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Abstract

This study attempted to investigate the relationship between ESL learners’ Oral proficiency and their level of
Self-esteem. The sample consisted of 30 students of Master studying English language at SBK Women’s
University Quetta Baluchistan. The data were gathered through two instruments: Rubric for ESL Oral Proficiency
along with voice recording and the Rosenberg (1965) Self-esteem Scale. The technique applied was non
participant controlled observation. To determine the relationship between ESL learners’ Oral proficiency and their
level of Self-esteem, correlational analysis was employed quantitatively. The findings revealed a significant
positive relationship between the two variables and asserted Krashen’s Affective Filter Hypothesis that an
imaginary barrier of affective factors in learner prevents the learner from acquiring the target language.
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1. Introduction

Second language acquisition (SLA) requires competence in all four basics kills: listening, speaking, reading and
writing. This acquisition is not a mere mental process rather psychological factors play a vital role in leaner’s
success in learning, mastering and using a second language. Theorizing process of second language acquisition
within solo sphere of cognitive domain may proves misleading in most of the conditions, unless the affective
domain of learners is kept into consideration. That is why the study of language learners’ characteristics known as
“Individual differences” (IDs) has been the center of focus in second language studies for a long time. The term
“Individual Difference” is a broad psychological jargon covering a wide range of human traits and characteristics
but in a narrowest sense, from educational perspectives Cooper (2002) equates IDs or Individual Differences with
personality and intelligence. While Dornyei (2006) opines that Individual Differences are the characteristics which
make individuals unalike. They are those traits in respect of which humans are shown to psychologically differ
from each other. In the context of SLA, Dornyei delineates the term Individual Differences to personality, ability
and motivation, which the author further describes in terms of five personality variables; anxiety, self-esteem,
creativity, willingness to communicate and learner beliefs.

Merriam Webster Dictionary defines self-esteem as one’s confidence and satisfaction in self. Self-Esteem defined
by Branden (1969), is the tendency in human personality to experience oneself as being praiseworthy and
competent in coping with basic life challenges, is one of the most accepted definitions. Another well accepted
definition is given by Coopersmith (1967) who confines Self-Esteem to the evaluation an individual makes and
habitually maintains with reference to one’s own self, which he may express by an attitude of approval or
disapproval eventually determining the extent of his belief about self-capabilities, a sense of being significant,
successful and worthy. According to Brown (1994) extrinsic and intrinsic affective factors contribute to the
success of language learning and the improvement of pedagogy. In his notion, during learning a second language,
those socio-cultural variables which results from experiences of a L2 learner by observing the two languages and
their cultures are the extrinsic factors of affectivity and besides other intrinsic factors such as risk taking propensity,
inhibition, anxiety and motivation, he asserts “self-esteem” as one of the essential personality factor that plays its
role while any cognitive or affective activity takes place in a second language classroom. Brown classifies
self-esteem into global, specific/ situational and task self-esteem where Global self-esteem stems out from the
acceleration of inter- personal and intra- personal experiences with respect to external world, while specific
self-esteem derives from the valuation that individuals make in a certain life events and task self-esteem deals with
the assessments one would make of specific situation. Brown concludes that without some degree of immersion of
self-esteem as a variable in L2 learning, no successful cognitive or affective performance could be yielded.
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Rosenberg (1965), renowned for his most commonly used self-esteem measurement scale refers to self-esteem as
sum of the individual’s thoughts and feelings with respect to own self as an object. He states that high self
-esteem illustrates a sense of worthiness and feelings of respect of individuals about themselves for what they are,
irrespective of what others may feel for them. This conception of Rosenberg implies a meaning that dealing with
self-esteem may not lead a person to ego-centric behavior, rather the term refers to a balance view of self-worth
by means of which any learning task can be carried out at ease. In the context of L2 language learning it can be
proposed that ESL learners’ belief about own self leads them to judge learning process and what learners feel in
turn determines their behavior, ultimately affecting the way a learner approaches learning experiences as well as
opportunities in order to future language learning. This either brings growth in the acquisition process or
impedes it accordingly. Hence, in the context of L2 language learning it can be proposed that ESL learners belief
about own self leads them to judge learning process and what learners feel in turn determines their behavior,
ultimately affecting the way a learner approaches learning experiences as well as opportunities in order to future
language learning. This either brings growth in the acquisition process or impedes it accordingly. If a learner
visualizes themselves performing a language task successfully e.g., speaking a target language fluently and
interactively, this strong mental image would help him in reducing negative beliefs and affirmative starting point in
real learning situation. In the context of this discussion, acquiring second language Oral proficiency enables
learners not only to nurture positive values and attitudes toward target community and increase their awareness of
world-views but also demands the growth of positivity toward their own personalities.

Most of the times Competent ESL learners erroneously interpret their progress as awkwardly slow and esteem their
selves low, ultimately they avoid opportunities such as debates, discussions, conversations, presentations and
interviews required to excel their Language Oral proficiency. The purpose of the study is to investigate the effect of
an ESL learner’s level of Self-Esteem on his/her Second Language Oral Proficiency achievement.

