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Abstract 

The author proposed a model to explain how parental involvement and school engagement related to academic 
performance. Participants were (671) 9th and 10th graders students who completed two scales of “parental 
involvement” and “school engagement” in their regular classrooms. Results of the path analysis suggested that 
the parental involvement influences school engagement directly. Also, parental involvement influences academic 
performance indirectly through its effects on school engagement. In addition, school engagement influences 
academic performance directly. 
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1. Introduction 

School engagement is considered one of the most important factors that affect students’ learning and academic 
success. Specifically, it is considered the main model for understanding and predicting graduation of students 
from high school (Fall & Roberts, 2012). Previous studies have found that students who are careful to attend all 
of their classes, concentrate on learning, and obey the schools’ rules and regulations, generally achieve higher 
grades (Caraway, Tucker, Reinke, & Hall, 2003; Wang & Holcombe, 2010). Additionally, (Finn & Rock, 1997; 
Moretti, 2007) pointed out that poor school engagement can increase rates of school failure, withdraw, dropout 
and problematic behavior. Scribner, Young, and Pedroza (1999) indicated that the lack of cooperation among 
schools and parents causes low achievement and higher behaviors problems rates among students. Moreover, a 
lot of research indicated that parents involve frequently in their children’s education; their children become more 
socially and academically successful in school (Epstein, 2001; Hill & Craft, 2003; McWayne, Hampton, 
Fantuzzo, Cohen, & Sekino, 2004). The National Research Council and Institute of Medicine (2004) indicated 
that 30% to 50% of middle school students are disengaged from school. These findings lead educators and 
researchers to study school engagement as a solution for many problems. 

2. Theoretical Background 

Engagement in school activities is considered one important outcome of motivation; when students engage in 
school, they feel with pleasure, have academic self-efficacy, determine high goals, and volunteer in learning 
activities as predictive on the high academic achievement. Moreover, previous studies pointed out that school 
engagement improves academic achievement, higher school completion rates, and increases student sense of 
connecting in schools and other social institutions (Finn, 1989; Marks, 2000; Pearson, Muller, & Wilkinson, 
2007; Willms, 2003). Higher school engagement has been linked with high school graduation and academic 
success (Furrer & Skinner, 2003). According to Wentzel (1999), students who engage in school activities have 
high academic performance. In contrast, students who disengage have low academic performance (Finn, 
Pannozzo, & Voelkl, 1995). Alternatively, studies suggest that students who feel connected to school are more 
likely to demonstrate positive behaviors and attitudes, while students who feel disconnected to school are more 
likely to demonstrate antisocial, uncivilized, and violent behaviors both in and out of school (Finn, 2006; 
Whitlock, 2006). 

Engagement is typically described as having multiple components. Based on the theoretical work of Fredrick, 
Blumenfeld, and Paris (2004), school engagement is a multidimensional construct has three components: 
behavior, emotion, and cognition. Behavioral engagement refers to the actions and practices that students direct 
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toward school and learning; it includes positive conduct (e.g., students’ attendance and completing school 
activities), active participation in classes, and/or involvement in extracurricular activities (Harris, 2011; Wang, 
Willett, & Eccles, 2011). Emotional engagement refers to the feelings, interests, and attitudes that students have 
toward learning and school (Skinner & Belmont, 1993). Cognitive engagement refers to the quality of the 
cognitive processes and learning approaches that students employ on the school assignments and homework 
(Walker, Greene, & Mansell, 2006), including goal-setting, intrinsic-motivation, self-regulation, and use of 
learning strategies (Harris, 2011). 

These engagement components have positive and long-term effect on students’ academic achievement (Fredrick, 
Blumenfeld, & Paris, 2004). Ultimately, the degree to which students engage in school behaviorally, emotionally, 
and cognitively influences their academic success, which in turn, may influence changes in all three aspects of 
school engagement (Wang, Willett, & Eccles, 2011). In addition, engagement components are understood as 
dynamic interaction. For example, Glanville and Wildhagen (2007) assert that while one dimension might help 
prevent early school withdraw, another may lead to improve academic performance. 

