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Abstract
The present study investigated the impact of learning styles on the academic achievement of secondary school
students in Iran. The Kolb Learning Style Inventory (1999) was administered in eight public schools in Tehran.
The mean of test scores in five subjects, namely English, science, mathematics, history and geography, was
calculated for each student and used as a measure of academic achievement. A total of 285 Grade 10 students
were randomly selected as sample of this study. The results of the analyses of variance show that there is a
statistically significant difference in the academic achievement of the Iranian students that correspond to the four
learning styles [F(3, 285) = 9.52, p < .05]; in particular, the mean scores for the converging and assimilating
groups are significantly higher than for the diverging and accommodating groups.
Keywords: Academic achievement in Iran, Learning styles, Converging and assimilating
1. Introduction
Individual differences play an important role in academic achievement of students. There have been many
attempts to address the problem of low academic achievement and some factors have been identified in
explaining academic achievement. Among the numerous variables researched, demographic status (Casanova,
García-Linares, de la Torre, and de la Villa Carpi, 2005; Ray, 2010; O’Sullivan, 2009), intelligence (Deary,
Strand, Smith and Fernandes, 2007), behavioral characteristics (Ergul, 2004; Lane, Barton-Arwoo, Nelsonz, and
Wehby, 2008), and psychological factors, namely, attitudes (Erdogan, Bayram, and Deniz, 2008; Olatunde, 2009),
self esteem (Bankston and Zhou, 2002; Lockett and Harrell, 2003; Schmidt and Padilla, 2003; Reasoner, 2005),
self efficacy (Ferla, Valcke, and Cai, 2009; Onyeizugbo, 2010) and self concept (Reynolds, 1988; Holliday,
2009), have been used to explain academic achievement. Besides differences in ability, which are not easy to
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control, students have specific learning styles that may influence their academic achievement. Sternberg (1997)
proposed that styles are at least in part socialized, suggesting that they can, to some extent, be modified. Thus,
being aware of learning styles and their roles in academic achievement is of a great importance for educational
psychologists, teachers and researchers.
Although it has been found that students’ learning styles do significantly influence their academic achievement,
these findings are based on research conducted in other countries and vary depending on the country. A country
never stops to explore and develop its own methods of learning in order to respond to the demands particular to
its environments (Yamazaki, 2005). For instance, Bennett (1993) summarizes that the learning styles of African
Americans may be inconsistent with the teaching approaches applied in most schools. Hence it is pertinent that
these factors should be looked into based on an Iranian perspective. Additionally, a compatible learning style
with the teaching style of a course instructor enables the students to retain the information much longer, apply it
more efficiently and effectively, and have more positive post-course attitudes toward the subject than their
counterparts who experience learning/teaching styles mismatches (Felder, 1993). In other words, since there are
individual differences in learning style, adapting academic materials to these differences will facilitate learning
and thus help increase learning benefits “especially for low and moderate achieving students” (Zin, Zaman &
Noah, 2002). Therefore understanding students’ learning styles and their impact on their academic achievement
is important for teachers for it is the first step in ensuring students’ achievement.
The Kolb model is one of the theoretical perspectives that have been applied to the investigation of learning
styles. The model has been widely used throughout the field of educational psychology. The Kolb’s Learning
Styles Inventory (LSI) has been the most widely documented test to assess learning styles (Cano-Garcia and
Hughes, 2000). Kolb suggests that experience, and the analysis of it, can assist in the formation of concepts.
Then the concept, after being assimilated and organized, may be applied to new experiences. In this model,
learning is conceived as a process through which the transformation of experience creates knowledge. In Kolb’s
model, the person is required to employ each of the four key learning abilities: concrete experience (CE),
abstract conceptualization (AC), reflective observation (RO), and active experimentation (AE) (Kolb, 1984). The
form of learning styles is a combination of four learning abilities: CE, AC, RO, and AE (Kolb, 2005).
According to Kolb, there are four fundamental learning styles. The diverging learning style specializes in the two
learning abilities of CE and RO. In contrast, the converging learning style specializes in the two abilities of AC
and AE. The assimilating learning style specializes in the two abilities of AC and RO. In contrast, finally, the
accommodating learning style specializes in the two abilities of CE and AE. Notably, both converging and
assimilating learning styles have a higher score in abstract conceptualization (AC) and lower score in concrete
experience (CE). Abstract conceptualization which actualized in adolescence is conceived to be a higher level
ability rather than concrete experience (CE).
Research on learning style demonstrates that individuals differ in their learning style and that no single delivery
system is optimal for all students (Paul, Bojanczy & Lanphear, 1994). It seems current instruction and
assessment techniques favor certain learning styles of students in different cultures. Some studies show a