1.1 Hypothesis

Self-Esteem and Language Oral Proficiency are positively correlated, such that ESL learners who have low level
of Self-Esteem also have poor Oral Language Proficiency achievements and the ESL learners with high
Self-Esteem have high Oral Language Proficiency achievements.

2. Literature Review

Researcher has found a concise array of valuable works available on the issue of self-esteem and its correlation
with ESL Oral Proficiency. This chapter compiles an interesting set of studies and provides a review of the existing
literature, a reliable discussion on Self-esteem’s role in academic achievements as well as an association between
Self-esteem and ESL Oral production, along with different models and strategies in the light of previous studies, as
researcher herself desires to make an attempt for exploring an association between ESL learners’ self-esteem and
the area of oral language proficiency.

Nogueras & Rosa (1996) mentioned that Self-esteem has been long the focus of study among educators,
psychologists, sociologists and linguists. Educational Resource Information Center (ERIC) accounts for more than
12,000 entries related to the areas such as self-esteem, self-perception, self-concept and self-image whereas the
American Psychological Association (Psy-CINFO) enlists over 92,000 entries of the same areas, among which 143
entries are entitled purely as self-esteem in relation with second language acquisition.

Dornyei (2006) regards Self-esteem as one of the fundamental individual’s affective characteristics in
educational psychology, yet no adequate works have been produced to it in SLA field. This might be due to the
fact that self-esteem is closely related to the concept of self-confidence, which has been vigorously reflected in
Applied Linguistics with respect to second language acquisition. Certainly self-confidence and self-esteem
shares a mutual emphasis on individual beliefs in evaluating own attributes and abilities as a worthy individual
person. In Brown’s view self-esteem is probably the most persistent aspect of any human behaviour, however
Carver et al.; termed self-esteem as an evaluative quality of one’s self-image and self-concept.

Every individual has a self-concept though he may find it difficult to accurately describe his self-concept.
Individuality is a combination of self-concept i.e., the way one would see his self and his personality.
Self-concept is related to one’s self-esteem and unless a sense of self-esteem is developed, an individual is
unable to progress toward what Maslow calls self-actualization (Ritak, 2000).

Higgins (1996), claims that there are different types of selves such as actual self, possible self, ought self and
ideal self. Defining Self-esteem becomes a complex variable if an attempt is made to differentiate between these
varieties of self since self-esteem as a variable possibly may fluctuate depending on which self-function serves
as a reference point for valuation. Therefore a same individual can simultaneously hold high, moderate or low
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levels of different types of self-esteem.

Rubio’s (2007) offers a wealth of discussion about various closely related affective variables including self-esteem,
self-concept, self-image, self-confidence, anxiety, willingness to communicate, language ego and integrative
motivation in the history language learning and pedagogy. Negative behaviour stimulates learner’s low
expectations and every failure is seen by them as a confirmation of their low expectations and previous negative
perceived self. Similarly Deutsch & Solomon (1959) found that a negative valuation of self by others might be
more satisfactory for an individual having low self-esteem than a high appraisal. Ehraman et al. (2003) and
Dornyei (2006) advocate the need for self-acceptance a highest human priority, in the light of motivation theory.
Brown (1994) studying self-esteem also explored concluded that self-belief and self- image tends to play a critical
role in guiding and regulating one’s behavior. Therefore he suggests that limited perceived beliefs can be reformed
with the help of mental imagery as human feelings are closely related to their mental images including self-image.
If learners visualize themselves performing a language task successfully e.g. speaking a target language fluently
and interactively, this strong mental image would help him in reducing negative beliefs and affirmative starting
point in real learning situation. In the context of language learning, Dornyei (2006) implies the same notion of
“ideal selves” by coining the term as “Ideal L, Self”. As stated by him it is crucial for every learner to reduce the
difference between actual-self and ideal-self. Ideal L, Self is a powerful motivator in second language learning.
Throwing light upon all these valuable studies, Rubio (2007) emphasis that focusing our attention on learners’
self-esteem in a language class room may contribute to direct learners’ energy towards productive language
acquisition which they in particular circumstances consume in nonproductive identity beliefs making them divert
from learning tasks and opportunities.

Norgueras & Rosa (1996) explored the relation among self-esteem, self-evaluation and oral communicative
language proficiency in ESL classroom at University of Puerto Rico. This research was based on three years
descriptive case study of the first year students in one of the campus in that university. Krashen’s Affective filter
hypothesis served as theoretical foundation for the study. For the first variable i.e., oral proficiency in English
language, Norgueras & Rosa (1996) selected an adopted version of Bachman-palmer oral interview test while on
the other hand Ramos-Perea self-report self-esteem instrument and Heyde (1983) self-esteem instrument were
chosen for the second variable. Statistical outcomes computed with the help of Pearson Product Moment
Correlation to express all potential pairing of the relationships amongst the learners’ self-esteem in the ESL setting
with levels of their oral proficiency indicated insignificancy of the relation but the qualitative analysis of the data
obtained through Heyde (1983) self-esteem instrument revealed that learners with positive self-esteem scored high
oral ESL proficiency. Besides the dissimilar outcomes in two different paradigms, it was concluded too that
language learning environment in ESL classroom likewise influenced learners’ variant levels of self-esteem. These
results determined that learners though have high self-esteem yet they may possibly have different levels of
self-esteem due to different language learning environments.

