total 

28 
209 
237 

11.8 
88.2 
100.0 

Having a Second Mother Tongue Yes 
No 

Total 

12 
225 
237 

5.1 
94.9 
100.0 

 

2.3 Research Instrument 

2.3.1 Teacher Self-Efficacy Belief Scale 

The scale was developed by Dellinger, Bobbett, Olivier, & Ellet (2008) and Turkish version was done by Taşkın 
& Hacıömeroğlu (2010). The correlation coefficient of Pearson's product in the adaptation process of the scale 
was r = 0.710 and (p = 0.001). The KMO value and the Barlett Globality Test were calculated for validity studies. 
At the end of the analysis, the BMD value was determined as 0.942 and the Barlett test was found to be 
significant. It was understood that the basic components had a 5-factor structure consisting of positive dimension 
of the scale, effective learning-teaching process, planning and learning development, academic development and 
individual differences according to the factor analysis result. However, the main components were factor 
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analysis and the 22nd and 23th items, which had a factor load value of less than 0.30 and did not fit the scale, 
were removed from the scale. 

In the adaptation study, the Cronbach Alpha value for all of the scale was calculated as 0.950. Analyzes indicate 
that the Teacher Self-Efficacy Scale is a valid and reliable scale (Taşkın & Hacıömeroğlu, 2010). The Cronbach 
Alpha value of the scale was found to be .95 in this study. 

2.3.2 Teacher Locus of Control Scale 

The Teacher Control Room Scale was developed by Sadowski, Taylor, Woodward, Peacher, & Martin (1982) to 
measure the locus of control in teachers according to Rotter’s conceptualization. It was adapted to Turkish by the 
Buluş (2011). It is a graded, 5-Likert-type scale, consisting of 20 items, ranging from Totally Participating (1) to 
Never Participating (5). As the score on the scale increases, the internal locus of control level also increases. 

The Cronbach’s alpha (a) coefficient was found to be .80 in the internal consistency reliability analysis of the 
scale. As the alpha coefficient increased when two items with the lowest item-test correlation were subtracted 
from the scale, the 9th and 11th items, which were lower than the item-test correlation of 20, were removed from 
the scale and reanalyzed and the alpha coefficient increased to .82. It can be said that the substance-test 
correlations obtained in this direction and the reliability coefficient of the scale are high enough (Buluş, 2011). 

When the factor structure of the scale was analyzed by base-components method over 18 items, it was 
understood that the items 2, 3, 13 and 17 were not loaded in the first dimension, and these four items were also 
removed from the scale and the number of items in the measure was reduced to 14. In this case, the scale of your 
scale is changed to be the lowest 14 and the highest 70. Findings indicate that the Teacher Locus of Control 
Scale is a reliable and valid tool for Turkish teacher candidates and teachers (Buluş, 2011). In this study, the 
Cronbach Alpha scale was found to be .81. 

2.3.3 Intercultural Sensitivity Scale 

The “Intercultural Sensitivity Scale” developed by Chen & Starosta (2000) was adapted to Turkish by Bulduk, 
Tosun & Ardıç (2011). There are 24 items, 9 of them have negative and 15 of them have positive content. 
Options range from Totally Agree (1) to Never (5). It is understood that the cross-cultural sensitivities of 
teachers increase as the sum of the answered scores increases. 

The alpha reliability coefficient of the intercultural sensitivity scale was found to be 0.72. This result shows that 
your scale is reliable enough. In this study, the Cronbach Alpha value of the scale was found to be .88. In 
addition, the scale consists of 5 sub-dimensions named as respect to cultural differences, intercultural interaction 
participation, enjoyment of intercultural interaction, self-confidence in intercultural interaction, and care in 
intercultural interaction (Bulduk et al., 2011). 

Through the personal information form, prepared for taking demographic information of the participants, 
information regarding gender, age, seniority, branch, longest living place, longest living region, situation of 
living in a different culture and having a second mother tongue was taken from teachers. 

Applications were made by the researchers after the volunteer teachers were informed about the purpose of 
researching at appropriate times outside of the class hours, then the scales were distributed and given adequate 
time and retrieved. 

For the analysis of the data, SPSS 22.0 program was used. Normalization tests have been performed to determine 
appropriate analytical techniques prior to the analysis, and it has been found that normal distribution of data is 
appropriate. Parametric analysis methods are used because the data show normal distribution. 

