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Abstract

Understandable pronunciation is an important part of communicative competence. Individuals who have
acceptable pronunciation can easily improve their language skills better than those who have weak pronunciation.
Thus, English pronunciation is very significant for successful communication. Despite the fact that English
pronunciation is very important for oral communication and communicative competence, it is sometimes
neglected in many language teaching programs. This study examined Iranian teachers’ views toward English
pronunciation instruction. A quantitative method was used to gather data by an instrument. The researchers used
a questionnaire as the instrument of this study. 100 teachers voluntarily participated in this study. Data were
collected and analyzed. The findings of this paper indicated that lack of time, motivation, resources, materials,
and educational facilities like computer technologies prevented teachers from teaching pronunciation and if
teachers want to include pronunciation into their classes, they should be equipped with these factors that can
increase their success in teaching English pronunciation.
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1. Introduction

English pronunciation has a great impact on learners’ successful communication but it is still ignored by a lot of
teachers who pay more attention to teaching grammar and lexis. This is because teachers may feel more uncertain
about pronunciation than about grammar and lexis and they are worried that they lack enough knowledge to help
their learners effectively. Acquiring acceptable pronunciation is very significant because bad pronunciation habits
are not easily corrected. According to Kelly (2002), learners who always mispronounce a series of phonemes
create a lot of problems for the speakers of other languages to understand. This can be very disappointing for those
who have good grammar and lexis knowledge but have serious problems in understanding and being understood
by English speakers.

English pronunciation is still ignored at many EFL classrooms. When teaching pronunciation it is impossible to
have a lesson that is only focused on pronunciation practice because pronunciation is unfortunately taken as an
additional activity in some university courses. The other problem is that more emphasis is given to individual
sounds. Gilbert (2008) stated that there are two main reasons why English pronunciation is ignored in EFL classes.
The first reason is that many EFL teachers lack sufficient time in their pronunciation classes and if they have
enough time more attention is paid to drills that disappoint both learners and teachers to learn and teach English
pronunciation. The second reason deals with psychological factors that have a key role in learning pronunciation
because learners are not certain about their English pronunciation as they are about their grammar and lexis
knowledge. These psychological obstacles are unconscious and prohibit learners from improving their
understandability. In order to overcome these problems, EFL teachers should convince their learners that the aim
of pronunciation is not to gain a native accent but to help them pronounce correctly enough to be easily and
comfortably understood by other speakers (Ur, 1984).

English pronunciation instruction has been neglected at some universities around the world. For example, some
Taiwanese teachers say that English pronunciation is not significant for their learners and just a few tests will
require learners to indicate their skills pertinent to English pronunciation (Lin, Fan, & Chen, 1995). According to
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Wong (1993), many ESL learners and teachers state that it is useless to spend time on pronunciation because it
would be very difficult for learners to hear the differences between ship and sheep. Wei and Zhou (2002) said that
English pronunciation was neglected in some universities in Thailand. According to Dalton (2002), pronunciation
was regarded as “the Cinderella of language teaching” in Mexico and a little emphasis was placed on teaching this
important skill.

Unfortunately, English pronunciation does not have a good position in the curriculum design of many universities.
This sentence doesn’t express that English pronunciation is not so important. The important point here is that the
curriculum designers have not paid attention to its significance in English language teaching. On the contrary,
pronunciation is an integral part of English language learning. It involves the elements of consonants, vowels,
rhythm, and intonation that facilitate the process of communication. This means that English pronunciation is an
important part of gaining communicative competence.

If non-native speakers’ pronunciation falls below the threshold level while their vocabulary and grammar are
satisfactory, they are not able to communicate efficiently (Wong, 1987). When we pay attention to the connection
between pronunciation and listening comprehension, the significance of English pronunciation would be more
distinct. While listeners expect that spoken English follows certain patterns of rhythm and intonation, speakers
should use these patterns to communicate effectively. If the rhythm and intonation are not the same, listeners can’t
gain the meaning. Listeners should know the organization of speech and the patterns of intonation to interpret
speech correctly. It is concluded that pronunciation learning helps learners develop their abilities to understand
spoken English. In addition, lack of pronunciation knowledge impacts learners’ reading and spelling (Wong,
1993).

Therefore, it can be concluded that English pronunciation is very important and all learners should pay more
attention to it as early as possible. Otherwise, learners understand that they can improve all parts of English except
their English pronunciation and it would be very difficult for them to eliminate those mistakes which have been
repeated for many times. In this paper, the researchers examined Iranian EFL teachers’ views toward English
pronunciation instruction.

