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Abstract
The main objective of this research is to investigate the significance of adult educators’ mentoring in the
application of experiential and participatory teaching techniques. Bearing in mind that teaching techniques play a
major role in adult education, emphasis is given on examining whether adult educators need mentoring for a more
effective implementation of these techniques. More specifically, the study focuses on researching a sample of 337
educators’ opinions concerning the extent they need mentoring and in which particularly teaching techniques.
According to participants in the research, mentoring process has a significant impact on the effective use of
experiential and participatory teaching techniques. Thus, research findings indicate that mentoring can become a
useful tool for enhancing their knowledge and skills helping them become “better educators”.
Keywords: teaching techniques, adult educators, mentoring, experiential and participatory learning
1. Introduction
1.1 Adult Education and Characteristics of Adult Learners
Over the last years, adult education has evolved significantly worldwide and has been institutionally diversified as
a professional practice as well as a field of scientific study and research. The field of adult education is
experiencing particular growth in many countries, as more and more adults participate in various learning
processes, depending on their inclinations, interests and goals (Fehring & Rodrigues, 2017).
It is a fact that adult learners have some specific characteristics, which greatly differentiate adult education from
formal education (Knowles, Holton & Swanson, 2015). More specifically, as most adult education programmes are
not obligatory, participants are usually self motivated having a voluntary and conscious participation in the
learning process. In addition, adult learners are in the middle and not at the beginning of an evolving development
process and they have already established a considerable background of accumulated knowledge, experiences and
values which can add to the learning process. Apart from that, adults participate in the respective learning
processes with given intentions and expectations and usually have high demands from an educational program.
Finally, adult learners usually have increased personal, family and social responsibilities, which affect their
available time (Jarvis, 2010; Chugai, Terenko, & Ogienko, 2017).
The characteristics of adult learners should also include their needs which actually affect more or less a learning
process (Merriam & Bierema, 2014). More specifically, adults have an increased need to understand the goals of an
educational process, they need to feel “safe” and free from stress and anxiety, they need positive feedback,
encouragement and reward and they have an internal need to feel that they belong to a team. In this context, adult
educators’ role is significant and in many cases crucial, as they come to choose and apply the teaching techniques
that will form a positive and creative atmosphere in a learning process. Thus, adult educators’ role is of vital
importance in all theoretical approaches to adult education (Knowles, Holton & Swanson, 2015; Jarvis, 2010). In
any case, successful adult educators must take into consideration the characteristics and needs mentioned above
and adapt their teaching methodology accordingly. In this regard, it is considered necessary to use specific teaching
techniques geared to the adult learners’ characteristics (Brookfield, 2013).
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1.2 Teaching Techniques and Mentoring in Adult Education
The teaching techniques applied in adult education should be experiential and participatory in order to stimulate
learners’ interest and ensure their active participation in the learning process (Chugai, Terenko, & Ogienko, 2017).
Such techniques engage adult learners, increase their interaction throughout the learning process and foster the
development of critical thinking and communication skills, promoting at the same time learning through discovery
and personal experience and leading to more integrated learning outcomes. Thus, the adult educator should use,
depending on the occasion, techniques such as: discussion, working groups, demonstration, role play,
brainstorming and case study.
In particular, discussion focuses on the exchange of views in the form of dialogue and the elaboration of an issue in
depth, either between two participants or in working groups. As a teaching technique, discussion promotes creative
dialogue, gives the opportunity to express personal opinions and arguments, activates learners’ thinking and
participation contributes to their socialization and strengthens the consolidation of respect for different views.
Moreover, discussion is believed to be one of the most significant techniques, because of its potential to disperse
power democratically around the learning group (Brookfield, 2013).
The working groups as an educational technique concern the division of all learners into sub-small groups, to
which various tasks are assigned by the educator and at the end the works are presented in plenary. Such a
technique encourages interaction, socialization and solidarity, while the educator acts as a “learning facilitator”
supporting indirectly the whole process (Burke, 2011). Work groups, depending on the learning occasion, can be
applied to several lessons and subjects.
In the demonstration technique, at the beginning the educator introduces an object or performs a specific action
and subsequently learners are asked to repeat it under the educator’s guidance. In demonstration, which is usually
applied along with other techniques, practice gives impetus to experiential learning. Thus, it is an experiential and
demonstrative technique that contributes to the consolidation of practical skills, stimulates interest and activates
the senses of learners, strengthening “learning by doing”.
Role playing can serve as an experiential teaching technique in which, under the educator’s guidance, learners
perform roles of a specific theme. Through role playing, an issue or problem under investigation can become a
vivid experience for learners, activating their means of expression and developing their critical ability. In addition,
this technique is a participatory and playful form of teaching that gives emphasis on the synergy of senses,
enhances learners’ imagination and contributes to their socialization (Dorgu, 2015).
Brainstorming is a teaching technique, in which learners bring to their mind preexisting notions spontaneously and