positive relationship between academic achievement and the converging learning style (Rutz 2003, Boyatzis and
Mainemelis 2000), some show academic performance privileges for converging and assimilating learning styles
(Malcom, 2009; Lynch, Woelfl, Steele, and Hanssen, 1998; Newland and Woelfl, 1992; Kolb, 1984) and Oughton
and Reed (2000) found that assimilating and diverging learners were the most productive on concept mapping.
Taken together, reviewing the previous studies suggest that researchers need to take caution in evaluating
performance based on a single outcome measure, as each learning style has its strength in specific tasks.
Therefore, different subjects were used to measure student overall performance. In the study, academic
achievement was measured using the result of the secondary examination in grade nine in five main subjects
namely, English, mathematics, science, history and geography.
Cognitive styles have been investigated in many countries, such as in the United States (e.g., Grigorenko &
Sternberg, 1997), Spain (e.g., Cano-Garcia & Hughes, 2000), the Philippines (e.g., Bernardo, Zhang, & Callueng,
2002), Hong Kong (e.g., Zhang & Sternberg, 2002), mainland China (Zhang, 2004), and more recently in Korea
(e.g., Park, Park, & Choe, 2005), Norway (e.g., Fjell & Walhovd, 2004), and Malaysia (e.g., Jilardi Damavandi,
2011). However, the scarcity of studies manifests itself in the area of learning styles and academic achievement
in Iran. As it was indicated, it is important for educational psychologists to know how learning styles influence
pupils’ academic achievement in different countries, and from there to design possible means of intervention for
promoting effective learning and academic achievement.
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2. Method
2.1 Participants
Two hundred eighty five Grade 10 students (average age = 16; 56.5% male & 43.5% female) from eight
governmental schools in Tehran were selected as the participants of this study. The reason these students were
chosen was because the ability to think about the cognitive process of mind and to report these introspections,
which are necessary to answer learning style inventory, normally actualizes at the adolescence stage. The
majority of the fathers (39.2%) in Iran were self-employed and the majority of the mothers (75.2%) were
housewives. While most of the fathers (40.2%) had from secondary school diploma to bachelor degree (12 to 16
years of education), the majority of mothers had 12 years of education. Although, missing data regarding parents’
income was quite high, majority of parents were earning equal to US$ 700 to US$ 1400 per month.
2.2 Measures
2.2.1 Dependent Variable
The present study uses concrete and consequential outcomes of students’ academic achievement, using the
national standardized examinations’ results. In the study, academic achievement is operationalized as the result
of the secondary examination in grade nine in five main subjects namely, English, mathematics, science, history
and geography. The mean for the five subjects was calculated as academic achievement of the students.
2.2.2 Independent Variables
The Kolb Learning Style Inventory (1999), which contains 12 sentences with four statements each, was used to
evaluate the students’ learning preference. The LSI has been found to possess adequate validity and reliability
(Barmeyer, 2004). The Kolb LSI was chosen because the inventory is relatively simple to administer and score
and it has demonstrated a high degree of reliability (Willcoxson & Prosser, 1996). This instrument was translated
to the national language of Iran (Persian). A team of lecturers confirmed the validity of the translated instrument
using back translation (translating to Persian and then translating back to English and finally comparing the main
instrument and the back-translated). The obtained standardized Item Alpha for the translated instrument was
acceptable and was as follows; CE: 0.70, AC: 0.64, AE: 0.65 and RO: 0.62.
2.3 Data Analyses
The aim of the study is to investigate the impact of thinking and learning styles on the academic achievement of
secondary school students in Iran. An analysis of variance (ANOVA) was conducted to explore the impact of
different learning styles on the academic achievement of the students. Since the four learning styles are
independent and there is only one continuous dependent variable, a between-groups one-way ANOVA was
conducted (Pallant, 2007). Before performing the ANOVA, the homogeneity of variance was verified using
Levene’s test (Coakes & Steed, 2003). Effect sizes were calculated and the impact of different learning styles on
academic achievement was investigated. In the next part the results of the study is presented.
3. Results
Subjects were divided into four groups according to their learning styles (Group 1: Diverging; Group 2:
Converging; Group 3: Accommodating; Group 4: Assimilating). Among the learning styles, converging (35.4%)
styles was the most chosen followed by accommodating (23.4%), assimilating (22.4%) and diverging style
(18.8%). The converger's dominant learning abilities are in abstract conceptualization (AC) and active
experimentation (AE). The converger's greatest strength is in the practical application of ideas (Kolb, 1985;
Malcom, 2009). Students’ performance based on their learning styles was tested with the null hypothesis being
that there is no significant difference in academic achievement of students with converging, diverging,
accommodating and assimilating learning styles (Table1).
As it is indicated, there is a statistically significant difference at the p<.05 level in academic achievement scores
for the four learning styles [F(3, 285) = 9.52, p < .05]. The effect size, calculated using eta squared, was 0.09.
Post-hoc comparisons using the Tukey HSD test indicated that the mean score for the converging group (M =