Speaking and listening are the two collaborative Language skills. Nunan & Cartner (2001) put forward that where
several studies have affirmed the significance of listening comprehension in authentic put for speech production,
there many of them also have suggested that better input-output results cannot be attained without cautious
attention to psychological factors, due to which learners usually scores variedly regardless of their expected grades
and self-esteem is one of the overpowering issue concerning these variations. Demo & Parker (1987) are also of
the view that self-esteem and language learning in real situations are positively correlated where the strength of
one variable directly affects and influences the other one. In the light of these deliberations, Hayati & Ostadian
(2008) investigated relation of self-esteem to listening comprehension of sixty intermediate EFL learners at S.T.
Petroleum University of Abadan, Iran. Their selected population contained an equal ratio of male to female
participants. TOEFL proficiency test (2005) and Coopersmith’s standardized questionnaire were used as
instruments. The collected data statistically showed .44 value of correlational coefficient of males’ self-esteem in
relation to their listening comprehension while .57 value of females’ self-esteem and their listening comprehension
and with the help of T test, r= .50 was compute on the whole indicating a positive correlation between learners’
self-esteem and their listening comprehension. The study hence revealed the fact that emotions and psychological
factors have more influence on female learners than males and those females with high self-esteem tend to show
better performance in learning tasks as compared to male learners. (Hayat & Ostadian, 2008)

Heyde (1983) investigated the relation of three levels of self-esteem (global, specific/ situational and task
self-esteem) to the 181 American learners’ oral communicative language proficiency in French as their second
language; whereby she explored self-esteem to be related positively with their second language oral proficiency.
The participants were asked to evaluate their worthiness before and after their oral performance of using French in
unplanned speech. The participants had to assess themselves upon to types of measures i.e., Errors and
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Comparison; where in Error Task self-esteem learners esteemed their selves on a general rating of errors that they
thought they have made while speech performance and in Comparison Task self-esteem learners made evaluation
by comparing their own performance with the performance of other class fellows that they had expected.
Consequently, she found a relationship existing among all three types of self-esteem with oral proficiency;
primarily task self-esteem was highly correlated to L, oral communicative language proficiency. She hence agreed
with Brown (1994) views that oral performance is strongly influenced by learners’ global and task self-esteem.

Several models and theories have been postulated concerning a relation among personality variables and
language achievement while on the other hand various researches have contributed in exploring a correlation
among these personality variables and academic achievements. The extraversion-introversion dimension is the
most researched personality aspect in language studies. In addition to such conceptual differences, the
complexity of selecting the best measurement approach has also served as an obstacle for both linguists and
psychologists. Accordingly, the application of the Big Five model and Myers-Briggs Type Indicator (MBTI) has
frequently been used in L2 studies as a learning style measure. With present discussion, a worth mentioning
among them is the Theory of Linguistic Self-Confidence (2001) by Richard Clement and his associates. On the
basis of their findings, they stated that from motivational perspectives, linguistic self-confidence is a chief factor
in multi lingual context to learn other community’s language. Clement and his associates strengthened the
applicability of the self-confidence construct by providing evidence that situations in which individuals
communicate indirectly with L2 community members for instance through media (such as in case of English
language), there self-confidence is a significant motivational factor in learning target community’s language
(Dornyei, 2005).

Rubio (2007) perceives language learning as a journey whereby every learner doesn’t take the same route or
same speed to reach desired target. He believes that language programs err by exciting learners to achieve
native-like competence as their ultimate goal because when learners are compared to native speakers or they
themselves compare their proficiency to native-level. As a result of such comparisons, learners inexorably come
up short and they erroneously infer their progress as awkwardly slow, consequently contributing to their poor
level of self-esteem. Therefore as models for language learners language professionals must prefer “functioning
bilinguals within language communities” to native-speakers. This approach would make learners to appreciate
themselves as more competent language learners and worthwhile in bilingual situations. Hence learners’ feelings
of self-esteem will profit more from realistic goals available to them. Similarly Howitz et al. (1986) highlight
learners’ self-esteem, and observe that it is obligatory to be aware of the fact that during language learning
process a learner’s feeling about own self may grow differently at different points. More advanced learners might
not have higher levels of self-esteem in all cases, rather the more they advance, the more they become sensitive
to the limitations in their language ability. He further point outs lack of self-esteem in learners to be influencing
for language teaching. When advanced language learners with low self-esteem come to be language teachers, the
experiences offered by them to their students, may possibly get limited due their low level of self-esteem. Rubio
(2007) supports the encouragement of positive self-esteem in language classrooms. He suggests language
counseling for successful second language acquisition to learners who can visit a counselor throughout any phase
of their language acquisition either initial stage, or the finale point of their language studies. Language
counseling would provide assistance to learners to set certain personal goals regarding language learning and
would also help them in developing plans to reach these language learning goals. Generally the amount of
proficiency needed to be achieved in a language classroom is seen limited in traditional school-based programs;
therefore teachers must motivate the learners to be more autonomous and self-directed. The growth of autonomy
and self-direction may itself be a source of self-esteem for many learners. Language counseling most notably is
helpful for learners in such encouragements.

