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Abstract

Curriculum plays an important role in the training of gifted teachers. This situation is confronted with situations
such as constantly updating and radically changing teaching undergraduate programs. One of the complementary
elements of the programs is electives. The Turkish Language Teaching Undergraduate Program, in which
interdisciplinary studies increase efficiency, has also been renewed with these features in mind. There are 52
different electives in the Turkish Language Teaching Undergraduate Program published in 2018. This study was
carried out to determine what factors affecting prospective Turkish teachers while choosing these courses. 162
prospective Turkish teachers studying at Sinop University Faculty of Education Turkish Language Teaching
Department participated in the study conducted in the survey model in the 2019-2020 academic year. The
questionnaire developed by Tezcan and Giimiis (2008) as a data collection tool to determine the factors affecting
the course choices of university students was updated and applied. While analyzing the data, 5 themes were
determined as “items related to being economical”, “items related to career goals”, “items related to teaching
staff”, “items related to friend effect/environmental factors” and “items related to course features”. Prospective
Turkish teachers selected courses that they can easily pass and contain information that will help them in their
professional life; the lecturers considering the course to be successful in their fields; that the circle of friends is
effective in the choice of elective courses and the family is ineffective in this process; the results they chose for
lessons related to their talents and interests were reached.

Keywords: elective, choice, effect, program, relevance, field
1. Introduction

Elective, which are thought to be able to approach the lessons with more devotion, are also added to the programs
while considering the enthusiasm and desires of the student. Elective courses exist in teaching programs from
primary to doctorate level today.

Elective defined as “Lessons that students choose and read from a certain list according to their wishes” (Aybar,
Gogmenler, Keser, Numanoglu, & Teker, 2004) not only help students learn more about their interests but also help
them develop their skills in different areas (Korukcu, 2011).

Electives are the courses chosen by the student who entered a certain program other than common courses (Tas,
2004). It is also possible to define elective courses, the purpose of which is to ensure the development of students,
by considering their interests and abilities, as well as compulsory courses to be completed at any level of
education, to gain a diploma in compulsory credit integrity, as well as (alternative) courses that students can choose
to accord their interests and needs (Korukcu, 2011).

Electives are divided into two as “research electives” and “elective”. Electives for research are for the student to
recognize, search, and research his/her environment and his/her interests, abilities. Electives are aimed at ensuring
that the student concentrates on certain areas and strengthens learning (Ulgen, 1992).

If a course is not a compulsory but an elective course, if the student chooses that course voluntarily, the content of
that course is more interesting to the student (Darby, 2006).

Elective courses come up at the undergraduate level, which course is useful for him, which course he/she can
achieve, and what he is interested in, in short, when the student knows himself best and how he will contribute to
success in his future life. There is a classification of the course subjects accepted in the world in the undergraduate
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programs related to teaching: “Teaching is a profession, teaching knowledge and field knowledge” (Kii¢iikahmet,
2007).

These courses in the undergraduate programs are also supported by elective courses planned according to these
categories.

What’s more new world-recognized training teachers in Turkey have also been implemented. Pre-service teachers
are tried to be ready for the profession with high knowledge of the profession, field, and general culture. This is
also valid for the undergraduate program of Turkish teachers, who will play an important role in reaching the next
generations of Turkish, being the language of science and raising individuals with high language skills (Coban,
2020).

Establishing institutions related to Turkish teaching and determining the curricula of these institutions have drawn
attention as important steps (Kavcar, 2002; Giizel, 2003; Biger, 2017).

“The theme/text-based teaching of the Turkish lesson is an element that makes interdisciplinary possible. When
developing skills, texts with common elements with other disciplines can be used. However, for Turkish lessons to
be conducted according to the principles of interdisciplinary, first of all, the interdisciplinary quality of Turkish
education should be clarified theoretically” (Kanatli & Cekici, 2013).

“In the ranking of the most important problems of Turkish Teacher factor, problems in teacher training programs,
insufficiency in Turkish education and teaching’ 20 (14%) are seen as the third most important problem according
to the first three places according to the opinions of the participants” (Gdger, 2013).

