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Abstract 
In the 21st century, science and technology have led to so many negative situations as well as positive 
developments for humanity. These negativities also affect human beings in a very intense way and in a natural 
result of this, people affect other’s livings negatively. The general belief that the decelerating the events, actions 
and moral corruptions which lead to missing the peace of communities and the abolition of this negative situation 
will be ensured only by the development of the values which the individual possesses. Also states are taking 
precautions and making plans for this issue. So, value education in many countries has recorded a rapid 
acceleration in recent years. In Turkey, there are also some sections which have theoretical course curriculum and 
some scientific activities about values. However, it is considered that development in value and value education 
concepts are not enough and the applied courses such as physical education and sports, which aim to improve the 
individual as a whole, do not take place as much as within the scope of value education. For this reason, it is aimed 
to establish a point of view in the light of the works done in the Turkish science literature and the activities carried 
out by the related stakeholders for value education. Research was prepared as a document analysis form. 
Resources related to the physical education and value education in Turkey were collected and general evaluations 
were made through the obtained data and finally some suggestions were made. 
Keywords: Turkey, values, education, physical education 

1. Introduction 
Human beings are in a central position because of influencing every kind of development and being influenced by 
them. In particular, questioning and interpretation of an event which a person faced as good-bad or wrong-right and 
the action which they have taken as accepted or not accepted, take a lot of time. The purpose of eliminating this 
time-consuming and negative situation merged at the point of improvement of the individual. Because the concept 
of healthy individual and healthy society direct individual and community specially and basic policies of the 
countries generally. By means of these policies it is aimed to transfer the universal values to the individual and to 
improve the existing values in order to ensure well-being. Therefore, it confronts us the concepts of values and 
value education that occupied the agenda of the society for many years.  

Physical education aims to educate children and young people with their learning experiences, to help them to 
engage in activities that are physically active, to provide information, motivation and struggle and to give them 
physical, moral, intellectual and social education (Edinburgh University, 2014). With being the subject of many 
science branches, physical education and sport is in forefront of the other branch in value education. It develops a 
person as a whole and to contribute to his/her development. Along with this hypothesis, the character education 
and development of values through physical education have become an area where works intensively studied and 
frequently discussed.  

Considering the contribution of physical education and sport in value education, it is a major issue to be 
emphasized how this concept takes part in Ministry of National Education plans and programs and in the education 
curriculum of the countries which reflect the ideology or the long-term programs of the country. Because of 
determining the concepts how and in what proportions will be evaluated in curricula, especially in course content, 
it is thought that the country will provide great contributions to the values education of the individual development. 
Furthermore after Ministry of National Education, Ministry of Youth and Sports has a great responsibility in the 
development of new generations because of being an authority on the plans for youth and being a decision-making 
authority on sport policies. For this reason, it is necessary to know the activities and approach of Ministry of Youth 
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and Sports to the issue. As a result, it is possible to find intensive studies to support the mental, psychological and 
physical development of the individual through physical education, sport or physical activity. However in Turkey, 
there are limited studies on the benefits and contributions of physical education and sport in acquiring or 
developing the values which have directly targeting the individual. For this reason, it is aimed to draw attention of 
scientists and related institutions to the physical education and value education by examining the studies carried 
out by the Ministry of National Education, the Ministry of Youth and Sports and Turkish science literature. 

1.1 Value 

While humans are reasoning and questioning their ideas in the face of events and emerging situations, philosophy 
branch explaining idea and universal issues for each field of science, is primarily benefited from. Other than 
existence and knowledge, value is also the third area where philosophy evaluates problems with a systematic, 
rational and critical point of view (Uyanık, 2007, cited from Çakıroğlu, 2013, p. 10).  