2. Definition of Pronunciation

Richard and Schmidt (2002) define pronunciation as the way certain sounds are produced. Pronunciation
emphasizes the way sounds are understood by the listeners. They continued that pronunciation is a significant part
of English because mispronunciations make it difficult for listeners to understand the meaning of sentences
correctly. Harmer (2007) defines pronunciation as the way the sounds of a language are made, the way how and
where the word stress and sentence stress are placed, and the way how pitch and intonation are used to indicate our
feeling and our meaning.

Pronunciation is defined as the method of producing the sounds for constructing meaning. It consists of
consonants and vowels of a language (segments), features of speech such as stress, timing, rhythm, intonation,
phrasing (suprasegmental features), and voice quality. All of the mentioned elements can work together when
speakers speak so that difficulties in one element may affect another and this may make an individual’s
pronunciation easy or difficult to understand (Pourhosein Gilakjani, 2012; Yates & Zielinski, 2009).

3. Significance of English Pronunciation

As the importance of language grows, many people understand that just having English grammar and vocabulary
knowledge is not enough for successful communication. In today’s world, it is not only necessary to comprehend
what other speakers utter but it is also important to make one’s own speech understandable for the others. While
many EFL learners and teachers know the significance of English pronunciation, a lot of EFL learners
unfortunately mispronounce sounds, misplace stress in sentences and misuse intonation patterns. Learners whose
first language belongs to the syllable-timed languages such as Czech, Italian, Hungarian, where the stress is on all
syllables have a lot of problems in adopting the English stress-time patterns. This is an important reason why many
adults are struggling with English pronunciation sounds and cannot eliminate the habits of their native
pronunciation (Tennant, 2007). This problem can be overcome by exposing EFL learners to as many pronunciation
tasks as possible to make them understand the native speakers’ pronunciation (Hewings, 1993). When teachers
arrange their English lessons, they sometimes ignore to incorporate English pronunciation and they put more
emphasis on grammatical structures and lexical syllabus (Kelly, 2007). Anderson et al. (1984) expressed that the
duty of teachers for including English spoken language in their EFL classes is as much significant as their duty for
paying attention to the written language.

Laroy (1995) declared that English pronunciation cannot be simply instilled in learners’ minds. It should be taken
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in their minds to understand it fully. Learners should understand the new sounds as children who hear the language
for the first time. Like children who need support for improving their writing skills, EFL learners need guidance in
learning the correct pronunciation. Anderson, Brown, Shillcock, and Yule (1984) expressed that some EFL
learners have no problems in pronouncing English sounds while other learners should be given special assistance
and encouragement. Kelly (2007) said that due to teachers’ hesitations in English pronunciation, it is ignored by
them in their instruction. Kenworthy (1990) supported the above statement and expressed that EFL teachers should
understand that they have a fundamental knowledge of phonetics and a type of sensitivity in giving their learners
true instruction and good suggestions in learning English pronunciation. According to Yates and Zielinski (2009),
much attention to English pronunciation indicates that pronunciation has a key role in learning English. If
teachers don’t present the general rules and principles toward comprehensible pronunciation to their EFL
learners, nobody will certainly do it. This is the responsibility of EFL teachers to do this by teaching the new
sounds, words, sentences, and phrases and arranging appropriate materials for understandable pronunciation in
their EFL classes. EFL teachers should explore new ways of indicating, practicing, and giving feedback on
English pronunciation that are actually appropriate for learners to learn English pronunciation easily and
effectively.

Pourhosein Gilakjani (2012) stated that speakers’ English ability can be judged based on their own English
pronunciation. If their pronunciation is weak it can have a negative effect on their language ability. Bad
pronunciation leads to misunderstanding and can spoil communication. On the contrary, good pronunciation
makes listeners judge speakers’ language ability easily and effectively even if they have so many grammatical
mistakes. Lund (2003) said that good pronunciation helps people understand speakers easily and bad
pronunciation confound them and results in misunderstanding even if they have advanced grammar or vocabulary.
Pourhosein Gilakjani (2012) demonstrated that English pronunciation is a significant part of English lessons.
Pronunciation tasks help learners to be confident of various sounds and sound features and improve their spoken
skills. According to Harmer (2005), knowing that where the sounds are in the mouth and which syllables are
stressed in words improves learners’ comprehension and understandability. Pourhosein Gilakjani (2012) continued
that English pronunciation is an important part of communication and pronunciation activities should be
incorporated into EFL classes through different materials and tests. Good pronunciation brings about speakers’
confidence to communicate and also improves their listening comprehension skill.