“One of the target groups of Turkish education is those coming from Turkish states and communities. Until a few
years ago, one of the most basic and indispensable courses of Turkish Education Departments; the elimination of
the Living Turkish Dialects course, which is occasional -if not sufficient- an opportunity for prospective teachers
to learn both the living Turkish dialects and to recognize their target audience/Turkish world, and not to be
conducted by the experts of the field in the faculties given as elective courses; It is inevitable to include Living
Turkish Dialects lessons that do not doubt that learning/teaching the dialects of Turkish in different
geographies/regions, contributing to this by taking into consideration the historical ties between us and the
communities and the targeted relations to be realized” (Alyilmaz, 2010).

“For the elements in Turkish education to be effective, school buildings, equipment, programs, tools are important,
but the knowledge of the teacher who will use them and apply the program is more important than all of them. A
school can only be defined as good if the teachers working there are also good at their profession” (Kavcar, 1998).

The differences in the elective courses in the undergraduate programs coincide with the fact that the teaching fields
of the lecturers who give the courses differ. This situation draws attention to the Turkish language teaching
program. When the curricula of universities with Turkish teaching undergraduate programs are examined, it is seen
that there are many elective courses. In the new Turkish teaching undergraduate program published by the Council
of Higher Education in 2018, which of the elective courses will be determined. The distribution of elective courses
in the program is as follows:

Table 1. Elective courses in Turkish language teaching 2018 undergraduate program

Semester Occupational Knowledge Electives ~ General Culture Electives ~ Field Education Electives

1st Semester
2nd Semester
3rd Semester
4th Semester
Sth Semester
6th Semester
7th Semester
8th Semester

1 Lesson 2 Credits
1 Lesson 2 Credits
1 Lesson 2 Credits
1 Lesson 2 Credits
1 Lesson 2 Credits
1 Lesson 2 Credits

1 Lesson 2 Credits
1 Lesson 2 Credits
1 Lesson 2 Credits
1 Lesson 2 Credits

1 Lesson 2 Credits
1 Lesson 2 Credits
1 Lesson 2 Credits
2 Lesson 2 Credits
1 Lesson 2 Credits

When the table is examined, it is seen that a total of 16 elective courses are included in the 2018 Turkish Language
Teaching Undergraduate Program, 6 of these courses are Occupational Knowledge, 4 are General Culture and 6 are
Field Education.

There are 22 elective courses on vocational knowledge, 16 on general culture, and 14 on field education in the
undergraduate program of Turkish teaching. It is possible to present these elective courses to attention as follows.
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Table 2. Electives in Turkish language teaching 2018 undergraduate program

Occupational Knowledge Electives General Culture Electives Field Education Electives
. Open And Distance Learning . Addiction and Struggling with * Semantics
. Child Psychology Addiction . Language Acquisition
. Attention  Deficit Hyperactivity ¢ Nutrition and Health . Critical Reading
Disorder . History and Philosophy of Science . Teaching Turkish to Bilingual Turkish
. Educational Law . Science and Research Ethics Children
. Educational Anthropology . Economics and Entrepreneurship . First Literacy Teaching
. History Of Education . Traditional Turkish Handcraft Arts . Vocabulary Instruction
. Drama in Education . Human Rights and Democracy * Media Literacy
. Extra-Curricular Activities Education . Voice Education and Diction
. Curriculum Development . Human Relations and Evaluation of Internal Classroom
. Project Preparation in Education Communication Learning
. Critical And Analytical Thinking . Career Planning and Development . Turkish Textbook Analysis
. Education of Hospitalized Children . Culture and Language . History of Turkish Language Teaching
. Inclusive Education . Professional English . Material Design in Turkish Instruction
. Character And Value Education . Art and Aesthetics . Preparation and Evaluation in Turkish
. Comparative Education . Turkish Folk Dances Teaching
. Micro Teaching . Turkish Sign Language . Creative Writing
. Museum Education . Turkish Music
. Outdoor Learning Environments . History of Turkish Art
. Learning Disabilities

. Individualizing and  Adapting

Teaching

. Sustainable ~ Development  And
Education

. Adult Education and Lifelong
Learning

It is possible to say the following about the application of elective courses in Turkish Language Teaching
undergraduate programs. Many problems are encountered, such as the low number of teaching staff in some
universities, the lack of classrooms and physical environment, the introduction of some elective courses as
compulsory elective courses, the opening of their courses in the semester, and the desire to earn income. In
addition to the elective courses, it is seen that in some universities, students tend to choose courses from university
and faculty elective courses because they have a chance to pass the courses in activities with a student club.