Value is defined as any kind of feelings, thoughts, behaviors, rules, or assets accepted in a society, in a belief, in an 
ideology or accepted, adopted and kept alive by people (Çelikkaya, 1996; Erdem, 2003, cited from Gül, 2013). So 
it is the criteria to determine what is right and what is wrong, what is good and what is bad. (Şişman, 2002, cited 
from Aslan, 2011). Value is an abstract criterion that helping to determine the importance of something and a 
response, property or a belief which is shown whether something is requested or not (Eser, 2012; Turkish 
Language Society, 2017). Trommsdorff and Chen (2012) describe value as state of mind, changeable, 
transcendental, admirable, persistent purpose and principles guiding human life (Gorgut, 2015). Values are 
expressed as creating mental learning of both front and background that shaping the future of someone, making 
individual’s life meaningful and liberating. It is often stated that there are situations, not clearly perceived by others 
(Gül, 2013).  

According to Özensel (2007) value is an abstract generalized behavioral principle in which members of a group 
exhibit a basic standard in judging their actions and purposes that concern them and exhibit strong emotional 
commitment. Aydın (2010) describes it as individual or socially recognized importance or superiority to any object 
or entity and Püsküllüoğlu (2003) describe as qualification that determines the significance of objects and events in 
terms of society, class or people (Çakıroğlu, 2013). Hanssona (2010) emphasizes that each person has values in 
their core and value is an abstract concept like desire and pride and therefore people adopt the values without being 
aware of it (Ergün, 2013).  

Values are important, superior in other words adopted, admired or valid things for human (Aslan, 2011). Value is a 
choice that affecting decisions, determines our point of life view, reflecting our beliefs and constitutes our 
principles (Aktepe & Yel, 2009, cited from Bolat, 2011). It is a belief produced by the ability of thinking that 
makes human superior between living things (Eser, 2012). That is, what is considered to be the best, the right, the 
most beneficial and the most useful in society. These are features that people or groups have or are accepting and 
are valid across communities that have the characteristics of being good for everyone, not for personal desires or 
pleasures (Gül, 2013). Kluckhohn (1951) also questioned the value socially. According to him, value is the means 
used to reach things desired in a society. Similarly, from an inter-societal point of view, which is another aspect of 
society, it is a set of beliefs or intercultural priorities that are relevant to social situations, goals and events (Ergün, 
2013). 

Because of its critical role in shaping the personality, the concept of value has taken place in recent years as value 
education within educational programs in order to reach children at an early age and to contribute in the moral 
direction. Thornberg and Oguz (2013) refer value education as ethical activities in which teachers consider the 
moral effects and complicated nature of teaching on children, the values and moral that children learn or develop in 
school activities.  

1.2 Values Education 
Human beings are not an entity who lives only the present time like other creatures. On the contrary, it is an entity 
that perceives and evaluates the assets and events of the past, the present and the future with consciousness in a 
three-dimensional time. Because of these features, it is the only entity that has the power and the ability to set an 
aim and a goal for it, make plans for realizing them, can dominate the existence by surrounding past and the future. 
So the most important factor that plays a role in making plans for realizing the goals and targets of the people is the 
sense of value. Because it is the belief and love of the person who directs his actions and influences his will (Gül, 
2013). The fact that it has such an important position draws attention to the education of these values. Among the 
first practices for values education are the activities which were launched by the United Nations Educational, 
Scientific and Cultural Organization in 1995 with the slogan “Sharing our values for a better world” and Brahma 
Kumaris’s “Living Values Education Project” as part of 50th anniversary celebrations of organization. The project 
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focuses on 12 universal values such as freedom, happiness, honesty, love, humility, peace, respect, responsibility, 
simplicity, tolerance and unity (Canadian Centers for Teaching Peace, 2017). 

Aspin (2000) argues that value education is an introduction to morality and values, including the interrelationships 
of people, their ability to intelligently apply knowledge, values and rules about the domain of influence and having 
an established tendency to do so (cited from, Thornberg, 2008). Values include concepts such as education, values, 
religion and morality, personal and social education, health education, justice, reasoning, citizenship education and 
character (Bailey, 2013), in addition to moral and character education, there are many general topics such as civic 
education and environmental education and special topics such as community service practices (Moscardo & 
Murphy, 2011). 