Pronunciation instruction is very important for oral communication. It is also a significant part of communicative
competence (Hismanoglu, 2006). Although the role of English pronunciation is so significant in English language,
a lot of teachers do not pay enough attention to this important skill. The difficulties of pronunciation instruction
have been expressed by some researchers. Morley (1991) declared that it is necessary for teachers to teach English
pronunciation in ESL and EFL classes, although many teachers do not pay attention to it in their classes.
Pourhussein Gilakjani (2012) demonstrated that English pronunciation is one of the least favorite areas for EFL
teachers to teach in their classes. Morley (1991) also stated that understandable pronunciation is a necessary part of
communicative competence and without having perfect pronunciation skills learners would not be able to
communicate effectively. Hismanoglu and Hismanoglu (2011) said that many teachers try to teach grammar,
vocabulary, and the four language skills for their learners without incorporating English pronunciation into their
curriculum.

4. Review of Literature on Teachers’ Negligence in Teaching English Pronunciation

There are so many reasons why many teachers do not like to teach English pronunciation in their classes.
According to Kelly (2000), there are two main reasons that English pronunciation is neglected by teachers. The
first reason is related to the lack of interest in teaching pronunciation. The second reason is pertinent to the
teachers’ lack of pronunciation knowledge. Many teachers do not know how to teach pronunciation to their
learners. Therefore, EFL teachers should improve the necessary skills for teaching pronunciation and indicate
considerable enthusiasm for pronunciation instruction. In order to solve these critical difficulties, EFL teachers
should know how to pronounce the English sounds, words, and sentences correctly so that they can give good
pronunciation skills to their learners. EFL teachers should have strategies of how to attract their learners. Attractive
pronunciation materials should be presented by teachers so that learners will not get bored with these materials.

A lot of experienced teachers believe that the lack of pronunciation knowledge can stop them from correct
pronunciation instruction and they can eliminate this deficiency through increasing their practical skills in
pronunciation instruction while less experienced teachers might be very interested in teaching English
pronunciation but due to their concern with grammar and vocabulary they try to first improve grammar and
vocabulary and then consider pronunciation (Kelly, 2004). One of the important reasons of pronunciation
difficulties is the lack of focus on stress patterns in English language. Teachers give EFL learners less training
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for weak and strong forms of the words and this causes unusual sounds in their pronunciation. Teachers are
advised to use appropriate exercises for the weak and strong words for their learners (Bekleyen, 2011). Speakers
of English do not have good experiences in listening to foreigners’ talks and comprehending their messages. This
is not pertinent to the lack of vocabulary knowledge and language structure of nonnative speakers of English but
it is exactly related to the strange sounds and incorrect intonation and stress patterns produced by them.
Therefore, those who are learning English language have critical difficulties in pronunciation because of not
having enough knowledge in the stress and intonation system of the target language (Rivers, 1986).

According to Morley (1991), Celce-Murcia et al. (1996), Jenkins (2004), and Levis (2005), pronunciation
instruction is not necessary for nonnative teachers of English because they are not able to teach native like
pronunciation. Harmer (2003) believed that teachers who ignore teaching pronunciation have so many things to do
and pronunciation just increases a lot of problems for their instruction. Gilbert (2008) said that teachers do not
have enough time in their classes to pay attention to pronunciation instruction. He continued that sometimes
Iranian teachers have the necessary time for pronunciation instruction, but instruction is accompanied by a series
of monotonous and irrelevant subjects. Negative consequences will be brought about by only practicing and
repeating sounds and these cause teachers and their students to stop pronunciation instruction and learning.
Gilbert (2008) also emphasized that the other reason is related to the suitable teaching materials that are not
provided for the Iranian EFL teachers to improve their pronunciation instruction, whereas teachers should be
provided with appropriate materials to teach pronunciation well. Boran (2005) said that pronunciation errors can
stop communication and EFL teachers should pay particular attention to these errors committed by their learners.
When EFL teachers teach vocabulary, they should teach the accurate pronunciation of English words and the
phonetic symbols to their learners. This can help them use dictionaries to learn true pronunciation of English
words independently when they do not have access to any guidance or models to provide the accurate
pronunciation.

