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Abstract 

Dictogloss is a classroom activity where all the four skills work together. The present study is an experimental 
one where a group of twelve students was taught by the researchers. The researchers train students to use 
dictogloss technique for twelve lectures. In each lecture, they used a new authentic text with a new focus on a 
specific role of grammar. The study aims at; finding out the impact of using dictogloss technique on Iraqi EFL 
college students’ knowledge of grammar, determining the impact of using dictogloss technique on Iraqi EFL 
college students’ improvement of writing, determining if there is any impact of using dictogloss technique on 
EFL college student’s comprehension of meaning and determining students’ attitudes toward using dictogloss in 
English language teaching. Four measurement tools were used in this study; an achievement test, a reflection 
sheet used at the end of each lecture, a questionnaire, and in addition to the teacher’s daily observation. Final 
results of the study clarify that there is a positive impact of dictogloss technique on the three variables in addition 
to the positive attitudes of students towards using dictogloss in English language teaching. So, the hypotheses of 
the study are rejected.  
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1. Introduction 

1.1 Dictogloss 

Dictogloss is an integrated skills technique of teaching based on the ideas of dictation. Traditional Dictation is 
“where you read a text aloud and the learners must write it down accurately” (Scrivener, 2011, p. 362). It is as 
stated by Johnson and Johnson (1999, p. 97) “a technique associated with traditional accuracy-focused 
methodology. The teacher read a text aloud right through and then with pauses, while students wrote down 
exactly what was said”. As this technique abandoned by the trends of communicative methodology, other 
variations that required the integration of the four skills appeared (ibid). This includes dictogloss, cloze dictation, 
picture dictation, keywords dictation, collocation dictation, wall dictation, and the wild dictation.  

Dictogloss was presented in 1990 by Wajnryb as a method for teaching grammar dictation. It occurs where “the 
students listen twice to a short talk or a reading on appropriate content. The first time listen to the main idea then 
the second time listen to the details” (Freeman & Anderson, 2011, p. 142). Then, writing notes for about three 
minutes. During this period, “it is important that students get a good, quite time to do this” (Scrivener, 2011, p. 
364). Reconstructing the main ideas of it and finally, correcting the grammar and writing mistakes which lead 
students to reflect on their own work. Among all these activities, the insertion of cooperative learning exists. The 
students work in groups or in peer work to finish the task.  

Many studies tackled the use of dictogloss in language teaching. Dewi (2017) assures that students’ competence 
of grammar was improved through collaborative writing dictogloss. She adds that most students agree on the 
interesting way of dictogloss in teaching grammar. The use of dictogloss in teaching has many merits as 
recommended by Stewart et al. (2014, p. 12) “Dictogloss procedures are practical, yet flexible enough to account 
for the needs, interests, and learning preferences of each learner. But more than that, the dictogloss activities 
allow English learners to be active and reflective during the learning process”. They add that “Instead of 
reinforcing a linear approach to learning (i.e., input-comprehension-output), the dictogloss procedures illustrate a 
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learning approach where students have opportunities to integrate reading, writing, listening, and speaking skills 
through social interaction”. Smith (2012) adds that dictogloss technique effects directly the independence of 
students as they become autonomous learners due to the development of their communicative competence. On 
the same way, students’ authentic communication and interaction is improved significantly as stated by 
Mackenzie (2011) who explained how the collaboration of the students can provide them with opportunities to 
use a language.  

1.2 Teaching Grammar 

The matter of teaching grammar has been under discussion for a long period. While some teachers encourage the 
classical methods of teaching grammar, in which they consider grammar as a set of rules and forms being under 
explanation and drilling, others are being against this way suggesting to expose students to a language in its 
written and oral forms and not to teach overt rules of grammar at all. Three main methods of grammar teaching 
are being under discussion for a long time; deductive, inductive, and interactive.  

Deductive grammar teaching requires teachers to present direct explanation of grammar rules. Lin (2010, p. 20) 
identified some characteristics of it stating that it is a rule-based teaching and it depends on the presentation and 
explanation of rules. Studying grammar deductively according to Freeman and Anderson (2011, p. 19) occurs 
when the students “are given the grammar rules and examples and told to memorize them and then are asked to 
apply the rules to other examples. They also learn grammatical paradigms such as verb conjugations”.  

Inductive teaching of grammar refers to providing students with “various language forms and leaving the 
learners to discover or induce rules and generalizations” (Brown, 2001, p. 365). Freeman and Anderson (2011, p. 
240) clarify that “inductive grammar teaching happen when the teacher gives students examples with a particular 
grammar structure. The students figure out the rule”.  