While analyzing, T-test and one-way analysis of variance (ANOVA) were used for unrelated samples to look at 
the differences in teacher self-efficacy belief, intercultural sensitivity, and locus of control levels according to 
demographic variables. Pearson simple linear correlation analysis was used to determine the relationship 
between self-efficacy beliefs, intercultural sensitivity, and locus of control. Finally, multiple linear regression 
analysis was used to determine the effect of intercultural sensitivity, locus of control, and self-efficacy belief 
levels on each other. 

3. Results 
In this section, findings and interpretations related to the analysis of collected data are presented in order to find 
answers to the questions that are asked in accordance with the objectives of the research. 
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3.1 Findings Related to Gender, Age, Seniority, Branch, Longest Living Place, Longest Living Region, Living 
Status in a Different Culture and Having a Second Mother Tongue at the Level of Self-Efficacy Belief 

As a result of the T-test to determine whether the self-efficacy beliefs of the teachers participating in the research 
differ according to gender, living in a different culture and having a second mother tongue, there was no 
significant difference between the mean scores obtained (p> .05). When we look at the results; it can be said that 
these variables have no meaningful effect on teachers’ self-efficacy beliefs. 

As a result of one-way analysis of variance (ANOVA) conducted to determine whether the self-efficacy beliefs 
of the teachers participating in the research differ according to age, longest living place and the longest living 
region variables; there was no significant difference between the mean scores obtained (p> .05). When we look 
at the results; it can be said that these variables have no meaningful effect on teachers’ self-efficacy beliefs. 

The results of the one-way analysis of variance (ANOVA) on whether the self-efficacy beliefs of the teachers 
participating in the study differ significantly according to the branch variable are given in Table 2. 

 

Table 2. The results of One-way Analysis of Variance (ANOVA) concerning teachers’ self-efficacy belief points 
according to teachers’ branch variables 

Source of Variance 
Sum of  
squares 

sd 
Average 
of Squares 

F p Significant Difference 

Intergroup 4.231 8 0.529  2.677 0.008 Math./Pre school- 
Math./Occupational 

Inside group 45.048 228 0.198    
Total 49.279 236     

 

In order to test whether there is a significant difference between the self-efficacy belief levels of 237 teachers 
from nine different branches, the averages of the self-efficacy belief scores obtained from the teacher 
self-efficacy belief scale were compared with unidirectional variance analysis for unrelated samples. As a result 
of the test; it was found that there was a significant difference between the average of the teachers from the 
primary school teaching group (X̅ = 3.34), the average of the teachers from the English teaching group (X̅ = 
3.23), the average of the teachers from the mathematics group (X̅ = 3.06), the average of the teachers from the 
Turkish- literature teaching group (X̅ = 3.28), the average of the teachers from the science group (X̅ = 3.27), the 
average of the teachers from the group of pre-school teachers (X̅ = 3.5), the average of the teachers from the 
social science group (X̅=3.13), the average of the teachers from the religious courses group (X̅=3.25), the 
average of the teachers from the occupational courses group(X̅=3.52). [F (8.228) = 2.677, p<.05]. As a result of 
the Tukey multiple comparison test, it was found that there was a significant difference between the teachers 
coming from the branch of mathematics teaching and the scores of the teachers coming from the branch of 
pre-school and occupational courses. 

The results of one-way analysis of variance (ANOVA) on whether the self-efficacy beliefs of the teachers 
participating in the research differ significantly from the seniority variable are given in Table 3. 

 

Table 3. The results of One-way Analysis of Variance (ANOVA) concerning teachers’ self-efficacy belief points 
according to teachers’ seniority variable  

Source of Variance 
Sum of  

squares 
sd 

Average 

Of Squares 
F p 

Significant 

Difference 

Intergroup 1.700 3 0.567  2.775 0.042 1-5 Year/16-More 

Inside group 47.579 233 0.204    

Total 49.279 236     

 

In order to test whether there is a significant difference between the self-efficacy belief levels of 237 teachers 
from four different seniority groups, the averages of the self-efficacy belief scores obtained from the teacher 
self-efficacy belief scale were compared with the one-way variance analysis for unrelated samples. As a result of 
the test; a significant difference was found between the average of the teachers from the year group of 1-5 years 
(X̅ = 3.17), the average of the teachers from the group of 6-10 years (X̅ = 3.33), the average of the teachers from 
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the group of 11-15 years (X̅=3.24), and the average of the teachers from the group of 16 and up (X̅ = 3.29). [F (3. 
233)=2.775, p<.05]. As a result of the Tukey multiple comparison test, it was found that the significant 
difference was between the scores of the teachers who worked for 1-5 years and the teachers who worked for 16 
years or more. 