Until recently, there have been few studies that examine the relation between school engagement and academic 
achievement. A recent study by Ladd and Dinella (2009) indicated that students who were cooperatively 
engaged in the classroom and responded to teacher instructions were more likely to show high academic 
performance. Also, Wentzel (1999) found that students who are actively engaged are more likely to achieve high 
academic performance. 

On parental involvement, school engagement, and academic performance, studies have shown that these 
concepts seem to be positively related. Parental involvement is critical in students’ educational processes 
(Christenson & Sheridan, 2001). Parental involvement refers to parents’ role in educating and teaching their 
children at home and in school. Parental Involvement can take many forms, including discussions about school, 
help with homework and visiting the school to talk to teachers (Deslandes & Bertrand, 2005; Lavenda, 2011). 
Parental involvement encourages students’ engagement in school activities and improves their learning (Hong & 
Ho, 2005; You & Sharkey, 2009). Also, parental involvement enhanced students’ feeling of academic 
self-efficacy and self-esteem. Rasinki and Fredricks (1988) asserted that parents play a vital role in students 
learning; when students have a great deal of attention and caring from their parents, their school life becomes 
more efficiently (Zang & Carrasquillo, 1995). Cotton and Wikelund (2005) similarly found that when parents 
involve intensively in their students’ learning; the more beneficial are the achievement effects. Khajehpour (2011) 
concluded that when parents monitor children’s home work, encourage them to participate in extracurricular 
activities, are active in parents-teacher associations, and help children develop plans for their future; students are 
more likely to respond and do well in school. On the other hand, the research pointed out that student from poor 
or single-parent households, or whose parents did not complete high school, are more likely to perform poorly 
and dropout from school than students from families without these risk factors (Rumberger, 1995; Swanson & 
Schneider, 1999).  

In general, a review of related literature has revealed that parental involvement has been linked to a variety of 
learning outcomes, including school engagement. Research on school engagement also indicated that school 
engagement relate to academic performance. Specifically, there is agreement among educators and researchers 
that when students are disengaged in school, they are likely to increase their inappropriate behavior whereas their 
academic success is decreased (Appleton, Christenson, Kim, & Reschly, 2006; Stewart, 2003). In addition, 
researchers showed that students, who involve highly in school, show increased attendance and fewer 
problematic behaviors (Martin & Marsh, 2006). On the contrary, students who less engage are expected to show 
inappropriate behavior, school failure, and dropout (Appleton, Christenson, Kim, & Reschly, 2006). Moreover, 
when students enter school, they encounter many important cognitive and behavioral challenges that prevent 
them to engage in school, so they gain low level of academic achievement. To achieve good levels of academic 
performance, teachers are expected students to spend a great deal of effort during classroom activities, listening 
carefully, follow rules, participate, and work autonomously. As students vary in their ability to respond to such 
expectations; these expectations represent challenges for those students. Furthermore, parental involvement and 
school engagement as a solution for these challenges, generates more positive and spontaneous reciprocal from 
teachers, which can ultimately promote their achievement related outcomes. For many students, their 
engagement in school declines when enter adolescence (Fredriks & Eccles, 2002). There is much evidence that 
parental involvement in students learning during adolescence, as during other stages of development, facilitates 
students’ engagement and achievement (Gutman & Eccles, 1999). In spite of, most teachers believe that parents 
aren’t working enough with their students at home, Delgado-Gaitan (2001) found that although 98% of teachers 
viewed parental involvement as critical. 
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However, parental involvement and school engagement have been the subject of extensive research for many 
years in Western countries; less has been done in non-Western countries. Jordan, in this respect, has a special 
position. Jordan spans the continent Asia and, therefore, has a socio cultural background differs from other 
nations. Also, previous research didn’t study the relation among parental involvement, school engagement, and 
academic performance together. Thus, the main purpose of the present study was to address these gaps and 
present a working model explaining the relations among parental involvement, school engagement, and 
academic performance. Specifically, this study aimed to propose a casual model that explains the relations 
among parental involvement, school engagement, and academic performance. Figure 1 depicts the proposed 
model, which comprises three parts.The model assumes that parental involvement influences school engagement 
directly and also influences academic performance indirectly through its influence on school engagement. 
Moreover, the present study will help advance our understanding of academic performance in the high school 
students through a test of the casual relations among parental involvement, school engagement, and academic 
performance. In addition, the proposed model will generate knowledge that will help orient the development of 
educational practices which promote success in high school. 