Values are a way of changing behavior with real debates that open up what is right action, not by saying something, 
manipulating it or making it doctrine (Robb, 1998). Individuals are encouraged to develop their own ethical codes 
as well as to deal with other people’s ethical codes. In addition, values education helps individuals to explore the 
meanings and examples of these experiences by thinking about their own experiences. It ensures formation of the 
self-esteem and respects ordinary values such as honesty, truth and justice (Can, 2008, cited from Özmen et al., 
2012). 
Values have recently become a new focus of attraction and energy source around the world with programs focused 
on service learning and learning that are designed to solve certain social problems such as sex, drugs, alcohol, 
flexibility education under different forms of moral, character, citizenship education or civic education (Lovat & 
Clement, 2008). It is therefore seen as a life-long education which helps their social adaptation, responsibility 
development and identification of things that they like or dislike (Arcus, 1980; Halstead, 1996, cited from Ergün, 
2013). Lickona (1992) notes that education of values is historically shared among three institutions: family, 
religion and school and these three institutions work together to shape future generations through value transfer. 
Because beyond cognitive level, gaining values and attitudes in emotional and behavioral dimensions will enhance 
the quality of life in the school and students will feel happier and safer at school. Thus, while children grow up as 
good-natured citizens on the one hand, they will have the ability to learn the skills and knowledge they will use 
most effectively in everyday life (Okudan, 2010). In short, values education involves strengthening academic 
interests and achievements of young people and includes constructs and pedagogical skills for encouraging ethical 
and positive social trends within the school (Berkowitz, 2011). As a result, value education anticipates that 
individuals in the changing world will gain universal values with their own cultural and social judgments and be 
prepared for the difficulties that may arise (Gül, 2013).  
1.3 Values Education and Physical Education 

There is little interest about values in sport, especially in sport psychology, although human values are described 
as the dominant influence that governs the perceptions of reality that guide the actions of individuals in society 
(Lee et al., 2008). But in the mid-1800’s, a tradition emerged which deeply influenced by sporting practices in 
the United Kingdom and the United States. It has begun to be seen as a tool by which students can be equipped 
with socialization, multiculturalism, social control and moral ideology through sports teams, especially in middle 
school. Training managers and leading physical educators therefore believe that sports will be effective in 
improving the values associated with effective citizenship in the modern society. In the direction of this belief, 
they tried to give the organization a sense of citizenship with sport and high institutional consciousness (Collins, 
2014). 

Benefits of moral development became one of the most controversial issues about works on citizenship through 
sports associations in 2004, in the Michigan State University youth sports research institute. In 2008, the 
European Union Working Group Sports and Health Workshop also emphasized the need to develop a strategy for 
sport promotion due to the impact of sport on community health, social values, gender equality and cultural 
values (EU Working Group, 2017). 

It is thought that the concepts of respect and honesty, which constitute the character of the individual and 
considered as the golden rule in values, can be acquired through physical education or physical activity. While 
shaking, helping and listening to the teammate or rival in the sports environment seems to be a respect behavior, 
ridicule, shouting a cheerleader, cheating or trying to squash a defeated team is seen as a lack of respect. Integrity 
is understood in terms of coming to training on time, being ready for training, coaching to practice and showing the 
best possible performance in play/training environments (Doty, 2006). 

The European Union’s strategic objectives are a key to education and cultural values, a tool for integration, ways to 
combat intolerance, xenophobia and racism. Because of the committee of Economic and Social Affairs of the 
Council of Europe’s recommendations that address sports to all groups without regard to gender, race, language or 
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religion (European Economic and Social Committee, 2017). Gould and Carson (2008) view sport as a platform to 
maintain values that support the personal growth of young individuals and the development of competence (Koh et 
al., 2016). In addition, the Piagetian approach considers the development of the individual’s psychological 
development and structure as one of the benefits of physical activity. In addition, a reflection of sports value trends 
is considered to be an instrument in which an individual symbolizes cultural values and a means of learning and 
experiencing core values in society (Bredemeier & Shields, 1995). 