All of the Affective factors related to motivation such as defense mechanisms, anxiety, internal attitudes,
self-esteem, self-regulation, self-management, beliefs and emotional intelligence play an essential role in
stimulating or preventing learners’ autonomy. Like students differ, teachers too vary in their teaching style, and
preferred strategies. Ehrman et al. (2003) concludes that enabling learners to acquire as much as they can, it is
indeed necessary to provide them with assistance, involving a program would help them to continue their
learning process in a relatively stress-free and untroubled manner. This implies a meaning that providing learners
with opportunity to learn in their preferred styles, instead of always outside of them would likely help the
students but sometimes also help teachers in understanding the difference between a learner’s and a teacher’s
preferences. He suggests that still much research remains to be done on the issues such as how individual
differences play out at the highest levels of proficiency and in what are the ways in which teachers as well as
program administrators could be trained in order to make healthier use of learners’ individual differences
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(Ehraman, Leaver, & Oxford, 2003)
3. Method

The study is planned to be done under the positivist and systematic paradigm that is quantitative in its approach and
its co relational in its kind to determine the relationship between self-esteem as an independent variable and Oral
proficiency in ESL as a dependent variable. The researchers have strategized to select those samples, measuring
instruments, design and procedures, which favorably enabled them to collect the desired data, necessary to test the
statement being hypothesized. The results and effects gathered from the findings would indicate either support or
refute the hypothesis with respect to the particular participants, context given, and the instruments involved. The
results might be generalized to all ESL learners.

Self-esteem as an affective variable was of main focus is a quantitative variable existing in the form of degree
(more or less) and therefore the researcher needed a statistical analysis for its data. The data was collected through
tests and observations. The selected target population representing the whole population of ESL learners consisted
of different departments from SBK women’s University; Baluchistan but the sample comprised of 30 students
Masters Students who were simultaneously enrolled in a language course. The researcher planned to select them as
her research participants in accordance with the requirement of her study. Besides their curriculum of master
studies, these participants had more interaction with English language and were hoped to provide the researcher
with the needed data.

3.1 Theoretical Framework

Krashen (1982), “Five hypotheses of Second Language Acquisition” are the most influential hypotheses in all
areas of second language research and pedagogy since the 1980s. Namely these hypotheses are “the
Acquisition-Learning hypothesis”, “the Monitor hypothesis”, “the Natural Order hypothesis”, “the Input
hypothesis”, and “the Affective Filter hypothesis”.

“The Affective Filter hypothesis” served as a theoretical framework for this study. The researcher focused only on
the fifth hypothesis in which Krashen hypothesizes that an imaginary barrier of affective factors in learner prevents
him/her to acquire the target language. In other words, if the affective filter of learner is “down”, it enhances
second language acquisition and if it is “up”, it hinders second language acquisition. This hypothesis clearly states
that there are number of affective variables which play a facilitative role in second language acquisition, but it
doesn’t claims any causal role of these variables in second language acquisition. These variables comprise motives,
needs, attitudes and emotional states. Strictly speaking emotional state involves Self- Esteem, anxiety and
motivation. They all may affect second language acquisition. When the learners’ self-confidence and self-concept
are not optimal for second language acquisition, the affective filter blocks the input, preventing it to reach that part
of the brain responsible for language acquisition and consequently, even if learners do receive proper information
yet this given input will serves of no use for the desired acquisition process.

In the context of researcher’s own study, Krashen views are interpreted as that ESL learners with high Self-Esteem
and a positive self-image is more likely to use input for second language acquisition because their affective filter is
lowered. Whereas Low self-esteem raises their affective filter preventing ESL learners from using comprehensible
input for second language acquisition i.e., the avoidance of opportunities to excel their language oral proficiency.

The selected instrument to measure the desired variables was according to suitability to variables type. For a
variable of Self-Esteem researcher had selected an online version Rosenberg Self-Esteem Scale (SES). This scale
is a Likert scale consisting ten items with answered on a four point scale ranging from strongly agree to strongly
disagree. The scale was initially developed in 1960s for the sample comprising 5,024 High School juniors and
seniors that were randomly selected from 10 schools in New York State.

