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Abstract

This study aims to evaluate the practice of academic quality assurance in design model based on seven aspects of
quality are: curriculum design, teaching and learning, student assessment, student selection, support services,
learning resources, and continuous improvement. The design study was conducted in two stages. The first stage
is to obtain valid and reliable instrument. The second stage is the actual study of design development and design
guarantee academic quality and student satisfaction STAIS Lantaboer, which is an adaptation of the model of
quality ISO 9000: 2000, 2008, besides referring to the SERVQUAL model. The study used two sets of research
instruments for the purpose of collecting data on the development of model design guarantee academic quality
assurance in learning irregular in STAIS Lantaboer. The first is a questionnaire Administrator/Lecturers and
students both the questionnaire. The study concluded that: overall, this study revealed that the level of
expectations of respondents from administrators, lecturers and students of design quality assurance in STAIS
Lantaboer was high for all aspects studied, the level of student learning outcomes in STAIS Lantaboer
expectations is high, the level of the existing gap index is simple and the quality is satisfactory, the study found
significant differences in the mean scores of the design of quality assurance based on the existing levels of
students, the results show a significant relationship between all aspects of quality assurance practices with
student satisfaction. Based on this hypothesis, it can be formulated some implications of the findings.
Formulation implications emphasis on efforts to enhance the practice of design quality assurance so that student
learning outcomes and student satisfaction STAIS Lantaboer can be realized well.

Keywords: academic quality assurance, model design, college
1. Introduction

Separate with public institutions and private of a general nature in Indonesia is also known institutions of higher
learning that proclaimed Islam in the name of Islamic Higher Education (IHE). Religion Islam is the universities
which provide higher education of the Islamic religion as a continuation of secondary education to prepare
students to become members of the public who believe, pious, virtuous, and have academic ability, professional,
or vocational education and to implement, develop, and/or create science, technology and/or art, whether in the
field of Islamic religious knowledge nor any other knowledge that is integrated with the Islamic religion
(religious Affairs Ministerial Decree No. 33 of 2004).

In accordance with the Law on National Education System of the Republic of Indonesia NO. 20 of 2003 deals
with that: higher education is the path of study programs at higher schools of learning in secondary school
education path. Islamic religious education units organized and grouped into the State Islamic University
(PTAIN) and College of Islamic Religious Private (PTAIS). Religion Islam tangible universities, institutes, or
even high school.

Thoyib (2008) gave the expected, also call for IHE; first, to improve the overall academic quality management
and continuous; second, quality management practice with the support of friendly academic environment; while
the third would need major support to the hustle humanity insaniyah resources. Improving the quality of
education in higher education is the urgent need to immediately do the repair. Improved ability to manage and
expand higher education have been strongly felt need, including the principles of modern management oriented
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to quality.

Each college includes Islamic Higher Education (IHE) is obliged to guarantee academic quality and better
known as the Quality Assurance System (Quality) Internal or internal (SPMI-PT). With the same objective,
namely to ensure the maintenance of quality education (including higher education). PTAIS as one of the
educational institutions run by the community in general, the quality is still a concern. Problems experienced by
PTAIS very complex, include resources, students, financing, academic process, and the quality of graduates. In
terms of education, although in general PTAIS has campus, but that is in the range between land and buildings
equipped with adequate facilities, while also available are still hiring, or on its own campus but still modest
resources and limited study. PTAIS campus who are in boarding school is ideal, but students studying and living
in boarding schools are limited in number.

The main problem faced by the Islamic Higher Education (IHE) currently is not able to meet two principal
objectives of higher education as contained in Government Regulation No. 60 of 1999, namely (1) the problem
of the quality of graduates produced, (2) the contribution of the IHE the development of Islamic religious
knowledge. Abdurrahman Mas’ud (2002) suggests that the weakness of Islamic studies in general; (1) The World
Islamic studies now dichotomous disease syndromes, and problems encouragement penemuam, (2) an
underdeveloped concept in the world of humanity religion and Islamic studies more oriented to the concept of
“Servant of God” rather than the “Leaders of God on earth” and “Building relationships against God” rather than
“build relationships with fellow human beings”. (3) There are no studies Expectations orientation, thus giving
birth to big problems in the world of Islamic studies, from philosophic question to methodological problems,
even to the culture of learning.

Bassam (1991) in his research found nearly all over the Islamic university in the Middle East and Africa are
stressing the capacity to memorize in order to be graduate students in their studies; not on the capacities for
criticism and analytical thinking. Students are prepared not to answer the problem of change, but for stabilization
and honor. As a result, after graduating from the study, the students more equipped with the Certificate, but not
with qualifications that can be applied usefully in the development process. Afandi (2004) that is currently PTAI
facing two serious problems, namely (1) the quality of graduates produced, and (2) PTAI contribution to the
development of Islamic religious sciences.