People are learning to act with virtues such as overcoming obstacles, providing their own control, co-operating 
with their teammates, respect, honesty, fair play, compassion with participation in the sport (Jang, 2013). Values 
such as equality, participation, respect and justice in the active participation of students in society in their 
collective harmony and motivation are seen as the main sport values that strengthen their students (Unesco, 
2015). According to Kleiber and Roberts (1981), it is possible to teach virtues such as cooperation, negotiation 
and learning to offer moral conflict solutions, justice, sportsmanship, team loyalty and teamwork, responsibility 
and obedience with friendships established through sports teams (Jang, 2013). However, although the athlete’s 
character interprets his teamwork, loyalty, self-sacrifice, determination, work ethic and mental toughness as 
values; sports scientists, including sports philosophers and sports psychologists describe the sport character with 
honest, fair, responsible, respectful and compassionate (Rudd, 2005). 

Arnold (1984) advocates that sports include freedom and equality, people enter the sports environment with their 
own desires and wishes by this way, they have developed responsibility and self-esteem through sports (cited 
from, Jang, 2013). In short, the sporting environment organized to develop character is important in acquiring 
sports experience, i.e. acquiring values. Such an environment includes all stakeholders, such as coaches, 
managers, families and participants. Appropriate and responsible behaviors and values developed in sport and 
physical education classes will be used in the family, in the community or out of the school and the community 
(Doty, 2006). 

The contributions of physical education to building positive values cannot be denied. Teachers can use these 
lessons; cooperate with colleagues, encourage respectable individuals to live in harmony but we can also see 
moments when individualism, disrespect to their enemies and triumph over all circumstances cause to be far 
from creating the desired effect in sport participation and values to being assimilated (Freire & Miranda, 2014). 
Nonetheless, the effectiveness of programs aimed at physical education and participation in sport are linked to 
self-esteem, educational attainment, psycho-social functioning, fair play, ethical reasoning and favorable 
behaviors among adolescents. In the conclusion report of the World Sports Managers Conference in Berlin in 
2013, “physical education is reported to be the most effective tool for all children and young people to provide 
skills, attitude, value, knowledge and understanding for collective lifelong participation (Unesco, 2015). Vidoni 
and Ward (2009) found that through a fair play curriculum, students have had positive effects on their social skills 
as a result of some exercises in the course of teaching fair play. The interviewees stated that they cheered on their 
teammates and they were helping their falling peers. In addition, the researcher observed that teaching fair play 
made students more active at the point of participation (Koh et al., 2016).  

Justice, team building, equality, discipline, participation, determination and respect are values that can be taught 
through sports, according to a report published by the Social and Humanitarian Affairs department of United 
Nations Educational, Scientific and Cultural Organization. Again, the Organization sees physical education 
curricula as bridges of value-based competences for learning and communication for the development of skills 
required by the 21st century. Therefore, Values education through sport (VETS) indicates that students are 
increasingly responsible for their active learning, completing cognitive skills and increasing levels of 
concentration and participation. VETS programs are seen as possessing a flexible and strong curriculum potential 
because they can empower existing curricula and flow to different subjects such as physical education, citizenship 
education, spiritual education, nutrition, biology and arts. These programs help students to transform values 
outside of school by engaging with their own groups, making informed decisions, being sensitive and being 
respectful to others and environment. In addition, VETS programs support for the transition to adult independence 
which have self-confidence development, active and healthy lifestyle choices (Unesco, 2017). 

According to the UK Education Department’s physical education curriculum study, a high-level structured 
physical education and sports curriculum will support children’s achievement in combat sports and other physical 
activities. It will reinforce the sense of physical trust, a way to be healthy and fit and develop the character to 
ensure internalization of values such as respect and justice (England Education Department, 2017). Child 
Development of Australia Melbourne Ministry of Education also emphasizes the importance of school sports in 
building a strong identity, culture and excellence. It emphasizes that traditional values such as respect, justice, 
responsibility, challenge will be achieved with the participation of the learners, the skills of sports students and the 
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aspirations of students for interesting and rewarding lives. In addition, the Department is convinced that physical 
education has a strong bearing on attitudes towards participation in the physical and vital habits of students and it 
develops knowledge, understanding, skills and values to participate in healthy physical activity (Melbourne 
Department of Education, 2017). In 2009, speakers, presentations and workshops were held in Australia at the 
National Values Education Conference, which was attended by national and international speakers, stakeholders, 
curriculum leaders, teachers, principals and students and the importance of value education and the schools that 
pioneered and sustained Australian values education were discussed (National Values Education Conference, 
2009). In 2016, attention was also drawn to humanitarian education in higher education in the International 
Conference on Human Values in Higher Education in India, the theme of education was undivided society and 
universal human rights, in which 170 participants from 13 countries participated (5th International Conference on 
Human Values in Hıgher Educatıon, 2016 ). 

