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Abstract 
The aim of this study is to examine the professional motivations of Physical Education and Sports Teachers. The 
study group included totally (n=300) 93 female and 207 male physical education and sports teachers working in; 
Erzurum (n=30), Yozgat (n=22), Kayseri (n=30), Nevsehir (n=56), Aksaray (n=22), Ankara (n=52), Istanbul 
(n=44) and Kirsehir (n=40) provinces. The research was made in 2017–2018 academic year. As a data collection 
tool “Vocational Motivation Scale”, which consists of 24 items, was developed by Ural (1996). SPSS 22.0 
package program was used for statistical analysis of the acquired data and results were evaluated at p<0.05 
meaningfulness level. As a result of the research, it was determined that there was a meaningful difference in 
physical motivation of physical education teachers according to age and seniority, and it was determined that 
there was a significant difference when their vocational motivations were determined by gender. 
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1. Introduction  
Motivation is also very important in the field of physical education and sports as in every profession. It is a 
factor that directly affects productivity and the motivation source of each occupation group is different (Agirbas 
et al., 2005). 

The concept of motivation is “a process in which direct target activity is started and maintained” (Schunk et al., 
2008) or “creating a situation where all the factors that determine the level of desire for the activity are important 
rather than whether the activity actually exists” (Karaguven, 2012), in other words, it is a total effort to mobilize 
people in a certain direction and continuity (Karakose & Kocabas, 2006). Occupational motivation can be 
defined as the psychological process, which includes all of the behaviors and efforts of the individuals in the 
workplace where they work in order to fulfill a specific duty or to achieve a tangible spiritual aim (Zeynel & 
Carikci, 2015). It is a known reality that individuals with high professional motivation will be more successful in 
the performance of their profession. When it is considered from this perspective, high motivation in the teaching 
profession will directly impact the quality of education. 

The training process is a set of actions that try to raise qualified people. It is possible to increase the quality of 
education and increase the qualifications of the educated individuals to reflect their knowledge and skills at the 
same level as at the mental level as well as at the attitude and behavioral level. The quality of the education 
received by the students during their education also affects the professional motivation (Herguner et al., 2002). 
Teachers with high professional motivation educate high quality students. Therefore, it can be said that high 
professional motivation in teachers’ supports quality education and quality education supports vocational 
motivation. 

It is known that physical activity is very important in today’s subjects such as the elimination of negativities in 
the social lives of the individuals, the level of physical proficiency, self-realization and correct expression, and 
the development of self-confidence. Physical education lessons become outstanding because it is the only area in 
the curriculum that supports physical and mental improvement at the same time (Wuest & Bucher, 1999). These 
days, there are studies about impression of physical education on academic success in a positive way (Silliker & 
Quirk, 1997; Whitley, 1999; Linder, 1999; Langbein & Bess, 2002; Garber, 1996; Er, 2010). 
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The achievement of the objectives of physical education courses, high standards and high quality of teachers are 
directly related to the professional motivation of teachers (Herguner et al., 2002; Agirbas et al., 2005; Ada et al., 
2013). Motivation sources and the place where teachers position their vocations in their profession are among the 
factors that directly affect communication and interaction with students (Erjem, 2005). Considering the direct 
relationship between the level of professional motivation and the quality of education (Herguner et al., 2002), 
determining the factors motivating the physical education teachers and decreasing their motivation by means of 
determining the situation, increasing the motivation resources, eliminating the negativities and thus the 
professional productivity of the teachers is determined and all of these studies are gaining importance. In this 
study, it is aimed to examine the motivation of physical education and sports teachers in terms of some 
variances. 

2. Method 
This part presents information about the model of the research, the study group, collection of data and information 
about its analysis. 

2.1 Research Model 

This research is a descriptive study which is patterned in relational survey model. The survey model aims to 
present a situation that is existed in the past or in current time (Karasar, 2015). In this study, it is aimed to examine 
the motivation of physical education and sports teachers in terms of some variables. 

