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Abstract
The purpose of this study is to determine the factors affecting the intercultural sensitivity perception levels of
Psychological Counseling and Guidance students. This study was conducted in Pamukkale University which is
located in the western part of Turkey. Data were gathered from 524 freshmen, sophomore, junior and senior
students who are studying in the Psychological Counseling and Guidance department. The study was designed as a
survey research. As a data collection tool, “Intercultural Sensitivity Scale” which was developed by Chen and
Strasto (2000) and adapted to Turkish language by Bulduk, Tosun, and Ardıç (2011) was employed. In the analysis
of the data, the t-test and the one-way analysis of variance (ANOVA) were used. According to the findings of the
study, it was determined that the more grade level rises, the more students’ intercultural sensitivity perception level
increases. It was found that the intercultural sensitivity perception levels were higher for students who stated that
their experiences during undergraduate studies affected their views on cultural differences positively and for those
having lived with various cultures than other participants. It was also found that the factors affecting the
intercultural sensitivity perception level of students who are studying in Psychological Counseling and Guidance
department are such; grade level, experience in undergraduate level, the longest place of settlement, a situation of
being with different cultures. When the situation of being with different cultures increases intercultural sensitivity
is considered, making widespread of international and national student exchange programs such as ERASMUS
and FARABI and arranging educational settings by giving place for interaction with various cultures might be
suggested.
Keywords: intercultural, intercultural sensitivity, psychological counseling candidate
1. Introduction
How the educational institutions and workers in such institutions evaluate and interpret personal and cultural
differences is an important indicator for a democratic society. It might be said that it would be more appropriate to
explain personal differences with the nature and life of a person, and trying to explain cultural differences with
social, political, economic and technological developments. It is seen unavoidable that personal and cultural
differences affect communication and interaction among people, institutions, and societies at the same time in
terms of the communication process. Being sensitive to differences is also beneficial for both effective and suitable
communication and democratic development of a society.
Firstly, making operational definitions of “culture”, “cultural difference”, “interculturalism”, “intercultural
competence”, and “intercultural sensitivity” used in this research study and explaining the relations among these
concepts are thought to be useful in terms of the clarity of this study. When the literature is examined, there are
many and various definitions of culture. However, in this study, the definition of culture which was based given by
Güvenç (1997) as “a complex whole which is consisted of all moral and material things that a human being as a
member of society learns, and teaches by experiencing and doing it” (p. 15).
It is possible to reveal what a cultural difference means by closely examining the definition of culture. In this
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context, “cultural differences” might be named as the differences in belief, knowledge, art, traditions, habits and
skills as being a member of a society; differences in main material and spiritual characteristics that define the
society that one is belonged to; differences in lifestyles, differences in basic human rights and value judgments of a
person.
Another term that needs to be explained is “interculturalism” which emerges when different cultures encounter and
interact with each other. What is meant by interculturalism is not a social structure as in multiculturalism because
interculturalism is a process of interaction. Designing the interaction process among people from various cultures
on the basis of equality and mutual respect is called interculturalism. Interculturalism might not be assured without
communication. Communication is a prerequisite condition for the formation of cultures and naturally for
interculturalism (Bolten, 2007, pp. 22-24; Leclerqc, 2003, p. 9).
All competencies that individuals should have in order to create an effective and suitable intercultural
communication and interaction process are defined as “intercultural communication competence”. When literature
is examined, it is seen that there are various models that aim to explain intercultural communication competence
(Bennett, 1993; Byram, 1997; Deardorf, 2006; Howard-Hamilton, Richardson & Shuford 1998; Imahori &
Lanigan, 1989). Chen and Starosta (1996) named affective process related with acquiring intercultural
communication competence as intercultural sensitivity; cognitive process as intercultural awareness; and
behavioral process as intercultural adroitness. Cognitive dimension of intercultural competence includes
competencies such as recognizing own and other cultures and identifying similar and different aspects of cultures.
Behavioral dimension involves competencies such as observing interaction, analyzing, evaluating, being flexible,
using a language effectively and appropriately in a culture different from own culture. Affective dimension