2. Method 
Document analysis method is used in this study. It is a form of qualitative research which aims to interpret 
document (Bowen, 2009). Document analysis method contains information about written and visual materials on 
cases which targeted for research (Yıldırım & Şimşek, 2013). Resources related to the physical education and 
value education in Turkey were collected from web pages, regulations, curriculums, ministry publications, 
master’s and doctoral thesis and protocols.  

3. Results 
In this section, expressions about the values education and physical education were examined and the results 
were shared under the titles of value education and physical education in Turkish science literature, value 
education and physical education in the ministry of national education and values education and physical 
education in the ministry of youth and sports. 

3.1 Value Education and Physical Education in Turkish Science Literature 

Values and values have been an intensely focused subject of scholars because of their educational sensitivity. 
Particularly, attitudes towards values and teaching of values are studied intensively. Regarding this situation, there 
are researchers in Turkey who are curious about the subject in different branches and conducting studies on this 
field, although it is not at the desired level. 

Values and values education studies have been made in the Turkish science literature even though they are few in 
numbers compared to international researches when they are searched from databases of studies related to 
education. Despite the fact that the studies carried out in the field of physical education and sports take place 
widely in the international scientific area, the study titled “Education of values through physical education and 
sport”, made by F. Kuter & M. Kuter (2012) and Güllü (2016) are the studies emerge in Turkey and directly related 
to these concepts. In addition, in the thesis center of Higher Education Board, it is seen that only 264 masters and 
57 doctoral studies has been published since 1993 in the scope of undergraduate education in Turkey. While 
studies are available in the fields of education and training, philosophy, music, psychology, radio-television, 
sociology, public relations, nursing, business, psychology, social services, German language, biology, geography, 
linguistics, religion and Turkish language and literature, only 4 studies were carried out 1 master thesis (Erkol, 
2015) and 3 PhD (Kanat, 2012; Görgüt, 2015; Doğan, 2015) under the heading of sport (Higher Education Board, 
2017). Within the same date range, many international studies on values training are reached in the ProQuest thesis 
database (country-based approximate numbers Russia, 1.795, Spain, 2.281, England, 2.650, United States, 3.236 
etc.). When these activities are filtered out under physical activity and physical education, it is observed that much 
more studies published in other countries than Turkey numerically (around 1800 studies). 

3.2 Value Education and Physical Education in the Ministry of National Education 

The Ministry of National Education is one of the institutions that work on values and teaching of values due to the 
undeniable importance of shaping future generations in Turkey. Statements related to values are included in the 2nd 
and 11th articles of the National Education Basic Law, which is the foundation law of the Ministry. It is aimed to 
educate citizens who adopt, protect and develop the national, moral, human, spiritual and cultural values of the 
Turkish nation with Article 2 in the general purpose section of the National Education Basic Law. In addition, 
Article 11 is the understanding that comes to the forefront; democracy education and the democracy consciousness 
that citizens should have, the sense of responsibility and respect for the spiritual values with the knowledge, 
understanding and behaviors belonging to the dormitory management (National Education Basic Law, 1973). 
However, there is no emphasis on direct value education in the law. 

Although it is not enough, some steps have begun to be taken about values education that is starting to gain new 
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meaning in Turkey. Firstly, the constructive teaching model has been adopted in all elementary schools in the 
country level since 2005-2006 education period by changing the related teaching methods and curriculums. Also, 
universal values began to be included in the curriculum such as to be fair among the disciplines, independence, 
peace, scientificness, hard work, solidarity, sensitivity, equality, tolerance, freedom, respect, love, hospitality, 
responsibility, cleanliness, honesty, patriotism, giving importance to being healthy (Görgüt, 2015). 