Elective courses; the effects of prospective teachers on social skills (Alkan & Erdem, 2011); evaluation of faculty
members and students within the framework of their opinions (Demir, 1996; Demir & Ok, 1996), an examination
of elective courses in the faculty of theology (Korukcu, 2011), decision-making in elective course choice (Kutlu,
Abali, & Eren, 2012), pre-service teachers the lessons he wants to take (Sarag, 2008); it is encountered when the
literature regarding the studies related to the elective courses of the Turkish teaching undergraduate program is
examined, the Turkish teaching undergraduate programs at different universities are compared (Yilmaz, 2014),
and the opinions of prospective Turkish teachers regarding the undergraduate programs (Ozkan & Sahbaz, 2011;
Durukan & Maden, 2011) are examined.

In the ever-changing, updated Turkish Teaching undergraduate program, elective courses also differ. Accordingly,
this research was carried out to determine the factors affecting prospective Turkish Teachers’ choice of elective
courses. The research sought answers to the following questions:

1) Are the elective courses requiring less effort important in the preferences of prospective Turkish teachers?
2)  What is the place of career goals of prospective Turkish teachers in elective course preferences?

3) Are teaching staff effective in the elective course choice of prospective Turkish teachers?

4) Do the friends and environment have an effect on prospective Turkish teachers why choosing electives?

5) Are the features of the elective courses effective in prospective Turkish teachers?
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2. Method

In this chapter; information on the research model, the research group, the data collection tool, and the analysis of
the data was presented.

2.1 Research Model

In this study, in which the reasons for choosing elective courses taken by prospective Turkish teachers during
education and training process were investigated, the survey model was used. A survey model is a research
approach that seeks to identify and describe certain characteristics of a group that existed in the past or present. The
important thing in this approach is to observe the existing one as it is (Bilyilikoztiirk et al., 2018).

2.2 Research Group

The population of the study consists of 162 prospective Turkish teachers studying at the Department of Turkish
Language Education at the Faculty of Education, Sinop University. Since the number of prospective Turkish
teachers in the population is limited, sampling was not taken. In the research, the whole population was tried to be
reached. Voluntarily basis, a total of 124 prospective Turkish teachers participated in the study by completing the
questionnaire. The demographic features of prospective teachers participating in the study are given in Table 3.

Table 3. Demographic features of prospective teachers

Demographic Features  f %
Female 92 742

Gender
Male 32 268
17-19 41 33.1
Age 20-22 71 573
23+ 12 9.7
Istgrade 36 29.0
2nd grade 40 323

Degree

3rd grade 23 185
4th grade 25 202

As shown in Table 3, 92 of the prospective teachers are female and 32 are male. Only one-fourth of the prospective
teachers are men. When the distribution of the prospective teachers’ age levels is analyzed, it is seen that there are
41 participants in the 17-19 age group, 71 participants in the 20-22 age group, and only 12 participants in the 23+
group. More than half of the participants are between 20 and 22 years old. 36 of them from the 1st grade, 40 from
the 2nd grade, 23 from the 3rd grade, and 25 from the 4th grade participated in the research.

2.3 Data Collection

The research data were collected by a questionnaire developed by Tezcan and Giimiis (2008) to determine the
factors affecting the course choices of university students. The first version of the survey consists of 25 items of
4-stage Likert type. Before the survey was applied three field experts were consulted, and a pilot application was
made with 10 university students. As a result of these procedures, “Does the number of credits of the course affect
your selection of elective courses?” was removed from the questionnaire because the credits of the elective courses
to be taken are equal. “Is it effective at having the classes held in the morning or afternoon?” was removed from the
questionnaire because all of the students participating in the pilot program stated that they were not a factor in the
course selection. “When choosing a course, I pay attention to the fact that the lecturer who gives the lesson is
charismatic/beautiful.”, “I make sure that the course I choose is suitable for my program.” and “I take care to take
the lessons that I believe will guide me in my professional life.” The items were added to the questionnaire form in
line with expert opinions and pilot implementation results. The questionnaires were rearranged to respond to the
expressions “I strongly disagree”, “I disagree”, “I am indecisive”, “I agree” and “I strongly agree”. The final
version of the questionnaire was applied to prospective teachers.