 

 

Figure 1. The proposed path model of parental involvement, school engagement (behavioral, emotional, and 
cognitive), and academic performance 

 

3. Method 

3.1 Participants 

A sample of N=671 9th and 10th grade students (359 girls and 312 boys) participated in this study. The mean 
age of participants’ was 15.89 years (SD=1.12). A sample represents 11 schools which were chosen randomly 
from 59 high schools in Amman Second Directorate of Education, Jordan at the academic year 2012/2013. 

3.2 Instruments 

3.2.1 Academic Achievement 

Academic achievement was assessed by student’s cumulative grade point average gathered at the end of year 
(2012/2013) school records of 4 primary courses: Arabic Language, English Language, Math, and Science. 

3.2.2 School Engagement 

“The assessment of school engagement” scale which was developed by (Wang, Willett, & Eccles, 2011) used to 
assess students’ engagement in school activities. The scale consists of 23 items that represent three dimensions: 
behavioral, emotional, and cognitive engagement. Seven items assess behavioral engagement (e.g., “How often 
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do you have trouble paying attention in classes?”), eight items assess emotional engagement (e.g., “I feel happy 
and safe in this school”), and eight items assess cognitive engagement (e.g., “How often do you try to figure out 
problems and planning how to solve them?”). Responses for each item were rated along a 5- point scale, ranging 
from 1 (almost never) to 5 (almost always). Cronbach’s alpha was .82 for behavioral engagement,.86 for 
emotional engagement, and .82 for cognitive engagement. In the current study, Cronbach’s alpha at behavior, 
emotion, and cognitive engagement was .80, .81, and .79, respectively. The scale was translated into Arabic, and 
back- translation procedures were employed to ensure equivalence between the English and Arabic versions.  

3.2.3 Parental Involvement 

The Parental Involvement in Schooling Scale (PISS) was developed based on existing literature that describes 
the parent involvement in schooling (Chao, 2000; Kerr & Stattin, 2000; Steinberg, Lamborn, Dornbusch, & 
Darling, 1992). Following these researchers, parental involvement was assumed to assess the degree to which 
parents assist their child with homework, attend extracurricular activities, and help with class selection. A 
self-report scale which consists of 13 items with four-point Likert type (1 = not at all true, 4 = very true) was 
developed. The scale was validated for language and time needed for completion with a group of 15 children 
aged 14 to 16 years old. These children were able to read and understand each item and all completed the scale 
within 10 minutes. Factor analysis exhibited a global factor model. All 13 items loaded over .54 in the unroated 
factor matrix. The Cronbach’s alpha for these 13 items was .86. 

3.3 Procedures 

Participants were given the scales in their classrooms during regular class time in the academic year 2012/2013. 
The researcher explained the purpose of the study. They were then asked to complete the scales individually; all 
who were asked did so.Most students completed the scales in approximately 20 minutes. 

4. Results 

Data collected from all participants were analyzed Means and standard deviations are presented in table1. As 
shown table 1, the scores for school engagement subscales; behavioral, emotional, and cognitive were all above 
the midpoint of the 5 point Likert scale. And the scores for parental involvement scale were above the midpoint 
of the 4 point Likert scale. This indicates that, on average, the participants in the sample had medium to high 
levels of each of the mentioned constructs. 