3.2 Findings Related to the Differences Between Gender, Age, Seniority, Branch, Longest Living Place, Longest 
Living Region, Living in a Different Culture, and Having a Second Mother Tongue at Intercultural Sensitivity 
Level 

As a result of the T-test to determine whether the intercultural sensitivity levels of the teachers participating in 
the research differ according to gender, living in a different culture and having a second mother tongue, there 
was no significant difference between the mean scores obtained (p> .05). When we look at the results; it can be 
said that the mentioned variables have no meaningful effect on the intercultural sensitivity levels of the teachers. 

One way analysis of variance (ANOVA) was conducted to determine whether the intercultural sensitivity levels 
of the teachers participating in the study differ according to age, branch, longest living place and longest living 
region variables. There was no significant difference between the mean scores obtained (p> .05). When we look 
at the results; it can be said that the mentioned variables have no meaningful effect on the intercultural sensitivity 
levels of the teachers. 

As a result of one-way analysis of variance for seniority variable, it was found that there was a meaningful 
difference between the averages for intercultural sensitivity levels. The results of one-way analysis of variance 
(ANOVA) on whether teachers’ intercultural sensitivity differ significantly from seniority variable are given in 
Table 4. 

 

Table 4. The results of One-way Analysis of Variance (ANOVA) concerning teachers’ intercultural sensitivity 
points according to teachers’ seniority variable  

Source of Variance Sum of  
squares 

sd Average 
Of Squares 

F p Significant 
Difference 

Intergroup 1.971 3 0.657  3.025 0.030 1-5/11-15 1-5/16-More 
Inside group 50.605 233 0.217    
Total 52.576 236     

 

In order to test whether there is a significant difference between the levels of intercultural sensitivity of 237 
teachers from four different seniority groups, the averages of the intercultural sensitivity scores obtained from 
the teacher intercultural sensitivity scale were compared with the unidirectional variance analysis for unrelated 
samples. As a result of the test; It is found that there is a significant difference between The average of the 
teachers from the group of 1-5 years (X̅ = 4.25), the average of the teachers from the group of 6-10 years (X̅ = 
4.23), the average of the teachers from the group of 11-15 years (X̅ = 4.06) the average of the teachers from the 
group of 16 and above years (X̅= 4.06). [F (3.233) = 3.025, p<.05]. As a result of the Tukey multiple comparison 
test, it was seen that the scores of the teachers who worked between 1-5 years showed a significant difference 
when compared to the scores of the teachers who worked between the years 11-15 and 16-more years. 

3.3 Findings Related to the Differences Between Gender, Age, Seniority, Branch, Longest Living Place, Longest 
Living Region, Living in a Different Culture, and Having a Second Mother Tongue at Locus of Control Level 

As a result of the T-test to determine whether the locus of control levels of the teachers participating in the 
research differ according to gender, living in a different culture and having a second mother tongue, there was no 
significant difference between the mean scores obtained (p> .05). When we look at the results; it can be said that 
these variables have no meaningful effect on teachers’ level of locus of control and intercultural sensitivity. 

One way analysis of variance (ANOVA) was conducted to determine whether the locus of control levels of 
teachers participating in the study differ according to age, branch, seniority, longest living place and the longest 
living region variables. There was no significant difference between the mean scores obtained (p> .05). When we 
look at the results; it can be said that these variables have no meaningful effect on teachers’ level of locus of 
control and intercultural sensitivity. 

3.4 Findings Related to the Relation Between Self-Efficacy Belief, Locus of Control and Cultural Sensitivity 

The results of a simple linear correlation analysis for determining the relationship between self-efficacy beliefs and 
intercultural sensitivity and locus of control level of teachers participating in the research are given in Table 5. 
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Table 5. Correlations between the points taken from teacher self-efficacy beliefs, cultural sensibility and locus of 
control scales (Pearson test) 

 Self-efficacy Beliefs Cultural Sensibility Locus Of Control 

Self-efficacy Beliefs 1 

Cultural Sensibility .321** 1  
Locus of control .447** .436** 1 

Note. * p<.05 , ** p<.01. 

