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Abstract
Bilingusiam has become necessary because of international travel, mass media, immigration and the global
economy. Baker (2006) argues that bilinguals are present in every country, in every social class and in all age
groups. Research of English as a foreign language (EFL) in Indonesia within the framework of bilingualism can
be challenging. This study addressed the students’ perspectives on the issue of bilingual-based materials of
teaching in English for educational technology through the students’ perspective to improve the educational
program in the future. The results show that the majority of students had a positive perspective toward the
implementation of bilingual-based materials in their English language courses and believed the materials were
appropriate and easy to understand.
Keywords: students’ perspective, bilingual-based materials, educational technology, English for Specific
Purposes (ESP)
1. Introduction
ESP (English for specific purposes), are English courses for students for non-English majors. Hutchinson &
Waters (1987) say that ESP is an English language teaching approach in which teaching methods are based on
the reasons the learner wants to learn English. Broadly, ESP is divided into two areas: EAP (English for
Academic Purposes) and EOP (English for Occupational Purposes). English for Academic Purposes emerged in
the early 1980s as a relatively fringe branch of English for Specific Purposes (ESP) (Hyland, 2006) to meet the
needs of the internationalization of higher education and has now grown into a major force in English-language
teaching and research around the world (Liyanage, Indika, & Walker 2014; Hyland, 2006). EOP is learning
English for jobs and training. Dudley-Evans & St. John (1998) add that the ESP is actually built on the basis of
English for General Purposes (EGP) and is designed to prepare learners of English for disciplines and specific
jobs to achieve certain goals.
1.1 ESP and Language Development
Teaching/learning ESP includes much more than the teaching English through specific material and content.
Teaching ESP combines the development of linguistic skills with the acquisition of specific information. Even
homework assignments should be associated both with the specialty and with the skills mentioned. Previous
studies have yet to provide evidence English for Specific Purposes is not a different variety of English in its
nature. In the sense of linguistic terminology ESP means, what learner needs in target situation or what he/she
wants about his function of language usage or what are his/her needs according to his/her own views. Khan
(2011) Hutchinson & Waters (1987) define ESP as an approach rather than a product—meaning ESP does not
involve specific types of language, teaching materials or methodologies. ESP’s basic question is: Why do these
learners need to learn a foreign language? The purpose of learning English becomes the core.
Strevens’ (1988) definition of ESP makes the distinction between 1) the absolute characteristic (language
teaching designed to meet the needs of the specified learner, related to the content with discipline, occupation
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and specific activities, centered on the language corresponding to the activity in syntax, text, discourse,
semantics, etc., and discourse analysis; designed differently from General English) and 2) two variable
characteristics (ESP may be limited to language skills to be learned, e.g., reading, and not taught according to
predefined methodology).
The definition of ESP by Robinson (1991) is based on two criteria: 1) ESP is usually aimed at purpose; and 2)
the ESP course develops from a needs analysis that aims to determine what the student should do through
English media. A number of characteristics explain that ESP courses are generally limited by the time period in
which their goals must be achieved and taught to adults in homogeneous classes in terms of work or special
studies involving students. The fact that learners know for certain why they are learning the language is a big
advantage on both sides of the process.
Hutchinson & Waters (1987, p. 19) emphasized ESP to be an approach rather than a product that highlight the
purpose of the language instead of the ability to use the language meant learning the language, not the use of the
language highlighted. They draw attention to a learning-centered approach “where all decisions about content
and methods are based on the reason of learners to learn”. The definition of need is the starting point for
decisions that determine the language to be taught. Strevens (1988) makes the distinction between absolute
characteristics and ESP variable characteristics. The whole aspect is that the ESP course is
1)

designed to meet the particular needs of learners;

2)

related in content with specific discipline or work;

3)

centered on language specific to the discipline or work;

4)

and unlike General English.