85.27, SD = 11.17) is significantly higher than that of the diverging group (M = 76.46, SD = 14.14) and the
accommodating group (M = 77.30, SD = 12.49). Meanwhile, the mean score for the assimilating learning style
(M = 84.39, SD = 13.04) is significantly higher than that of the diverging group (M=76.46, SD=14.14) and the
accommodating group (M = 77.30, SD = 12.49).
4. Conclusion
A one-way between-groups analysis of variance (ANOVA) was conducted to explore the impact of different
learning styles on the academic achievement of the students. As predicted, the null hypothesis that there is no
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significant difference in the academic achievement of students with converging, diverging, accommodating and
assimilating learning styles was rejected. Post-hoc comparisons support that the mean scores for converging and
assimilating groups are significantly higher than diverging and accommodating groups. This result was in
accordance with those of some other scholars (Malcom, 2009; Lynch, Woelfl, Steele, and Hanssen, 1998;
Newland and Woelfl, 1992; Kolb, 1984), as they found that accommodators and divergers were slightly less
successful students than convergers and assimilators.
The converger's dominant learning abilities are in abstract conceptualization (AC) and active experimentation
(AE). The converger's greatest strength is in the practical application of ideas. The assimilator's abilities are
abstract conceptualization (AC) and reflective observation (RO) with the greatest strength in the ability to create
theoretical models (Kolb, 2005). Notably, both converging and assimilating learning styles have a higher score in
abstract conceptualization (AC) and lower score in concrete experience (CE). Therefore, students with average
age of 16 in Iran are expected and academically rewarded for being more abstract and less concrete. This is
consistent with Piaget’s theory that students develop abstract thinking during adolescence, possibly as a result of
environmental (educational) demands. Meanwhile, there is another possible explanation, that is, greater learning
occurs when the teaching style matches the students' learning styles than when they are mismatched (Allinson &
Hayes, 1996; Felder & Brent, 2005). Thus, it is possible that teachers in the chosen sample have converging and
assimilating teaching style. In other words, the higher academic achievement can be the result of the match
between teachers’ teaching style and the students' learning styles.
Several implications emerge from these results. First of all, in order to assess Iranian students’ learning styles,
the translated learning styles inventory (Kolb, 1999) can be used. LSI was translated into Persian and then the
questionnaire was verified by a panel of lecturers to check the format, arrangement, appropriateness of the
content and the language used in the instruments.
Second, the findings of this study extends knowledge in the field of learning styles to the Iranian context, as most
of the investigations have been carried out in western culture. After identifying the learning styles of the students,
teachers can be encouraged to teach their students accordingly. As stated by Sternberg (1997), teachers must take
into account that they teach according to a specific styles. However, they should design a way of teaching which
takes into account the diversity of learning styles. This must be done to enrich and at the same time favor all the
students. As we know, a compatible learning style with the teaching style of a course instructor enables the
students to retain the information much longer, apply it more efficiently and effectively and have more positive
post-course attitudes toward the subject than their counterparts who experience learning/teaching styles
mismatches (Felder, 1993).
The next implication is that educational psychologists need to develop insights into the specific learning styles
which are favored by the educational system. If students can be enabled to be more aware of themselves and the
ways in which they are likely to achieve better, they can be encouraged to develop more effective and more
flexible learning styles. On the other hand, two major strategies have been proposed for enhancing students'
achievement. One is through providing learning environments that match students' learning styles (refer to
Adderley, 1987; Grout, 1991; Kagan, 1965). The second strategy is through teaching for a balanced use of styles
or flexibility (Saracho & Spodek, 1986; Sternberg, 1997; Zhang 2005). In this regard, the basic principle is that,
in order for students to benefit maximally from instruction and assessment, at least some of each should match
their learning styles. Therefore, flexibility is crucial for students as well as for teachers.
References
Adderley, K. B. V. (1987). The effects of student cognitive style, teacher cognitive style, and instructional
method on the achievement of baccalaureate nursing students. Dissertation Abstracts in Humanities and Social
Sciences, 47(8A), 29-49
Allinson, C. W., & Hayes, J. (1996). The cognitive style index: a measure of intuition-analysis for organisational
research. Journal of Management Studies, 33, 119-135. http://dx.doi.org/10.1111/j.1467-6486.1996.tb00801.x
Bankston, C. L., & Zhou, M. (2002). Being well vs. doing well: Self-esteem and school performance among
immigrant and non-immigrant racial and ethnic groups. International Migration Review, 36, 389-415.
http://dx.doi.org/10.1111/j.1747-7379.2002.tb00086.x
Barmeyer, C. I. (2004). Learning styles and their impact on cross-cultural training: An international comparison
in France, Germany and Quebec. International Journal of Intercultural Relations, 28, 577-594.
http://dx.doi.org/10.1016/j.ijintrel.2005.01.011
Bennett, M. J. (1993). Towards ethnorelativism: A developmental model of intercultural sensitivity. In M. R.