 

The relationship between self-efficacy beliefs and intercultural sensitivity levels of teachers was analyzed by 
simple linear correlation and it was found that there was a positive correlation between self-efficacy belief and 
intercultural sensitivity (r = 0.321, p <.01) . From this result it can be concluded that individuals with high levels 
of intercultural sensitivity have higher self-efficacy beliefs than those with low levels of intercultural sensitivity. 

The simple linear correlation process which was used to determine whether there is a relationship between 
teachers' self-efficacy beliefs and locus of control levels shows that there is a positive and significant relationship 
between self-efficacy beliefs and locus of control (r = 0.447, p < .01). As a result, it can be concluded that the 
self-efficacy beliefs of the individuals with high locus of control level are higher than those with low 
self-efficacy belief level. 

The simple linear correlation process to find out whether there is a relationship between the levels of 
intercultural sensitivity of teachers and the level of locus of control indicates that there is a positive correlation 
between the level of intercultural sensitivity and the level of locus of control in the positive direction (r = 0.436, 
p <.01) . As a result of this, it can be concluded that the level of intercultural sensitivity is higher with the 
individuals having high level of locus of control than individuals having low level of locus of control. 

3.5 Findings Related to the Contribution That Self-Efficacy Beliefs and Intercultural Sensitivity Makes to the 
Prediction of Locus of Control 

The results of the multiple linear regression analysis conducted to show how self-efficacy beliefs and intercultural 
sensitivity levels of the teachers participating in the research predict the locus of control is given in Table 6. 

 

Table 6. Standard multiple regression analysis results regarding the predicting locus of control point 

Variable B 
Standard 
Error 

ᵦ t p 
Dual 
r 

Partial 
r 

Constant 1.489 0.275 - 5.421 0.000 - - 
Self-efficacy belief 0.376 0.064 0.342 5.904 0.000 0.447 0.360 
Intercultural Sensitivity 0.347 0.062 0.326 5.632 0.000 0.436 0.346 
R=0.543 R²=0.295       
F (2, 234)=49.030 P=0.000       

 

As a result of the multiple linear regression analysis conducted to determine how variables such as self-efficacy 
beliefs and intercultural sensitivity (they are thought to have an effect on locus of control) predicts the focus 
control, self-efficacy beliefs and cross-cultural susceptibility variables together show a significant relationship 
(R=0.543, R²=0.295) with cross-cultural susceptibility. The two variables, together, account for 30% of the 
change in locus of control. 

According to the standardized regression coefficients, the order of relative importance which predictive variables 
have on the locus of control is that; self-efficacy belief (ᵦ = 0.342) and intercultural sensitivity (ᵦ = 0.326). When 
regression coefficients of significance tests are taken into consideration, it is seen that intercultural sensitivity (p 
<.01) and self-efficacy belief (p <.01) are significant predictors of locus of control. 

4. Conclusion and Discussion  
This study which examines the relationship between teachers’ self-efficacy beliefs, cultural sensitivity and locus of 
control was found to have a positive relationship in the positive direction. This finding is important in terms of 
having the same characteristics of these three variables, which play an important role in the quality of education of 
teachers working in the field. When locus of control and self-efficacy beliefs are considered as the personality 
traits, they are found to be related with each other according to results of some studies (Saracaloglu et al., 2013; 
Güvenç, 2011; Yenice et al., 2012; Tschannen-Moran & Woolfolk Hoy, 2001). Cultural sensitivity has taken its 
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place among the study subjects in the last decade as the concept of cultural personality in the literature. The 
concept of multicultural personality was first dealt with by Van Der Zee & Van Oudenhoven (2000). It is a 
combination of flexibility, openness, cultural empathy, social enterprise and emotional balance. In this case, the 
fact that the concept of culture personality has entered the list of affective characteristics such as self-efficacy and 
locus of control supports the findings of this study. When studying the field literature, there were no studies 
investigating the relationship between these three variables. Findings obtained in this sense are very valuable in 
terms of literature. 

Another finding of the study is that teachers’ levels of intercultural sensitivity and self-efficacy beliefs are found to 
be predicting the locus of control levels. As a result of the multiple linear regression analysis, self-efficacy beliefs 
and intercultural sensitivity variables together account for 30% of the locus of control. It is known that the 
acquisition of the concept of the locus of control, which was put forward by Rotter for the first time, carries 
experiential entities (Rotter, 1966). For this reason, it is inevitable that the traits of self-efficacy and cultural 
sensitivity that develop as a result of education processes and also in family, have influence on the development of 
the locus of control. 