It will be useful for us to follow the decisions of the Ministry of National Education on “National Education 
Policy” because it reflects the politics of the country, especially its values education or value teaching activities. In 
this regard, the decisions taken in the 9th, 12th, 18th and 19th National Education Council draw attention. 

In the 9th National Education Council, moral lesson took place as a separate lesson in the 9th and 10th grade 
curriculum of high school as “Moral Lesson” apart from “Religion knowledge Course” (Ministry of National 
Education, 1974). But it is seen that these courses combined as “Religion Culture and Moral Knowledge” which 
are separate after the decisions of the National Education Council (Ministry of National Education, 1988). 

In the 18th National Education Council which was prepared based on the vision of 2023, a separate section called 
“Sports, Art, Skills and Values Education” was opened and attention was drawn to values education. Also there; 

• “Art Education for Humanity” and “Values and Education Project” should be prepared and put into practice. 

• Priority should be given to approaches that will gain awareness in national and universal values together in 
teaching programs instead of value transfer in value education. 

• Teachers should be educated in value education. 

• Courses for value education should be put into all teacher training programs and in-service training programs. 

• programs and materials should be developed by cooperating with civil society organizations for the teaching 
of values that can be shared by field teachers  

• All courses and values education should be included in the school culture. 

• Attention should be given to research and educational studies aimed at raising awareness of the relationship 
between media and values education. 

• In addition to the academic achievement of the students, investment should also be made towards emotional, 
social and spiritual intelligence developments which are important in the formation of values. 

• It has been decided that the “religious culture and moral knowledge” course, which plays an important role in 
the education of values, should be taught more effectively in all educational institutions with a pluralistic 
approach (Ministry of National Education, 2010). Again, in the 19th National Education Council decisions 
were taken to include values education in preschool and junior high schools (Ministry of National Education, 
2014). 

Following the symposium on value education held in 2004, symposiums organized about the subject by the 
Ministry of National Education in 2010 and by Eskisehir University in 2011. In addition, the Ministry of Education 
has taken decisions that encourage values education activities in schools and the second symposium in 2012 by the 
Education Center, the topic was discussed in a platform where participants presented their ideas and practices from 
different countries (1st International Values Education Congress, 2013). 

After the decisions taken by the head council of education and morality since 2010, the “Values Education 
Directive” has been established and the related units and commissions have been defined and preparations have 
been made and started to be implemented at the initiative of Provincial Directorates. In addition, in 2013, the Board 
made decisions on Pre-School Education Values Training (Behavior Enhancement Centered Learning) (Head 
council of education and morality, 2017). 

When it comes to the year 2017, draft curricula related to the courses have been established with the studies made 
within the scope of restructuring national education curriculum and these programs have been declared for the 
sections that want to contribute to the programs and to give their opinions. For physical education and sports, draft 
programs for primary school, middle and high school are presented. Within these programs, value education seems 
to be treated as a separate section. 

It is stated that universal and social values are among the basic principles of the program in the section of the 
program of the game and physical activity lesson curriculum (primary school 1, 2, 3 and 4 classes) in which the 
precepts of value education are mentioned in the draft program (Ministry of National Education, 2017a). 

The draft program of physical education and sports lesson curriculum (secondary school 5, 6, 7 and 8 classes) 
prepared for junior high schools includes universal and social values in the basic principles section, cultural 
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accumulation and values about physical education and sports in the general principles section. In addition, fairness, 
friendship, aesthetics, equality, self-esteem, sharing, love, sensitivity (health, environment, culture, cultural 
heritage, historical heritage, individual differences), nature love, trust, cooperation, freedom, self-control, 
patience, responsibility, diligence, honesty, tolerance, self-esteem, respect, patriotism and helpfulness are the 
foregrounds in the general structure of the program emphasizing that values are one of the basic elements of 
curricula Ministry of National Education, 2017b). 

