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Abstract 
This study was conducted to determine to what extent the attitudes of pre-service teachers of social studies and 
history towards the teaching profession may predict possible teacher selves. Participants of the research are senior 
social studies teacher candidates studying at a public university in the spring semester of 2018-2019 academic year 
and history teacher candidates registered in the pedagogical formation program. Relational survey model, one of 
the survey models, was used in the research. The data was collected through Teacher Candidates Possible Selves 
Questionnaire and Attitude Scale towards Teaching Profession. The data obtained from the study were analyzed by 
Independent samples t test and simple linear regression analysis techniques. According to the results obtained from 
the research, there was no difference between the attitudes of social studies teacher candidates and history teacher 
candidates who received pedagogical formation education towards the teaching profession. While the department 
of teacher candidates was not effective on the expected teacher selves, it was determined that it was effective on the 
feared teacher selves. It has been understood that the attitude towards teaching profession is effective in predicting 
expected possible selves, but it is ineffective in predicting feared possible selves that are feared. Suggestions were 
made in line with the results obtained from the research. 
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1. Introduction 
The concept of self is a very important concept in terms of sociology, psychology, philosophy, anthropology and 
similar social sciences as well as in terms of educational sciences. Although there is no definite definition of the 
self-concept, it is possible to say that it is the whole of a person’s answers to the questions “who am I?” “What kind 
of a person am I?” and “What makes me different from other people?” Kaya (1997) defines self as “the sum of the 
opinions about the person’s own personality, the way of human self-knowledge and evaluation” (p. 194). 

There are various theories related to the concept of self. One of them is the Possible Selves Theory developed by 
Markus and Nurius (1986). The person’s perceptions of himself include not only his beliefs about the current state 
of the self, but also ideas and expectations about various potential situations. This second aspect of self-related 
knowledge has been described in possible self-theory (Bak, 2015). According to Markus and Nurius (1986), there 
are three possible types of self: expected, hoped for and feared selves. The self that a person thinks he/she can 
achieve is his /her expected self. Hoped for self is the self that the person desires, and finally the feared self is the 
self that one fears the realization of it (Tatlı-Dalioğlu, 2016; Uygun & Karalı, 2019). 

Possible selves are ideal selves. The Possible selves theory helps to discover the professional selves of prospective 
teachers and teachers who have just started teaching (Markus & Nurius, 1986; Uygun & Karalı, 2019). 
Self-characteristics of teachers affect their identity. The formation of a social, cultural, moral or professional 
identity is important for the teaching profession (Uygun, 2019). 

The fact that the effect of attitude is very important in the context of being successful in teaching profession can be 
explained by the high number of studies on attitude in the related literature. Based on various definitions (Çayak, 
2014), the concept of attitude towards the teaching profession can be defined as the emotions and thoughts in the 
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mind that direct the candidate’s behavior related to the profession. When the literature is analyzed, it can be seen 
that there are a wide range of studies examining the relationship between the attitudes of teachers or prospective 
teachers towards the teaching profession with different variables (Atalmış & Köse, 2018). 

The first reason for this study is the possibility of determining the quality of the education to be given in education 
faculties. The perceptions of prospective teachers about what kind of teachers they will become in the future are 
mostly related to how they perceive themselves today. Being aware of possible selves in the process of preparing 
for teaching career can be effective in increasing success in professional life. Therefore, knowing how pre-service 
teachers perceive themselves is extremely important for both teacher candidates and teacher educators in education 
faculties. One of the tools that can be used to reveal these perceptions is possible selves. Possible selves theory is 
related to how pre-service teachers see and define themselves. Revealing the potential selves of prospective 
teachers can provide important data in the organization of the curriculum. The second reason for carrying out this 
study is that studies about the possible selves of the Turkish teacher candidates are limited with especially with 
regard to social studies and history teacher candidates.  