 

Table 1. Means and standard deviations for the school engagement subscales (behavior, emotion, and cognitive) 
and parent involvement 

Variables Mean SD 

Behavior engagement 3.98 .69 

Emotion engagement 3.56 .54 

Cognitive engagement 4.34 .75 

Parental involvement 3.12 .58 

 

4.1 Subscales Intercorrelations 

Pearson Product Moment Correlations were used to examine the intercorrelations among the constructs (see 
Table2). As indicated table 2, several variables of the examined ones were significantly correlated with each 
other. First, behavioral engagement had a statistically significant positive correlation with emotional engagement 
(r=.42), cognitive engagement (r=.45), parental involvement (r=.51), and academic achievement (r=.49).Second, 
emotional engagement had a statistically significant positive correlation with cognitive engagement (r=.50), 
parental involvement (r=.49), and academic achievement (r=.40). Third, cognitive engagement had a statistically 
significant positive correlation with parental involvement (r=.53), and academic achievement (r=.61). Finally, 
parental involvement had a statistically significant positive correlation with academic achievement (r=.39). 
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Table 2. Pearson product-moment correlations among parental involvement, school engagement (behavioral, 
emotional, and cognitive) and academic achievement 

Variables 
Behavioral 
engagement 

Emotional 
engagement 

Cognitive 
engagement 

Parental 
involvement 

Academic 
achievement 

Behavioral 
engagement 

1 .42* .45* .51* .49* 

Emotional 
engagement 

 1 50* .49* .40* 

Cognitive 
engagement 

  1 .53* .61* 

Parental 
involvement 

   1 .39* 

Academic 
achievement 

    1 

*P≤.05. 

 

4.2 Path Analysis 

Path analysis was used through LISREL 8.52(Joreskog and Sorbom, 2002) to assess how well the proposed 
model in Figure 1 fit the data. Figure 2 shows the path coefficients for the proposed relationships among the 
variables in the model. Based on the fit indices, the proposed model fit the observed data well. The chi- square 
value for the present model was 14.01(p=.478), indicating that the observed and model- implied correlation 
matrices were not significantly different. Additionally, the Goodness of fit (GFI) and Comparative fit (CFI) 
indices reached optimal levels (.90 and greater) at .96 and 1.00, respectively. The SRMR was .02, well below .10, 
indicating acceptable fit. Finally, the Root Mean Square Error of Approximation (RMSEA) value for the present 
model was .018, clearly falling within optimal levels (<.05). The standardized path coefficients for direct effects 
are graphically depicted in Figure2. All the path coefficients were statistically significant. Overall, the model 
accounted 56% of the variance in academic achievement, and 15%, 13% and 25% of the variance in behavioral 
engagement, emotional engagement, and cognitive engagement, respectively. 
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Figure 2. Path coefficients of parental involvement, school engagement (behavioral, emotional, and cognitive), 
and academic performance 

 

In the model, Parental involvement exerted direct effects on behavioral engagement (β = .43), emotional 
engagement (β = .41), and cognition engagement (β = .39). Also, all school engagement variables were predicted 
with students’academic performance (β = .31 for behavioral engagement; β = .26 for emotional engagement; β 
=.36 for cognitive engagement). The specific indirect effect of parent involvement on students’academic 
achievement through behavioral engagement, emotional engagement, and cognitive engagement (β = .35; β = .29; 
and β =.37, respectively). 

5. Discussion and Implications 

A major contribution of the present study was the empirical test of the model shown in Figure1. The results were 
consistent with a casual model that assumed the following relationships: achievement performance is directly 
influenced by variables of school engagement (behavior, emotion, and cognitive). Also, achievement 
performance is indirectly influenced by parental involvement through variables of school engagement. Variables 
of school engagement (behavior, emotion, and cognitive) are directly influenced by parental involvement. The 
data provided good support for the model overall, in that the fit statistics were strong and most of the proposed 
casual links were supported by the empirical findings. 