Researcher had designed rubric herself to collect data about the second variable i.e., “ESL Oral Proficiency”, and
arranged a tape recorder through which she could get the voiced sample. She recorded the gathered data through
narrated and scale method. While observing she filled rubric about participants speaking skill simultaneously
recording their voices and soon after the completion of this task, the rubric marking were checked by listening once
again to the recorded data she intended to recheck her rubric marking by listening once again to the recorded data.

3.2 Data Collection

As method adopted by researcher was non-participant controlled observation, so she asked language teachers for
cooperation and assistance and fortunate enough they courteously arranged classes for her. Participants were
selected from three different departments: Botany, Economics and Education. The teacher asked students to
present the topic which was mentioned in the rubric and also read note given at the top of rubric in front of the class
in order to inform them about researcher’s intention as well as the purpose of the whole activity. While observing
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participants’ performance, researcher recorded their voices as well. Researcher side by side filled rubric of every
participant and to ensure her observation to be accurate, she also distributed rubric among language teachers who
were assisting her at the time of the whole process of data collection. As the topic was given to the participants at
the spur of moment, non-proficient speakers and less proficient speakers mostly left their presentation before the
time limit without the utilization of their speaking skills. But proficient speakers were quite good in their oral
performance.

Among the selected participants who were willing to present the topic, they were asked latter on to test too their
level of self-esteem on Rosenberg Self-Esteem Scale. They were required to select a choice, which best suited their
characteristics in their view. In order to ensure the participants’ understanding of the given items in the scale, a
brief explanation was provided to them by researcher, which enabled participants to understand the items clearly.
The score attained by each participant was noted down by researcher.

After the data has been entirely collected, researcher compared her rubric total marks of each participant once
again with the recorded voice of every participant. Now the researcher was more confident about her rubric results
as they were tested and checked thrice. This whole process of data collection took almost three days; one
department per day, as researcher by the cooperation of language teachers teaching at SBK Woman’s University,
was able to get daily one hour period of English class in each department.

3.3 Validity and Reliability

The researcher has made an attempt to make her instrumentation valid and reliable by selecting an appropriate
already developed standardized test i.e. online version Rosenberg Self-Esteem Scale (SES) so that scores obtained
from this test remains alike if the test is re administered on same sample at another time or with different
participants by another researcher. Since this scale purely measures the self-esteem and is not culture-bound.
Therefore it is used as a content-free measure. Greenwald & Farnham in 2000, persuasively stated that regardless
of some potential shortcomings of explicit self-report measures, studies can be confidently carried out by using
such explicit measures and among these self-esteem measurements, the Rosenberg scale, has been shown to be
highly reliable; e.g., if someone would chose the options on scale on two different conditions, still the two scores
obtained independently each time look parallel. Gray et al. (1997) refer to this scale as a highly valid one because
it is uni-dimensional. For the validity of researcher’s own designed rubric for oral proficiency, rubric was modeled
on the criteria put forward by IELTS (International English Language Testing System), CPE (Certificate of
Proficiency in English), and CELS (Certificate in English Language Skills) Hughes (2016). The rubric consisted
of 6 items. The total possible score on the scale ranged from 0 to 30, with 30 highest score possible on the rubric
indicated higher levels of ESL oral proficiency, while scores within the range of 15 to 25 were considered as
normal level of oral proficiency and scores below 15 were regarded as the indication of poor oral proficiency and
to confirm its reliability, marks awarded to participants on the basis of their oral performance were checked thrice
by researcher herself with the help of recorded voices and language teachers’ assistance.

3.4 Rosenberg Self-Esteem Scale (SES)

The other instrument used to assess the individual self-esteem was the Rosenberg Self-Esteem Scale (Rosenberg,
1965) (see Appendix A). This scale is widely used for measuring one’s Self-Esteem and consists of 10 items with a
4- point Likert scale ranging from strongly agree to strongly disagree. Since this scale purely measures the
self-esteem and is not culture-bound. Therefore it was used as a content-free measure and served the purpose of the
present study. This scale also ranged from 0-30, with 30 highest score possible. Higher scores on the scale
indicated higher levels of Self-Esteem, while scores within the range of 15 to 25 were characterized as normal level
of oral proficiency and score below 15 to 0 were categorized as low or poor level of Self-Esteem. To score the
items, a value was assigned to each of the 10 items as follows:

eForitems 1,2, 4,6, 7: S A=3, A=2, D=1, and S D=0.

e For items 3**, 5%* 8** 0** 10**. S A=0, A=1, D=2, and S D=3.

These items were given with the asterisks**, indicating that they were reversed in valence.
3.5 Rubric Formation

The Rubric for ESL Oral Proficiency was designed to analyze two major areas of speaking that are fluency and
accuracy (see Appendix B). The components which were held under consideration of each area are:

3.5.1 Fluency
a.  Level of hesitancy*= 6 to 0; where very Low= 6 and very high = 0 (The asterisk shows inverse marking).

b.  Speed of speaking= 0 to 6; where very good = 6 and very poor = 0.
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c.  Utilization of given time limit= 0 to 3;where very good = 3 and very poor = 0.