2.2 Study Group 

The study group consisted of totally (n=300) 93 female and 207 male physical education and sports teachers 
working in Erzurum (n=30), Yozgat (n=22), Kayseri (n=30), Nevsehir (n=56), Aksaray (n=22), Ankara (n=52), 
Istanbul (n=44) and Kirsehir (n=40) provinces. The research was made in 2017–2018 academic year. 

2.3 Collecting of Data 

For the measurement of the professional motivations of physical education and sports teachers who participated 
in the study, a professional motivation scale was used which was developed and used by Ural and used in 
various studies (Ural, 2007; Sener, 2009). In the first study that the psychometric limitations done while scale 
was consisting of 28 items, with other studies of the researcher the item number decreased to 24 and it is 
evaluated with a Likert type scale (I have never felt, I sometimes feel, I frequently feel, I always feel). The 
validity and reliability tests of the scale were found valid and reliable. The Cronbach alpha coefficient of the 
scale is determined as 0.91. Validity studies were conducted using expert evaluation and factor analysis. As a 
result of the factor analysis, the sub-dimensions were determined. 5 factors were determined as a result of the 
factor analysis on the Professional Motivation Scale. These factors are: Love the Job, Duty Love, Economic 
Insufficiency of the Profession, Restriction of the Profession, Economic Benefits of the Profession. In this study, 
the reliability of the scale for this research group was re-checked and the reliability coefficient was found as 0.84 
in the Cronbach Alpha internal consistency test. One of the researches used in the study was “The Project of 
Passing from Preschool to Primary Schools” in 2007 with Marmara University, UNICEF and the Ministry of 
National Education. 

2.4 Statistical Analysis 

SPSS 22.0 package program was applied for statistical analysis of the obtained data and results were evaluated at 
p<0.05 meaningfulness level. The normality test was applied to determine if the data show adaptability with 
normal distribution. Kolmogorov-Smirnov table was examined because the number of subjects in the educational 
level was above 30 (300) (Alpar, 1997). According to Kolmogorov-Smirnov; since variables are (p>0.05) level 
they were distributed normally. Therefore, parametric test was applied to the variables. Demographic 
characteristics and vocational motivation score of the subjects according to provinces (Table 1) and frequency 
and percentage analysis for the distribution analysis of the responses given to the vocational motivation survey 
of the participants in the study (Table 2), Independent-Samples T Test (Table 3), according to age (Table 4) and 
seniority (Table 5), One-Way ANOVA analysis was conducted to compare the professional motivation scores of 
the subjects. 

3. Results 
This part includes information about the acquired findings of the research. 

 

  



jel.ccsenet.org Journal of Education and Learning Vol. 8, No. 1; 2019 

222 

Table 1. Demographical characteristics and vocational motivation points of subjects according to provinces 

Erzurum (n=30) 

Age Gender Marital Status Education Seniority Vocational 
Motivation 
Point 

 f %  f %  f %  f %  f % x±sd 
22–27 4 13.3 Male 22 73.3 Married 20 66.7 Bachelor 28 93.3 1–5 16 53.3 77.60±8.47 
28–33 16 53.3 Female 8 26.7 Single 10 33.3 Master 2 6.7 6–10 10 33.3 
34–39 6 20.0          11–15 4 13.3 
40–45 4 13.3          16 +   

Yozgat (n=26) 

 f %  f %  f %  f %  f % x±sd 
22–27 - - Male 24 92.3 Married 24 92.3 Bachelor 26 100.0 1–5 4 15.4 74.53±4.41 
28–33 6 23.1 Female 2 7.7 Single 2 7.7 Master - - 6–10 12 46.2 
34–39 16 61.5          11–15 4 15.4 
40–45 4 15.4          16 + 6 23.1 

Kayseri (n=30) 

 f %  f %  f %  f %  f % x±sd 
22–27 6 20.0 Male 22 73.3 Married 20 66.7 Bachelor 28 93.3 1–5 16 53.3 69.33±8.96 
28–33 18 60.0 Female 8 26.7 Single 10 33.3 Master 2 6.7 6–10 14 46.7 
34–39 6 20.0          11–15   
40–45            16 +   