The results concerning parental involvement were consistent with expectations that parental involvement affects 
students’ engagement in school in many ways. First, when parents involve in school, their children conduct less 
disruptive behaviors, reduce levels of aggressive and absence from school, and compliance with school rules. 
Second, when parents involve in school, their children are more likely to respond and do well in school. Third, 
parental involvement through participating in school activities, facilitating parent- teacher communication; 
encourage teachers to discuss their children’s behavior with them. In general, when parents involved in school, 
their children become more responsible for their behaviors, and this affect their learning. This result consistent 
with previous studies (Hong & Ho, 2005; You & Sharkey, 2009) that indicated parental involvement encourages 
students’ engagement in school activities and improves their learning. 

In addition, parent involvement in school affects their children’s emotional engagement. This engagement affects 
students’ feelings, interests, and attitudes toward their school. These students are more likely to be fun, enjoy 
school time and have high self-esteem. Also, students who engage in school are more likely to perceive school as 
enjoyable and satisfying experience. Moreover, when parents visit children’s schools, their child feels safe, and 
is more likely to engage in school. 

The results of this study, suggest that when parents show interest in their children through praising their efforts, 
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and contribute to community building within the school; they directly influence students’ perception of self and 
nurture students’ level of school engagement. In addition, when parents speak frequently with their children 
about school-related topics, they contribute to students’ sense of identification with school, and their general 
perception of control. As control and identification with school are enhanced, these energizing internal 
mechanisms motivate students to be academically and behaviorally engaged in school activities. 

One of the critical influences of parental involvement is students’ motivation to learn; specifically, their 
self-efficacy. Students who have high self-efficacy tend to spend more effort, attention, and participate in school 
activities. In addition, when parents monitor their children’s homework, encourage them to participate in 
extracurricular activities. 

The present findings suggest that focusing on school engagement as a primary cause of higher achievement 
among Jordan children. Students who engage with their school are more likely to obey classroom rules and 
regulations, and students who believe in their ability to control the outcome of their educational experience are 
much more likely to work hard, complete homework, be attentive in English, Arabic, Mathematics, and Science 
and score higher on achievement tests. This result consisted with past research showed that high school 
engagement has been correlated with academic performance (Furrer & Skinner, 2003). In addition, students who 
were cognitive engagement in school, were more likely to employ meaningful processing in learning activities; 
this consisted with past research has shown that meaningful processing leads to enhanced performance on 
achievement measure (Walker, Greene, & Mansell, 2006). Also, students’ participation and engagement in 
school enhances commitment to learning, achievement, academic aspirations, enjoyment in school, and 
self-esteem. In essence, school engagement enables students to develop academic and social efficacies that have 
critical role in academic performance. Also, cognitive engagement including; intrinsic motivation, self- regulated 
learning, commitment to mastery learning, and use of learning strategies; this means that these activities affect 
on academic performance. More importantly, cognitively engaged students used deep level learning strategies. In 
addition, when students engage in school, they participate in classroom activities, listen carefully, and follow 
directions, and complete their work autonomously. Moreover, Parent involvement characterizes parents’ values 
and attitudes regarding education and the aspirations they hold for their children. Although values and attitudes 
may not directly influence academic outcomes, they may enhance academic achievement directly by promoting 
children’s motivation and persistence in challenging educational tasks. School engagement encourages students 
to use self-regulation strategies, engage in effortful learning, and establishing task-oriented goals; these activities 
are the main source in academic performance. 

In conclusion, the reviewed literature and empirical data analyzed support the notion that engagement in 
schooling relate to differing outcomes for students, while it is logical to assume that students who are attached to 
school and engage in schooling are more likely to become more engage in learning. 