With this study, it is aimed to reveal the teacher identities that are likely to occur in social studies and history 
teacher candidates by using the “teacher candidates possible selves scale”. In addition, the attitudes of prospective 
teachers towards the teaching profession will be determined. Possible selves and attitudes of teacher candidates 
will be examined with regard to gender, department, and the place teacher candidates live. Finally, it will be 
checked whether the attitude towards teaching profession is effective in predicting the potential selfies of teacher 
candidates. Therefore, the research questions of the study are as follows: 

• Is there a difference between the attitudes of teacher candidates towards the teaching profession depending on 
gender? 

• Is there a difference between the perceptions of possible selves of teacher candidates towards the teaching 
profession depending on gender? 

• Is there a difference between the attitudes of teacher candidates towards the teaching profession depending on 
the department? 

• Is there a difference between the perceptions of possible selves of teacher candidates towards the teaching 
profession depending on the department? 

• Is there a difference between the attitudes of teacher candidates towards the teaching profession depending on 
the place they live? 

• Is there a difference between the perceptions of possible selves of teacher candidates towards the teaching 
profession depending on the place they live? 

• What is the power of the attitude towards the teaching profession to predict the possible selves of prospective 
teachers? 

2. Method 
The research was carried out with the relational survey model, which is one of the quantitative research methods. 
The processes related to the universe and sampling, data collection and data analysis are described below. 

2.1 Universe and Sampling 

Universe of the study consists of senior social studies and history teacher candidates studying in Turkey. However, 
since it is not possible to reach this universe, the accessible universe has been determined as teacher candidates 
studying at Muğla Sıtkı Koçman University. The study group was formed by the convenient sampling method. 
Social studies teacher candidates who took the course “Republic History 1” (47 person) and History teacher 
candidates who took the course “Special Teaching Methods” (32 person) participated in the study. Teacher 
candidates enrolled in both programs took the methods courses. However, social studies teacher candidates also 
took the school experience lesson which requires them to visit schools each week for a semester. 

2.2 Data Collection 

Two separate scales were used to collect the data. The first of these scales is Prospective Teachers’ Possible Self 
Scale, developed by Hammen, Wang, and Burley (2013) and adapted to Turkish by Tatlı-Dalioğlu and Adıgüzel 
(2015). There are two sub-dimensions in the scale: “Expected Possible Teacher Selves” and “Feared Possible 
Teacher Selves”. The first dimension has two sub-dimensions, “professionalism” and “learning to teach”. The 
second dimension has three sub-dimensions: “non-creative teaching”, “inadequate classroom management” and 
“being an uninterested teacher”. Cronbach Alpha internal consistency coefficients determined by Tatlı-Dalioğlu 
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and Adıgüzel (2015) and in the present study are presented below. 

 

Table 1. Cronbach Alpha internal consistency coefficients 

 Tatlı-Dalioğlu ve Adıgüzel (2015) Present study 

Professionalism .79 .71 

Learning to teach .68 .66 

Non-creative teaching .86 .84 

Inadequate classroom management .81 .85 

Being an uninterested teacher .76 .76 

 

From the examination of Table 1, it is understood that the values determined in the study of Tatlı-Dalioğlu and 
Adıgüzel (2015) and the values determined in this study are at similar and acceptable levels. 

The second scale used in the research is the Attitude Scale towards Teaching Profession developed by 
Kahramanoğlu, Yokuş, Cışık, Vural, and Şiraz (2018). The scale is one-dimensional. Kahramanoğlu et al. (2018) 
specifies the Cronbach Alpha internal consistency coefficient as 85. In this study, Cronbach Alpha value was found 
to be .74 which is at an acceptable level. 

2.3 Analysis of the Data 

In order to determine which tests to use in the analysis of the data, a normality test was performed first. Whether 
the data obtained is normally distributed according to the variables of gender, residential area and education 
section was examined. As a result of the tests, it was understood that the data were not normally distributed, but the 
skewness and kurtosis values were between -2.00 and +2.00. In this case, it has been understood that it is within 
acceptable value ranges for the application of parametric tests (George & Mallery, 2003). Therefore, it was decided 
to apply parametric tests. Independent samples t-test was carried out to find out whether there is a difference 
between the attitudes towards the teacher profession and the average values of perceived possible selves of the 
teacher candidates in terms of gender, place of residence and department. In order to understand how much the 
attitude towards teaching profession can explain the perceived possible self, simple linear regression analysis was 
performed. 