3.5.2 Accuracy

a.  Pronunciation=0 to 6; where very good = 6 and very poor = 0.

b. Grammar usage and syntactical organization=0 to 6; where very good = 6 and very poor = 0.
c.  Range of vocabulary= 0 to 3; where very good=3 and very poor=0.

“Level of hesitancy” and “Speed of speaking” were regarded as main body of fluency while “Pronunciation” and
“Grammar usage and syntactical organization” were viewed as main body of accuracy, therefore these items were
awarded 6 scores. Besides these major items other micro items such as “Utilization of given time limit” and
“Range of vocabulary” were awarded score 3.

Table 1. Rubrics

Oral proficiency area: Speaker’s speaking ability.

Presentation topic: English as a global language.
Presentation time period: 5- 10 mints.
Speaking abilities to be evaluated: Fluency and accuracy

The above table includes overall general information about the rubric, whereas criterion for giving scores to a
speaker for each item, was also prescribed beforehand by researcher as:

e  Fluency:
a. Level of hesitancy: How fluently speaker speaks in a connected form without errors and repetition of words?

b. Speed of speaking: How rapidly can speaker speak without frequent unnecessary gaps, simultaneously
making his/her speech clear and comprehensible for the audience?

c.  Utilization of given time limit: How successfully a speaker is in properly occupying the time limit allotted to
him/her for presenting the topic?

e  Accuracy:
a.  Range of vocabulary: How wide and appropriate is speaker’s range of vocabulary?

b. Grammar usage and syntactical organization: To what extent speaker applies correctly different grammatical
rules and structures without mistakes or slips, and how efficiently a speaker uses varieties of syntactical structures
ranging from simple sentence to complex-structured sentences?

c.  Pronunciation: To what degree speaker utters words in accurate way or native-like?
4. Data Analysis
4.1 Comparing Obtained Values of Rosenberg SES with Rubric

Among thirty participants from whom data was obtained, the total scores of each ESL learner on both SES scale
and Rubric are enlisted in the table below:

Table 2. Comparing obtained values of Rosenberg SES with rubric

No of participants Level of ESL learner’s Self-Esteem(X) ESL learner’s Oral Proficiency Achievement(Y)

1. 19 26
2. 24 27
3. 27 18
4. 23 22
5. 19 20
6. 19 14
7. 22 20
8. 25 19
9. 22 16
10. 22 19
11. 20 19
12. 21 12
13. 19 18
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14. 16 14
15. 18 12
16. 22 20
17. 18 15
18. 29 21
19. 28 22
20. 21 18
21. 17 19
22. 16 14
23. 22 16
24. 21 19
25. 21 20
26. 16 17
217. 21 16
28. 19 12
29. 21 19
30. 15 12

M SES
W ESLO.P

1 3 5 7 9 11 13 15 17 19 21 23 25 27 29

Figure 1. Comparing obtained values of Rosenberg SES with rubric

e  SES refers to the value of Self-Esteem of each participant on Rosenberg Self-Esteem scale
e  ESL O.P refers to the value of ESL Oral Proficiency of each participant in accordance with the rubric.

e  Comparing the two scores of each participant, researcher has come to know that majority of the participants
scored under the normal range of Self-Esteem, except two participants with high self-esteem. Coincidently on
the basis of marks obtained on the rubric, these participants were also categorized under the normal range of oral
proficiency with some variations as well. Among thirty participants, two were highly proficient and five had low
oral proficiency level

4.2 Statistical Analysis of Data

Statistical computation of a simple relation existing between the two variables is done through correlational
analysis. The relationship between two variables implies that the variables influence each other. This influence
does not imply a causal relationship. The strength of the relationship is indicated by a correlation coefficient “r”
which is a value ranging from £1.00 to 0.The value with +1.00 determines that strength of relationship between
the two variables is strong, while a value in -1.00 indicates a weak relation between the two variables and a
correlation equal to zero means that no relation exists between the two variables. A correlation indicates that no
relationship rather the two scores vary independent of one another.

The direction of a relationship is either positive or negative where positive direction implies that the scores tend
to vary directly; the more an independent variable increases, the more is increase in the dependent variable, and
negative direction an inverse relationship indicating that if an independent variable decreases, the other one also
decreases. A negative relationship implies that the two variables co-vary in different directions. These positive
and negative correlations refer to linear relationships, shown through “scatter gram”. This graph is a quick visual
interpretation of the relationship between the variables but such graph is limited in detail as it cannot quantify the
correlation. Researcher has computed her data quantitatively with the help of correlational coefficient Pearson r
formula;
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Where:

r = Sample correlation coefficient

D (x=X)(y-7)

=
G- (- 5)]

n = Number of individuals in the sample/ sample size.

