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Abstract

The aim of this study was to determine and investigate the writing anxiety of Syrian refugees learning Turkish as a
foreign language in Turkey according to different variables. The study group of the research, in which survey
model was used, consisted of 214 Syrian refugees chosen via purposive sampling method and who learn Turkish as
a foreign language in Turkey. “Writing Anxiety Scale for Learners of Turkish as a Foreign Language” was used as
data gathering tool in the research. In the analysis process, firstly normality test was conducted and it was
determined that it indicated normal distribution. Accordingly, t-test was used in pair independent samples, and
one-way ANOVA test was used in multi-group comparisons. As a result of the research, it was determined that
writing anxiety level of the Syrian refugees learning Turkish as a foreign language (L2) in Turkey, was at medium
level and also their writing anxiety was caused by environmental/social factors rather than internal/mental factors.
In addition, when the situation was evaluated according to their language levels, it was determined that students at
B2 level had the highest level of anxiety; and that using Turkish in social media reduces the action-oriented anxiety
of the students. When the participants’ writing anxiety was investigated according to gender, age, and time spent in
Turkey it was found that a significant difference was not indicated.
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1. Introduction

Writing, which is defined as expressing what an individual hears, sees, thinks, designs and experiences processing
mentally with symbols according to certain rules, is the skill that requires most practice among language skills
(Sever, 2004; Ozbay, 2006; Goger, 2007; Karatay & Aksu, 2017). For this reason, it is also known as the skill
which is acquired at the most difficult and latest way. Writing skill, which is built on other skills, emerges and
develops depending on the systematic realization of cognitively complex operations in a certain order (Ulper &
Celiktiirk Sezgin, 2019). In writing process, firstly a meaning, which is to be conveyed, appears in human mind.
After selection and coding of linguistic equivalents of the meaning, the feeling/thought to be conveyed becomes
visible as a text. In this respect, writing is a production process (Karadag & Maden, 2014). This is one of the
fundamental reasons why writing skill is emphasized in constructive language approach. As in writing process,
while information is structured in the mind, operations such as examining, reviewing, questioning, associating,
checking information are performed. The realization of these mental processes also provides the structure of the
mind to be organized (Giines, 2014).

While writing, elements that control emotions are eliminated and individuals are provided to confront their own
emotions and recognize themselves (Arici & Ungan, 2015). In this process, besides features such as
communicating with a reader, expressing ideas without the pressure of face to face communication, processes such
as discovering a subject and recording experiences are performed (Ann, 1983). In this context, it can be stated that
efficiency of writing process is related to person's background, perception of the outside world, and evaluation of
acquisitions in inner world (Bagci, 2011). In other words, writing is a cognitive, emotional and cultural process
(Zhang, 2011; Giinaydin & Arici, 2020).

Writing is not only an emotional but a cognitive activity as well. Individual thinks and feels while writing (Cheng,
2002). In this process, as in other language skills, it is known that various emotional states affect success in a
positive or negative way. One of these emotional states is anxiety (Iseri & Unal, 2012). Anxiety, which is defined
as “the feeling of sadness, worry, distress and tension of unknown origin generally because of the idea as if
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something bad is going to happen” (TDK, 2017), especially appears in the process of writing feelings and
thoughts, affects the individual's perception of writing and leads to a negative attitude towards writing (Zorbaz,
2011).

Writing anxiety, which represents the distress and fear that occurs in individual during the process of transferring
via writing, is related to avoiding individuals' desire to write or tendency to writing (Faigley, Daly, & Witte, 1981;
Tiryaki, 2012). One of the main causes of writing anxiety is that individuals feel weak and incompetent in terms of
writing skills. This situation, which is expressed as “negative self-concept” in literature, expresses the tendency to
avoid writing especially by individuals who have poor writing skills, and consider writing as difficult and
challenging to overcome (Zorbaz, 2011). Writing anxiety, which affects individuals' written expression skills and
causes them to become distant from writing, is in a way a reaction developed against writing. This reaction against
writing not only appears in situations where writing is compulsory as sadness, anger, and fear in emotional
contexts but it can appear in the form of various severe physical problems as well (Ozbay & Zorbaz, 2011).