Macdonald (2002) carried out a study and interviewed teachers to investigate their views toward English
pronunciation. The results of this study indicated teachers’ unwillingness to teach pronunciation. It was also
revealed that lack of educational resources and insufficient knowledge toward evaluating learners’ pronunciation
contributed to their reluctance to teach English pronunciation. In another study done by Baker (2011), it was
shown that teachers who had a training in pronunciation preferred the instruction of supra-segmental aspects of
English pronunciation. Unfortunately, a lot of these teachers did not have enough confidence in the instruction of
some features of pronunciation. The ability of Thai-speaking learners to comprehend spoken English when they
arrived in the U.S. was examined by Syananondh (1983). The findings showed that there were some reasons for
learners not to have good English listening comprehension. They were the various English pronunciation teachers
taught to their learners, insufficient vocabulary, and lack of training in English conversation. Baker and Murphy
(2011) investigated eight ESL teachers’ beliefs about pronunciation and it was indicated that they had negative
beliefs in teaching pronunciation to ESL students. Interviews with teachers revealed that they lacked motivation
to teach pronunciation. These teachers had little useful knowledge of how to teach pronunciation. Many teachers
addressed pronunciation issues only when intelligibility was compromised. Teachers appeared hesitant to take on
a monitoring role in students’ speech. Finally, several teachers commented that pronunciation was a relatively
neglected area with respect to appropriate resources.

There are some studies toward EFL teachers’ reluctance to teach English pronunciation in Iran. According to
Vafaei (2013), Iranian EFL teachers do not pay enough attention to the pronunciation of words uttered by their
learners because they do not know how to pronounce the words appropriately. Behzadi and Fahimniya (2014) said
that pronunciation is the most neglected part of English teaching in Iran. For this reason, other skills such as
grammar and vocabulary are much better understood by most of the Iranian EFL teachers than pronunciation.
According to Abdolmanafi-Rokni (2013), accurate pronunciation is not emphasized in Iranian institutes and
universities and students lack enough knowledge about it. He added that many Iranian teachers do not pay
enough attention to pronunciation instruction. Hayati (2010) administered a 38-item questionnaire to 230 Iranian
English teachers to investigate their views toward teaching pronunciation. The findings indicated concerns
regarding the insufficiency of time allocated to pronunciation practice and the problems which exist in the high
school textbooks.

Abbasian and Bahmanie (2013) examined the Iranian EFL teachers’ views about pronunciation in
teaching-learning process. 30 EFL teachers answered a pronunciation knowledge questionnaire. The results
indicated that EFL teachers’ pronunciation was significantly reflected upon by both EFL teachers and learners. It
was also indicated that the Iranian EFL teachers should pay serious attention to their pronunciation while teaching
it to their own learners. Nosratinia and Zaker (2014) investigated the phonological transfers and the pronunciation
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errors of Iranian EFL learners. Researchers chose 300 male and female EFL learners for their study. They collected
learners’ errors involving the definition of the errors and the recognition of those errors. The results of this study
showed that there is a positive relationship between the teachers’ pronunciation knowledge and that of learners. It
was also indicated that pronunciation instruction needs a serious attention by the Iranian EFL teachers.

Despite its significance as a basic constituent of oral communication, pronunciation has been under-researched
and neglected among language researchers in Iran (Behzadi & Fahimniya, 2014). They stated that Iranian
researchers have mostly concentrated on skills and sub-skills much more than pronunciation in language
teaching. That is why they investigated the influence of two different approaches of teaching pronunciation:
intuitive-imitative and analytic-linguistic on students’ speaking fluency among a group of Iranian non-native
EFL learners. Age was considered as a moderating variable in applying the two approaches. The findings
indicated that the intuitive-imitation approach was more fruitful and efficient for the younger participants while
the analytic-linguistic approach was more effectual for the older ones.

5. Objective of the Study

The objective of this study was to investigate the Iranian EFL university views’ toward English pronunciation
instruction.

6. Research Question

The research question of this study was to:

What are the Iranian EFL university views’ toward English pronunciation instruction?
7. Method

In this section, the design of the study, population, sampling, research instrument, data collection, and data
analysis were completely discussed.

7.1 Research Design

A quantitative method was used as the research design of this study. The quantitative method was used to gather
data by an instrument. The quantitative instrument consisted of a questionnaire called “Teachers’ views toward
English pronunciation instruction.”

7.2 Population

One hundred Iranian EFL teachers at the Islamic Azad Universities of Guilan Province were voluntarily chosen
for this study.

7.3 Sample

The researchers chose convenience sampling for this study. According to Creswell (2003), in this sampling,
participants voluntarily take part in doing the objectives of the study. The participants and the objectives of this
study were considered the significant factors in determining sampling for this study. 100 teachers were
voluntarily chosen at the Islamic Azad Universities of Guilan Province based on the following criteria:

1) EFL teachers’ willingness to participate in the study; (2) being somehow interested in English pronunciation
instruction; (3) familiarity with English pronunciation instruction problems; and (4) teaching English
pronunciation course for at least six semesters.