x = Value of the independent variable

y = Value of the dependent variable

Table 3. Computing the correlation

No X y (x=x) (=) (x-X)° (y=y)* (x=X)(y-Y)
1. 19 26 -1.76 8.14 3.0976 66.2596 -14.3264
2. 24 27 3.42 9.14 10.4976 83.5396 29.6136
3. 27 18 6.24 0.14 38.9376 0.0196 0.8736
4, 23 22 2.24 4.14 5.0176 17.1396 9.2736
5. 19 20 -1.76 2.14 3.0976 45796 -3.7664
6. 19 14 -1.76 -3.86 3.0976 14.8996 6.7936
7. 22 20 1.24 2.14 1.5376 45796 2.6536
8. 25 19 424 1.14 17.9776 1.2996 -4.8336
9, 22 16 1.24 -1.86 1.5376 3.4596 -2.3064
10. 22 19 1.24 1.14 1.5376 1.2996 1.4134
11. 20 19 -0.76 1.14 0.5776 1.2996 -0.8664
12. 21 12 0.24 -5.86 0.0576 343396 -1.4064
13. 19 18 -1.76 0.14 3.0976 0.0196 -0.2464
14. 16 14 -4.76 -3.86 22.6576 14.8996 18.3736
15. 18 12 2,76 -5.86 7.6176 343396 16.1736
16. 22 20 1.24 2.14 1.5376 45796 2.6536
17. 18 15 2,76 2.86 7.6176 8.1796 7.8936
18. 29 21 8.24 3.14 67.8976 9.8596 25.8736
19. 28 22 7.24 4.14 52.4176 17.1396 29.9736
20. 21 18 0.24 0.14 0.0576 0.0196 0.0336
21. 17 19 -3.76 1.14 14.1376 1.2996 -4.2864
22. 16 14 476 -3.86 22.6576 14.8996 18.3736
23. 22 16 1.24 -1.86 1.5376 3.4596 -2.3064
24, 21 19 0.24 1.14 0.0576 1.2996 0.2736
25. 21 20 0.24 2.14 0.0576 45796 0.5136
26. 16 17 -4.76 0.8 22.6576 0.7396 3.808
27. 21 16 0.24 -1.86 0.0576 3.4596 -0.4464
28. 19 12 -1.76 -5.86 3.0976 343396 103136
29. 21 19 0.24 1.14 0.0576 1.2996 0.2736
30. 15 12 5.76 -5.86 33.1776 343396 33.7536
¥ X Xy=s36 s (x-%% » (y-y)? 2LE-D0-P)
623 =383.7584 =421.468 =184.115

Researcher enlisted all the participants in one column by counting them with serial numbers and the next column
in front of every participant, she placed those scores which they obtained on Rosenberg self-esteem scale. In the
third column, she noted down Oral Proficiency score of each participant which were awarded to participants on

the basis of measures already set in the rubric.

In present study, Self-Esteem was hypnotized as an independent variable which influences ESL Oral Proficiency;
therefore Self-Esteem was marked as “Xx” whereas ESL Oral Proficiency was being considered adependent
variable on self-esteem was marked as “ y 7.

The next step which researcher followed was to separately sum up the total marks of all 30 participants in each
column and total obtained values were noted down at the end of each column by using summation symbol “}"”

along with each variable x and y
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> x =623 (Self-Esteem of ESL Learner.)
Y.y =536 (Oral Proficiency of ESL Learner.)

Now mean value (X and ) of each summed up value (3 X and 3 y ) was calculated by dividing each summed
up value with total Nth maximum number of the scores present on both SES and Rubric as;

X =% x/n=623+30=20.76

Y=Yy /n=536-30=17.86
Summation of values was computed as:
Y (x—X)* =383.7584

Y (y— )’ =421.468
2(-D0-7)=184,115

After getting all the calculated values, they were put in the correlational coefficient Pearson r formula and the
final value of “r” was figured out as;

r=0.5

Correlation coefficient rages from -1 to 1, since researcher’s result is 0.5 this value implies that two variables
have a moderate positive correlation.

Plotting Values on scatter gram:

A graph below shows correlation between bivariate data i.e., Self-esteem and ESL Oral proficiency.

30
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Achievement
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Oral Proficiency
Achievement)
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9]

%)
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Figure 2. Correlation between bivariate data i.e., self-esteem and ESL oral proficiency

5. Results

There was a significant correlation between ESL learner’s Self-Esteem and his/her ESL Oral Proficiency, r=+0.5,
< +00.1. This is moderate value of coefficient indicating a positive directional but not exactly a linear one. This
correlation indicates that majority of ESL learners with high Self-esteem tend to have better “Oral Proficiency”
than those with low Self-esteem. The scatter gram of the given values shows a curvilinear path which points out
that there exist a significant positive direct relation between the two variables