Writing anxiety can affect the learner at all levels of writing skill and cause the learner to avoid writing
(Corbett-Whittier, 2004). According to Daly (1985), positive attitude on writing depends on development and
continuity in the writing process. Not being able to develop writing skills in teaching process and lack of continuity
in writing activities lead to the emergence of negative attitudes towards writing. This negative attitude towards
writing in the individual affects writing process over time and creates writing anxiety in the individual (cited,
Zorbaz, 2011). In some researches related to the subject, it was found that students with high anxiety have less
command of written expressions due to the lack of writing skills and better learners experience less anxiety
compared to weak ones. (Abu-Ghararah, 1999; Bag, 2013; Goger, 2014; Yan & Horwitz, 2008; Daud et al., 2005;
Martinez et al., 2011; Faigley et al., 1981; Shang, 2013). In this respect, it can be stated that anxiety is an important
factor in the development of writing skills in a foreign language (Akpur, 2005; Batumlu, 2006; Celebi, 2009;
Dalkilig, 2001; Giilsiin, 1997; Karakaya & Ulper, 2011).

Writing anxiety in the second language, which is closely related to the beliefs, attitudes and perceptions that an
individual develops towards the language learned, is an anxiety peculiar to language skill (Cheng et al.1999;
Horwitz, Horwitz, & Cope, 1986). It can be stated that in the process of foreign language learning, which requires
more motivation and effort compared to first language learning, learner sometimes experiences distress/fear of not
being able to achieve the desired acquisitions and being unsuccessful. It is seen that this problem is encountered
especially in the development of writing skill which is built on other skills. Because writing, which requires high
level cognitive abilities, is a production process that includes emotional and cultural elements. The learners, who
have difficulties in this process, find their goals more inaccessible, experience the lack of self-confidence and
builds psychological walls. As a result of this situation, writing anxiety in foreign language emerges.

When the literature is examined, it is seen that many studies were conducted regarding writing anxiety in foreign
language teaching (Horwitz et al., 1986; Cheng et al., 1999; Cheng, 2002; Cheng, 2004; Daud et al., 2005; Lin &
Ho, 2009; Oztiirk & Cecen, 2007; Zhang , 2011; Choi, 2013; Shang, 2013; Rezaei & Jafari, 2014; Ho, 2016; Liu &
Ni, 2015; Kirmiz1 & Kirmizi, 2015; Jebreil et al., 2015; Kassem, 2017; Ekmekgi, 2018; Jawas, 2019). However,
considering teaching Turkish as a foreign language, it is seen that there are very few studies on writing anxiety.
Aytan and Tungel (2015), Maden, Dingel, and Maden (2015), Sen and Boylu (2017), and Taysi (2018) contributed
to literature by developing a writing anxiety scale regarding learners of Turkish as a foreign language. Studying the
writing anxiety of learners of Turkish as a foreign language at the University of Jordan, Iscan (2015) found that
somatic (physical) and social anxiety levels of the students were high and their cognitive anxiety levels were at low
level. Conducting their self-developed writing anxiety scale to the study group, which mostly consisted of Turkish
students, Maden, Dingel, and Maden (2015), found that students mostly feel anxious while writing in Turkish, and
their anxiety levels differ depending on factors such as nationality, alphabet difference, and reading habits.
Akbulut (2016), who researched about learning Turkish as a foreign language in Turkey by learners from other
nationalities, found that learners whose first language was Arabic had writing anxiety at high level. Studying the
effect of peer assessment application on writing anxiety in teaching Turkish as a foreign language, Karateke-Bayat
(2018) found that peer assessment application conducted in writing classes reduced students' writing anxiety.
Tasdemir (2017), who aimed to examine the effect of special writing on writing anxiety and writing tendency in
teaching Turkish as a foreign language, found that there was a significant difference in writing anxiety levels of
students before and after special writing practices. Barig and Sen (2019), who researched writing anxiety of foreign
students studying university in Turkey, found that environment oriented anxiety of the students was higher than
their action oriented anxiety. Balc1 (2020), who researched the writing anxiety of the students coming from Asia,
Europe and Africa and learning Turkish as a foreign language in Turkey, found that students’ writing anxiety differ
according to their country, nationality, and first language. Unlike other studies in this study it was aimed to
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determine and investigate the writing anxiety of Syrian refugees studying in Turkey according to different
variables.