7.4 Research Instrument

The researchers conducted a survey of 100 Iranian EFL teachers at the Guilan Universities, Iran. A questionnaire
consisted of 10 statements was developed with the help of English language teaching experts. Two Iranian
experts were requested to validate the validity of questionnaire. The Iranian experts were associate professors at
the Faculty of Foreign Languages, University of Tehran, Iran. They were requested to judge the suitability of the
items of questionnaire. Softcopies of the items were emailed to the Iranian associate professors after getting their
consent to judge the items. Feedback obtained from them was used to make modifications. These modifications
were made to provide the comprehensibility and clarity of the items of questionnaire. Questionnaire was
developed in English and was not translated into Persian language because the Iranian EFL university teachers
had enough comprehension of questionnaire used in this study. The questionnaire put emphasis on teachers’
views toward issues that stop them from teaching English pronunciation. The researchers asked teachers to select
the best answer in each item.

7.5 Data Collection

Data collection procedure for this study was a questionnaire about the Iranian EFL teachers’ views toward
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English pronunciation instruction in different issues. Ten questions were designed for this aim. The researchers
administered the questionnaire. The items of questionnaires were distributed to the Iranian EFL teachers of
English at the Islamic Azad Universities of Guilan Province, Iran. The allotted time for answering the
questionnaire was about 13 minutes. Then the researchers gathered the data for the purpose of analysis.

7.6 Data Analysis

The collected data was arranged and tabulated. They were analyzed through the use of statistical procedures such
as percentages. Suggestions were given based on the findings of this study for improving the Iranian EFL
teachers’ English pronunciation instruction. Conclusions were drawn according to the objectives of this study.

8. Findings and Analysis

Table 8.1 indicates the Iranian EFL teachers’ answers to the questionnaire related to their English pronunciation
instruction. The questionnaire consisted of 10 items and the Iranian EFL teachers answered all of them. Items
were measured on a five-point Likert-type scale ranging from Strongly Disagree (1), Disagree (2), Neutral (3),
Agree (4), and Strongly Agree (5). In order to understand better the Iranian teachers’ views toward pronunciation
instruction, 10 figures have been designed for 10 questions. The researcher has explained all figures separately.

Table 1. Iranian EFL teachers’ views toward English pronunciation instruction at the university level

Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D), Strongly Disagree (SD)

1. I feel more uncertain about English pronunciation instruction than about grammar and lexis instruction.

SA (60%) A (10%) N (7%) D (13%) SD (10%)
2. Teaching English pronunciation is boring for me.

SA (50%) A (20%) N (0%) D (16%) SD (14%)
3. 1 do not have enough knowledge in teaching English pronunciation.

SA (52%) A (26%) N (0%) D (14%) SD (8%)
4. Only native speakers can appropriately teach English pronunciation.

SA (53%) A (22%) N 3%) D (16%) SD (6%)
5. 1lack enough time in English pronunciation instruction.

SA (62%) A (14%) N (2%) D (8%) SD (14%)
6. English pronunciation instruction is not important for EFL teachers.

SA (35%) A (35%) N (0%) D (13%) SD (17%)
7.1 do not have enough motivation and interest in teaching English pronunciation.

SA (30%) A (35%) N (5%) D (18%) SD (12%)
8. I wish I had more training in teaching pronunciation.

SA (55%) A (31%) N (0%) D (5%) SD (9%)
9.1do not have appropriate English pronunciation materials for instruction.

SA (32%) A (46%) N (8%) D (4%) SD (10%)
10. I do not have educational facilities such as computer technology in general and pronunciation software in particular for teaching English
pronunciation.

SA (67%) A (25%) N (0%) D 3%) SD (5%)

70%
60%
50%
40%
30%
20%
10%

0%
SA A N D SD

Figure 1. Teachers’ response to question 1
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Figure 1 indicates that 60% teachers are strongly agree, 10 % teachers are agree, 7% teachers are neutral, 13%
teachers are disagree, and 10 % teachers are strongly disagree to the statement that “I feel more uncertain about
English pronunciation instruction than about grammar and lexis instruction.” According to the findings obtained
from the above Figure, many Iranian EFL teachers strongly agreed that they were not certain about teaching
pronunciation as they felt more certain about teaching grammar and lexis.