3. Results 
The average values of prospective teachers about their expected and feared selves and their attitudes towards 
teaching profession were examined and the findings are presented in Table 2. 

 

Table 2. Descriptive statistics about prospective teachers’ possible selves perception and attitude towards teaching 
profession 

 N x  Ss 

Expected Possible Selves 79 5.34 .45

Professionalism 79 5.43 .46

Learning to teach 79 5.22 .58

Feared Possible Selves 79 2.69 1.10

Non-creative teaching 79 2.57 1.35

Inadequate classroom management 79 3.14 1.33

Being an uninterested teacher 79 2.37 1.24

Attitude towards teaching profession 79 4.25 .43

 

According to Table 2, prospective teachers’ perceptions of possible teacher selves indicate a value between “I am 
expecting” and “I am definitely expecting” and it is quite high. The perceptions of feared possible teacher selves 
correspond to the intervals of “I am not afraid” and “I am not afraid in part”. The attitudes of prospective teachers 
towards the teaching profession also show a very high positive attitude. 

3.1 Findings Related to Gender 

Independent samples t-test was conducted to determine whether there is a difference between the values related to 
the attitude towards the teaching profession based on gender and the results are presented in Table 3. 
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Table 3. Attitude towards teaching profession by gender 

Groups N x  SS t p 

Female 47 4.33 .43
1.97 .52

Male 32 4.14 .40

 

According to these results, there was no statistically significant difference between female and male teacher 
candidates in terms of attitude towards teaching profession: t(77)= -1.97, p>.05. 

Independent samples t-test was conducted to find out whether there is a difference between the values regarding 
perception of expected possible teacher selves based on gender and the results are presented in Table 4. 

 

Table 4. Expected possible teacher selves according to gender 

Sub-dimensions Groups N x  SS t p 

Professionalism 
Female 47 5.48 .50

1.08 .283
Male 32 5.36 .41

Learning to teach
Female 47 5.14 .65

-1.51 .134
Male 32 5.33 .43

According to these results, it was understood that there was no statistically significant difference between the male 
teacher candidates and female teacher candidates in both sub-dimensions in terms of the perception of the expected 
teacher selves. 

Independent samples t-test was conducted to find out whether there is a gender originated difference between the 
values related to the perceived feared possible teacher selves and the results are presented in Table 5. 

 

Table 5. Feared possible teacher selves in terms of gender 

Alt boyutlar Gruplar N x  SS t p 

Non-creative teaching 
Female 47 2.68 1.35

.84 .400 
Male 32 2.41 1.36

Inadequate classroom management
Female 47 3.35 1.34

1.68 .096 
Male 32 2.84 1.28

Being an uninterested teacher 
Female 47 2.34 1.25

-.224 .824 
Male 32 2.41 1.24

 

According to these results, it was understood that there was no statistically significant difference between the male 
teacher candidates and the female teacher candidates in all three sub-dimensions in terms of the perception of 
feared possible selves. 

3.2 Findings about the Department 

Independent samples t-test was carried out to determine whether there is a difference between the values related to 
the attitude towards the teaching profession originating from the department where they study and the results are 
presented in Table 6. 

 

Table 6. Attitude towards teaching profession by department 

Departments N x  SS t p 

Social studies 47 4.28 .42
.62 .533

History 32 4.21 .44

 

According to these results, it was understood that there was no statistically significant difference between the 
social studies teacher candidates and the history teacher candidates in terms of attitude towards teaching 
profession: t(77)= .62, p>.05. 

Independent samples t-test was conducted to determine whether there is a difference between the values regarding 
the expected possible teacher selves and the results are presented in Table 7. 
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Table 7. Expected possible teacher selves in terms of department 

Sub-dimensions Groups N x  SS t p 

Professionalism 
Social studies 47 5.49 .46

1.28 .204
History 32 5.35 .47

Learning to teach 
Social studies 47 5.25 .53

.46 .643
History 32 5.18 .65

 

According to these results, it was understood that there was no statistically significant difference between the 
social studies teacher candidates and the history teacher candidates in both sub-dimensions. 