Robinson (1991) also suggested two absolute criteria for determining ESP courses. The first is that the ESP
program is usually goal-oriented. The second is that the program comes from a needs analysis.
This description helps to clarify a certain level of what is meant by an ESP course. Dudley-Evans and St. John
(1998) have removed the absolute characteristic that “ESP is different from General English” and add more
varied characteristics. They affirm that ESP does not have to be related to a particular discipline and will likely
be used for adult learners, although it can be used with young adults in high school. ESP should be viewed as an
approach to teaching, or what Dudley-Evans calls “attitude of mind”.
Another characteristic is that ESP courses are generally limited to a certain period of time, and the lessons are
taught to adults in a homogeneous classroom in terms of work or study. However, Hutchinson & Waters (1987)
do not emphasize the concrete limits of student or age levels. They emphasize the individual needs of learners
and special knowledge need to use English for a particular purpose. Although there are different goals, the
method of learning may be the same. There are a number of other ESP characteristics that some researchers have
proposed. Belcher (2006, p. 135) states that “ESP assumes that the problem is unique to certain learners in a
particular context and should, therefore, be carefully described and handled with tailored instruction.” Mohan
(1986, p. 15) adds that the ESP courses focuse on the preparation of learners “for the chosen communicative
environment.”
Learning objectives were also expressed by Graham & Beardsley (1986) and learning centeredness (Carter, 1983;
Hutchinson & Waters, 1987) as an integral part of ESP. Thus, it can be said that ESP, from the beginning, focuses
on student-centered learning, a situation that is certainly incompatible with traditional general English courses.
Lorenzo (2005) reminds us that ESP “concentrates more on language in context than on teaching grammar and
language structure.” This study agrees with this premise, but argues that grammar still plays an important role in
ESP courses. Carter (1983) believes that self-direction is important in the sense that the ESP course deals with
turning learners into language users. So ESP plays an integral role in communicative language teaching.
1.2 Implementation of ESP Courses in the University: The Advantages and Challenges
Implementation of ESP courses in universities is basically an attempt to answer the demands of the working
world. ESP courses provide dual benefits. The first is because the ESP is given at the time students are studying
in the academic field of their interest, the students learn the English language directly in the context of their
discipline both for the benefit of academic and non-academic. The second advantage is in preparation for the
world of work. English is a prerequisite for looking for a job in many countries. Many job interview sessions
require the Test of English as a Foreign Language (TOEFL) or using English as the medium of communication.
The dual benefits of ESP courses can be achieved if the implementation challenges can be overcome or at least
be minimized. The challenges are situated in lectures, materials, facilities, university policies, as well as ESP
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learners. The first challenge lies in teaching ESP lecturers at universities who are young or new (junior lecturers)
and inexperienced. The second challenge is the material. Some commercial textbooks available on the market are
not suited to the needs of different learners in every university, every school year, and each class (Anthony,
1997). The third challenge is the institutions’ policies. The fourth challenge is learners/students of ESP. This
challenge includes two things: the entry-level proficiency of learners and student motivation. Dudley & Evans
(1997) suggest one additional characteristic of ESP: ESP is intended for students with language skills and
advanced intermediate level. However, the fact is English at Sekolah Tinggi Keguruan dan Ilmu Pendidikan
(STKIP) Muhammadiyah Rappang is still at the beginner or post-beginner levels as determined from the English
language test results from the admission of new students to the educational technology program over the last four
years as follows:
Table 1. English language test results in admissions of new students
No.
Entry year
Number of Students
1
2011
87
2
2012
120
3
2013
97
4
2014
83
Source: New admissions committee of STKIP Muhammadiyah Rappang.