60%

50%
40%
30%
20%
10% I I
0%
SA A N

D sD

Figure 2. Teachers’ response to question 2

According to the findings in Figure 2, 50% teachers are strongly agree, 20% teachers are agree, 0% teachers are
neutral, 16% teachers are disagree and 14% teachers are strongly disagree to the statement that “Teaching
English pronunciation is boring for me.” As it can be seen, a large number of teachers agreed that pronunciation
instruction was monotonous for them; therefore, they did not like to spend time on teaching pronunciation.

60%

50%

40%

30%

20%

10% I

0% .
SA A N

D SD

2

Figure 3. Teachers’ response to question 3

As the Figure 3 shows, 52% teachers are strongly agree, 26% teachers are agree, 0% teachers are neutral, 14%
teachers are disagree and 8% teachers are strongly disagree to the statement “I do not have enough knowledge in
teaching English pronunciation.” Based on the obtained findings, the majority of teachers lacked sufficient time
for teaching pronunciation and so this factor did have negative effect on their instruction.
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Figure 4. Teachers’ response to question 4

Based on the findings of the above Figure, 53% teachers are strongly agree, 22% teachers are agree, 3% teachers
are neutral, 16 % teachers are disagree, 6% teachers are strongly disagree to the statement that “Only native
speakers can appropriately teach English pronunciation.” A lot of teachers said that just English native speakers
are able to teach pronunciation accurately and this is out of their ability to teach pronunciation like native
speakers of English.

70%

60%
50%
40%
30%
20%
109% I I
0% —_— .
SA A N D s

Figure 5. Teachers’ response to question 5

As Figure 5 indicates, 62% teachers are strongly agree, 14% teachers are agree, 2 % teachers are neutral, 8%
teachers are disagree, and 14% teachers are strongly disagree to the statement that “I lack enough time in English
pronunciation instruction.” The majority of teachers stated that they liked to have more time in their instruction
but unfortunately they did not have the necessary time to better teach pronunciation.

40%

35%
30%
25%
20%
15%
10%
5%
0%
SA A N

Figure 6. Teachers’ response to question 6
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According to Figure 6, 35% teachers are strongly disagree, 35% teachers are agree, 0% teachers are neutral, 13%
teachers are disagree, and 17% teachers are strongly disagree to the statement that “English pronunciation
instruction is not important for EFL teachers.” Almost all teachers unanimously stated that pronunciation is not
of great importance to their instruction and there is no necessary to pay more attention to it.

30%
25%
20%
15%
10%
5%
O
SA A N

Figure 7. Teachers’ response to question 7

D SD

According to Figure 7, 30% teachers are strongly disagree, 35% teachers are agree, 5% teachers are neutral, 18%
teachers are disagree, and 12% teachers are strongly disagree to the statement that “I do not have enough
motivation and interest in teaching English pronunciation.” The findings showed that the majority of teachers did
not have sufficient motivation and were not interested in teaching pronunciation.

60%

50%

40%

30%

20%

10%

n B
SA A N

D SD

Figure 8. Teachers’ response to question 8

Based on the Figure 8, 55% teachers are strongly agree, 31% teachers are agree, 0% teachers are neutral, 5%
teachers are disagree and 9% teachers are strongly disagree to the statement that “I wish I had more training in
teaching pronunciation.” The results indicated that a lot of teachers liked to have more training in their
instruction but due to the lack of enough training, they couldn’t teach pronunciation effectively.
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Figure 9. Teachers’ response to question 9

According to Figure 9, 32% teachers are strongly agree, 46% teachers are agree, 8% teachers are neutral, 4 %
teachers are disagree, and 10% teachers are strongly disagree to the statement that “I do not have appropriate
English pronunciation materials for instruction.” According to the findings, a large number of teachers expressed
that they did not have access to suitable materials in order to increase the quality of their pronunciation
instruction.

80%
70%
50%
50%
40%
30%
20%

10%

SA A N D SD

0%

Figure 10. Teachers’ response to question 10

As Figure 10 reveals, 67% teachers are strongly agree, 25% teachers are agree, 0 % teachers are neutral, 3%
teachers are disagree and 5% teachers are strongly disagree to the statement that “I do not have educational
facilities such as computer technology in general and pronunciation software in particular for teaching English
pronunciation.” The majority of teachers stated that there were not enough computer technologies at their
universities for the effective pronunciation instruction. Therefore, this factor caused them not to teach
pronunciation efficiently.