comprises characteristics such as accepting differences, respect for different cultures, tolerance, being
open-minded, and having interest in different cultures (Auernheimer, 2010; Byram, Gribkova, & Starkey, 2002;
Chen & Starosta, 1996; Hesse & Göbel, 2007; Spitzberg & Changnon, 2009). This study is limited to “intercultural
sensitivity” which is the affective dimension of intercultural competence.
Intercultural sensitivity is a desire and tendency that motivate to behave effectively and appropriately in
intercultural interaction process (Chen, 1997). According to “The Developmental Model of Intercultural
Sensitivity (DMIS)” developed by Benett (1993), development of intercultural sensitivity appears in two stages.
The first stage is Ethnocentric Stages which starts with denial of cultural differences (Denial), then defending own
culture (Defense), and ending with disdaining other cultures (Minimization). The second stage is Ethnorelative
Stages which starts with accepting cultural differences (Acceptance) and ending with an adaptation to cultural
differences (Adaptation) and Integration. Intercultural sensitivity can be seen as a tendency to evaluate cultural
differences while both being far from ethnocentrism and without using stereotypes and having no prejudices.
There are studies conducted with university students from various disciplines regarding intercultural sensitivity in
Turkey (Baykara, 2010; Bekiroğlu & Balcı, 2014; Bulduk, Tosun, & Ardıç, 2011; Harmandaoğlu, 2013; Rengi &
Polat, 2014; Tertemiz & Aslantaş, 2016; Üstün, 2011; Yılmaz & Göçen, 2013). However, when the studies
conducted in Psychological Counseling and Guidance field in Turkey (Aydın, 2014; Bektaş, 2006; Erdur-Baker,
2007; Kağnıcı, 2014; Karaırmak, 2008) are examined; any study investigating and describing perception levels of
Psychological Counseling and Guidance students on intercultural sensitivity with a quantitative method couldn’t
be reached.
Examining the perceptions of and sensitivity to cultural differences of the practitioners in all education levels
might bring enormous contributions in organizing teaching-learning process (Rengi & Polat, 2014, p. 137-138).
Sensitivity to differences is seen as one of the basic competencies of psychological counselors. In constructivist
approach, it is stressed that culture has a great place in personal realities. For that sense, it might be concluded that
choosing appropriate methods accordingly to counselees’ culture in psychological counseling process is a must.
Because of fostering intercultural sensitivity leads to an increased empathic approach to higher levels, it might also
ensure the effective use of psychological counseling competencies (Karaırmak, 2008). Regulations that might
develop Psychological Counseling and Guidance students’ intercultural sensitivity should be realized in
undergraduate programs (Erdur- Baker, 2007).
When literature is examined, intercultural sensitivity is considered in terms of such variables as; the longest place
of settlement (Üstün, 2011) and a situation of being with different cultures (A. Demir & S. Demir, 2009; Üstün,
2011). In this study, in addition to these variables, gender, experience in undergraduate studies and grade levels
were also examined.
It might be thought that determining the factors affecting the intercultural sensitivity perceptions of psychological
counselor candidates might contribute to curriculum development in intercultural sensitivity and the results of this
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study might also provide a base in need analysis phase. Furthermore, determining the variables which positively
affect PGC students’ level of intercultural sensitivity might play a role in considering these variables in PGC
undergraduate programs. Therefore, with these reasons, the purpose of this study is to determine the factors
affecting the intercultural sensitivity perception level of psychological counseling and guidance students. In this
line, this study sought to answer following questions:
1) What are the intercultural sensitivity perception levels of students who are studying in Psychological
Counseling and Guidance department?
2) Is there a significant difference between the intercultural sensitivity perception level of students who are
studying in Psychological Counseling and Guidance department in terms of gender?
3) Is there a significant difference in terms of grade levels?
4) Is there a significant difference in terms of the change of view on cultural differences arising from their
experiences during undergraduate studies?
5) Is there a significant difference in terms of the longest place of settlement?
6) Is there a significant difference in terms of the variable of being together with people from other cultures?
2. Method
2.1 Research Model
This study is designed as a survey research because of aiming to investigate the intercultural sensitivity perception
level of psychological counseling and guidance students in terms of various variables.
2.2 Study Group
The study was conducted in Pamukkale University which is a state university and located in the western part of
Turkey. There are 526 females and 278 males in total 804 students who are studying in Psychological Counseling
and Guidance department during the 2015-2016 academic year in 1st, 2nd, 3rd, and 4th grades. Instead of using a
sample, it is pursued to reach to the whole population; however, data were gathered from 524 volunteered students.
Table 1. The distribution of students’ longest place of settlement in terms of regions
Region