Johnson and Johnson (1999, p. 147) clarify that “the deductive and inductive approaches have not always been 
violently opposed”. They add that “the sniping between the two camps involved, which may be characterized as 
a grammar-translation and direct method respectively. It is noteworthy that there was little discussion of aims, 
much more of the best way to teach”.  

Teaching grammar in the context of writing as tackled by this study comes as opposed to teaching grammar in a 
single sentence. It deals with teaching grammar by using several sentences that construct a specific context or a 
situation. Context of writing as depended by this study means a piece of writing or discourse that helps to make 
the meaning clear. This way of teaching grammar draws attention on grammar as a choice giving opportunity to 
students to use it in a particular context of language (Carter et al., 2000, p. vii).  

1.3 The Statement of the Problem  

Using dictogloss technique for teaching grammar recommended by many writers. It is originally designed to 
provide an alternative way to traditional grammar teaching (Wajnryb, 1990). Nunan (2001, p. 306) clarifies that 
it is “a procedure used for teaching grammatical structures in context”. Scrivener (2011, p. 364) assures that 
“The text could include an example of a grammatical item”.  

It is important to mention that the use of contexts in teaching grammar is very crucial as it provides students with 
enough practicing that needed in acquiring the rules of grammar as opposed to the use of these rules in one 
sentence exercises. In this concern, Teng (2007, p. 1) clarifies that “practitioners have demonstrated that 
addressing sentence level grammar and mechanics in a contextualized and systematic way does result in students’ 
gaining greater control over the crucial systems of written language”. So, the use of dictogloss technique 
supports this suggestion as mentioned by Nunan (2001, p. 181) who clarifies that students can “develop their 
grammatical awareness through inductive and deductive learning experience”. He adds that dictogloss is “a 
technique that works extremely well for raising learners’ consciousness about the workings of grammar in 
context”. It is worth mentioning that using grammar in this way interact noticeably with writing, the reason that 
leads the researchers to consider the improvement of writing another variable under investigation in addition to 
the comprehension of meaning. 

At last, this study tries to answer the following research questions: 

a) Is there any impact of using dictogloss techniques on EFL college students’ knowlege of grammar?  

b) Is there any impact of using dictogloss techniques on EFL college students’ improvement of writing? And,  

c) Does the way of teaching by using dictogloss technique increases EFL college student’s comprehension of 
meaning? 

d) What are the attitudes of the participants toward using dictogloss in teaching English language? 
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1.4 Aims of the Study 

The present study aims at:  

a) finding out the impact of using dictogloss technique on Iraqi EFL college students’ knowledge of grammar. 

b) Determining the impact of using dictogloss technique on Iraqi EFL college students’ improvement of 
writing.  

c) Determining if there is any impact of using dictogloss technique on EFL college student’s comprehension 
of meaning. 

d) Determining students’ attitudes toward using dictogloss in English language teaching. 

1.5 Hypothesis  

a) There is no significant impact of using dictogloss techniques on EFL college students’ knowledge of 
grammar.  

b) There is no significant impact of using dictogloss techniques on EFL college students’ improvement of 
writing.  

c) Dictogloss technique does not significantly increase EFL college student’s comprehension of meaning.  

d) The students do not have positive attitudes toward using dictogloss in English language teaching. 

2. Methodology 

2.1 Experiment Design  

Brown and Rodgers (2002, p. 210) state that “the experimental design represents the strategy which is set by the 
researcher to collect the necessary information and control the factors or variables which may affect this 
information and finally carrying out the suitable analysis to test the hypotheses of the research within a 
comprehensive plan”. They add that “the researcher should choose the suitable experimental design which 
provides valid conclusions about the relationships between both independent and dependent variables”. 

The researchers utilize a one group experimental design in order to answer the research questions, to achieve the 
aims of the study and to verify the hypothesis. A group of twelve students from the first grade/ college of 
education for human sciences/ University of Diyala/ English Department, was chosen to represent the sample of 
the study for the academic year 2017-2018. The students were trained to use dictogloss technique in their 
grammar lectures two times a week. The researchers chose the first-grade students intentionally as their skills of 
English language still under construction. An achievement test of grammar was used before and after the 
experiment. Daily observation by the teacher and completing the reflection sheet by the participants at the end of 
each lecture were used to determine students’ development in grammar, writing and the comprehension of 
meaning. Yes/No questionnaire was also used at the end of the experiment to see students’ attitude towards using 
it. It is worth mentioning that the researchers tried their best to ensure better equivalence among the participants 
in order to control some of the variables that may affect the results of the experiment. Therefore, the following 
variables have been controlled; the age of the participants and the academic level of the parents.  