Moreover, the results have some implications. First; parents could have to note that their interpersonal 
relationships and direct interest in the academics of their children could bring a better academic performance. 
Thus effort should be made by them to be positively disposed to academics of their children. Second; both the 
home and the school need to cooperate in making the learners to be well adjusted emotionally and behaviorally 
as this could make academic performance. Third: effort at school reform should focus on increasing students’ 
engagement as a means to building educational resilience among students. 

References 

Appleton, J., Christenson, S., Kim, D., & Reschly, A. (2006). Measuring cognitive and psychological 
engagement: Validation of the student engagement instrument. Journal of School Psychology, 44(5), 
427-445. http://dx.doi.org/10.1016/j.jsp.2006.04.002 

Caraway, K., Tucker, C., Reinke, W., & Hall, C. (2003). Self-efficacy, goal orientation, and fear of failure as 
predictors of school engagement in high school students. Psychology in the schools, 40, 417-427. 
http://dx.doi.org/10.1002/pits.10092 

Chao, R. (2000). The parenting of immigrant Chinese and European American mothers: Relations between 
parenting styles, socialization goals, and parental practices. Journal of Applied Developmental Psychology, 
21, 233-248. http://dx.doi.org/10.1016/S0193-3973(99)00037-4 

Christenson, S., & Sheridan, S. (2001). School and families: Creating essential connections for Learning. New 
York: Guilford Press. 

Cotton, K., & Wikelund, K. (2005). Parent involvement in education. Retrieved from 
http://www.nwrel.org/Accessed 03/18/2005 



www.ccsenet.org/ies International Education Studies Vol. 7, No. 4; 2014 

54 
 

Delgado-Gaitan, C. (2001). The power of community: Mobilizing for family and schooling. Lanham, MD: 
Rowman and Littlefield. 

Deslandes, R., & Bertrand, R. (2005). Motivation of parent involvement in secondary-level schooling. Journal of 
Educational Research, 98(3), 164-175. http://dx.doi.org/10.3200/JOER.98.3.164-175 

Epstein, J. (2001). School, family, and community partnerships: Preparing educators and improving schools. 
Boulder, CO: Westview Press. 

Fall, A., & Roberts, G. (2012). High school dropouts: Interaction between social context, self-perceptions, 
school engagement, and student dropout. Journal of Adolescence, 35, 787-798. 
http://dx.doi.org/10.1016/j.adolescence.2011.11.004 

Finn, J. (1989). Withdrawing from school. Review of Educational Research, 59(2), 117-142. 
http://dx.doi.org/10.3102/00346543059002117 

Finn, J. (2006). The adult lives of at risk students: The roles of attainment and engagement in high school (NCES 
2006-328). Washington DC: U.S. Department of Education, National Center for Education Statistics. 

Finn, J., Pannozzo, G., & Voelkl, K. (1995). Disruptive and inattentive–Withdrawn behavior and achievement 
among fourth graders. Elementary School Journal, 95, 421-434. http://dx.doi.org/10.1086/461853 

Finn, J., & Rock, D. (1997). Academic success among students at risk for school failure. Journal of Applied 
Psychology, 82(2), 221-234. http://dx.doi.org/10.1037/0021-9010.82.2.221 

Fredricks, J., & Eccles, J. (2002). Children’s competence and value beliefs from childhood through adolescence: 
Growth trajectories in two male-sex-typed domains. Developmental Psychology, 38, 519-533. 
http://dx.doi.org/10.1037/0012-1649.38.4.519 

Fredricks, J., Blumenfeld, P., & Paris, A. (2004). School engagement: Potential of the concept, state of the 
evidence. Review of Educational Research, 74(1), 59-109. http://dx.doi.org/10.3102/00346543074001059 

Furrer, C., & Skinner, E. (2003). Sense of relatedness as a factor in children’s academic engagement and 
performance. Journal of Educational Psychology, 95(1), 148-162. 
http://dx.doi.org/10.1037/0022-0663.95.1.148 