1.1 Purpose of the Research

The purpose of this research is to determine and investigate the writing anxiety of Syrian refugees learning Turkish
as a foreign language (L2) in Turkey according to different variables. For this purpose, answers were searched for
the following questions:

For Syrian refugees learning Turkish as a foreign language in Turkey;

1)  What is the level of writing anxiety and at which sub-dimensions do they increase?

2)  Does the writing anxiety indicate significant difference according to gender variable?

3) Does the writing anxiety indicate significant difference according to age variable?

4) Does the writing anxiety indicate significant difference according to language levels?

5) Does the writing anxiety indicate significant difference according to the time spent in Turkey?

6) Does the writing anxiety indicate significant difference according to the status of using Turkish language in
social media?

2. Method
2.1 Research Model

Survey model was used in this research, which aimed to determine and investigate writing anxiety of Syrian
refugees learning Turkish as a foreign language (L2) in Turkey according to different variables. In this model the
main purpose is to determine a past or present situation as it exists. For this purpose, current objects are described
and expressed quantitatively (Ekiz, 2017; Kose, 2017; Sonmez & Alacapinar, 2013).

2.2 Study Group of the Research

The study group, who were chosen via purposive sampling method, consists of 214 Syrian refugees learning
Turkish as a foreign language in Turkey. The demographic features of the students participating in the study are
indicated in Table 1.

Table 1. Demographic features regarding the study group

f %
Female 112 523
Gender
Male 102 47.7
15-18 21 9.8
18-21 79 369
21-24 69 322
Age
24-27 21 938
27-30 13 6.1
30andolder 11 52
B1 41 19.2
Language level B2 55 257
Cl 118 55.1
1-3 26 12.1
. . 3-6 92 43.0
Time spent in Turkey
6-9 86 40.2
9 and older 10 4.7
Never 30 14.0
The status of using Turkish in social media Sometimes 124 58.0
Always 60 28.0
Total 214 100

According to Table 1, 52.3% of the students participating in the research are female and 47.7% are male. 9.8% of
the participants were 15-18 years old, 36.9% were 18-21, 32.2% were 21-24, 9.8% were 24-27, 6.1% were 27-30,
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5.2% were 30 and older. According to the language level, 19.2% of the students were at B1 level, 25.7% of them
were at B2 level and 55.1% of them were at C1 level. According to the time spent in Turkey 12.1% of the students
were in Turkey for 1-3 years, 43% for 3-6, 40.2% for 6-9 years and 4.7% were 9 years and more. 14% of students
never, 58% of them sometimes and 28% of them always use Turkish in social media.

2.3 Data Gathering Tools

“Writing Anxiety Scale for Learners of Turkish as a Foreign Language”, which was developed by Sen and Boylu
(2017), was used as a data gathering tool in the research where data was gathered via Google Forms. The scale, in
which 13 items ranked in 5-point Likert type, consists of two sub-dimensions; action oriented anxiety and
environment oriented anxiety. As a result of the analyses the researchers, who developed the scale, found the
reliability coefficient of the scale as .84. In this study, the reliability coefficient of the scale was calculated as .79.

2.4 Analysis of the Data

The data obtained from the “Writing Anxiety Scale for Learners of Turkish as a Foreign Language” was analyzed
with SPSS 23 package program in the research. Firstly, whether the data indicated a normal distribution or not was
checked in order to determine the tests to be used in the analysis of the data. Accordingly, the skewness, kurtosis
and Shapiro-Wilk test significance values of total scores obtained from the scales were examined. The values
accessed regarding this process are given in Table 2.

Table 2. Normality values regarding the scale and sub-dimensions

Groups Skewness  Kurtosis p

Action oriented anxiety -.707 -.015 .000
Environment oriented anxiety -.087 -.574 .022
Writing anxiety (total score) -.331 -.391 .009

When Table 2 is examined, considering the values of skewness and kurtosis it is seen that the values of the anxiety
skewness and kurtosis change between +1 and -1 in both groups, and that the values of the Shapiro-Wilk test
indicate a normal distribution although the values are significant (Kim & Ehrmann, 2013). As in the subtests of the
scale, it was found that the Shapiro-Wilk test result of the total score of the scale is also significant, however, since
the skewness and kurtosis values indicate a normal distribution, parametric tests could be used in all operations
(Can, 2014). While t test was used in independent samples in paired groups, one way ANOVA test was used in
multi group comparisons.