9. Discussion

The researchers examined the question “What are the Iranian EFL university views toward English
pronunciation instruction? When teachers are not certain about their pronunciation instruction due to many
factors such as lack of knowledge they cannot take the most advantage of their instruction. Iranian EFL teachers
were not completely certain about teaching pronunciation while they paid more attention to the teaching of
grammar and lexis. This finding is in accordance with the finding of Kelly (2002) who said that teachers may feel
more uncertain about teaching pronunciation than about grammar and lexis and this is due to their lack of
pronunciation proficiency to teach their learners effectively. Based on the results of this study, pronunciation
instruction was boring for many Iranian teachers. This certainly had negative effects on teachers’ instruction. This
finding is according to Kelly’s (2000) study, indicating that pronunciation instruction is monotonous for some
teachers and teachers should present attractive pronunciation materials for learners not to be bored with their
instruction. Moreover, Kelly’s (2007) finding is in accordance with the above finding. He said that English
pronunciation instruction is ignored by teachers’ hesitations because they are not able to teach it appropriately.
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Knowledge of pronunciation is very important for teachers to effectively teach it in their classes. Teachers’
knowledge of pronunciation makes them comfortable in front of their learners and decreases their fear, anxiety,
and mental pressures. According to the results of this study, most of the Iranian teachers expressed that they lack
the necessary knowledge in teaching English pronunciation. The findings of Kenworthy (1990), Morley (1991),
Rivers (1986), Kelly (2000), Baker and Murphy (2011), and Abdolmanafi-Rokni (2013) are in line with the above
finding. They said that lack of pronunciation knowledge leads to false instruction and teachers should be equipped
with the knowledge of phonetics to give their learners true pronunciation instruction. Furthermore, Kelly’s (2004)
study supports the finding of the present study. He stated that teachers neglect pronunciation instruction in their
classes due to the lack of knowledge and this will certainly prevent them from true pronunciation instruction. In
addition, Vafaei (2013) supported the above finding. He said that Iranian teachers do not pay attention to their
learners’ pronunciation because they lack enough knowledge in pronouncing the English words.

This is a reality that English native speakers can teach pronunciation better than non-native speakers of English.
This does not mean that non-native speakers should not teach English pronunciation. On the contrary, they
should use native speakers’ instruction as a good model for their pronunciation instruction. Iranian teachers
expressed that only native speakers are able to teach English pronunciation appropriately. Morley (1991),
Celce-Murcia et al. (1996), Jenkins (2004), and Levis (2005) had the same opinion. They declared that nonnative
teachers of English need English pronunciation instruction because they cannot teach native like pronunciation.
Time is a significant factor for the effective teaching of pronunciation. In order to increase the quality of
instruction, teachers should have abundant time. Teachers need extra time for preparing teaching materials and
resources in their instruction. According to the results of this study, Iranian teachers did not have sufficient time
to teach pronunciation. This result is supported by Gilbert’s (2008) finding, showing that teachers do not have
enough time for pronunciation instruction and sometimes they had enough time for teaching pronunciation but it
was followed by a lot of boring and irrelevant subjects. The above finding is also supported by Hayati (2010). He
said that teachers did not have sufficient time for pronunciation practice in their classes.

EFL teachers should understand the significance of pronunciation instruction for their learners. When they do not
pay attention to the importance of teaching pronunciation their learners will face a lot of problems in the future
like understanding native speakers of English. Based on the results of the present study, it was indicated that
English pronunciation instruction was not important for EFL teachers. This finding has been supported by Lin,
Fan, and Chen (1995), Wei and Zhou (2002), Dalton (2002), Kelly (2007), and Hismanoglu and Hismanoglu (2011)
who said that English pronunciation is not so significant for teachers to spend much time on its instruction.
Harmer’s (2003) finding also supports the finding of this study. He stated that teachers who do not pay attention to
teaching pronunciation have a lot of other things to do and pronunciation only increases serious problems for their
instruction. Finally, Burgess and Spencer’s (2000) study is in line with the finding of this study. He surveyed
teachers in the United Kingdom to understand their attitudes toward pronunciation instruction. The findings
indicated that although teachers perceived the importance of suprasegmentals, they found them very difficult to
teach.