Glanville, J., & Wildhagen, T. (2007). The measurement of school engagement: Assessing dimensionality and 
measurement invariance across race and ethnicity. Educational and Psychological Measurement, 67, 
1019-1041. http://dx.doi.org/10.1177/0013164406299126 

Gutman, L., & Eccles, J. (1999). Financial strain, parenting behaviors, and adolescents’ achievement: Testing 
model equivalence between African American and European American single- and two-parent families. 
Child Development, 70, 1464-1476. http://dx.doi.org/10.1111/1467-8624.00106 

Harris, L. (2011). Secondary teachers’ conceptions of students engagement: Engagement in learning or in 
schooling? Teaching and Teacher Education, 72, 376-386. http://dx.doi.org/10.1016/j.tate.2010.09.006 

Hill, N., & Craft, S. (2003). Parent-school involvement and school performance: Mediated pathways among 
socioeconomically comparable African Americans and Euro-American families. Journal of Educational 
Psychology, 95, 74-83. http://dx.doi.org/10.1037/0022-0663.95.1.74 

Hong, S., & Ho, H. (2005). Direct and indirect longitudinal effects of parental involvement on student 
achievement: second order latent growth modeling across ethnic groups. Journal of Educational Psychology, 
97(1), 32-42. http://dx.doi.org/10.1037/0022-0663.97.1.32 

Jorkeskg, K., & Sorbom, D. (2002). LISREL 8.52. Chicago: Scientific Software International, Inc. 

Kerr, M., & Stattin, H. (2000). What parents know, how they know it, and several forms of adolescent 
adjustment: Further support for a reinterpretation of monitoring. Developmental Psychology, 36, 366-380. 
http://dx.doi.org/10.1037/0012-1649.36.3.366 

Khajehpour, M. (2011). Relation between emotional intelligence, parental involvement and academic 
performance of high school students. Procedia Social and Behavioral Sciences, 15, 1081-1086. 
http://dx.doi.org/10.1016/j.sbspro.2011.03.242 

Ladd, G., & Dinella, L. (2009). Continuity and change in early school engagement: Predictive of children’s 
achievement trajectories from first to eight grades. Journal of Educational Psychology, 10(1), 190-206. 
http://dx.doi.org/10.1037/a0013153 

Lavenda, O. (2011). Parental involvement in school: A test of Hoover- Dempsey and Sandler’s model among 



www.ccsenet.org/ies International Education Studies Vol. 7, No. 4; 2014 

55 
 

Jewish and Arab parents in Israel. Children and Youth Services Review, 33, 927-935. 
http://dx.doi.org/10.1016/j.childyouth.2010.12.016 

Marks, H. (2000). Student engagement in instructional activity: Patterns in the elementary, middle and high 
school years. American Educational Research Journal, 37(1), 153-184. 
http://dx.doi.org/10.3102/00028312037001153 

Martin, A., & Marsh, H. (2006). Academic resilience and its psychological and educational correlates: A 
construct validity approach. Psychology in the Schools, 43(3), 267-281. http://dx.doi.org/10.1002/pits.20149 

McWayne, C., Hampton, V., Fantuzzo, J., Cohen, H., & Sekino, Y. (2004). A multivariate examination of parent 
involvement and the social and academic competencies of urban kindergarten children. Psychology in the 
Schools, 41, 363-377. http://dx.doi.org/10.1002/pits.10163 

Moretti, E. (2007). Crime and the costs of criminal justics. In C. Belfield, & H. Levin (Eds.), The price we pay: 
Economic and social consequences of inadequate education (pp. 142-159). Washington, DC: Brookings 
Institution press. 

National Research Council and the Institute of Medicine. (2004). Engaging schools. Washington, DC: The 
National Academic Press. 