In the syllabus of secondary education physical education curriculum, it is shown as a basic principle that students 
should be educated as conscious, well educated, responsible, respectful and confident individuals with human and 
moral values. In physical education class, it is very important for students to acquire competence, skills and 
attitudes such as motivating oneself and trusting oneself, exhibiting positive and constructive behaviors in 
individual and group sports activities, establishing empathy, respecting individual differences and acting in 
accordance with team spirit. For this reason, it is stated that acquiring, consolidating and applying these 
qualifications, skills and attitudes are necessary for all kind of activities related to physical education in and out of 
school; to contribute to the emotional, social and moral development of the students and to improve their sense of 
responsibility, will be beneficial (Ministry of National Education, 2017c).  

Under the heading of “Cultural accumulation and values” and “Active and healthy life regular physical activity” 
within the three prepared draft programs aim to provide values such as traditional games, cultural accumulations 
such as national days and holidays, friendship, friendship, helpfulness, self-esteem and honesty intended. 

3.3 Values Education and Physical Education in the Ministry of Youth and Sports 

The Ministry of Youth and Sports is the top decision-maker in terms of youth and especially sports in Turkey. Due 
to this fact, the works of Youth and Sports Ministry on value education is important. So, if we have knowledge 
about the Ministry’s work on the subject, it will lead us to see the importance given to the concept. 

1st National Values Education Congress was organized by the support of the Ministry of Youth and Sports and 
within the scope of Konya Necmettin Erbakan University. It is stated that the Ministry will take place with a team 
of 20 people and nearly 200 academicians and experts will attend the congress. Within the scope of the Congress, 
130 declarations will be presented in 4 different themes: “Adolescent and Value, Field Education, Society, 
Educational Sciences, Culture and Value”. The main aim is to determine the needs of young people for their 
national, religious, material and spiritual values, to contribute to the quest for values and education, to discuss 
ideas in the field of national values and education and to examine examples of practice. The Values Education 
Module prepared by the General Directorate of Education, Culture and Research in line with the results of the 
Congress is stated to be developed and put into practice (1st National Values Education Congress, 2013, Ministry of 
Youth and Sports, 2013). The second Congress was held in Kırıkkale University in 2015 and the congress was held 
with the participation of researchers and field specialist speakers (2nd National Values Education Congress, 2015). 
It is also aimed to contribute to the physical and mental health and spiritual development of young people through 
projects that will be passed on through the cooperation protocol signed between the Ministry of Youth and Sports 
and the Presidency of Religious Affairs in 2015. It is stated that religion and values education will be provided to 
the young people who are in demand through the personnel to be appointed by the Presidency of Religious Affairs 
in their dormitories, in the camps and in the youth centers by providing motivation and spiritual guidance to the 
institutions affiliated to the Ministry of Youth and Sports. In addition, joint ministries and ministries affiliated to 
the Presidency will cooperate with each other to implement joint programs such as umrah programs through joint 
commissions. Under the protocol, Youth and Sports Minister Akif Çağatay Kılıç said that religious officials in the 
mosques were working in a sportive sense and that they were in need of materials and they were pleased with 
themselves. They would construct small sports complexes with football and basketball courts between the 
neighborhoods. As well as education Koran, calligraphy, illuminated manuscript education, training in different 
areas such as music, physical education and reading has been given. Director of Religious Affairs Dr. Mehmet 
Görmez states that the Ministry of Youth and Sports is as important as the protocols they signed with the Ministry 
of Justice, the Ministry of Family and Social Policies and the Ministry of Health and that they should pursue 
moral-oriented religiosity and aim at producing a productive rather than consuming values (Ministry of Youth and 
Sports, 2015). 