Independent groups t-test was carried out to determine whether there is a difference between the values related to 
the perceived feared possible teacher selves, and the results are presented in Table 8. 

 

Table 8. Feared possible teacher selves according to the department 

Sub dimensions Groups N x  SS t p 

Non-creative teaching 
Social studies 47 2.21 .95

-2.64 .011 
History 32 3.09 1.67

Inadequate classroom management
Social studies 47 2.65 .85

-4.02 .000 
History 32 3.87 1.57

Being an uninterested teacher 
Social studies 47 2.10 1.07

-2.42 .018 
History 32 2.77 1.37

 

According to these results, it has been understood that there is a significant difference between the teacher 
candidates in terms of feared possible teacher selves originating from the department they study. These differences 
appeared as t(77)= -.2.64, p>.05 in non-creative teaching sub-dimension; t(77)= -.4.02, p>.05 in the inadequate class 
management sub-dimension; t(77)= -.2.42, p>.05 In the sub-dimension of being an irrelevant teacher. Feared 
possible teacher selves perceptions of the prospective teachers studying in the history department are statistically 
significantly higher than that of the prospective teachers studying in the social studies education department. 

3.3 Findings about the Place of Residence 

Independent groups t-test was conducted to determine whether there is a difference between the values related to 
the attitude towards teaching profession that originates from place of residence, and the results are presented in 
Table 9. 

 

Table 9. Attitude towards teaching profession by place of residence 

Groups N x  SS t p 

Rural 22 4.42 .34
2.23 .029

Urban 57 4.19 .44

 

According to these results, it was understood that there was a statistically significant difference between teacher 
candidates living in rural areas and teacher candidates living in urban areas: t(77)= 2.23, p<.05. 

Independent groups t-test was carried out to determine whether there is a difference between the values regarding 
the expected possible teacher selves, and the results are presented in Table 10. 

 

Table 10. Expected possible teaching selves according to place of residence 

Sub-dimensions Groups N x  SS t p 

Professionalism 
Rural 22 5.50 .53

.727 .469
Urban 57 5.41 .44

Learning to teach
Rural 22 5.28 .62

.560 .577
Urban 57 5.20 .56
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According to these results, it was understood that there was no statistically significant difference in both 
sub-dimensions between teacher candidates living in rural areas and teacher candidates living in urban areas. 

Independent groups t-test was carried out to determine whether there is a difference between the values related to 
the perceived feared possible teacher selves and the results are presented in Table 11. 

 

Table 11. Feared possible teacher selves by place of residence 

Sub dimensions Groups N x ̄ SS t p 

Non-creative teaching 
Rural 22 2.28 1.25

-1.16 .248 
Urban 57 2.68 1.39

Inadequate classroom management
Rural 22 2.95 1.10

-.889 .378 
Urban 57 3.22 1.41

Being an uninterested teacher 
Rural 22 2.37 1.17

-.010 .992 
Urban 57 2.37 1.27

 

According to these results, it was understood that there was no statistically significant difference in all three 
sub-dimensions between pre-service teachers living in rural areas and pre-service teachers living in cities. 

3.4 Findings about the Effect of Attitude Towards Teaching Profession on the Possible Selves of Teacher 
Candidates 

In this section, findings regarding the effect of attitudes towards teaching profession on expected and feared 
teacher selves will be given. 

3.4.1 The Effect of the Attitude Towards Teaching Profession on the Expected Possible Selves of Teacher 
Candidates 

There are two sub-dimensions of the expected possible teacher self. These sub-dimensions are professionalism and 
learning to teach. The results of simple linear regression analysis regarding the predictive power of the attitude 
towards teaching profession on professionalism sub-dimension are presented in Table 12 and Table 13. 