Mean score
50.87
61.11
43.21
67.09

The ESP courses in Indonesia are often regarded as general by the learners because students do not find a
practical advantage in learning English according to their field of interest. Motivation to learn is one of the
challenges that has been revealed in the previous studies. The problems mentioned above must be solved for the
good of the program. Good synergy among the university, students, and stakeholders is needed. The synergy can
be done in the form of attention to the development of materials or ESP textbooks for various departments /
study programs at STKIP Muhammadiyah Rappang.
1.3 Teaching and Material Development in ESP Course
The development of teaching material is also extremely necessary for ESP courses. Materials or textbooks that
are developed are expected to improve the effectiveness and efficiency of teaching so that they are target
oriented as well as assist the lecturers to adapt the model ESP teaching. In what semester ESP should be given
should be considered by the curriculum designers. This is because ESP courses require learners to at least be at
intermediate level. Giving ESP courses in the first to second semester (I-II) are less able to achieve the goal of
learning entry level English considering that the average learner is at the end of the beginner level. In addition,
knowledge of their program of study is generally in adequate at the beginning of the semester. Learners
understanding their majors field is necessary and has a great relationship with the learning success of ESP
courses. The more they know the various issues related to their major field, the more they are for the ESP
courses. This happens because many students understand and believe that ESP provides practical benefits that
can boost learning motivation. Therefore, ESP should be given when the learner is in the third through sixth
semesters.
1.4 Educational Technology Department in STKIP Muhammadiyah Rappang
Educational Technology is one of the courses that offered at the STKIP Muhammadiyah Rappang, which is
located on Jalan Angkatan 45 No. 1A Salo Lautang Rappang, Kecamatan Pancarijang, Kabupaten Sidenreng
Rappang. This program covers three missions: (1) creating Islamic scholars; (2) creating scholars proficient in
computer technology, photograph, and video or audio production; and (3) creating scholars who are capable of
designing instructional media and providing solutions for learning problems. To strengthen the vision and
mission, this program has four purposes: (1) train Educational technologists who are able to design, develop,
utilize and manage, and evaluate programs, processes and products of education/ learning and training; (2) train
educators who are masters in information, communication, and technology (ICT) and multimedia in primary and
secondary education; (3) produce educationists as curriculum developers, managers or technicians for learning
resources—including the school library, and administrative personnel who oversee the information,
communication, and technology; and (4) perform academic work through research and development activities in
the field of technology education/learning.
This educational technology program expands the task of developing the science education curriculum
dimension and the dimension of educational technology. Dimensional development curriculum includes
sub-dimensions philosophical foundation, sociological, psychological, cultural, methodological, approaches and
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evaluation. The development of the educational technology dimension includes the sub-dimensional components:
utilization, management, development, and evaluation of all sources of learning for the sake of increasing the
effectiveness and efficiency. The educational technology department has been developed several times to amend
the curriculum for anticipatory measures, improvement and adjustment of majors’ competence in meeting the
demands of society, the world of work and industry, and education. Educational Technology is continuously
influenced by the environment.
1.5 Bilingual-based Materials in ESP Course (Educational Technology Department)
Alic (2011) stated that bilingualism is the ability to communicate in two different languages. Most of the
materials are presented in two languages. All dialogue in textbooks is recorded from the context of information,
communication, and technology (ICT). Meanwhile, text reading is an example of a brochure of international
companies and newspaper, not written for the purpose of language teaching. It is, however, very attractive to
learners because of its relevance to the bilingual-based teaching they learn at the university level. It is possible to
conduct a pre-course needs analysis directly with participants through questionnaires and informal discussions
and interviews. Course evaluation can be done by tests, student feedback, self-reports of lecturers. Before the
course begins, students should have acquired a bilingual language-based knowledge. From the first semester to
the second semester, they attend a mandatory general English course, and most have passed the University
English Test at the end of the semester. Then from the third semester, learning Educational Technology in
English serves as a bridge between their professional knowledge and their English skills to further develop their
English proficiency in a real context. The overall aim of this course is to fully prepare students for their future
careers because after graduation they tend to seek employment in international companies or joint-venture
companies. Before recruitment, resumes are sent to the company and interviews are conducted; therefore; job
applications are an important part of the course. In their future business career, they may find themselves
working in a company where English is the medium of communication with others from around the world.
Numerically, it is estimated that bilinguals are between half and two-thirds of the world's population. The
bilingual population in the world has grown as international travel, communication and mass media, immigration
and the planetary economy have created a global village. Bilingual students also benefit greatly from their
language teammates. Balanced bilinguals are more comfortable in a multi-cultural environment and are more
tolerant and open to people, cultures and languages. Children grow up to be adults who more easily tolerate
change, can instinctively speak the language and vocabulary of the audience, and are confidently able to move
freely in various environments. True bilingualism is taught, it must be experienced. Tue bilingualism requires the
language itself to be the medium of instruction, not the subject of instruction. Balanced bilinguals are those who
have achieved a state of fluency in both languages. Only at this point can the benefits be actually measured.
This study aims to determine and answer the following question:
What are the student perceptions of the use of two material languages (English and Indonesian) in the ESP class
2. Method
2.1 Research Design
To be able to know and to describe in detail the actual situation of the problem and research objectives as stated
in the introduction, the design used in this study was qualitative. However, quantitative research was also used to
maximize the data and analyze it, such as calculating the percentage and students’s scrores in applying
bilingual-based materials in teaching in English for educational technology. However, a qualitative approach
(Creswell, 2009) with case study method (Merriam, 1998; Creswell, 2009) was used as the basic framework for
this study.
The researcher applied a descriptive method to determine the students’ perceptions of learning English through
bilingual-based materials to improve their learning in the future.
Descriptive methods can be defined as the process of solving the problem by describing the state of the subject
and object of research at the present time based on the current facts. In general, descriptive research is
non-hyphothesis research.
2.2 Population of the Study
Population is defined as a set of elements or elements that become the object of the research. Elements of this
population are usually the unit of analysis. Population is the set of all the things that we want to know. It can be a
collection of all the cities, all women, all the companies, etc. The population in the study may also be interpreted
as a whole unit of analysis whose characteristics would be suspected. The unit of analysis is the unit/units to be
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studied or analyzed.
A population is a group of individuals who have the same characteristic. For example, all teachers would make
up the population of teachers, and all high school administrators in a school district would comprise the
population of administrators. As these examples illustrate, populations can be small or large. You need to decide
what group you would like to study. (Creswell, 2007, 2009, 2011, 2012, 2014)
The population of this study was the students in the Educational Technology Department at STKIP
Muhammadiyah Rappang. The total number of the students was 387. Those students can be grouped based on
their entry year as follows:
Table 2. Population of students in STKIP Muhammadiyah Rappang
Entry Year
2011
87