f

%

Central Anatolian

32

6.1

Black Sea

10

1.9

Eastern Anatolian

17

3.2

Southeastern Anatolian

14

2.7

Marmara

38

7.3

Aegean

313

59.7

Mediterranean

100

19.1

Total

524

100.0

As it is seen in Table 1, when the distribution of regions of which students who participated to the study examined;
Aegean region (59.7%), and Mediterranean region (19.1%) that students lived were seen as having the largest
proportions. In other words, it might be stated that 78.8% of students come from the western part of Turkey.
Table 2. The distribution of socio-demographic characteristics of students participated to the study
Category
Gender

Grade

Socio-economic perception status

63

f

%

Female

373

71.2

Male

151

28.8

Freshman

117

22.3

Sophomore

143

27.3

Junior

159

30.3

Senior

105

20.0

Low

38

7.3

Medium

455

86.8

High

31

5.9
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Yes

201

38

No

323

61.6

Yes

428

81.7

No

96

18.3

Illiterate

24

4.6

Primary School

256

48.9

Secondary school

71

13.5

High School

124

23.7

University

49

9.4

Illiterate

5

1.0

Primary School

155

29.6

Secondary school

77

14.7

High School

140

26.7

University

147

28.1

Metropolitan

181

34.5

Small city

105

20.0

Country

161

30.7

Town

30

5.7

Village

47

9.0

524

100.0

When Table 2 examined, 71.2% of the students who participated to the study were female, 86.6% of them perceive
themselves as having medium socio-economic status, and 61.6% of them think that the place they live is not
multicultural. The percentage of who is being together with people from other cultures (education, tourism, travel,
living there, etc.) is 81.7. It is seen that in terms of fathers’ education level, 29.6% of them has a primary level, and
28.1% of them has a university level education while in terms of mothers’ education level, 48.9% of them has a
primary level and 9.4% of them has a university level education. In other words, it might be interpreted as the
education level of fathers is higher than the education level of mothers of students who participated in the study.
2.3 Data Collection Tool
In this study, in order to measure the level of intercultural sensitivity of Psychological Counseling and Guidance
students and examine it in terms of various variables, “Intercultural Sensitivity Scale” which was developed by
Chen and Starosta (2000) and adapted into Turkish by Bulduk, Tosun, and Ardıç (2011) and consisted of 24 items
in 5-point Likert type was utilized as a data collection tool. The original scale was consisted of five dimensions
however in this study because of getting unsatisfied fit indices as a result of confirmatory factor analysis
conducted; the scale was decided to be used as one-dimensional. Also, in the first adaptation study of the scale,
Chen was contacted and his approval was taken for the use of sale as one-dimensional (Üstün, 2011). After
checking the normality assumption and when it is met; in order to check the appropriateness of data for factor
analysis, Kaiser-Meyer-Olkin and Bartlett’s tests were applied. Kaiser-Meyer-Olkin’s value was found as .93. This
value shows that data are appropriate for factor analysis. As a result of the confirmatory factor analysis conducted,
one factor explains 37% of the variance (eigenvalue=8.28) and it was found sufficient to use the scale as
one-dimensional. Factor load values of the items range from .44 to .73. Because of having a factor load as .11, one
item (item 19) was excluded from the scale and remaining 23 items consisted the scale. In adaptation study,
Cronbach’s Alpha internal consistency coefficient was found as .72 but Cronbach’s Alpha was found as .91 in this
study.
2.4 Data Analysis
In order to find out appropriate test statistics for the intercultural sensitivity which is the dependent variable of the
study, Kolmogorov-Smirnov and Levene test results were examined. In order to examine whether the intercultural
sensitivity perception level of Psychological Counseling and Guidance students significantly differ in terms of
“gender”, “grade”, “change of view on cultural differences arising from their experiences during undergraduate
studies” “longest place of settlement”, and “being together with other cultures”, t-test and one-way ANOVA were
conducted. The lowest score to be obtained from the scale is 24 points while the highest is 120 points. Arithmetic
means were interpreted according to these values.
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3. Findings and Interpretation
Descriptive statistics regarding the intercultural sensitivity perception level of Psychological Counseling and
Guidance students are presented in Table 3.
Table 3. The perception level of students in terms of grade levels