Published by Canadian Center of Science and Education

189

www.ccsenet.org/ijps

International Journal of Psychological Studies

Vol. 3, No. 2; December 2011

Paige (Ed.), Education for the intercultural experience (pp. 21–71). Yarmouth: Intercultural Press.
Bernardo, A. B., Zhang, L. F., & Callueng, C. M. (2002). Thinking styles and academic achievement among
Filipino
students.
Journal
of
Genetic
Psychology,
163(2),
149–163
http://dx.doi.org/10.1080/00221320209598674
Boyatzis, R. E., and Mainemelis, C. (2000). An empirical study of pluralism of learning and adaptive styles in a
MBA Program. Department of Organizational Behavior. Case Western Reserve University, Cleveland, OH.
Cano-Garcia, F. and Hughes, E. H. (2000). Learning and Thinking Styles: an analysis of their inter-relationship
and
influence
on
academic
achievement.
Educational
Psychology,
20(4):
413-430.
http://dx.doi.org/10.1080/713663755
Casanova, P. F., García-Linares, M. C., de la Torre, M. J., & de la Villa Carpi, M., (2005). Influence of Family
and Socio-Demographic Variables on Students with Low Academic Achievement, Educational Psychology, 25
(4), 2005 423–435
Coakes, S. J., & Steed, L. G. (2003). SPSS: Analysis without anguish,Version 11.0 for windows. Australia: John
Wiley & Sons.
Deary, I.J., Strand, S., Smith, P., & Fernandes, C. (2007). ntelligence and educational achievement. Intelligence,
35:1, pp. 13-21. http://dx.doi.org/10.1016/j.intell.2006.02.001
Erdogan, Y., Bayram, S., and Deniz, L. (2008). Factors that Influence Academic Achievement and Attitudes in
Web Based Education, International Journal of Instruction, 1 (1): 31-48
Ergul, H. (2004). Relationship between Student Characteristics and Academic Achievement in Distance
Education and Application on Students of Anadolu University, Turkish Online Journal of Distance Education, 5
(2). [Online] Available: http://tojde.anadolu.edu.tr/tojde14/articles/ergul.htm (November 2011)
Ferla, J., Valcke, M., & Cai, Y. (2009). Academic self-efficacy and academic self-concept: Reconsidering
structural
relationships.
Learning
and
Individual
Differences,
19:
499–505.
http://dx.doi.org/10.1016/j.lindif.2009.05.004
Fjell, A. M., & Walhovd, K. B. (2004). Thinking styles in relation to personality traits: an investigation of the
Thinking Styles Inventory and NEO-PI-R. Scandinavian Journal of Psychology, 45, 293-300.
http://dx.doi.org/10.1111/j.1467-9450.2004.00408.x
Felder, R.M. (1993). Reaching the Second Tier: Learning and Teaching Styles in College Science Education, An
updated presentation of the Felder-Silverman model. College Science Teaching, 23(5): 286-290
Felder, R. M., & Brent, R. (2005). Understanding student differences. Journal of Engineering Education, 94(1):
57-72
Grigorenko, E.L., & Sternberg, R.J. (1997). Thinking style. In D.Saklofske & Zeidner (Eds.), International
Handbook of Personality and Intelligence (pp. 205-229). New York: plenum.
Grout, C. M. (1991). An assessment of the relationship between teacher teaching style and student learning style
with relation to academic achievement and absenteeism of seniors in a rural high school in north central
Massachusetts. Dissertation Abstracts International, Section A: Humanities and Social Sciences. 51(8A): 19-26
Holliday, A. (2009). Understanding the Implications Self - Concept and Academic Self - Concept Has on African
Americans
and
Latino's.
Version
2.
Knol.
[Online]
Available:
http://knol.google.com/k/alon-holliday/understanding-the-implications-self/37qlgwid1fl4z/7.(November 2011)
Jilardi Damavandi, A. (2011). Intellectual styles and academic achievement of secondary school students. In
press.
Kagan, J. (1965). Information processing in the child. In P. M. Mussen, J. J. Conger, & J. Kagan (Eds.),
Readings in child development and personality. New York, NY: Harper & Row
Kolb, D.A. (1984). Experiential Learning. Experience as the Source of Learning and Development (Englewood
Cliffs, NJ, Prentice Hall).
Kolb, D.A. (1985) The Learning Style Inventory: technical manual (Boston, McBer).
Kolb, D.A. (1999). Learning Style Inventory, Version 3. Boston, MA: Hay Group, Hay Resources Direct. 116
Huntington Avenue, Boston, MA 02116, haytrg@haygroup.com.
Kolb, A.Y. (2005). The Kolb Learning Style Inventory, Version 3.1. Technical Specifications. Experience Based