The announcements reveal that the Ministry of Youth and Sports will contribute to the training of materials, 
fieldwork and courses to be made in Youth Centers and values, while the Presidency of Religious Affairs deals 
with the education of values within the scope of religiosity. However, the observation of the Ministry of Youth and 
Sports and Religious Affairs show us that two institution don’t have work especially on physical education and 
value education.  
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4. Discussion and Conclusion 
It is designed to educate young people with curriculum based initiatives such as sports education, the personal and 
social responsibility teaching model, the socio-moral education curriculum for sports, for peace and the curriculum 
for cultural studies. In addition, John Dewey’s experiential approach and the early work of the outbound motion, 
physical education and sports science-based adventure and outdoor education curriculum are seen as a means to 
support the personal and social development of students. The key value of such programs is to include alternative 
teaching methods, to emphasize both personal challenge and cooperative group work. The most important is to 
emphasize the relevance of life beyond school and to increase the connection with the curriculum (Bailey et al., 
2009). However, when the situation of Turkish Ministry of Education on physical education and values is 
analyzed, it is seen that there is no direct application on values education for physical education. There is an 
implicit and theoretical understanding in the general curriculum, in a section under the title of values education 
which is created in the physical education draft curriculum in 2017 and it seems that there is no activities for 
practical gain. Chan (2004) notes that civil and moral education continues to be given in the form of hidden 
learning and implicit program contrary to the formal education and training curriculum in Chinese schools. In 
addition, teachers, families and training managers are trying to maintain these trainings through daily gatherings in 
the morning according to the teachers’ personal beliefs or school philosophy or through weekly school meetings. 
However, Bain (1975) emphasizes that it is difficult to isolate and measure the effects of the hidden curriculum on 
students, even though teacher behavior and the classroom environment are assumed to have a comprehensive 
impact on the values, norms and behaviors of students. It also argues that although the goals and philosophy stated 
in the physical education program are so similar and cannot be distinguished from other programs but the content 
of the physical education program differs from the others. And it should be regarded primarily as part of the 
institution’s open philosophy, not as an aspect of the hidden curriculum. Taking into consideration the studies 
carried out on the field, it is necessary for the children to be educated in the physical education curriculum. Studies 
in Turkey on values education and physical education are limited according to the world literature. In addition, The 
Ministry of Youth and Sports has supported some scientific activities on physical education and values, such as 
Religious Affairs. It is observed that the protocols on value education with institutions do not take place in any 
application about direct value education. They only support some scientific activities and signed protocols. 
According to science circles, there is strong evidence that participation in sports and physical activity increases 
children’s self-esteem and that structured gaming and physical education and sports curricula contribute to 
improving self-esteem in children (Fox, 2000 and Gruber, 1985, Bailey et al., 2009). Therefore, in order to 
contribute to the social, moral and psychological development of future generations, the Turkish science circles, 
the Ministry of Youth and Sports as well as the stakeholders concerned should concentrate on physical education 
and value education and have a sense of understanding in their plans and programs. 

4.1 Suggestions 

• Values education should be organized to support the development of all aspects as a whole rather than the 
individual vaccination of religious, political, ethical subjects and etc.  

• Increasing the studies in the literature in terms of value education and physical education, particularly depth 
examination of the context in postgraduate studies, will be encouraging at the point of attracting attention to 
values education.  

• Scientific meetings, the congress, symposium etc. which will contribute to the field, should be supported, 
made more functional, steps towards implementation should be taken by planning with the results and actions 
should not to be put only on paper. 

• At the undergraduate level, special theoretical and practical courses should be included only for value 
education.  

• Besides the theoretical course, having practical courses with physical activities in value education in the 
Faculty of Sports Sciences or Physical Education and Sports colleges, will be beneficial. 

• The Ministry of National Education is in a vital position in value education and curriculum of values 
education which integrated with physical education, will support the development of young generations.  

• Values education should be emphasized at every level of national education schools. Particularly in 
pre-school education, play can contribute to both motor and value development.  

• Restructuring of the Religious Culture and Moral Information course, organizing moral education or value 
education as a separate course is considered to provide positive contributions in achieving national education 
program goals. 
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• Increasing the frequency of the education channels that guide the policy of the country and working on more 
specific topics rather than focusing on too many subjects (example: 20th National Education Council “Values 
Education”) can provide positive contributions. 

• Sports or physical activity in value education should be seen as an important tool by the Ministry of Youth 
and Sports and its resources should be used effectively by developing its capacity in this direction. 
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