6. Conclusions
Her main purpose of the study was to explore the following objectives:
e  To determine the extent of Self-Esteem’s role as an affective factor in second language process

e To compare the ESL learner’s Self-Esteem level to his/her achievements in Second Language Oral
Proficiency.
As with respect to the relationship between ESL learners Self-Esteem and their Oral proficiency, a positive and

significant correlation was found in this study, so it can be concluded that Self-Esteem is an important affective
factor that plays role in learner’s ESL Oral Proficiency Achievement. This fulfills the first research objective of
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the study. There was a moderate interdependency between these two variables where mostly of the ESL learners’
self-esteem score fall in to the normal range so do their level of ESL Oral Proficiency. The statistical value is
also significant in debating that besides cognitive aspects, Self-esteem is not the only and merely affective factor
involved in ESL learners’ Oral Proficiency, rather along with the learners’ self-esteem many other affective
factors are responsible for language proficiency achievements such as anxiety, stress, motivation and inhibition.

These findings asserted the applicability of Krashen’s Affective Filter Hypothesis as well affirmed researcher
own hypothesis in the present study. Hence the objectives and goals of the research were successfully achieved.

7. Implications

The findings in this study indicate that besides peripheral factors including family, teachers, peers, and
community, Learners own role is important to have their self-esteem developed. Leaner’s cognition domain and
other intrinsic affective factors are foundation elements in the attainment of language oral Proficiency. It is only
with the positive influence of Self-esteem that enables learners to participate actively and productively in the
ESL learning activities such as debates, discussions, conversations, presentations and interviews required to
excel their Language Oral proficiency. The first implication of this study is that ESL learner themselves need to
be aware of the importance of developing positive Self-esteem in order to achieve ESL Oral Proficiency.
Community, home, institute, and companions are also important factors in the assertiveness and growth of
students’ self-esteem. They all may contribute to build up learners’ self-esteem and provide ESL learners with
comprehensible input, but despite cognitive factors of human personality and all these external and Learner’s
affective factors do pay a vital role in language acquisition process and among these affective factors, learners
owns self-belief and level of Self-esteem has influential role too.

Another implication of this study is that self-esteem might vary according to the experiences in the language
learning environment. Therefore, language teachers must be facilitators in an atmosphere where the students feel
they are respected and worthy rather than having developed feelings of being non self-worthy and a failure.
Educators need to be aware of, not only the cognitive domain, but also the affective domain involved in ESL
learners’ process of acquisition and achievements. If the teacher is not aware of the students’ feelings, needs,
emotions and willingness to communicate, learners’ ESL oral Proficiency will be adversely affected. Thus ESL
teachers’ chief concern should be the establishment of a classroom environment which promotes open
communication and, at the same time improves the levels of self-esteem of their learners. High self-esteem
produces confidence which allows learners to develop a desire to communicate.

8. Recommendations

The findings and implications of this research study have permitted the researcher to offer the subsequent
recommendations.

. Self-esteem might vary according to the experiences in the language learning environmental factors
including family, teachers, peers, and community; ESL learner’s self-esteem can be upgraded more efficiently, if
they all in general, team up to enhance positive communications irrespective of individual or cultural differences
and provide the opportunities for ESL learner’s to believe in their worth as competent learners. The teachers of
English language should keep themselves abreast of the latest innovations in the teaching methodologies and
strategies which can make ELT more meaningful and functional in professional education.

*  Atevery educational level such curriculums should be designed which strengthen and reinforce learning in
meaningful contexts simultaneously encouraging learners’ affective domain in the ESL classroom. Courses such
as English Language Skills, Technical Report Writing, Business Communication, Effective Speaking etc., should
be an important part of the course which are not only essential for learning a target language, but also helps the
students to learn how to communicate effectively their ideas, facts, feelings, attitudes and course of action to
others in their future professional careers.
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Appendix A
Rosenberg Self-Esteem Scale (SES)

Rosenberg Self-Esteem Scale(SES)

Name; 1. 2. 3. 4.
Department and Semester; STRONGLYA AGREE DISAGREE STRONGLY
GREE DISAGREE
1. [ feel that I'm a person of worth, at least on an equal plane ~ SA A D SD
with others.
2. Ifeel that I have a number of good qualities. SA A D SD
3. Allinall, I am inclined to feel that I am a failure. ** SA A D SD
4. Iam able to do things as well as most other people SA A D SD
5. Ifeel I do not have much to be proud of. ** SA A D SD
6. [ take a positive attitude toward myself. SA A D SD
7. On the whole, I am satisfied with myself. SA A D SD
8. Iwish I could have more respect for myself. ** SA A D SD
9. Icertainly feel useless at times. ** SA A D SD
10. At times 1 think I am no good at all. ** SA A D SD
Appendix B
ESL Oral Proficiency
Rubric For ESL Oral Proficiency:
1. Fluency
Very Low Low High Very High
a.  Level of hesitancy***
Very poor Poor good Very good
b.  Speed of speaking
c.  Utilization of given time limit
2.  Accuracy
Very poor Poor good Very good

a.  Pronunciation
b.  Grammar usage and syntactical organization
c.  Range of vocabulary
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