2.2 The Experimental Application 

The experiment of the study started on the 4th of March 2018 and lasted for six weeks to end up on 11th of April 
2018. The lectures have been arranged according to the table of the students, two times a week. The researchers 
used twelve authentic texts from Elbaum’s book “Grammar in Context” (2005). Each passage focuses on a 
specific rule of grammar. When the text is too long, the teacher cut it to be suitable to the time of the lecture and 
the level of the students. The rule of grammar and the related contexts that used in this experiment were:  

 The present tense of the verb be; prepositions of place, this, that, these, those. The context: college life. (p. 
2) 

 The simple present tense. The context: The U.S. Government. (p. 42) 

 Frequency words. The context: American holidays. (p. 78) 

 Singular and plural. The context: Americans and where they live. (p. 102) 

 Possession. The context: Families and names. (p. 131) 

 The present continuous tense. The context: Observation about American life. (p. 159) 

 Future tense. The context: Planning for Weddings. (p. 190)  
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 The simple past tense. The context: Flying. (p. 224) 

 Infinitives. The context: Smart shopping. (p. 264) 

 Count and noncount nouns. The context: Nutrition and health. (p. 308) 

 Adjectives. The context: Great woman. (p. 334) 

 Comparatives; superlatives. The context: U.S. geography. (p. 356)  

The teacher begins by dividing the students into three groups, each of which of four. The main steps of this 
process were:  

1) The first step 

In this step, the teacher begins to prepare students by focusing on the passage itself. She wrote the title on the 
board and clarified the rule of grammar that will receive the focus. After this process, the teacher asked the 
students to brainstorm the ideas concerning the content of the passage in order to make a kind of prediction 
before a dictation process. A kind of discussion occurs between the teacher and the students to make sure that 
they know what is required from them to do.  

2) The second step 

At this stage, the teacher begun to read a passage at somehow slow rate and the students begun to take notes 
concerning the target text. The number of reading processes determined according to students’ understanding to 
the text. The purposeful listening is very necessary at this stage because it represents a key to deliver clear input 
to the students.  

3) The third step  

This step represents the process of reconstruction of the text individually. Each student writes a text depending 
on the registered notes. A kind of sharing occurs at that time when the students exchanged notes and ideas. The 
recreation process required students to pay attention to write approximately similar to the original text and to use 
correct rules of grammar.  

4) The fourth step 

After completing the texts, the students started to check their writing by comparing it to the original one and then 
with their peers during group work section. The groups consisted of four students for each. This stage breaks the 
ice among students as they begin to cooperate and collaborate actively in order to be the winner. The spirit of 
competition, this way of teaching creates, makes the students energetic and enthusiastic. Their class engagement 
also enriched as they exchanged the right answers. Teacher role demonstrated when she guided and controlled 
the students writing and self-assess process. When the teacher finished controlling the correction process of all 
student’ performance, they begin to complete the reflection sheet (see table 1) that supposed to show their level 
of grammar, writing, and the comprehension of meaning and to clarify their development in next lectures by 
comparing these sheets. This step of decision making helps students to be autonomous learners. When a new 
lecture begins, the teacher makes a kind of review by using the same previous reflection sheet in order to 
reinforce the retention of information by helping the students to remember their errors and to work on them.  

2.3 Instruments  

The first instrument was an achievement test of grammar that applied before and after the experiment. The 
students supposed to study these roles of grammar traditionally in the first semester. The test consists of two 
questions; the first one has 36 multiple choice items, each three assess a specific role. The second is a text that 
has many dashes to be completed by students by providing the suitable answer.  

The second instrument was the reflection sheet (table 1) constructed by the researchers, which was used as a 
self-assess technique to check statistically students’ development from lecture to lecture and to let students 
evaluate themselves as a step towards students-centered learning. 
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Table 1. The daily reflection sheet 

The first lecture 
The date: 
The title of the text:  

grammar writing comprehension of meaning 
Total number of errors in grammar Total number of errors in writing Total understanding of the text’s idea 
  poor good very good 

   
Errors that are related to the rule under discussion  The types of writing errors The totally new words 

 

The third instrument was the yes/no questionnaire (see table 2) that completed by the students at the end of the 
experiment to determine their attitudes toward using dictogloss technique. It consists of seven dichotomous 
questions and three choices (yes, partially, no). The questionnaire constructed by the researchers depending on 
the literature of the subject and the variables of the study then it exposes to a certain of experts to determine its 
face validity.  