Intercultural Sensitivity

Grade

n

Item Mean

X

Sd

Freshman

117

3.73

85.94

13.96

Sophomore

143

3.90

89.86

9.93

Junior

159

3.93

90.52

9.58

Senior

105

4.15

95.50

11.36

524

3.92

90.31

11.54

When Table 3 is examined, it is determined that according to grades, arithmetic mean for PCG freshmen students’
perception level of intercultural sensitivity is moderate (X = 85.94), while for the sophomore (X = 89.86), the
junior (X = 90.52) and the senior’s (95.50) perception levels of intercultural sensitivity are high. This finding
shows that the more grade level rises, the more students’ perception level of intercultural sensitivity increases, as
well. Besides, it was also found that the grand mean of PCG students’ intercultural sensitivity was high (X =
90.31).
Table 4. The results of the analysis based on the intercultural sensitivity scale in terms of gender

Intercultural Sensitivity

Gender

n

Female

373

86.44

10.93

Sd

Male

151

86.89

10.95

df

t

p

522

.423

.673

p>.05.
When Table 4 is examined, there was no significant difference between students’ perception level of intercultural
sensitivity in terms of gender (t522 = .423, p > .05). It might be concluded that gender is not an effective factor
determining PCG students’ perception level of intercultural sensitivity.
Table 5. The Mean, standard deviation and one-way ANOVA results of intercultural sensitivity scale points in
terms of grade
n



Sd

1. Freshman

117

85.94

13.96

2. Sophomore

143

89.86

9.93

3. Junior

159

90.52

9.58

4. Senior

105

95.50

11.36

Grade

Intercultural Sensitivity

df

F

p

Significant difference

3/520

13.701

.000

3-1, 4-1, 4-2, 4-3

In Table 5, it was found that as a result of the one-way ANOVA conducted in order to find out whether the
intercultural sensitivity perception levels of PCG students differ significantly in terms of grade levels, the
difference was found significant (F520=14.061, p<.05). In order to find out between which means there is a
difference, Dunnett C test which is used when variances are not homogenous (Büyüköztürk, 2010) was applied and
it was found that the intercultural sensitivity perception level of senior students significantly differs from
freshmen, sophomore and junior students’ perception levels. In addition, the intercultural sensitivity perception
level of junior students significantly differs from freshmen’s perception level. Furthermore, it was found that the
intercultural sensitivity perception level of senior students (X=95.50) is higher than freshmen (X=85.94),
sophomore (X=89.86) and junior (X=90.52) students’ intercultural sensitivity perception levels; and junior
students’ perception level of intercultural sensitivity was higher than the freshmen’s perception level of
intercultural sensitivity. In that sense, it might be deduced that the intercultural sensitivity perception level of
freshmen students increases in junior and senior grades.
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Table 6. The Mean, standard deviation and one-way ANOVA results of intercultural sensitivity scale points in
terms of change of view on cultural differences arising from their experiences during undergraduate studies