Nevsehir (n=56) 

 f %  f %  f %  f %  f % x±sd 
22–27 8 14.3 Male 34 60.7 Married 34 60.7 Bachelor 54 96.4 1–5 32 57.1 69.25±13.44 
28–33 24 42.9 Female 22 39.3 Single 22 39.3 Master 2 3.6 6–10 10 17.9 
34–39 12 21.4          11–15 10 17.9 
40–45 12 21.4          16 + 4 7.1 

Aksaray (n=22) 

 f %  f %  f %  f %  f % x±sd 
22–27   Male 12 54.5 Married 12 54.5 Bachelor 20 90.9 1–5 2 9.1 71.45±13.89 
28–33 4 18.2 Female 10 45.5 Single 10 45.5 Master 2 9.1 6–10 14 63.6 
34–39 14 63.6          11–15 4 18.2 
40–45 4 18.2          16 + 2 9.1 

Ankara (n=52) 

 f %  f %  f %  f %  f % x±sd 
22–27 8 15.4 Male 30 57.7 Married 32 61.5 Bachelor 52 100.0 1–5 12 23.1 73.53±5.62 
28–33 12 23.1 Female 22 42.3 Single 20 38.5 Master   6–10 28 53.8 
34–39 26 50.0          11–15 8 15.4 
40–45 6 11.5          16 + 4 7.7 

Istanbul (n=44) 

 f %  f %  f %  f %  f % x±sd 
22–27 6 13.6 Male 36 81.8 Married 38 86.4 Bachelor 34 77.3 1–5 4 9.1 69.22±8.38 
28–33 14 31.8 Female 8 18.2 Single 6 13.6 Master 10 22.7 6–10 24 54.5 
34–39 14 31.8          11–15 14 31.8 
40–45 10 22.7          16 + 2 4.5 

Kirsehir (n=40) 

 f %  f %  f %  f %  f % x±sd 
22–27 13 32.5 Male 29 72.5 Married 21 52.5 Bachelor 38 95.0 1–5 17 42.5 76.12±858 
28–33 8 20.0 Female 11 27.5 Single 19 47.5 Master 2 5.0 6–10 15 37.5 
34–39 11 27.5          11–15 6 15.0 
40–45 8 20.0          16 + 2 5.0 

 

When Table 1 is examined, demographic distribution and occupational motivation scores of the study group are 
observed. The study group consisted of women n=93, male n=207 totally n=300 people. According to the 
distribution of the group by province, Erzurum n=30, Yozgat n=22, Kayseri n=30, Nevsehir n=56, Aksaray n=22, 
Ankara n=52, Istanbul n=44, Kirsehir n=40 people. The province with the highest professional motivation score 
is Erzurum with 77.60 points and the province with the lowest professional motivation score is Istanbul with a 
score of 69.22. These findings point out that the highest level of professional motivation of physical education 
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teachers working in Erzurum province and the lowest motivation of physical education and sports teachers 
working in Istanbul. Moreover, it is seen that teachers' general vocational motivation points are seen as high. 

 

Table 2. Frequency and percentage distribution of the subjects’ answers given for the vocational motivation 
survey  

 Vocational Motivation 
(Cronbach’s Alpha =0.84) 

Never Sometimes  Frequently   Always 

  f % f % f % f % 

1 I love my job. 19 6.3 8 2.7 14 4.7 259 86.3 
2 I like thinking that I’m doing my job/mission in a right 

way. 
4 1.3 8 2.7 68 22.7 220 73.3 

3 Promoting in my profession, promotion opportunities 
are limited. 

32 10.7 109 36.3 97 32.3 62 20.7 

4 I do my job to continue my life in a specific order. 26 8.7 78 26.0 78 26.0 118 39.3 
5 The job areas/workplaces are very limited that I will 