190

ISSN 1918-7211

E-ISSN 1918-722X

www.ccsenet.org/ijps

International Journal of Psychological Studies

Vol. 3, No. 2; December 2011

Learning Systems, Inc. HaysGroup
Lane, K. L., Barton-Arwoo, S. M., Nelsonz, J. R., & Wehby, J., (2008). Academic Performance of Students with
Emotional and Behavioral Disorders Served in a Self-Contained Setting, Journal of Behavioral Education, 17(1):
43–62. http://dx.doi.org/10.1007/s10864-007-9050-1
Lockett, C. T., & Harrell, J. P. (2003). Racial Identity, self-esteem, and academic achievement: Too much
interpretation, too little supporting data. Journal of Black Psychology, 29(3), 325-336.
http://dx.doi.org/10.1177/0095798403254216
Lynch, T. G., Woelfl , N. N., Steele, D. J., & Hanssen, C. S. (1998). Learning style influences examination
performance. American Journal of Surgery,176(1): 62-66. http://dx.doi.org/10.1016/S0002-9610(98)00107-X
Malcom, M. (2009). The Relationship between Learning Styles and Success in Online Learning. Prescott Valley:
Arizona.
Newland, J. R., & Woelfl, N. N., (1992). Learning style inventory and academic performance of students in
general pathology. Bulletin of pathology education, 17: 77-81
O’Sullivan, E. M., (2009). The demographic and academic profile of Irish dental school faculty members.
Journal of the Irish Dental Association, 55 (6): 296-301
Olatunde, P. (2009). Students Attitude Towards Mathematics and Academic Achievement in Some Selected
Secondary Schools in Southwestern Nigeria. European Journal of Scientific Research, 36 (3): 336-341
Onyeizugbo, E. U. (2010). Self-Efficacy and test anxiety as correlates of academic performance. Educational
Research, 1(10): 477-480. [Online] Available: http://www.interesjournals.org/ER (November 2011)
Oughton, J. M., & Reed, W. M. (2000). The effect of hypermedia knowledge and learning styles on
student-centered concept maps about hypermedia. Journal of Research on Computing in Education, 32 (3): 366
– 383
Park, S. K., Park, K. H., & Choe, H. S. (2005). Relationship between thinking styles and scientific giftedness in
Korea. Journal of Secondary Gifted Education, 16 (2–3), 87–97
Paul, S., Bojanczyk, M., & Lanphear, J. H. (1994). Learning preferences of medical students. Medical Education,
28: 180-186. http://dx.doi.org/10.1111/j.1365-2923.1994.tb02696.x
Ray, B. D. (2010). Academic Achievement and Demographic Traits of Homeschool Students: A Nationwide
Study,
Academic
Leadership,
8
(1).
[Online]
Available:
http://www.academicleadership.org/pdf/ALJ_ISSN1533-7812_8_1_392.pdf (November 2011)
Reasoner, R. (2005).The true meaning of self-esteem. Retrieved November 4th from International Council for
self-esteem. [Online] Available: http://www.self-esteem-nase.org/whatiself-esteem,shtml.(November 2011)
Reynolds, W. M. (1988). Measurement of academic self-concept in college students. Journal of Personality
Assessment, 52, 223-240. http://dx.doi.org/10.1207/s15327752jpa5202_4