3. Findings
3.1 Findings Regarding the First Question of the Research

Findings regarding the question “What is the level of writing anxiety of Syrian refugees learning Turkish as a
foreign language (L2) in Turkey and at which sub-dimensions do they increase?” are included in Table 3.

Table 3. Descriptive analysis results regarding the writing anxiety of the participants

N  Average Mod Median

Action oriented anxiety 214 2.51 3 2.29
Environment oriented anxiety 214 2.90 3 2.83
Writing anxiety (total score) 214 2.69 2 2.69

According to Table 3 writing anxiety of Syrian refugees learning Turkish as a foreign language in Turkey were at
medium level considering the general of the scale (2.69) and action oriented anxiety (2.51) sub-dimension, also it
was slightly above the medium level in environment oriented anxiety sub-dimension. When the two
sub-dimensions of the scale were compared, it was seen that the average of action oriented anxiety (2.51) was
lower than the average of environment oriented anxiety (2.90). In this context, it can be stated that the writing
anxiety of the participants was caused by environmental/social factors rather than internal/mental factors.

3.2 Findings Regarding the Second Question of the Research

Findings regarding the question “Does the writing anxiety of Syrian refugees learning Turkish as a foreign
language (L2) in Turkey indicate significant difference according to gender variable?” are included in Table 4.
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Table 4. T-test results regarding the analysis of writing anxiety of the participants according to gender

Gender N X S sd t p

. . . Female 112 242 .82
Action oriented anxiety 212 1.59 190
Male 102 2.62 .92

. . . Female 112 290 .72
Environment oriented anxiety 212 0.62 .602
Male 102 290 .70

L. . Female 112 2.64 .50
Writing anxiety (total score) 212 149 823
Male 102 2.74 47

According to Table 4 writing anxiety of Syrian refugees learning Turkish as a foreign language in Turkey (total
score) does not indicate a significant difference according to gender [t (212) = 1:49; p > .50]. The sub-dimensions
of the scale; action oriented anxiety [t (212) = 1.59; p > .50] and environment oriented anxiety [t (212) = 0.62;
p > .50], were examined it was seen that there was no significant difference according to gender variable.

3.3 Findings Regarding the Third Question of the Research

Findings regarding the question “Does the writing anxiety of Syrian refugees learning Turkish as a foreign
language (L2) in Turkey indicate significant difference according to age?” are included in Table 5.

Table 5. ANOVA test results regarding the analysis of writing anxiety of the participants according to age

Sum of Square ~ df  Mean Square F p
Between groups 3.893 5 779
Action oriented anxiety Within groups 159.460 208 167 1.016  .409
Total 163.353 213
Between groups 1.318 5 264
Environment oriented anxiety ~ Within groups 107.011 208 514 S12 767
Total 108.328 213
Between groups 1.036 5 207
Writing anxiety (total score) Within groups 50.283 208 242 857 511
Total 51.319 213

According to Table 5 writing anxiety of Syrian refugees learning Turkish as a foreign language in Turkey (total
score) does not indicate a significant difference according to age variable (p = .511> .50). When the
sub-dimensions of the scale; action oriented anxiety (p = .409> .50) and environment oriented anxiety (p
=.767> .50) were examined, it was seen that there was no significant difference according to age variable.

3.4 Findings Regarding the Fourth Question of the Research

Findings regarding the question “Does the writing anxiety of Syrian refugees learning Turkish as a foreign
language (L2) in Turkey indicate significant difference according to language levels?” are included in Table 6.

Table 6. ANOVA test results regarding the analysis of participants’ writing anxiety according to language level

Sum of Squares df  Mean Square F p
Between groups 5.981 2 2.991
Action oriented anxiety Within groups 157.372 211 746 4.010 .020%*
Total 163.353 213
Between groups 1.245 2 622
Environment oriented anxiety ~ Within groups 107.083 211 .508 1.226 295
Total 108.328 213
Between groups 1.484 2 742
Writing anxiety (total score) Within groups 49.835 211 236 3.142  .045%
Total 51.319 213

* p<.50.
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According to Table 6 writing anxiety of Syrian refugees learning Turkish as a foreign language in Turkey (total
score) indicated significant differences according to language level (F (2-211) =3.142, p <.50). In addition, it was
seen that there was a statistically significant difference in the action oriented anxiety sub-dimension (F (2-211) =
4.010; p <.50). On the other hand, no significant difference was found according to language levels of participants
in environmental anxiety sub dimension (F (2-211) = 1.226; p> .50). LSD test, one of the multiple comparison
tests, was conducted to determine which groups caused significant differences. The results of this test are included
in Table 7.