2.4 Data Analysis

Before the data was analyzed, the items related to each other were ordered under 5 themes as “items related to
being economic”, “items related to career goals”, “items related to teaching staff”, “items related to friend
effect/environmental factors” and “items related to course features”. While analyzing the data, arithmetic means of

each item were shown first. Then, independent t-test results are given place and interpreted.
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3. Results

In this section, the findings obtained by analyzing the data are presented in tables.

Table 4. Averages of the items that are suitable for economics feature in the selection of elective courses

Items related to being economic X

I am influenced by the course selection system. 3.10
Financial costs for the necessary tools, materials, etc. will be effective in my elective selection. 3.26
Grade level affects my selection. 3.91
I would like to choose the lessons that I believe I can pass easily. 3.74
1 pay attention to take lessons selected by just a few students. 2.47

When Table 4 is analyzed, the items with the highest arithmetic average have the effect of “Grade level affects my
selection.” (X: 3.91) and “I would like to choose the lessons that I believe I can pass easily.” (X: 3.74).
Accordingly, prospective Turkish teachers choose the courses they think they can easily pass.

The prospective Turkish teachers’ use of economic features in the selection of the courses according to the gender
variable is given in Table 5.

Table 5. The effect of the economical feature on the gender in elective course selection

Economic feature in the selection of lessons Gender N X SS t p
. . Female 92 3.12 1.07 25 .80
I am influenced by the course selection system.
Male 32 3.06 1.24
Financial costs for the necessary tools, materials, etc. will Female 92 3.23 1.12 -44 .65
be effective in my elective selection. Male 32 3.34 1.20
. Female 92 3.90 .99 -32 75
Grade level affects my selection.
Male 32 3.96 1.12
I would like to choose the lessons that I believe I can pass Female 92 3.71 1.08 -.56 57
easily. Male 32 3.84 1.19
I pay attention to take lessons selected by just a few Female 92 2.32 1.10 -2.29 .02
students. Male 32 2.88 1.44

p<0.05.

When Table 5 is analyzed, in the economical feature of the prospective Turkish teachers, only “I pay attention to
take lessons selected by just a few students.” It can be seen that they differ statistically. Male prospective teachers
want to take lessons taken by a few students compared to female prospective teachers.

Table 6. Averages of items for career goals in elective course selection

Items for career goals X

I consider whether the courses I choose will contribute to my business life. 4.29
I think and evaluate what the course I choose will add to my academic life. 4.43
I prioritize my interests in elective course selection. 4.35
I consider whether the course I choose will contribute to my personal development. 4.39
I pay attention to take the lessons that I believe will guide me in my professional life. 4.48

In Table 6, “I pay attention to take the lessons that I believe will guide me in my professional life.” (X: 4.48) and “I
think and evaluate what the course I choose will add to my academic life.” it is seen that the arithmetic mean of the
items (X: 4.43) is higher than the other items. Among these items, it is thought that the prospective Turkish
teachers select the courses they think they can help them during their professional life while choosing elective
courses.

The status of the selection of the elective courses according to the gender variable of TOA according to career
goals is given in Table 7.
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Table 7. The effect of career goals on the gender in elective course selection

Items for career goals Gender N X SS t p

. . . . . Female 92 434 091
I consider whether the courses I choose will contribute to my business life. 96 .33
Male 32 415 .95

. . L. Female 92 441 .75
I think and evaluate what the course I choose will add to my academic life. -41 .68
Male 32 448 .79

Lo . . . . Female 92 438 .73
1 prioritize my interests in elective course selection. .60 .54
Male 32 428 95

. . . Female 92 441 .71
I consider whether the course I choose will contribute to my personal development. S1 .60
Male 32 433 .73

. . . . . . . Female 92 451 .70
1 pay attention to take the lessons that I believe will guide me in my professional life. 74 45
Male 32 440 .61
p<0.05.