work for. 
30 10.0 153 51.0 81 27.0 36 12.0 

6 I think my job is among the respectable professions. 20 6.7 32 10.7 53 17.7 195 65.0 
7 I didn’t choose this profession willingly, but now I love 

it. 
148 49.3 47 15.7 38 12.7 67 22.3 

8 I think I serve humanity thanks to my profession. 14 4.7 24 8.0 85 28.3 177 59.0 
9 I don’t want to, but I need to do this job. 106 35.3 67 22.3 65 21.7 62 20.7 
10 Whether I want or not conditions make to do this job. 14 4.7 20 6.7 61 20.3 203 67.7 
11 Being among the ones who carry on this profession 

makes me feel happy 
188 62.7 74 24.7 10 3.3 28 9.3 

12 I wish I had studied in another area and had another job. 14 4.7 16 5.3 42 14.0 228 76.0 
13 It makes me happy to think that I am successful in doing 

my job. 
2 .7 20 6.7 52 17.3 226 75.3 

14 I think my profession is invaluable. 8 2.7 48 16.0 78 26.0 166 55.3 
15 It makes me feel relax by knowing that I will earn 

money every month. 
14 4.7 38 12.7 44 14.7 204 68.0 

16 Since I have such a profession, I look to the future with 
confidence. 

20 6.7 62 20.7 60 20.0 158 52.7 

17 When I retire, it makes me comfortable to think that I 
will have a retirement salary guarantee. 

129 43.0 117 39.0 24 8.0 30 10.0 

18 I was disappointed while I was doing my job. 16 5.3 28 9.3 67 22.3 189 63.0 
19 The best job I can do is to do my job. 126 42.0 110 36.7 26 8.7 38 12.7 
20 I can give up my profession and do a job in another 

field. 
10 3.3 20 6.7 30 10.0 240 80.0 

21 It’s a treasure to have a job. 6 2.0 16 5.3 49 16.3 229 76.3 
22 It makes me happy to know that I’m fulfilling things in 

life while I am doing it. 
176 58.7 80 26.7 12 4.0 32 10.7 

23 I do not do this job if I don’t need money. 10 3.3 21 7.0 47 15.7 222 74.0 
24 While I am doing this job, being respected by the 

environment makes me happy. 
8 2.7 16 5.3 62 20.7 214 71.3 

 Average 47.50 15.84 50.50 16.84 51.79 17.27 150.13 50.04

 

When Table 2 is examined, frequency and percentage distributions of the answers given to the questions of 
professional motivation scale are seen. These findings show that physical education and sports teachers love 
their profession very much (91.0%) and see them as very valuable (92.6%), that they fulfill their job 
requirements (96.0%) and think of themselves as successful in their profession (90%). 

Physical education and sports teachers love the professions, think that their profession is fulfilling the 
requirements/duties of the profession, think that the teaching profession is among the respectable professions, 
they serve humanity through their professions, being happy to be among the teachers of physical education, 
being a physical education teacher of their professions, to be successful in their profession to think that they are 
invaluable and their professions are invaluable, to know that they will earn salaries every month regularly, to 
look at the future with confidence because they have such professions, to think that they will have salary 
guarantees when they retire, not to be very disappointed in doing professions, to think of their profession as the 
best job they can do, little to think about doing something else that they think that having a profession is a gold 
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bracelet, knowing that they have a duty in life while doing their profession, thinking that they do not have to do 
their jobs because they need money, they think their profession is a very enjoyable job, respecting their 
environment, high education of physical education and sports teachers and after all it can be said that it is the 
reason of their motivation. 

Physical education and sports teachers, the step up in career and promotion opportunities, they think they can 
work related to their vocation is very limited in the areas of their branch and decrease their vocational motivation, 
in order to maintain their profession in a certain order, whether they want to do this profession or not, even if 
they have chosen this job unwillingly but now they love doing this job now, it can be said that there is not a 
positive or negative effect on their professional motivation level. 