 

Table 12. The prediction level of attitude towards the teaching profession on the sub-dimensions of the expected 
possible teacher selves 

 R R2 Adjusted R2 Std. Error of the Estimate 

Professionalism .477 .228 .218 .41538 

Learning to teach .413 .170 .159 .53512 

 

According to Table 12, the attitudes of the participants of this study about the profession of teaching explain 22% 
of the total variance related to the professionalism sub-dimension of the expected teacher self and 17% of the total 
variance related to the learning to teach sub-dimension. 

 

Table 13. Simple linear regression analysis coefficients table to determine the predictive state of attitude towards 
the teaching profession on the expected possible self 

Constant Dependents B Standard Error β t p 

Attitude towards teaching profession 
Professionalism .519 .109 .477 4.76 .000 

Learning to teach .557 .140 .413 3.97 .000 

 

According to Table 13, there is a positive (.519) relationship between the attitude towards the teaching profession 
and the professionalism sub-dimension of the expected possible teacher selves. This relationship seems to be 
meaningful (t=4.76, p=0.000). There is a significant positive linear relationship between the attitude towards the 
teaching profession and the professionalism sub-dimension of the expected possible teacher selves. There is a 
positive (.557) relationship between the attitude towards the teaching profession and the learning to teach 
sub-dimension of the expected possible teacher selves. This relationship also seems to be meaningful (t=3.97, 
p=0.000). There is a significant positive linear relationship between the attitude towards teaching profession and 
the learning to teach sub-dimension of expected possible teacher selves. 
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3.4.2 The Effect of Attitude Towards Teaching Profession on Prospective Teachers’ Feared Possible Selves 

There are three sub-dimensions of the feared possible teacher self. These sub-dimensions are fear of being an 
uncreative teacher, fear of being inadequate in classroom management and fear of being an uninterested teacher. 
The results of the simple linear regression analysis regarding the power of attitude towards the teaching profession 
on predicting these dimensions are presented in Table 14. 

 
Table 14. The prediction power of attitude towards the teaching profession on the feared possible teacher self 

 R R2 Adjusted R2 Std. Error of the Estimate 

Non-creative teaching .024 .001 -.012 1.36813 

Inadequate classroom management .060 .004 -.009 1.34253 

Being an uninterested teacher .058 .003 -.010 1.24631 

 

When Table 14 is examined, it is understood that the attitude towards the teaching profession does not have the 
power to predict the feared possible teaching selves.  

4. Discussion and Conclusion 
It is seen that prospective teachers ‘perceptions of expected possible teacher selves are quite high while 
perceptions of feared selves are considerably low. This is in line with the results reported by Aktas (2019), 
Babanoglu and Agcam (2018), Çelik, Yorulmaz, and Çokçalışkan (2019), Tavsanli and Sarac (2016), Karali 
(2018), and Uygun and Karali (2019). The highly positive attitude towards the teaching profession is also in line 
with the results reported in the literature.  

It is understood that there is no difference in terms of attitude towards teaching profession due to gender or 
education. It has been understood that the only variable that can make a significant difference between the values 
of pre-service teachers’ attitudes towards teaching profession is the place where they live. These findings will be 
discussed below.  

4.1 Discussion of Findings Related to Gender Variable 

It was observed that gender, which is the first of the variables discussed in the study, has no effect on the 
perceptions of possible teacher selves teacher candidates. When the relevant literature is examined, it is seen that 
there are studies reporting gender as both an effective and ineffective factor. For example, Tavsanli and Sarac 
(2016) worked with pre-service classroom teachers and Uygun and Karali (2019) worked with social studies 
teacher candidates and both found that gender is an effective factor. According to Tavsanli and Sarac (2016), 
gender is effective on both sub-dimensions of expected possible teacher selves. Similarly, Uygun and Karali 
(2019) found that gender only makes a significant difference in terms of expected possible teacher selves. Göçer 
(2019) found that gender is effective on expected possible selves and on one dimension of feared possible selves. 
Aktaş (2019), on the other hand, did not find a significant difference in terms of expected possible teacher selves, 
but reported a significant difference in terms of feared possible teaching selves. On the contrary, Babanoğlu and 
Ağçam (2018) state that gender does not make any significant difference in any dimension. Considering the lack of 
a consistent result in other studies, another gender-related mediator variable can be considered to be effective. 