effortlessly, by expressing keywords and terms connected to a central concept given by the educator. The educator
notes the list of words on the board and subsequently uses them in the learning process, classifying each of them
words with the learners’ assistance. Apparently, this technique gives emphasis to the introduction and explanation
of new terms and meanings, as well as to the recollection of notions formerly known to learners. Moreover,
brainstorming gives emphasis on spontaneity and participation, promotes creative thinking, enhances critical
thinking and gives a sense of heuristic-exploratory learning (Unin & Bearing, 2016).
Case study, as a teaching technique, is the in-depth analysis and thorough investigation of a real or virtual case,
problem, process or phenomenon in order to come to practical conclusions. Such a technique can be an extremely
interesting motive for heuristic-exploratory learning, by focusing on the characteristics and specific features of a
certain case. In adult education, case studies are often used in combination with other techniques such as
discussion or working groups and activate learners’ participation (Popil, 2011).
At this point, it should be noted that there is no “better” or “worse” teaching technique in advance, but adult
educators should select and plan their use according to the special characteristics of each learning process. In any
case, the selection and effective application of the above techniques is a complex issue, in which adult educators
rarely have some mentoring support. Thus, most of the time adult educators are called upon to design and apply the
various techniques on their own without the guidance of an experienced mentor.
Thus, over the last years, mentoring has emerged in the field of education, describing “a typical process in which a
person with more knowledge and experience sets up a supportive role of supervising and facilitating thinking and
learning in a less experienced person” (Fletcher & Mullen, 2012; Roberts, 2000: 162). Particularly in adult
education, establishing a good working relationship between the mentor and the mentee is a prerequisite for
effective mentoring (Lankau & Scandura, 2002). Literature review indicates that mentoring is varied in structure,
form, context and content, but in any case scholars worldwide acknowledge its potential benefits for mentors,
mentees and educational organizations (Knowles, Holton, & Swanson, 2015; Fehring & Rodrigues, 2017). Thus, it
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is acknowledged that by creating a mentality and practice of lifelong learning, mentoring can upgrade adult
education (English, 2006; Ruginosu, 2014).
In the above context, the present study focused on specific research questions: a) to what extent do adult educators
in their view need mentoring support in the design and implementation of these techniques? b) To what extent do
they use these participatory techniques in practice? c) which specific techniques need more mentoring support?
2. Method
For the research’s purposes a mix of qualitative and quantitative methods was used in order to provide a profound
understanding of the main parameters of the issue (Robson, 2011; Babbie, 2001). Thus, ten semi-structured
interviews were conducted with adult educators, selected intentionally for this purpose. The interviews had an
average duration of one hour and were tape recorded. Primary data were collected between January and February
2020 and the useful conclusions deduced were utilized as an auxiliary research tool for the final definition of the
questionnaire used at a later step. The interviews were structured on three thematic axes, investigating: a) personal
characteristics and educators’ profile, b) views concerning teaching techniques in adult education and c)
perceptions on mentoring and its connection with application of experiential teaching techniques.
Next, in the phase of the quantitative research, a questionnaire was used, designed specifically for the purpose of
this study. The questionnaire was formed taking into consideration the research’s main objective, literature review
and feedback provided by the interviews. It consisted of twenty six closed answer questions and the participants’
level of agreement or disagreement with statements was assessed using a 5-point Likert-type scale questions
(Robson, 2011; Vagias, 2006). The unit of analysis for the present research were active adult educators of various
specialties (mathematicians, philologists, physicists, language teachers, biologists, agronomists and engineers)
serving in educational organizations of Central Macedonia Prefecture. Initially, the questionnaire was pilot-tested
in face-to-face meetings with thirty adult educators and redefined based on feedback received. Thus, the final
survey was carried out between February and April 2020 and the questionnaire was sent via Google Forms to 408
adult educators. A total of 337 of them answered forming a satisfactory Response Rate (82.6%), according to
relevant literature (Groves, 2006). Statistical analysis was conducted using the Statistical Package for Social
Sciences (SPSS v.25).
3. Results
The main finding of the qualitative research was participants’ strong belief that mentoring can have a valuable
contribution in the field of adult education not only for adult learners but also for adult educators providing them
the necessary assistance concerning the application of experiential and participatory teaching techniques.
Moreover, adult educators expressed the opinion that mentoring can become a useful tool for enhancing their
knowledge and skills helping them become “better educators”.
Statistical analysis of the questionnaires initially contributed to the formation of the respondents’ profile (Table 1).
In particular, out of the 337 participants, 209 were female (62%) and 128 male (38%). As far as age distribution is
concerned, at the time when the research was conducted, 152 educators were between 46-55 (45.1%), 147 were
between 36-45 and 38 were between 25-35 (11.3%) (Table 1). Regarding postgraduate studies, 192 respondents
hold a Master Degree (57%) while 18 hold a Ph.D. (5.3%) (Table 1). Another important parameter in the educators’
profile is work experience. In this research, out of the 337 participants 181 had 1-10 years teaching experience in
adult education (53.7%), 125 had 11-20 years (37.1%), 28 had 21-30 years (8.3%) while only 3 of them (0.9%) had
an over 30 years of teaching in adult education (Table 1). Finally, the vast majority of the respondents, 248 out of
337, had attended training courses in adult education (73.6%), while 89 of them had not attended any training
(26.4%).
Table 1. Adult educators’ profile
Sex
Age distribution
Postgraduate studies