Intercultural Sensitivity

Views on Cultural Differences

n



Sd

Positive

422

91.16

11.52

Negative

22

86.09

9.02

No difference

80

87.01

11.51

df

F

p

Significant difference

2/521

6.00

.003

Positive–No difference

The results of the analysis in Table 6 show that the intercultural sensitivity perception levels of PCG students
significantly differ in terms of the change of view on cultural differences arising from their experiences during
undergraduate studies (F521=6.00, p<.05). According to Scheffe test results conducted in order to find out between
which means there are differences, it was found that the perception level of the ones who stated that the
experiences that I had during my undergraduate studies positively changed my view on cultural differences
(X=91.16, Sd=11.52) was higher than the ones stated no changes occurred (X=87.01, Sd=11.51).
Table 7. The Mean, standard deviation and one-way ANOVA results of intercultural sensitivity scale points in
terms of students’ longest place of settlement

Intercultural Sensitivity

The longest place of settlement

n

Metropolitan

181

Sd
91.78

df

F

p

Significant difference

4/519

4.366

.002

Metropolitan–County

11.29

Small City

105

91.23

9.99

County

161

87.97

11.30

Town

30

86.25

9.34

Village

47

87.52

11.07

When Table 7 is examined, it was found that as a result of one-way ANOVA which was conducted to find out
whether the intercultural sensitivity perception levels of PCG students significantly differ in terms of the longest
place of settlement, there is a significant difference (F519=4.366, p<.05). According to the results of Scheffe test
which was conducted in order to find out between which means there are differences, it was determined that the
perception level of the ones who spent most of their lives in a metropolitan (X=91.78, Sd=11.29) was higher than
the perception level of the ones who spent most of their lives in a county (X=87.97, Sd=11.30).
Table 8. The t-test results of intercultural sensitivity scale points in terms of students’ being together with people
from other cultures
Being together

n



Sd

Yes

428

90.84

10.80

No

96

85.18

11.09

Intercultural Sensitivity

df

t

p

522

4.615

.000*

*

p<.05.