 

Table 2. The yes/ no questionnaire 

The questions Yes Partially NO

Do you think that your language skills benefited from using dictogloss? 8 3 1 
Do you think that the use of dictogloss was effective in teaching grammar? 9 2 1 
Do you prefer to turn all traditional grammar lessons into dictogloss? 9 1 2 
Do you think that the use of dictogloss technique improved your writing positively? 10 2 0 
Is the use of contexts help in raising your knowledge of vocabulary and the comprehension of meaning?  10 2 0 
Do you think that sharing and cooperation with peers affect your language use? 11 1 0 
Do you feel motivated towards the use of dictogloss in language teaching? 9 2 1 

 

3. Results and Discussion 

3.1 Results Related to the First Hypothesis  

In order to achieve the aim of the study, the researchers depend on a pre-posttest design. Using the t-test for one 
sample reveals that the mean score of the pre-test is 33.37 and that of the post-test is 43.30. The computed 
t-value is higher than the table one. This means that there is a statistically significant difference between the two 
tests in favor of the post-test.  

As far as the results of the reflection sheet are concerned, three dimensions were measured by using it. The first 
one is grammar. When the students start correcting themselves in comparison with their peers and under the 
supervision of the teacher, they determine their errors then they classify the errors into errors that related to the 
rule under discussion which is related to the current context of the lesson, and other grammatical errors. The 
researchers discovered that students’ performance improved gradually as they proceed in the experiment. They 
insist on correcting their errors by knowing the right form during sharing step. The results show that the mean 
score of the rule under discussion is 30 which is less than the mean score of the other types of grammatical errors 
which is 40. This result related to the first three weeks of the experiment where the students are still training to 
use dictogloss and their experience to use it still not mature. In the second part of the experiment, in the last three 
weeks, and as a result of improving their ability to use dictogloss, students’ engagement and enthusiasm 
increased and in turn their knowledge of grammar improved significantly. This affects students’ level in grammar 
notably when the mean score of the rule under discussion reads only 10 and the other grammatical errors 15. 
These results add an important variable that affects the use of dictogloss in lessons which is time. This means 
that teachers should not give judgment from the first or second lessons.  

As a result, the first hypothesis rejected. This result explores the positive role of dictogloss technique on students’ 
performance in grammar. 

 

Table 3. The results of students’ performance of grammar in reflection sheet 

Students’ performance in grammar The mean of the total number of errors The mean of the errors of the rule under discussion  

The first three weeks 30 40 
The second three weeks 10 15 
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3.2 Results Related to the Second Hypothesis 

Assessing writing process according to this study depends on two things; the total number of errors and the types 
of these errors. The researchers compare students’ performance in writing in the first and second part of the 
experiment to check student’s development. In the first six lectures, students’ mean score of the total number of 
errors was 63 and the mean scores of the types of the repeated errors mentioned were; 10 percent of 
capitalization, 30 percent of organization/ order, 8 percent of punctuation, and 15 percent of spelling.  

In the second six lectures, the students showed mature level of writing as they begin to avoid these errors. They 
rarely appear in their writing. The mean score of the errors noticed were as the following; the total number of 
errors was 23 and the mean scores of the types of the repeated errors mentioned were; 3 percent of capitalization, 
10 percent of organization/ order, 2 percent of punctuation, and 8 percent of spelling. These results clarify that 
there is a significant development in students writing due to the use of dictogloss technique with its 
complementary steps. This result means that the second hypothesis rejected. 

 

Table 4. The results of the improvement of writing in reflection sheet 

Students’ performance in 
writing 

The mean of the total number 
of errors 

Types of errors 
capitalization organization/ order punctuation spelling 

The first three weeks 63 10 30 8 15 
The second three weeks 23 3 10 2 8 

 

3.3 Results Related to the Third Hypothesis 

The comprehension of meaning is the third variable that measured in the reflection sheet. It divided into two 
dimensions; the first one is the comprehension of the main idea of the text. The students answer according to 
three scales; poor, good, and very good. In the second dimension the students write the totally new words. The 
results of the first six lectures show that the percentage of the students that pick up the main idea of the text was 
60% of the very good, 31% of the good and 9 % of poor and that each one of them wrote at least ten new words. 
In the second part of the experiment, the results improved by rising the percentage of the experiment into 78% of 
the very good, 18% of the good and 4% of poor and that the number of new words vary between three to seven 
for each student. This result clearly shows the significant positive impact of using dictogloss in the 
comprehension of meaning, so the third hypothesis rejected.  