When Table 7 is analyzed, it was determined that the prospective Turkish teachers’ electives’ choices regarding
their career goals do not affect the gender variable. It can be said that female and male prospective Turkish teachers
act by their career goals while choosing elective courses.

Table 8. Averages of the items related to instructors in elective course selection

Items related to instructors X
My views about the instructors affect my electives selection. 3.68
The opinions of the lecturers whom I consult direct me. 3.63
The academic career of the instructor (Prof. Dr., Assoc. Prof. Dr., Dr. Lecturer, Instructor) plays an important 397
role in my course selection.

The measurement and evaluation style of the instructors giving the lesson is important for me. 4.25
I pay attention to take lessons from the lecturers I received high grades before. 3.66
When choosing a course, I pay attention to the fact that the instructor who gives the course is 210
charismatic/beautiful.

I try to choose courses from the lecturers who have good relations with the students. 4.31
When choosing the course, I consider the political views of the lecturers. 1.77
I try to take lessons from the lecturer I believe is successful in her/his field. 4.29

In Table 8, prospective Turkish teachers said, “The measurement and evaluation style of the instructors giving the
lesson is important for me.” (X: 4.25) and “I try to take lessons from the lecturer I believe is successful in her/his
field.” (X: 4.29) has been added to the items at a high level. “When choosing the course, I consider the political
views of the lecturers.” (X: 1.77) and “When choosing a course, I pay attention to the fact that the instructor who
gives the course is charismatic/beautiful.” (X: 2.10), on the other hand, were at a low level. Prospective Turkish
teachers stated that the political views and physical characteristics of the instructors were not effective in the
selection of the elective course. It is understood that the prospective Turkish teachers choose to take courses from
the instructors who are successful in their fields and who perform measurement and evaluation at certain standards.

Table 9. The effect of elective course selection and its relation with instructors on the gender

Items related to instructors Gender N X SS t p
. . . . Female 92 3.77 1.09
My views about the instructors affect my electives selection. 1.53 12
Male 32 3.40 1.41
n . Female 92 3.75 .95
The opinions of the lecturers whom I consult direct me. 2.05 .04
Male 32 3.30 1.39
The academic career of the instructor (Prof. Dr., Assoc. Prof. Dr., Female 92 3.28 1.32
Dr. Lecturer, Instructor) plays an important role in my course 11 90
. Male 32 3.25 1.52
selection.
The measurement and evaluation style of the instructors giving Female 92 4.25 .79 18 %5
the lesson is important for me. Male 32 4.28 .99 ) )
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I pay attention to take lessons from the lecturers I received high Female 92 3.68 1.09 5 79
grades before. Male 32 3.62 1.23
When choosing a course, I pay attention to the fact that the Female 92 1.89 1.06 330 00
instructor who gives the course is charismatic/beautiful. Male 32 2.71 1.59
I try to choose courses from the lecturers who have good relations Female 92 4.39 .81 148 14
with the students. Male 32 4.10 1.25
When choosing the course, I consider the political views of the Female 92 1.57 .90 336 00
lecturers. Male 32 233 1.53
I try to take lessons from the lecturer I believe is successful in Female 92 4.27 91 53 59
her/his field. Male 32 4.37 1.03
p<0.05.

When Table 9 is analyzed, “When choosing a course, I pay attention to the fact that the instructor who gives the
course is charismatic/beautiful.”, “When choosing the course, I consider the political views of the lecturers.” and
“The opinions of the lecturers whom I consult direct me.” there was a statistically significant difference between
the male prospective Turkish teachers and the female prospective Turkish teachers. In the selection of elective
courses, it is understood that male prospective Turkish teachers consider both the political views and
charismatic/beautiful of the lecturers compared to the female prospective Turkish teachers. It has been determined
that female prospective Turkish teachers have a preliminary interview with the instructor of the course they want to
choose with an academic attitude and also it can be said that female prospective Turkish teachers chose the lessons
according to the information they obtained from this interview.