Male: 128 (38%) Female: 209 (62%) Total: 337 (100%)
25-35 36-45 46-55 Total
38 (11.3%) 147 (43.6%) 152 (45.1%) 337 (100%)
Master Ph.D. Total
Yes: 192 (57%) No: 145 (43%) Yes: 18 (5.3%) No: 319 (94.7%) 337 (100%)

Years teaching

1-10 11-20 21-30 >30 Total

in adult education

181 (53.7%) 125 (37.1%) 28 (8.3%) 3 (0.9%) 337 (100%)

Training in adult education

Yes: 248 (73.6 %) No: 89 (26.4%) Total: 337 (100%)
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Subsequently, using a five-point Likert-type scale ranging from “not at all” to “to a very great extent”, research
focused on investigating to what extent adult educators need mentoring in order to use efficiently participatory and
experiential teaching techniques. Thus, 116 respondents (34.4%) pointed out that they need mentoring to a great
extent and 98 respondents (29.1%) to a very great extent (Table 2). On the contrary, only 36 of the respondents
(10.7%) believed that mentoring is needed to a small extent while 69 believed mentoring is needed to a moderate
extent (20.5%) (Table 2).
Table 2. To what extent adult educators need mentoring in order to use efficiently participatory and experiential
teaching techniques
Not at all

To a small extent

To a moderate extent

To a great extent

To a very great extent

Total

18 (5.3%)

36 (10.7%)

69 (20.5%)

98 (29.1%)

116 (34.4%)

337 (100%)

Next, participants were asked to outline to what extent they use certain participatory and experiential teaching
techniques during adult learning procedures. Taking into consideration the interviews of the qualitative research
and the relevant literature review, the research focused on six teaching techniques: discussion, work groups,
demonstration, role playing, brainstorming and case study (Table 3). Thus, discussion seems to be a very popular
technique among educators as 225 of the respondents (66.8%) use it to a very great extent while 81 use it to a great
extent (24%) (Table 3). Another popular technique is work groups which are used by 149 participants in this
research to a very great extent (55.8%) and by 112 participants to a great extent (33.2%) (Table 3). On the other
hand, the teaching technique of demonstration is used to a very great extent by 59 respondents (17.5%), to a great
extent by 90 (26.7%), to a moderate extent by 105 (31.2%), to a small extent by 54 (16%) while 29 respondents
(8.6%) claimed they don’t use at all this technique (Table 3).
Role playing is used to a very great extent by 61 adult educators (18.1%), to a great extent by 82 (24.3%), to a
moderate extent by 91 (27%), to a small extent by 61 (18.1%) and not at all by 42 (12.5%) (Table 3).
Brainstorming, a teaching technique which promotes spontaneity and critical thinking, is used to a very great
extent by 149 respondents (44.2%), to a great extent by 112 (33.2%), to a moderate extent by 55 (16.3%), to a small
extent by 19 (5.6%) and not at all only by 2 (0.6%) (Table 3). Finally, 102 adult educators use case study as a
teaching technique to a great extent (30.3%), 113 use it to a great extent (33.5%), 70 to a moderate extent (20.7%),
38 to a small extent (11.3%) and 14 do not use it at all (4.2%) (Table 3).
Table 3. To what extent adult educators use the following teaching techniques
Teaching
Technique

Not at all

To a small extent

To a moderate extent

To a great extent

To a very great extent

Total

Discussion

0 (0%)

8 (2.4%)

23 (6.8%)

81 (24%)

225 (66.8%)

337 (100%)

Work groups

10 (2.9%)

19 (5.6%)

55 (16.3%)