 

Table 3. Comparison of subjects’ vocational motivation points depending on genders 

Gender  n    x±sd   t   p 

Male 207 73.42±9.11 2.756 .006** 
Female 93 70.04±11.07 

Note. ** p<0.01. 

 

It is observed that there is a meaningful difference in the physical motivation of physical education teachers 
according to gender. Males have a higher score than females. 

 

Table 4. Comparison of subjects’ vocational motivation points depending on ages 

Age  Age   x±sd   p 

22–27 28–33 1.08±1.77 .928 
 34–39 1.32±1.76 .876 
 40–45 1.50±2.05 .883 
28–33 22–27 -1.0±1.77 .928 
 34–39 .23±1.38 .998 
 40–45 .42±1.73 .995 
34–39 22–27 -1.32±1.76 .876 
 28–33 -.23±1.38 .998 
 40–45 .18±1.72 1.000 
40–45 22–27 -1.50±2.05 .883 
 28–33 -.42±1.73 .995 
 34–39 -.18±1.72 1.000 

Note. p>0.05. 

 

There is not a meaningful difference in the physical motivation of physical education teachers according to age. 
Age does not have an impact on vocational motivation. 

 
Table 5. Comparison of subjects’ vocational motivation points depending on their seniorities 

Seniority Seniority   x±sd   p 

1–5 6–10 2.39±1.31 .262 
 11–15 -.23±1.70 .999 
 16 and over -.13±2.40 1.000 
6–10 1–5 -2.39±1.31 .262 
 11–15 -2.63±1.64 .379 
 16 and over -2.53±2.36 .708 
11–15 1–5 .23±1.70 .999 
 6–10 2.6±1.64 .379 
 16 and over .10±2.60 1.000 
16 and over 1–5 .13±2.40 1.000 
 6–10 2.53±2.36 .708 
 11–15 -.10±2.60 1.000 

Note. p>0.05. 
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When the professional motivations of the physical education teachers are considered according to their seniority, 
there is not a meaningful difference found. Seniority does not affect vocational motivation. 

3. Discussion  
When the results of the study and literature are examined, it is observed that the level of vocational motivation 
varies according to many variables. It is thought that more comprehensive and numerous studies should be done 
in order to understand the factors well that both positively and negatively affect motivation 

When the motivation in terms of gender differences is examined, Alemdag et al. (2014) reached out the result 
that the level of academic motivation of physical education and sports teacher candidates is higher in females 
(Alemdag et. al., 2014). In studies of Sahin and Cakar (2011) for bachelor students and in studies of Demir and 
Ari (2013) on teacher candidates in the elementary school have reached the conclusion that the level of academic 
motivation has not changed significantly by gender (Sahin & Cakar, 2011; Demir & Ari, 2013). In studies of 
Saracaloglu (2008) in master students and in studies of Saracaloglu and Kumral (2007) and Saracaloglu et al. 
(2008a, 2008b) similar results were obtained from teacher candidates (Saracaloglu & Kumral, 2007; Saracaloglu 
et al., 2008a; Saracaloglu et al., 2008b). In the study where Eymur and Geban (2011) examined teachers 
candidates’ academic motivation and academic achievement, only one of the seven motivational subscales (inner 
motivation/experiencing stimulation) found that the motivation scores of the girls were meaningfully higher than 
the males (Eymur & Geban, 2011). Alike, in studies about examining the motivations of physical education 
teacher candidates, Gencay and Gencay (2007) found that female teacher candidates’ motivation scores were 
high (Gencay & Gencay, 2007), but Tekin et al. (2009) found that male teacher candidates’ have higher 
motivation levels (Tekin et al., 2009). In the study, the motivation levels of males were found to be higher than 
females in the same way as in the study of Tekin et al. (2009). This result indicates difference when compared to 
the general view of the literature. It is thought that this difference may be derived from such as the socio-cultural 
structure of the regions where the study is performed, the physical conditions of the schools where the teachers 
work and the management structures. 