Table 10. Averages of items for friend effect/environmental factors in the selection of elective courses

Items for friend effect/environmental factors X

I act according to the opinions of students who have taken that course before. 3.27
When choosing an elective course, I care about the opinions of my friends. 3.34
I act according to the direction of my family in the selection of elective courses. 2.00
When I choose a course, I consider environmental factors. 3.18
I try to choose the same lessons with my close friends. 2.96

In Table 10, when choosing elective courses, prospective Turkish teachers say, “I act according to the opinions of
students who have taken that course before.” (X: 3.27) and “When choosing an elective course, I care about the
opinions of my friends.” (X: 3.34), it is seen that they have a high level of participation. Prospective Turkish
teachers, “I act according to the direction of my family in the selection of elective courses.” (X: 2.00), on the other
hand, it was determined that they participated in a low rate. According to this, it can be said that the prospective
Turkish teachers ignore the wishes of families while caring about the opinions of friends groups and students who
have taken courses before.

Table 11. The effect of friend effect/environmental factors on the gender in the selection of elective course

Items for friend effect/environmental factors Gender N X SS t P
I act according to the opinions of students who have taken that Female 92 3.31 1.08 29 42
course before. Male 32 3.13 1.26 ' '
When choosing an elective course, I care about the opinions of Female 92 3.43 1.11 142 s
my friends. Male 32 3.09 1.29 ' '
I act according to the direction of my family in the selection of Female 92 1.94 1.10 g5 39
elective courses. Male 32 2.15 1.43 ' '
. . Female 92 3.14 1.02
When I choose a course, I consider environmental factors. -.62 .53
Male 32 3.28 1.19
. . Female 92 2.94 1.32
I try to choose the same lessons with my close friends. =31 5
Male 32 3.03 1.25
p<0.05.
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When Table 11 is examined, it has been determined that friend effect/environmental factors elective course choices
do not have any effect on the gender variable. It can be said that female and male prospective Turkish teachers have
similar views when choosing elective courses.

Table 12. Averages of the items related to the course features in the selection of elective courses

Items for course features X

I choose electives according to my interests and hobbies. 4.54
I consider my abilities in the selection of elective courses. 4.23
I pay attention to the fact that the course I choose includes current topics. 3.78
Being similar to the lessons I have taken before allows me to choose the lesson. 3.39
I am aware that the course I choose should lead me to research. 3.84
The method of the lesson (traditional expression, student’s research, etc.) is effective in my course selection. 4.18
Elective courses that I have taken before are effective in my new elective course selection. 3.88
I make sure that the course I choose is suitable for my program. 4.27

In the election of elective courses in Table 12, prospective Turkish teachers said, “I choose electives according to
my interests and hobbies.” (X: 4.54), “I consider my abilities in the selection of elective courses.” (X: 4.23) and “I
make sure that the course I choose is suitable for my program.” (X: 4.27), it is seen that they are highly involved. It
is understood that the prospective Turkish teachers’ curricula besides their abilities and interests are effective in the
selection of elective courses.

Table 13. The effect of course’ features on the gender in elective course selection

Items for course features Gender N X SS t p
. . . . Female 92 4.56 71

I choose electives according to my interests and hobbies. 41 .67

Male 32 4.50 .87
. e . . Female 92 4.23 74

I consider my abilities in the selection of elective courses. A1 .90
Male 32 421 1.09

I pay attention to the fact that the course I choose includes current Female 92 3.79 1.11 18 85

topics. Male 32 375 1.27 ' '

Being similar to the lessons I have taken before allows me to Female 92 3.28 1.05 208 04

choose the lesson. Male 32 373 1.04 - '

Female 92 3.86 91

I am aware that the course I choose should lead me to research. 45 .65
Male 32 3.77 1.21

The method of the lesson (traditional expression, student’s Female 92 4.17 .89 24 %0

research, etc.) is effective in my course selection. Male 32 4.21 .87 ’ '

Elective courses that I have taken before are effective in my new Female 92 3.85 .85 59 55

elective course selection. Male 32 3.96 1.03 ’ '

X . Female 92 432 .82

I make sure that the course I choose is suitable for my program. 1.14 25

Male 32 4.12 97
p<0.05.