As a result of the analysis of whether the self-efficacy beliefs of the teachers showed significant differences 
according to the branch variable, it was found that the significant difference was found between the teachers 
coming from the mathematics teacher branch and the teachers coming from the branch of pre-school and 
vocational teacher education branches. It is seen that pre-school and vocational courses teachers have a higher 
self-efficacy level than mathematics and science teachers when the results of the self-efficacy scale are taken 
into consideration. When the literature is examined in this respect, researches reveal that the self-efficacy 
perceptions of the teacher candidates differ significantly according to the type of program they are studying 
(Çapri & Çelikkaleli, 2008; Erişen & Çeliköz, 2003; Şeker, Deniz, & Görgen, 2005; Yeşilyurt, 2013). On the 
other hand, Kahyaoğlu & Yangın (2007) and Saracaloglu et al. (2013) investigated the self-efficacy perceptions 
of the teacher candidates in their researches and found that the branch variable did not make any difference. 

The lack of a difference in the level of cultural sensitivity of teachers according to age, gender and branch 
variables can be interpreted as promising. In the past, in many studies, cultural sensitivity was mostly explained 
by the characteristics of female gender (Endress & Lueck, 1998; Inoue & Johnson, 2000; Demir, 2012). In the 
same way, there was a tendency to believe that relativist approach to cultural differences was part of the 
female-specific relativist view. However, nowadays there are researches that show that cultural sensitivity is not 
related to gender (Üstün, 2011; Polat & Barka, 2014; Yılmaz & Göçen, 2013). On the other hand, there are 
researches that show that the cultural sensitivities of the teachers do not differ according to the education level 
(Tortop, 2014; Onur Sezer & Bağçeli Kahraman, 2017). This result can be thought to be the effect of the 
teachers’ education faculties on similar programs. 

It has been determined that there is no significant difference between the self-efficacy and intercultural 
sensitivity levels of the teachers participating in the research according to the variables of living in a different 
culture, the longest living place, the longest living region and having a second mother tongue. This finding is 
also very significant when it is thought that the multicultural predisposition is more influenced by the 
environment and culture in which the individual lives. The fact that the working group comes from the Marmara 
region, which receives a big deal of migration, requires that they contact cultural differences in their 
surroundings. This will in time require cultural differences to be perceived as a normal and harmonious situation, 
not an irrational one. In this sense, it is also natural that cultural sensitivities have turned into a kind of 
personality characteristic of teachers who grew up in a region where differences are thought as natural beginning 
from their birth. 

The difference between the level of self-efficacy beliefs and the level of intercultural sensitivities according to 
seniority years in the study was examined and it was concluded that 16 years and older workers differed 
significantly from the newly-started teachers. With the increase in the level of experience and knowledge, it is 
anticipated that a more relativist viewpoint will be gained from an ethnocentric viewpoint to cultural differences. 
When the literature is examined, it has been found that studies on self-efficacy levels and cultural sensitivities of 
teachers have similar results with respect to seniority (Rengi & Polat, 2014; Demircioğlu & Özdemir, 2014; 
Yiğittir & Adem, 2011; Polat, 2012).  

Overall, the following recommendations can be reached; 

There is almost no correlation between the cultural sensitivity levels of teacher candidates, self-efficacy 
perceptions and academic control centers, so it would be meaningful to look at the relationships between these 
three variables using larger sample groups. 
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Larger samples and qualitative studies can be applied in the sense that there is a significant relationship between 
teachers’ cultural sensitivity, self-efficacy and locus of controls and that the predictors of locus of control are 
largely (30%) supporting two other variables. 

Findings in the form of increasing cultural sensitivities as teachers increase in seniority suggest that priority 
should be given to in-service training in favor of raising cultural awareness for new teachers, without waiting for 
the seniority years. 

Teachers’ cultural sensitivity, locus of control and self-efficacy perceptions can also be examined with other 
emotional variables such as, meta-cognitive abilities, critical thinking features, epistemological beliefs, 
self-regulation skills, and so on. 

This study is limited to 237 teachers working in city of Bursa from Marmara region, and the scales of 
“Intercultural Sensitivity Scale”, “Teacher Self-Efficacy Belief Scale” and “Teacher Focus Control Scale”.  
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