2012
120

2013
97

2014
83

Total
387

2.3 Sampling Procedures
The sample is part of a population that is expected to represent the population in the study. Creswell (2012, p.
142) states that a sample is a subgroup of the target population that the researcher plans to study for generalizing
about the target population. In an ideal situation, you can select a sample of individuals who are representative of
the entire population.
In this research, the researches performed two samples processes. First, the researchers applied purposive
sampling and the second was cluster sampling.
In simple language, purposive sampling can be regarded as deliberately choosing a certain sample according to
the requirements (properties, characteristics, traits, criteria)
The researcher then chose one class from two entry classes in educational technology through cluster sampling.
Class A served as the targeted sample.
Table 3. Sample of the research
Entry Year
2014

Class
A
B

Total

Male
10
15
25

Female
28
30
58

Number of the Students
38
45
83

There were 83 students in their first semester. They are divided into two classes who took the questionnaire as a
participant of this study and only 9 students were involved in the interview session.
2.4 Data Collection
The data were obtained using a questionnaire and interview to reveal exactly how students’ perceptions of
learning English through bilingual materials. Results of the study will be used as input for further research on
how to make English language learning in Educational Technology Departments in STKIP Muhammadiyah
Rappang better.
3. Results and Discussion
This section examines the results of the questionnaire and data interview. The findings follow the research
problem outlined in the introduction section. The researcher shares results from each participant including a
measure of students’ perceptions of bilingual-based materials in English for Educational Technology. In the
discussion section, arguments and further interpretation of the findings are given.
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3.1 Results of Students’ Questionnaire
Table 4. Data from questionnaire
No.
1.
2.

3.

4.

5.

6.

7.

8.

Statements
The use of bilingual-based materials by the lecturer
in English classroom helps you in learning English.
The use of bilingual-based materials by the lecturer
in English classroom make you understand the
materials given by the lecturer.
The use of bilingual-based materials by the lecturer
in English classroom makes you easy to understand
new vocabularies in English.
The use of bilingual-based materials by the lecturer
in English classroom helps you to be fluent and
accurate on your English-speaking skill.
The use of bilingual-based materials by the lecturer
in English classroom makes you easy in English
writing skill.
The use of bilingual-based materials by the lecturer
in English classroom makes you understand toward
the meaning of every sentence which is explained
by the lecturer
The use of bilingual-based materials by the lecturer
in English classroom makes you understand
something faster and it helps your lecturer in
managing the time in explaining thing.
The use of bilingual-based materials by the lecturer
in English classroom makes you confuse to learn
English.