The success of educational institutions depends on the capacities of people in the institution, their willingness, 
their ability to work and their ability levels (Agirbas et al., 2005). Maslow stated that when individuals joined to 
an organization they have brought the some specific requirements together such as; psychological, physiological 
and social values (Ozturk & Dundar, 2003). The level of fulfillment of these necessities may affect the 
motivation status. Le Compte and Dworkin (1991) stated that teachers’ successful performance of the teaching 
role depends on many factors such as the structure of the institution they work, managerial processes, student 
profile education programs, socioeconomic opportunities, and the lack of teachers in the desired position in 
terms of these factors. They also expressed their idea that their lives were keeping them away from the job (Le 
Compte & Dworkin, 1991). Knoop (1982), determined that especially the difficulties faced in teaching, the stress 
caused by the professional circumstances, the lack of communication among teachers, external control, excessive 
workload, the existence of high-class population negatively affect the job satisfaction and therefore it has caused 
to a lack of motivation (Knoop, 1982). 

In a study of Ada et al. (2013) about motivation factors of teachers their (Erzurum province example) they 
determined that parents’ and students’ interest towards teachers, principals’ approvals for the studies of teachers, 
appreciation, trustworthy and supportive attitudes, the educational service offered by the teachers, parents stated 
that the development of the students that the teacher realize, the existence of sufficient tools and equipment in 
the classroom are one of the specific motivating external factors for teachers (Ada et al., 2013). 

In this study, the different distribution of the high motivation scores among the provinces, the living conditions 
of the teachers involved, the financial benefits, time management, physical conditions in the institution, student 
profile, value given to the teacher, relationship between human relations, administration-teacher, feedback from 
the students. So it can be said that the psychological, physiological and sociological needs such as reflection of 
parent satisfaction, workload distribution, social activity level and differences in the level of meeting these 
requirements are covered. The results of the study show similarity with the literature. 

Ceyhan (2004), mentioned in the study; loving a job, being one of the most crucial determinants of the work 
done to be satisfied with the work they do, does not mean that they are satisfied with the work they do, does not 
mean that they are happy with the work and the profession of the work that is not happy, individuals who are not 
fully satisfied with their expectations, it is possible to give examples from many professions (Ceyhan, 2004). In 
the light of the results obtained from the study, 91% of 300 physical education and sports teachers (Table 2) 
stated that they liked their profession, but it is thought that the increase in their professions and the limited 
opportunities for promotion consider their occupational motivations to think that their job fields are very limited. 
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From another perspective, it is seen that the fact that they are doing this profession in order to be able to maintain 
their lives in a certain order, whether they want to do this profession and whether they do not choose this 
profession but they do not have any impact on their vocational motivations. 

Agirbas et al. (2005) stated in their study that motivation is a process that focuses on meeting various needs 
(Agirbas et al., 2005). Alemdag et al. (2014) suggested in their study about academic motivation and academic 
self-sufficiency of physical education teacher candidates and with the study results of Sahin and Cakar (2011) 
about the effect of academic strategies on learning strategies and academic motivation levels of faculty students 
revealed that motivation levels of teacher candidates were over the normal levels (Alemdag et al., 2014; Sahin & 
Cakar, 2011). It can be expressed that highness of the motivation levels of physical education teachers thanks to 
their jobs both their materialistic and spiritual needs and expectations of environment also covered. 

This high level of motivation faced in physical education teachers is different from most professions in the 
occupational selection stage in the form of orientation (taking special ability examination etc.), and many of the 
individuals who prefer this vocation in their previous experiences are professional and amateur activities. It is 
thought that sporting activities can be continued within the aspect of lifelong sport stage. Besides, students’ 
interest in physical education courses, these courses have an aspect that appeals to each student in addition to 
sportive gains as well as the social gains of the students through the bond between the students and the students 
(compliance with the rules, movement with the group, civilized behavior, fair-play, taking responsibility, 
discipline) it is thought that the motivation of teachers is high due to the fact that factors such as discipline, 
communication skills and supporting self-confidence enhancement keep teachers’ vocational satisfaction at the 
high level. 
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