When Table 13 is analyzed, only the course features of the female and male prospective Turkish teachers stated
that “Being similar to the lessons I have taken before allows me to choose the lesson.” It is seen that their selection
differ statistically. Based on this result, it can be said that the prospective male prospective Turkish teachers tend to
take elective courses similar to the courses they have taken before.

4. Discussion and Conclusion

In this study elective courses are examined in different themes such as economics, career goal, faculty,
friend-environment effect, and course features to determine the factors affecting prospective Turkish teachers’
elective course selection.

In terms of economic features, prospective Turkish teachers prefer the courses that they think they can easily pass.

In terms of career goals, it is seen that prospective Turkish teachers choose the courses they think they can help
them during their professional life. The results obtained by Durukan and Maden (2011) as a result of the “lessons
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should be useful in private and professional life” in the study in which the prospective Turkish teachers determined
their opinions about the Turkish teaching undergraduate program are similar. Alkan and Erdem (2011) also
concluded that elective courses should provide supportive information, techniques, and skills that students can use
in their future lives. Kutlu, Abali, and Eren (2012) also state that students make their plans according to their
interests, and they choose the courses they think will contribute to them in business and real life. It is understood
that prospective Turkish teachers prefer elective courses based on the principle that elective courses should
contribute to the student’s next life.

It has been determined that the prospective Turkish teachers consider the success of the instructors in their field.
The fact that faculty members make assessments and assessments according to certain standards and being the fair
is also considered important in the elective course choice. Ozkan and Sahbaz (2011) also found that “the lack of
teaching staff (lack of method-technique)” was seen as a negative impression in their study to determine the
opinions of prospective Turkish teachers for the field courses in the Turkish language teaching program. Kutlu,
Abali, and Eren (2012) also have good relationships with university students and have a high passing rate in past
lessons; it states that the faculty members who want a project or who have to attend the course affect the selection
of the students. Prospective Turkish teachers take into account the lecturers who give the courses while choosing
elective courses. Instructors’ approach to students will positively affect the elective course preferences.

Concerning the circle of friends and the environmental factor, it is concluded that prospective Turkish teachers act
according to the opinions of the groups of friends and those who have taken the elective course before. In the
examination made under this title, it was determined that the prospective Turkish teachers do not care about the
family ideas in the elective course preferences. Kutlu, Abali, and Eren (2012) also state that the circle of friends is
an important factor in the choice of elective courses.

In terms of the content-physical properties of the elective courses, it was seen that the prospective Turkish teachers
prefer courses related to their abilities and interests. This situation overlaps to take part in the curriculum of
elective courses. Prospective Turkish teachers prefer elective courses according to their abilities. In order for this
to be more successful, advisors should make more successful orientation practices. The place of the elective
courses in the curriculum and the hours of the courses also stand out as an important criterion about the selection of
that course. Kutlu, Abali, and Eren (2012) also determined that in their studies with university students, reasons
such as the starting time of the course on the same days as other courses and not preventing the prolongation of the
holiday period is important in their elective courses. This situation corresponds to the result of the research.

In elective course selection, there is no difference between genders in terms of career goals, and friend
effect/environmental factors. In terms of economics, it is concluded that male prospective Turkish teachers tend to
prefer elective courses taken by just a few people. In connection with the effect of the instructor in the elective
course selection, it is seen that the female prospective Turkish teachers have a preliminary interview with the
lecturers about the course and select the course according to the information they obtained from this interview. In
the context of the content and physical features of the course, male prospective Turkish teachers try to take elective
courses similar to the elective courses they have taken before.

References

Alkan, F., & Erdem, E. (2011). The effect of elective courses on candidate teachers’ level of social skills.
Procedia Social and Behavioral Sciences, 15, 3451-3455. https://doi.org/10.1016/j.sbspro.2011.04.317

Alyilmaz, C. (2010). Problems of Turkish teaching. Turkish Studies International Periodical For the Languages,
Literature and History of Turkish or Turkic, 5(3), 728-749. https://doi.org/10.7827/TurkishStudies.1629

Aybar, K., Gogmenler, G., Keser, H., Numanoglu, M., & Teker, N. (2004). Educational technologies terms
dictionary. Ankara: Publications of Education Technologies General Directorate of Ministry of National
Education.