No significant difference was observed in the attitude towards the teaching profession based on gender. However, 
in some previous studies on attitude towards teaching profession, a significant difference has been reported in 
favor of female students (Aksoy, 2010; Camadan & Duysak, 2010; Dönmez & Uslu, 2013; Gökçe & Sezer, 2012; 
Karatekin, Merey, & Keçe, 2015; Tay & Akyürek-Tay, 2006; Terzi & Tezci, 2007). However, there are also studies 
that do not report a significant difference (Bulut, 2009; Kartal & Afacan, 2012). In this case, it can be thought that 
the effect of gender on attitude is not certain. 

4.2 Discussion of Findings Related to the Department Variable 

It was found out that the department was not effective on the expected possible teacher selves. However, it was 
observed that there was a significant difference originating from the department among the values related to the 
feared possible teacher selves. Feared possible teacher selves perception of Candidates studying in the history 
department is higher than those studying in the social studies department. The probable reason for this situation 
may be that prospective teachers in the social studies department take more courses about teaching and spend more 
time in schools. Perhaps the reason why the pre-service history teachers’ fears are high is that they are separated 
from the K-12 environment for a long time. They have an extra concern before returning to the K-12 environment 
as a teacher. In addition, students of education faculty are getting more education to use various materials 
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instructional methods (Dönmez & Tangülü, 2012; Durmaz & Kiriş-Avaroğulları, 2016; Gökdemir & Gazel, 2019). 
Another reason may be anxiety levels of prospective teachers. As a matter of fact, in the study conducted by Sever, 
Aktaş, Şahin, and Tunca (2015), it was determined that prospective teachers enrolled in the pedagogical formation 
may encounter problems such as not being able to provide classroom management and not communicating 
effectively with students. The quality of pedagogic formation programs can also be important. In the study 
conducted by Demirtaş and Kırbaç (2016), it was reported that most of the students enrolled in the pedagogical 
formation certificate program found the pedagogical formation education inadequate due to the short program 
duration, the program was compressed, the time and conditions were not suitable, the teachers and the program 
were not efficient and the courses were not oriented towards implementation. In addition, Dündar and Karaca 
(2013) reported that most of the pedagogical formation students explained the pedagogical formation program 
with negative metaphors such as formation as a dark path and formation as a torture tool. There are also studies 
reporting that pedagogical formation students may lack of some basic instructional skills such as questioning 
(Kiriş-Avaroğulları & Vurgun 2018) which may increase their concern. When the results of this study are 
evaluated together with other studies, it is understood why the pre-service teachers’ fears are higher. However, an 
examination of the related literature reveals that conflicting results regarding the effect of the department are 
reported. Babanoğlu and Ağçam (2018), who examined prospective teachers from different departments, found 
differences in terms of expected possible selves while they did not find any difference in terms of feared possible 
feared selves. Similarly Göçer (2019) reported that there are meaningful differences among teacher candidates 
from different departments in terms of expected possible selves, yet such a difference occurs only with regard to 
one dimension of feared possible selves. However, one should keep in mind that prospective teachers participating 
in the study of Babanoğlu and Ağçam (2018), and Göçer (2019)) receive education in the Faculties of Education. 
Therefore, the fact that History candidates in our study are from the Faculty of Letters is perhaps the main source of 
the meaningful difference with regard to feared possible selves. Uygun and Karalı (2019) examined social studies 
teacher candidates from different universities reported a significant difference originating from the university in 
terms of both expected and feared teacher selves. Aktaş (2019), on the other hand, reports a difference only from 
the university where the teacher candidates study in terms of only feared possible selves. Thus it is hard to say that 
department variable itself alone makes a significant difference, but it is clear that it results in meaningful difference 
when it is coupled with some other variables which is unknown to us yet.  