112 (33.2%)

149 (55.8%)

337 (100%)

Demonstration

29 (8.6%)

54 (16%)

105 (31.2%)

90 (26.7%)

59 (17.5%)

337 (100%)

Role playing

42 (12.5%)

61 (18.1%)

91 (27%)

82 (24.3%)

61 (18.1%)

337 (100%)

Brainstorming

2 (0.6%)

19 (5.6%)

55 (16.3%)

112 (33.2%)

149 (44.2%)

337 (100%)

Case study

14 (4.2%)

38 (11.3%)

70 (20.7%)

113 (33.5%)

102 (30.3%)

337 (100%)

Finally, as indicated below (Table 4), participants were asked to demarcate to what extent they need mentoring in
the application of each particular teaching technique. In particular, as far as discussion is concerned, 142 adult
educators need mentoring to a very great extent (42.1%), 88 to a great extent (26.1%), and 103 to a moderate extent
(30.6%). Mentoring seems to be necessary for educators also in the implementation of work groups, as 123
respondents need it to a very great extent (36.6%), 139 to a great extent (41.2%) and 56 to a moderate extent
(16.6%). Moreover, 112 respondents need mentoring for the teaching technique of demonstration to a great extent
(33.2%), 143 to a great extent (42.5%) and 77 to a moderate extent (22.8%). As far as role playing is concerned,
182 respondents need mentoring to a very great extent (54%) for its effective application, 82 to a great extent
(24.3%) and 70 to a moderate extent (20.8%). According to 94 adult educators, mentoring is needed also in the
application of brainstorming to a very great extent (27.9%), according to 97 educators is needed to a great extent
(28.8%) and according to 142 to a moderate extent (42.1%). Finally, regarding case study, 134 respondents need
mentoring to a very great extent (39.8%), 108 to a great extent (32%) and 86 to a moderate extent (25.5%) (Table
4).
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Table 4. To what extent adult educators need mentoring in the application of each particular teaching technique
Teaching
Technique

Not at all

To a small extent

To a moderate extent

To a great extent

To a very great extent

Total

Discussion

4 (1.2%)

0 (0%)

103 (30.6%)

88 (26.1%)

142 (42.1%)

337 (100%)

Work groups

7 (2%)

12 (3.6%)

56 (16.6%)

139 (41.2%)

123 (36.6%)

337 (100%)

Demonstration

0 (0%)

5 (1.5%)

77 (22.8%)

143 (42.5%)

112 (33.2%)

337 (100%)

Role playing

0 (0%)

3 (0.9%)

70 (20.8%)

82 (24.3%)

182 (54%)

337 (100%)

Brainstorming

0 (0%)

4 (1.2%)

142 (42.1%)

97 (28.8%)

94 (27.9%)

337 (100%)

Case study

2 (0.6%)

7 (2.1%)

86 (25.5%)

108 (32%)

134 (39.8%)

337 (100%)

4. Discussion
The use of participatory and experiential teaching techniques in adult education is of major importance because it
greatly affects parameters such as the activation of learners, the creation of a positive learning environment, the
achievement of learning objectives and ultimately the successful outcome of a learning process (Brookfield, 2013;
Courau, 2000). In this context, the role of adult educators, who are called upon to apply the respective teaching
techniques, is crucial. Taking into consideration adult learners’ characteristics and needs, educators must adjust
their teaching methodology adopting a more learner centred approach. From this point of view, educators’
mentoring is regarded as having considerable potential to make a significant contribution to adult learning
(English, 2006).
The research presented in this paper focused on investigating the views of 337 active adult learners, serving in
educational institutions in North Greece. Using a combination of qualitative (interviews) and quantitative
(questionnaire) methodology, the research concluded that educators’ mentoring is a process which can enhance the
value of educational experience by making it responsive to modern adult education needs and communicating the
significance of lifelong learning (English, 2006).
Moreover, discussion and work groups seem to be the most popular teaching techniques among respondents, used
to a great extent in learning process, as they strengthen interaction between educators and learners and establish a
favorable learning atmosphere.
Furthermore, the present study investigated whether active adult educators need the mentoring process and in
which particularly teaching techniques. The results indicated that respondents believe they need mentoring to a
great extent, as a process that will enhance them in the effective use of participatory and experiential teaching
techniques. In particular, educators responded that mentoring is necessary for the more effective implementation of
role playing and work groups.
The findings of this research highlight the significance of mentoring in modern adult education and the practical
implications offer interesting insights not only for adult educators, but also for educational policy makers, public
and private educational organizations staff and researchers in the field of adult education. Thus, the findings
provide a starting point for future research on various aspects of this issue.
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