Pearson, J., Muller, C., & Wilkinson, L. (2007). Adolescent same- sex attraction and academic outcomes: The 
role of school attachment and engagement. Social Problems, 54(4), 523-542. 
http://dx.doi.org/10.1525/sp.2007.54.4.523 

Rasinki, T., & Fredricks, A. (1988). Sharing Literacy: Guiding principles and practices for parents’ Involvement. 
Reading Teachers, 41, 508-513. 

Rumberger, R. (1995). Dropping out of middle school: A multilevel analysis of students and schools. American 
Educational Research Journal, 32(3), 583-625. http://dx.doi.org/10.3102/00028312032003583 

Scribner, J., Young, M., & Pedroza, A. (1999). Building collaborative relationships with parents. In P. Reyes, J. 
D. Scribner, & A. Paredes (Eds.), Lessons from high performing Hispanic schools: Creating learning 
communities (pp. 36-60). New York: Teachers College Press. 

Skinner, E., & Blemont, M. (1993). Motivation in the classroom: Reciprocal effects of teacher behavior and 
student engagement across the school year. Journal of Educational Psychology, 85(4), 571-581. 
http://dx.doi.org/10.1037/0022-0663.85.4.571 

Steinberg, L., Lamborn, S., Dornbusch, S., & Darling, N. (1992). Impact of parenting practices on adolescents 
achievement: Authoritative parenting, school involvement, and encouragement to succeed. Child 
Development, 63, 1266-1281. http://dx.doi.org/10.2307/1131532 

Stewart, E. (2003). School social bonds, school climate, and school misbehavior: A multilevel analysis. Justice 
Quartely, 20, 575-604. http://dx.doi.org/10.1080/07418820300095621 

Swanson, C., & Scneider, B. (1999). Students on the move: Residential and educational mobility in America’s 
schools. Sociology of Education, 72, 54-67. http://dx.doi.org/10.2307/2673186 

Walker, C., Greene, B., & Mansell, R. (2006). Identification with academic, intrinsic/extrinsic Motivation, and 
self-efficacy as predictors of cognitive engagement. Learning and Individual Differences, 16, 1-12. 
http://dx.doi.org/10.1016/j.lindif.2005.06.004 

Wang, M., Willett, J., & Eccles, J. (2011). The assessment of school engagement: Examining Dimensonality and 
measurement invariance by gender and race/ethnicity. Journal of School Psychology, 49, 465-480. 
http://dx.doi.org/10.1016/j.jsp.2011.04.001 

Wang, M., & Holcombe, R. (2010). Adolescent’s perceptions of school environment, engagement, and academic 
achievement in middle school. American Educational Research Journal, 47, 633-662. 
http://dx.doi.org/10.3102/0002831209361209 

Wentzel, K. (1999). Social-motivational processes and interpersonal relationships: Implications For 
understanding motivation at school. Journal of Educational Psychology, 91(1), 76-97. 
http://dx.doi.org/10.1037/0022-0663.91.1.76 

Whitlock, J. (2006). Youth perceptions of life in school: Contextual correlates of school Connectedness in 
adolescence. Applied Developmental Sciences, 10, 13-29. http://dx.doi.org/10.1207/s1532480xads1001_2 

Willms, J. (2003). Student engagement at school: A sense of belonging and participation results from PISA 2000. 



www.ccsenet.org/ies International Education Studies Vol. 7, No. 4; 2014 

56 
 

Paris: OECD. 

You, S., & Sharkey, J. (2009). Testing a development–ecological model of student engagement: A Multilevel 
latent growth curve analysis. Educational Psychology, 29, 659-684. 
http://dx.doi.org/10.1080/01443410903206815 

Zang, S., & Carrasquillo, A. (1995). Chinese parents’ influence on academic performance. New York State 
Association for Bilingual Education Journal, 10, 46-53. 

 

Copyrights 

Copyright for this article is retained by the author(s), with first publication rights granted to the journal. 

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution 
license (http://creativecommons.org/licenses/by/3.0/). 

 

 