Table 7. Post Hoc test results regarding the analysis of the participants’ writing anxiety according to language level

Level Levels Average Difference  Sh p

B B2 -.266 178 330
. . . Cl 133 157 .697
Action oriented anxiety

B Bl 266 178 330

Cl .399%* 141 .020

. B2 -.206* 100 .042

.. . C1 -.021 .088  .809
Writing anxiety (total score)

- BI .206%* 100 .042

Cl .184* 079 .021

* p<.50.

When Table 7 was examined, it was seen that significant difference between levels in the action oriented anxiety
sub-dimension resulted from B2 and C1 levels, and anxiety of the students at B2 level was higher than the students
at C1 level. Considering the total score of writing anxiety, it was understood that there was a significant difference
among B1-B2, B2-C1 levels. When these differences were examined, it was seen that the writing anxiety of
students at B2 level was higher than B1 level and C1 level. In this case, it can be stated that students at B2 level had
the highest level of anxiety.

3.5 Findings Regarding the Fifth Question of the Research

Findings regarding the question “Does the writing anxiety of Syrian refugees learning Turkish as a foreign
language (L2) in Turkey indicate significant difference according to the time spent in Turkey?” are included in
Table 8.

Table 8. ANOVA test results regarding the analysis of the participants’ writing anxiety according to time spent in
Turkey

Sum of Squares  df  Mean square F p
Between Groups 3.875 3 1.292
Action oriented anxiety Within Groups 159.478 210 159 1.701 .184
Total 163.353 213
Between Groups 2.460 3 .820
Environment oriented anxiety ~ Within Groups 105.868 210 .504 1626 .613
Total 108.328 213
Between Groups 439 3 242
Writing anxiety (total score) Within Groups 50.881 210 1.292 1701 168
Total 51.319 213

According to Table 8 writing anxiety of Syrian refugees learning Turkish as a foreign language in Turkey (total
score) indicate no significant difference according to time spent in Turkey (p =.168 > .050). When the dimensions
of the scale, action oriented anxiety (p = .184 > .50) and environment oriented anxiety (p = .613 > .50) were
examined it was seen that there was no significant difference according to time spent in Turkey.

3.6 Findings Regarding the Sixth Question of the Research

Findings regarding the question “Does the writing anxiety of Syrian refugees learning Turkish as a foreign
language (L2) in Turkey indicate significant difference according to the situation of using Turkish language in
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social media?” are included in Table 9.

Table 9. ANOVA test results regarding the analysis of participants’ writing anxiety according to using Turkish in
social media

Sum of Squares df  Mean Square F p
Between groups 8.701 2 4.350
Action oriented anxiety Within groups 154.653 211 733 5935 .003*
Total 163.353 213
Between groups 1.232 2 .616
Environment oriented anxiety ~ Within groups 107.096 211 .508 1.214 299
Total 108.328 213
Between groups 1.196 2 .598
Writing anxiety (total score) Within groups 50.123 211 238 2.518  .083
Total 51.319 213

*p<.50.

When Table 9 is examined it is seen that writing anxiety of Syrian refugees, learning Turkish as a foreign language
in Turkey does not indicate a significant difference according to using Turkish social media in the general of the
scale [F (2-211) =2.518; p >.50] and in environment oriented anxiety sub-dimension [F (2-211) =1.214; p > .50].
It was found that there was a significant difference in the action oriented anxiety sub-dimension (F = 5.935; p
< .50). LSD test, which is one of the multiple comparison tests, was used to determine which categories caused
significant differences. The results of the analysis are included in table 10.

Table 10. Post Hoc Test results regarding the analysis of the participants’ action oriented anxiety according to using
Turkish on social media

Status of using  Status of using  Mean Difference ~ Sh p

Sometimes 435% 174 013
Never
) . . Always .660* 191 .001
Action oriented anxiety
. Never -435% 174 013
Sometimes
Always 225 135 .097

*p<.50.