No significant difference was found among the values indicating the attitudes of prospective teachers towards the 
teaching profession, resulting from the department. Yet, the differences arising from the department are reported in 
the related literature (Bulut, 2009; Camadan & Duysak, 2010; Gökçe & Sezer, 2012; Kartal & Afacan, 2013; Terzi 
& Tezci, 2007). The departmental differences mentioned in these studies are generally between the departments of 
social sciences and departments of science. The history and social studies departments examined in this study are 
very close to each other. Perhaps that is why there was no difference between the two departments in terms of the 
attitude towards teaching profession. However when we look at related literature about pedagogical formation 
students in general it is possible to see that There are studies reporting that the attitudes of pedagogical formation 
students towards the teaching profession are above the middle level (Kartal & Afacan, 2012) and more positive 
(Bağçeci, Yıldırım, Kara, & Keskinpalta, 2015) than the senior students of the education faculty. However, there is 
a difference between teacher candidates studying in the Faculty of Education and those who are registered in the 
Faculty of Literature and who have received a pedagogical formation certificate from the education faculty based 
on perception towards teaching profession (Özdemir, Tulumcu, & Tulumcu, 2019) and the levels of self-efficacy 
and job satisfaction (Urbay-Şen, 2015). Teacher candidates in the Faculty of Education are more positive in those 
aspects according to relevant literature.  

4.3 Discussion of the Findings about the Place of Residence Variable 

In this study, it was revealed that there was no significant difference arising from the place of residence in terms of 
possible teacher selves perception. This situation confirms the work of Tavsanli and Sarac (2016) and Uygun and 
Karali (2019). However, it has been revealed that the place of residence is important in terms of attitude towards 
teaching profession. Accordingly, the pre-service teachers’ attitudes towards the teaching profession, who spent 
most of their life in the countryside, are more positive. Accordingly, the pre-service teachers’ attitudes towards the 
teaching profession, who spent most of their life in the countryside, are more positive. The probable reason for this 
is that teachers are perceived as a higher level profession in rural areas where there is less professional diversity 
and jobs based on physical strength are more common. However, in the related literature, there are opposite results. 
For example, Tay and Akyürek-Tay (2006) stated that the attitudes of those residing in the provincial centers are 
higher than those living in the villages. 
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4.4 Discussion of the Findings on the Predictive Effect of Attitudes Towards Teaching Profession on Possible 
Teacher Selves 

It is understood that the attitude towards the teaching profession explains 22% of the total variance in the 
professionalism dimension of the expected possible teacher selves and 17% of the total variance in the learning to 
teach dimension. Therefore, it can be said that attitude towards teaching profession is an important predictor of the 
expected possible teacher selves. Tatlı-Dalioğlu and Adıgüzel (2017) reported that their attitude towards teaching 
profession and self-efficacy beliefs of teacher candidates explain a total of 29% of the variance in expected 
possible teacher selves. However, they state that 22% of this variance is explained by only their self-efficacy 
beliefs. Therefore the finding that 22% of the total variance was explained by the attitude towards the teaching 
profession in this study is a striking one. However, it was understood that the attitude towards the teaching 
profession was not effective in predicting the feared possible self. Tatlı-Dalioğlu and Adıgüzel (2017) did not 
investigate the effect of the attitude towards the teaching profession on the feared possible self. 

4.5 Conclusion and Recommendations  

As a result, it was understood that gender did not affect prospective teachers’ possible selves. Also, gender is not 
effective on attitude towards teaching profession. The department of teacher candidates is not effective on the 
expected possible teacher selves, but it is effective on the feared possible teacher selves. Students of the history 
department have higher fears. The fears of teacher candidates from the history department can be further 
investigated and changes can be made in the curriculum according to the findings. We believe that arrangements in 
the curriculum may solve many problems (Avaroğulları & Ata, 2013). Perhaps a pedagogical formation program, 
which can be given for four years from the first year, may be an effective solution. The place of residence is also 
not an effective factor on possible teacher selves. However, it has an effect on the attitude towards the teaching 
profession. The attitudes of teacher candidates living in rural areas towards the teaching profession are 
significantly high. It is necessary to think about what can be done and develop solutions to further improve the 
attitudes of teacher candidates living in urban areas towards the teaching profession. It has been understood that 
the attitude towards teaching profession is effective in predicting possible selves, but it is ineffective in predicting 
feared possible selves. 
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