 

Table 5. The results of the comprehension of meaning in reflection sheet 

Students’ comprehension of meaning Understanding of the main idea The totally new words 
v. good good poor 

The first three weeks 60% 31% 9% At least 10 new words 
The second three weeks 78% 18% 4% 3-7 new words 

 

The use of reflection sheet in all its three dimensions proves that students’ level improved significantly in 
grammar, writing and the comprehension of meaning due to the multi-skill nature of this technique and the 
participation of more than one skill in the students’ performance. 

3.4 Results Related to the Fourth Hypothesis 

In order to identify students’ attitudes toward using dictogloss in teaching English, a questionnaire was 
constructed by the researchers (table 2). The questionnaire was applied on the students after completing the 
experiment to see their attitudes and impressions towards the use of dictogloss and whether they prefer using it 
in future teaching or not. Students’ results (see table 2) show that the (yes) scale takes75%. This means that most 
of students have positive attitudes toward using dictogloss and agreed on the benefit of it in enriching the whole 
process of teaching in all its aspects and its positive impact on improving students’ knowledge of grammar, 
writing, and the comprehension of meaning. Thus, the fourth hypothesis also rejected.  

3.5 Results Related to the Teachers Observation  

Teacher observation is an active way to see other variables that affected by using the dictogloss technique and 
they do not measure by the tools of the study. Based on what is stated by Nunan and Baily (2009:259) that 
“manual data collection can be either open-ended or they can be constrained by an observation schedule”. As a 
result, the researchers noticed the following; purposeful listening can have a very active role in teaching, 
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students’ interaction improved notably during the experiment, students’ risk-taking increased specifically in the 
discussion step, students’ engagement and enthusiasm are noticed as the students become responsible for their 
work, insistence to gain the right form, dealt with the lesson as a game that creates a favorable atmosphere in 
class, and positive spirit of competition was existed which lead to improve the results of the reflection sheet 
gradually.  

4. Conclusions 

The main conclusions of this study can be stated in relation to the variables under investigation which are 
grammar, writing and the comprehension of meaning. Students’ knowledge of grammar is improved significantly 
according to the results of the measurement tools used in this study. The use of context in teaching grammar and 
the subsequent steps of dictogloss affect students’ knowledge of grammar positively to a large extent. Students’ 
writing improved notably as they determine their mistakes by themselves and trying to avoid them in next 
lectures. The use of the reflection sheet helps them to know their errors and to work on them. The use of context 
leads to the accumulation of vocabulary and to exploit them in the right way that enhances students’ 
comprehension of meaning and the overall knowledge of vocabulary. The students can not finish its steps 
without thinking of meaning and the use of vocabulary.  

Other variables are improved as a result of applying dictogloss in teaching such as students’ interaction, 
risk-taking, engagement, enthusiasm, thinking skills, note taking and autonomy. The use of dictogloss technique 
with its four stages help to create atmosphere where all the four skills are cooperated, benefited and sharpened. It 
worth mentioning that time factor is very crucial in using dictogloss technique as clarified by this study. The 
results of using it can be seen after a period of time as a result of training and exercise.  

This study comes in line with what concluded by Dewi (2017), Stewart et al., (2014), Smith (2012) and 
Mackenzie (2011). As a final remark, the positive impact of the use of dictogloss in teaching comes as a result of 
its complementary steps that change the mode of teaching in class and create favorable atmosphere in learning.  

5. Instructional Implications and Recommendations 

The main instructional implications and recommendations of this study centered on how teachers can break the 
ice in the class by using such innovative, multi-skill activities as dictogloss. This way of teaching can operate 
more than one skill at the same time. It leads students to listen, think, write, construct, and cooperate, all in one 
activity. The use of dictogloss in language teaching is preferable as it can activate students’ innate knowledge of 
language by the process of meaning-making they pass. Teachers are advised to use this technique diagnostically. 
This occurs by determining students’ needs and linguistic levels so as to put the suitable remedial work. The 
nature of dictogloss steps activates the use of grouping in class. So, it is a golden chance for teachers to promote 
the ideas of sharing and cooperation among students without raising sensitivities. Teachers can also benefit from 
the use of dictogloss to save time in testing as it considers as a multi-skill test. So, he/she can test more than one 
skill at the same time.  

This study done in an EFL context of teaching English, so the results of the study may be limited to that context. 
The researchers recommend applying it with other various contexts and with other variables in order to get more 
reliable results. 
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