Bicer, N. (2017). Turkish teaching history. Istanbul: Kesit Publications.

Coban, 1. (2020). Elective course problem in Turkish teaching undergraduate program. In C. Alyilmaz, O. Er, & 1.
Coban (Eds.), Current Problems of Turkish Education. Ankara: Egiten Publications, 323-382.

Darby, J. A. (2006). The effects of the elective or required status of courses on student evaluations. Journal of
Vocational Education & Training, 58(1), 19-29. https://doi.org/10.1080/13636820500507708

Demir, A. (1996). Evaluation of the elective course application at the university by students and faculty. Journal
of Psychological Counseling and Guidance, 2(7), 24-31.

Demir, A., & Ok, A. (1996). Opinions of faculty members and students at Middle East Technical University

112



ies.ccsenet.org International Education Studies Vol. 13, No. 9; 2020

about elective courses. Hacettepe University Journal of Education Faculty, 12, 121-125.

Durukan, E., & Maden, S. (2011). Turkish pre-service teachers’ views about Turkish teaching undergraduate
curriculum. Kastamonu Education Journal, 19(2), 555-566.

Goger, A. (2013). Contemporary issues of Turkish according to Turkish student teachers. Adiyaman University
Journal of Social Sciences Institute Special Issue of Teaching Turkish Education, 6(11), 491-515.
https://doi.org/10.14520/adyusbd.466

Giizel, A. (2003). Our new projects on the departments that are deemed necessary to be established in the
education and training departments of Turkish. Selcuk University Journal of Turkic Studies Dr. Gift to
Ahmet Bican ERCILASUN, 63-86.

Kanatl, F., & Cekici, Y. E. (2013). Interdisciplinary opportunities in Turkish teaching. Mersin University Faculty
of Education Journal, 9(2), 223-234.

Kavecar, C. (1998). Turkish education and problems. Language Journal, 65, 5-18.

Kavcar, C. (2002). Training branch teachers in the Republican period. Journal of Ankara University Faculty of
Educational Sciences, 35(1-2), 1-14.

Korukeu, A. (2011). A review of elective courses in the Faculty of Theology programs. Marife, Winter 2011,
163-174.

Kiigiikahmet, L. (2007). Evaluation of teacher training undergraduate programs, which started to be implemented
in the 2006-2007 academic year. Turkish Journal of Educational Sciences, 5(2), 203-218.

Kutlu, B. S., Abali, Y. A., & Eren, T. (2012). Elective course selection with multi-criteria decision-making
methods. Social sciences, 2(2), 5-25.

Ozkan, B., & Sahbaz, N. K. (2011). Turkish teacher candidates’ views on the functionality of the field courses.
Sakarya University Journal of Education, 1(1), 32-43.

Sarag, C. (2008). Elective courses that prospective Turkish language and literature teachers want to take part in
their undergraduate programs (Marmara University sample). Journal of Abant Izzet Baysal University
Faculty of Education, 8(2), 1-11.

Tas, B. S. (2004). Evaluation of elective course programs in line with the opinions of teachers and students
(Unpublished master thesis). Adana: Cukurova University Institute of Social Sciences.

Tezcan, H., & Giimiis, Y. (2008). The investigation of the factors affecting the choice of the elective courses of
university students. Journal of Gazi Education Faculty, 28(1), 1-17.

Ulgen, G. (1992). Elective courses in the 6th, 7th, 8th grades of primary schools. HUEFD, 8, 107-114.

Yilmaz, O. (2014). A study on the comparison of bachelor degree curricula of Turkish language education
followed in Turkey and Kazakhstan. Journal of Erzincan University Faculty of Education, 16(2), 184-203.
https://doi.org/10.17556/jef.96207

Copyrights
Copyright for this article is retained by the author(s), with first publication rights granted to the journal.

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution
license (http://creativecommons.org/licenses/by/4.0/).

113