Teachers should have much interest and enough motivation in their pronunciation instruction. Teachers’ high
motivation arises from their interest to teach pronunciation and their in-depth knowledge of pronunciation. The
results of this study indicated that Iranian teachers did not have enough motivation and interest in pronunciation
instruction. This has been supported by Kelly (2000) and Baker and Murphy (2011). They said that one of the
main reasons that teachers do not like to teach English pronunciation is pertinent to their lack of interest in English
pronunciation instruction. When teachers enter the training courses with different technology backgrounds these
differences impact the use of computers among them. Teachers who have little use of computer technology for
teaching before the training have some difficulties to use them in instruction. More experienced teachers
consider the training as an ideal opportunity to update their skills and knowledge and they can use them in more
creative and effective ways. Training can expose teachers to a lot of new insights into how computer technology
can be used for teaching pronunciation (Sheumaker, Slate, & Onwuegbuzie, 2001). Iranian teachers liked to have
more training in English pronunciation instruction. This finding is very similar to the study of Breitkreutz et al.
(2001) who surveyed 67 teachers to understand their attitudes toward teaching English pronunciation. The results
indicated that many teachers expressed a desire for training in how to teach pronunciation appropriately.

The findings of the present study showed that Iranian teachers lack suitable materials for teaching English
pronunciation. This finding is also supported by the study of Breitkreutz et al. (2001) who said that teachers need
more appropriate materials and pronunciation-related curriculum development. MacDonald’s (2002) study has
the similar result. He carried out interviews with eight teachers that focused on pronunciation teaching views.
The results of this study revealed a necessity for better materials and a stronger curriculum to support
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pronunciation instruction. Teachers need educational facilities like computer technologies enable teachers to
appropriately teach pronunciation and also help them get the maximum use of these technologies in their
instruction. Universities should provide enough financial support such as hardware and software for their
teachers to use these technologies for their instruction and support them financially and these factors will
enhance their motivation and make teaching more enjoyable for them (Afshari, Abu Bakr, Wong, & Afshari,
2010; Dashtestani, 2012). The majority of Iranian teachers said that computer technologies are not used for
teaching English pronunciation. This finding is supported by Abdolmanafi-Rokni (2013). He expressed that one
of the big problems is that computer technology is not used for teaching pronunciation at Iranian universities.
They are mostly book-based and universities are teacher-centered and unfortunately computer technology is not
used in these learning centers.

10. Suggestions for Improving English Pronunciation Instruction

Based on the findings of this paper, the following points are suggested for EFL teachers. EFL teachers should
decide when to incorporate English pronunciation instruction into their English lessons. If EFL teachers want to
spend the whole lesson to pronunciation instruction, this does not imply that the whole lesson should be arranged
only on training English pronunciation. EFL teachers can ask learners to deal with listening activities before
working on English pronunciation activities. Moreover, teachers should not just focus on pronunciation of
individual sounds, they should rather focus on practicing connected speech, sentence stress, rhythm, and
intonation (Harmer, 2005). EFL teachers should include short pronunciation parts into their English lessons and
this can be very useful because it can reinvigorate every English lesson. These short pronunciation parts are very
beneficial to learners as they will not be worried about long pronunciation activities. EFL teachers should make
pronunciation activities a significant part of lesson activities and this can be a very good method of working with
English pronunciation. Teachers should include pronunciation activities in all of their listening tasks as learners
pay attention to pronunciation features while they are listening to English materials. EFL teachers should point
out pronunciation difficulties while they are presenting pronunciation into their EFL classrooms. The ways of
pronunciation instruction into the classrooms should not be separately engaged. Many EFL teachers use different
methods based on the subjects of a course in their classes (Harmer, 2005).

11. Conclusion

In this paper, the researchers investigated some of the important reasons why many teachers are reluctant to teach
English pronunciation in their EFL classes. The findings of this study revealed that due to the lack of
pronunciation knowledge, lack of institutional resources, insufficiency of suitable pronunciation materials, fear
of producing English words incorrectly, lack of training, insufficiency of time, and lack of motivation and
confidence, EFL teachers do not like to teach English pronunciation in their classes. EFL teachers should
increase their motivation and confidence by means of listening to the different accents of native speakers of
English. EFL teachers should increase their pronunciation knowledge through participating in training courses
that universities hold for their teachers. Universities, schools, and the other institutional centers should provide
sufficient educational resources and appropriate pronunciation materials for their teachers so that they can take
the most advantage of these resources in teaching pronunciation. Finally, it can be concluded that enough
educational facilities such as computer technology in general and pronunciation software in particular should be
provided by all institutional centers for teachers in order to increase their confidence, enhance the quality of
pronunciation instruction, eliminate the fear of not being able to pronounce sounds, words, sentences, and
phrases correctly, augment their knowledge when teaching pronunciation to their learners, and spend a lot of
time to use these technologies so that they can increase their motivation and confidence and be interested in
teaching the different features of pronunciation in their classes.
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