When Table 10 is examined, it is seen that the significant difference between action oriented anxieties in terms of
using Turkish in social media results from the difference between the never-sometimes, never-always categories.
Considering the mean differences, it is seen that learners who never use Turkish on social media hah higher action
oriented anxiety than the ones who sometimes or always use it. In this context, it can be stated that using Turkish in
social media reduces students' inner/mental anxiety.

4. Conclusion, Discussion and Recommendations

Writing is a cognitive, emotional and cultural process. In this respect, in developing writing skills in a foreign
language (L2), the existence of not only cognitive processes, cultural characteristics but also emotional processes
such as anxiety and attitudes should be taken into account, and their causes and effects should be noticed (Zhang,
2011). In this context, research’s purpose was to determine and examine writing anxiety of Syrian refugees
learning Turkish as a foreign language in Turkey according to different variables. 214 refugees whose first
language was Arabic were accessed to gather data. As a result of the analysis of obtained data it was found that
writing anxiety of Syrian refugees learning Turkish as a foreign language in Turkey was at medium level
considering the general of the scale and action oriented anxiety sub-dimension and also it was slightly above
medium level considering environment oriented anxiety sub-dimension. When the two sub-dimensions of the scale
were compared, it was determined that the average of action oriented writing anxiety (2.51) was lower than the
average of environment oriented writing anxiety (2.90). In this context, it can be stated that the participants had a
medium level of writing anxiety and their writing anxiety was caused by environmental/social factors rather than
internal/mental factors. When related literature was examined, in their study in which mostly Turkish students
participated Maden, Dingel, and Maden (2015), found that Turkish learners in Turkey mostly feel anxious while
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writing. In addition, it was determined that foreign students' anxiety to write in Turkish considering the alphabets
they use in their countries differs in favor of those who use the Latin alphabet, and those who use the Arabic
alphabet had the highest anxiety. Studying the writing anxiety of Turkish learners as a foreign language at the
University of Jordan, Iscan (2015) found that somatic (physical) and social anxiety levels of the students, whose
first language was Arabic, were high and their cognitive anxiety levels were low. Doing research on writing
anxiety and attitudes of foreign students learning Turkish as a foreign language in Turkey, Akbulut (2016), found
that the writing anxiety of learners, whose first language was Arabic, was higher than those who had other first
languages. Researching the writing anxiety of foreign students, who study university in Turkey, Baris and Sen
(2019) found that environment oriented anxiety of the students was higher than action oriented anxiety. In this
context, it can be stated that there are results not only related to the results of this research in related literature but
different results were reached as well.

When the writing anxiety of Syrian refugees learning Turkish as a foreign language was examined according to
language level, it was found that B2 students had highest level of anxiety. In the related literature, in their studies
Akbulut (2016) and Balci (2020) found that the writing anxiety of the learners of Turkish as a foreign language in
Turkey does not indicate a significant difference according to language level. In this respect, the result obtained in
the research was different from the related literature.

In the study, it was found that the writing anxiety of refugees learning Turkish as a foreign language does not
indicate a significant difference either in the general of the scale or sub-dimensions according to gender, age and
time spent in Turkey. In the related literature, Maden (2015), Akbulut (2016), Barig and Sen (2019) and Balci
(2020) found that gender variable is not an effective factor on writing anxiety. Tagdemir (2017), on the other hand,
found that the writing anxiety of male participants was higher than female participants and male participants had
higher prejudices than female participants. Considering the variables of age and time spent in Turkey, Balc1 (2020),
who researched the writing anxiety of the students coming from Asia, Europe and Africa and learn Turkish as a
foreign language in Turkey, found that these variables were not effective on the writing anxiety of the students. In
this context, it can be stated that the result of this research is similar to other studies in the literature regarding the
analysis of writing anxiety according to gender, age and time spent in Turkey.

The research included an important variable that was not encountered in the related literature, and the effect of
participants' using Turkish in social media on their writing anxiety was examined. As a result of the research, it was
determined that using Turkish in social media reduces the action oriented (internal/mental) anxiety of the students.
In this respect, it can be stated that social media, which is one of the effective elements of digital age, also affects
foreign language teaching process.

Recommendations based on the results obtained in the research:

*  Writing clubs can be established in order to reduce the environmental-oriented writing anxiety of refugees.
*  Socio-cultural writing activities can be organized for refugees.

*  Social media can be used as an effective tool in teaching Turkish as a foreign language to refugees.
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