Central Tendency

Interpretation

83%

Very strong

80%

Strong

77%

Strong

77%

Strong

73%

Strong

80%

Strong

71%

Strong

40%

Enough

Regarding the first research questions which was aimed to investigate students’ perceptions toward
bilingual-based materials in English classes, this study revealed that students showed their positive perception of
the use of bilingual-based materials as language instruction. It is in line with the studies conducted by Krashen
(1987) and Kelilo (2012). This finding was supported by analysis of the data gained from the questionnaire and
the interviews. Based on the statement number 1, it could be revealed that students had strong positive
perceptions about bilingual-based materials in their English classroom. It was proven by the amount of central
tendency of this statement which reached 83%, indicated that they had a very strong perception of the use of
bilingual-based materials used by the lecturer. In addition, it was also supported in that no students answered
disagree or strongly disagree to the first statement (68% agreed and 32% strongly agreed). It was shown by six
statements (number 2-7) in the questionnaire responded by the students. The last statement reached the central
tendency at the level of “enough” (it was 47%). From the result of statement number 8, the researcher concluded
that more than a half of the students were strongly agreed that the use of bilingual-based materials by their
lecturer did not confuse them in understanding English. Therefore, the researchers concluded that the students
had positive perception toward bilingual-based materials in English classes.
3.2 Data from Interviews
The findings from the questionnaire were also supported by the data from interviews. The questions in interview
session were mentioned below.
1) Why do you agree that bilingual-based materials used by the lecturer in your English classroom help you in
learning English?
2) Why do you agree that the use of bilingual-based materials by the lecturer in your English classroom make
you easy in understanding the material given by the lecturer?
3)

Do bilingual-based materials in your English classroom give some benefits for you in learning English?

4) Does lecturer’s bilingual language used in your English classroom help you to improve your English skills
(writing, speaking, reading, and listening)? Which English skills that are very helped by it?
5)

Have you ever felt that the use of bilingual-based materials by the lecturer makes you confused in learning
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English?
6)

As the conclusion, do you agree or disagree with bilingual-based materials in your English classroom?

Based on the data gained from some questions in the interview, it showed that students’ responses to the use of
bilingual language by the lecturer were positive, stating that bilingual language was necessary in English classes
(Dujmovic, 2007; Kelilo, 2012; Auerbach, 1993; Atkinson, 1987; Schweers, 1999; Bouangeune, 2009;
Tsukamoto, 2011). The reasons were varied based on what they felt, thought, and experienced (Kumar, 2010;
Harnad, 1987). Based on the findings, this study revealed that bilingual-based materials gave certain advantages
for the students learning English. Based on the result of the interviews, students stated that there were six
benefits of bilingual language instruction used by the lecturers:
1) Making them easy to understand what the lecturer explained in the English lessons.
2) Making them comfortable during the class.
3) Helping them understand new vocabularies.
4) Helping them do exercises.
5) Helping them ask and answer something during the class.
6) Helping them read something in English correctly.
In addition, the use of bilingual-based materials uses also increased four English skills (reading, writing,
listening, and speaking). However, the writing skill was the skill that was mostly helped by the application of
bilingual-based materials in the English classes
4. Conclusions
The findings of this study reveal that lecturer’s bilingual-based materials were implemented in the Educational
Technology Department at STKIP Muhammadiyah Rappang to teach in English to the students who are at the
beginning level of English proficiency. The implementation of the lecturer’s materials was based on a bilingual
approach in which the students’ mother tongue (L1) is combined with the target language (L2) being studied.
However even the last statement reached the central tendency “enough” level, it was a good result. It could be
classified as a supporting statement for the first statement, which indicated that students had positive perceptions
toward the lecturer’s bilingual-based materials. Furthermore, there are also six benefits of language instruction
used by the lecturer to conduct an English class, which make the lesson easy to understand, help students
understand new content in vocabulary in English, and help them to ask and learn to do something in English.
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