Rutz, E. (2003). Learning styles and educational performance: Implications for professional development
programs. CIEC Conference proceedings, Tuson, AZ.
Saracho, O. N., & Spodek, B. (1986). Cognitive style and childrens learning: Individual variation in cognitive
process. In L.G. Katz (Ed.). Current topics in early childhood education (vol. VI, pp. 177–194). Norwood, New
Jersey: Ablex Publishing Company.
Schmidt, J. A., & Padilla, B. (2003). Self-esteem and family challenge: An investigation of their effects on
achievement. Journal of Youth and Adolescence, 32, 37-46. http://dx.doi.org/10.1023/A:1021080323230
Sternberg, R. J. (1997). Thinking Styles. Cambridge, Cambridge University Press.
Yamazaki, Y. (2005). Learning styles and typologies of cultural differences: A theoretical and empirical
comparison.
International
Journal
of
Intercultural
Relations,
29:
521–548.
http://dx.doi.org/10.1016/j.ijintrel.2005.07.006
Willcoxson, M., & Prosser, L. (1996). Kolb's learning style inventory (1985): review and further study of
reliability.
British
Journal
of
Educational
Psychology,
66:
247-257.
http://dx.doi.org/10.1111/j.2044-8279.1996.tb01193.x
Zhang, L. F. (2004). Predicting cognitive development, intellectual styles, and personality traits from self-rated
abilities. Learning and Individual Differences, 15: 67–88. http://dx.doi.org/10.1016/j.lindif.2004.08.001

Published by Canadian Center of Science and Education

191

www.ccsenet.org/ijps

International Journal of Psychological Studies

Vol. 3, No. 2; December 2011

Zhang, L. F., & Sternberg, R. J. (2002). Thinking styles and teacher characteristics. International Journal of
Psychology, 37(1), 3-12. http://dx.doi.org/10.1080/00207590143000171
Zin, N. A., Zaman, H. B., & Noah, S. A. (2002). Multimedia Mathematics Tutor: Matching Instruction to
Student's Learning Styles. ICCE, 1433.
Table 1. ANOVA results for the learning styles and academic achievement in Iran
Forms
Diverging
Converging
Accommodating
Assimilating
Total

N
52
104
63
66
285

Mean
76.46
85.27
77.30
84.39
81.70

Std. Deviation
14.14
11.17
12.49
13.04
13.03

F

Sig-F

Sig-Levene

9.52

.001*

.169

Table 2. Tukey HSD multiple comparisons
95% Confidence Interval
(I) LSI

(J) LSI

Mean Difference Std. Error Sig. Lower Bound Upper Bound

Diverging

Converging

-8.81*

Accommodating -.84
Converging

-3.33

2.33

.984 -6.88

5.20

-7.93*

2.31

.004 -13.91

-1.94

Diverging

8.81*

2.12

.000 3.33

14.29

*

1.99

.000 2.82

13.12

1.96

.970 -4.19

5.96

Assimilating
Accommodating Diverging
Converging
Assimilating

.88
.84

2.33

.984 -5.20

6.88

-7.97

*

1.99

.000 -13.12

-2.82

-7.09

*

2.19

.008 -12.77

-1.40

2.31

.004 1.94

13.91

1.96

.970 -5.96

4.19

2.19

.008 1.40

12.77

Diverging

7.93

Converging

-.88

Accommodating 7.09

192

.000 -14.29

Assimilating

Accommodating 7.97

Assimilating

2.12

*

*

ISSN 1918-7211

E-ISSN 1918-722X