When Table 8 is examined, the intercultural sensitivity perception levels of students significantly differ according
to the variable of being together with people from other cultures (t522=4.615, p<.05). It is determined that the
perception levels of students who stated that they are together with people from other cultures (X=90.84) are
higher than the perception levels of students who stated that they are not (X=85.18).
4. Conclusion, Discussion and Suggestions
The purpose of this study is to examine Psychological Counseling and Guidance students’ perception level of
intercultural sensitivity in terms of various variables. It was found that there is no significant difference in
psychological counseling candidates’ perception level of intercultural sensitivity in terms of gender. This finding is
in line with the findings of the studies which examined the effect of gender on intercultural sensitivity (Chen &
Starosta, 2000; Rengi & Polat, 2014; Spinthourakis, Karatzia-Stavlioti & Roussakis, 2009; Üstün, 2011; Yılmaz &
Göçen, 2013). Besides, it has also emerged that there are research studies which claim that the mean of the total
score which female students got from the scale significantly differs from the mean of the total score which male
students got from the scale (Banos, 2006; Holm, Nokelainen & Tirri, 2009; Banos, 2006). In literature, it is
possible to find contradictory study results which examined the effect of gender on intercultural sensitivity
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perception. As a consequence, it might be concluded that gender is not an effective variable that determines the
level of intercultural sensitivity.
Another finding of the study is that the intercultural sensitivity perception level of senior students significantly
differs from the freshman, sophomore and junior students’ perception level. The difference in perception levels of
PCG students in terms of grade might be explained by that some courses offered in the PCG department might
support the development of intercultural sensitivity. Thus, when PCG undergraduate program is examined, it was
seen that “Communication in Family” and “Life Periods and Adaptation Problems” courses offered in 3rd grade
and “Cultural and Social Change” and “Individual Counseling Practices” and “Family Guidance in Special
Education” courses offered in 4th grade have attainments that aiming to develop intercultural sensitivity. In
addition, another finding of the study showed that the perception levels of the ones who stated that the experiences
that I had during my undergraduate studies positively changed my view on cultural differences were higher than
the ones stated no changes occurred. This finding is congruent with the finding of having a difference in perception
levels in terms of grade levels. Erdur-Baker (2007) also asserts that there is a need to train PCG students by making
them being aware of their counselees’ cultural differences. In the study conducted with students of Primary
Education department by Yılmaz and Göçen (2013), it was found that the intercultural sensitivity perception level
doesn’t differ in terms of grade level. In that sense, it might be interpreted that PCG undergraduate program might
have a contribution to the increase in PCG students’ perception level of intercultural sensitivity in terms of grade
levels.
According to another finding of this research, the intercultural sensitivity perception level of PCG students
significantly differs in terms of their longest place of settlement. It was determined that the perception level of the
ones who spent most of their lives in a metropolitan was higher than the perception level of the ones who spent
most of their lives in a county. In the study conducted with teacher candidates by Üstün (2011), it was found that
the intercultural sensitivity perception level of the ones who live in a city is higher than the perception level of the
ones who live in other places rather than a city. It might be said that when the size of the place of settlement gets
bigger, due to getting various sub-cultures together and the necessity of living together, intercultural sensitivity
perception levels may improve.
In this study, it is determined that the intercultural sensitivity perception level of students who stated that they are
together with people from other cultures is higher than intercultural sensitivity perception level of students who
stated that they are not. It might be concluded that when individuals know various different cultural contexts apart
from their own culture, their respect and tolerance for differences may develop. Üstün (2011) also supports such
findings in the study conducted with teacher candidates. Also, in a quantitative study conducted by A. Demir and
S. Demir (2009), it was claimed that teacher candidates who go abroad with Erasmus program stated that such an
experience helps them to get more tolerance for others and help them to put their prejudices away. This finding is
also consistent with the relevant literature.
Based on the research findings, in brief, it is found that when grade level rises, the intercultural sensitivity
perception level of students also increases and students’ positive experiences in their undergraduate studies are
effective in this perception increase. In addition, it is also determined that in terms of the longest place of
settlement; the ones who live in a metropolitan rather than a county and also the ones who are together with people
from other cultures than the ones who are not together with people from other cultures have higher perception level
of intercultural sensitivity. In a nutshell, it is found that the factors which affect intercultural sensitivity perception
level of students who study in Psychological counseling and guidance undergraduate program are such; grade
level, the experience in the undergraduate program, the longest place of settlement, and being together with other
cultures.
The following implications are presented based on the study results.
1)

It has emerged that the experience gained during PCG undergraduate study is positively affecting students’
intercultural sensitivity perception level. In that reason, more culturally sensitive psychological counseling
studies might be included in PGC curriculum.

2)

When students who are with different cultures are thought to have a higher level of perceived intercultural
sensitivity, thus, making widespread of international and national student exchange programs such as
ERASMUS and FARABI and arranging educational settings by giving place for interaction with various
cultures might be suggested.

3)

The results of this study are limited to the assessment tool which was based on self-report. For that reason, the
study results should be supported by studies conducted with techniques such as observation, interview and
etc.
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4)

This study was conducted with the students of Psychological Counseling and Guidance program of Faculty of
Education at Pamukkale University. Similar studies might be conducted with PCG students from different
universities and further research studies which aim to compare results of such studies might also be
conducted.

5)

In-depth research studies might be conducted in order to determine the effect of PCG undergraduate
programs which is one of the factors that affect PCG students’ perception level of intercultural sensitivity.
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