Anis research results (2002) found: this time crowded Islamic Religion (PTAI) face the same major problem,
namely declining student admissions. Because, the interest of students to study in PTAI not give the expected
future prospects. According to Mulyadi (2012) study Islamic world is currently faced with at least three major
problems in the academic field. First, high teaching Islam should be able to answer the needs of integration with
modern transition in the field of science and technology, two high teaching Islam should be able to provide a
response that is responsible for Islamic studies are in perekmbangannya today is not only a concern of academic
tradition middle east will but there are also Western-based. Third, the study of Islam are facing problems in
professional development resource insaniyah. Professions produced recitation of religious-based high-Islam has
not received serious attention.

This study gives a clearer idea about the design of model development practices that guarantee academic quality,
especially in the context of the expected practices and existing practices in the view of the respondent. The main
purpose of this study was to evaluate the development of the practice of academic quality assurance in design
model based on seven aspects of quality, namely: curriculum design, teaching and learning, assessment, selection
of students, support services, learning resources, and continuous improvement.

2. Research Methods
2.1 Study Design

The research used descriptive and inferential statistical analysis, descriptive analysis was used to describe and
answer questions about the study. Descriptive statistical model describes the design development stage of
academic quality assurance that includes: development of the design model of academic quality assurance.
Inferential statistical analysis using paired samples t-test, MANOVA, multiple stepwise regression and Pearson
correlation.

Basically, this study was conducted in two stages. The first stage is to obtain valid and reliable instrument. The
second stage is the actual study on the design of the design development of academic quality and satisfaction
guarantee School Journals (STAIS) Lantaboer Jakarta Indonesia. Researchers found that study design is more
appropriate to use the survey to reach out and get the views and feedback of respondents optimistic about the
development model of academic quality assurance at the College of Islamic Religious Private (STAIS) Lantaboer
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Jakarta Indonesia that is expected and the existing quality assurance practices based on standards of good
practice recommendations adopted by the Ministry of Education and Culture of the Republic of Indonesia in
practice internal quality assurance system (SPMI) (Directorate General of Higher Education, Ministry of
Education and Culture of the Republic of Indonesia, 2010).

2.2 Samples of Research

In this study, the population consists of all administrators, lecturers and students of basic degree at the College of
Islamic Religious Private Lantaboer Jakarta Indonesia. Researchers randomly chosen sample. The number of
samples was made according to the chart Krejcie and Morgan (1970), for further study taking into account the
sample of group administrators, lecturers and students. Based on the sampling schedule Krejcie and Morgan
(1970), the population of the administrator group of 25 people the number of samples is 24 people, the
population group of 46 lecturers of the sample is 36 people and population groups of the number of samples of
798 students 254 students.

2.3 Instrument of Research

Researchers reviewed the practice of design model of academic quality assurance in higher education (SO)
contained in the Code of Conduct Internal Quality Assurance System of Higher Education (SPMI-PT) in
Indonesia (Directorate General of Higher Education, Ministry of Education and Culture, 2010) and the Code of
practice quality assurance public Universities in Malaysia (Ministry of Higher Education, 2004, 2008). Aspects
studied in the Higher Education quality assurance practices are designed curriculum, teaching and learning,
assessment, selection of students, support services, learning resources, student assessment, and continuous
improvement. The study used two sets of research instruments for the purpose of collecting data on the
development of model design guarantee academic quality assurance in learning irregular in STAIS Lantaboer
Jakarta. The first is a questionnaire administrator/lecturer and two students were questionnaire

The questionnaire for each construct is the adoption of Florence Tan (2007) to construct the course content, the
questionnaire constructs pentaksiaran adopted from Tang Swee Lim Kong Teong May (2002), lecturer
interaction construct a questionnaire adopted from Hamida Binti Abdul Rahman, et al. (2002), and constructs the
program STAIS Lantaboer Jakarta Indonesia made by the researcher.

2.4 Collecting Data

Data collection research using questionnaire. Konting (1993) suggest that the questionnaire is a tool that is
practical and can be used to collect information from a large population, as well as the position of the
respondents were far from each other. Researchers using quantitative methods questionnaire to collect data
relating to the quality of learning in STAIS Lantaboer

2.5 Data Analysis Techniques

This study model is an adaptation of a model of quality ISO 9000: 2000, 2008, besides referring to the
SERVQUAL model (Parasuraman, 1985, 1988). In SERVQUAL model, there are five gaps that describes how
the various performance appraisal of the services offered is high or low depends on the customer feedback about
the actual service performance is obtained compared with the expected services. Accordingly, the design of
Academic Quality Assurance Model in Private Islamic University of Indonesia in the eyes of respondents
Lantaboer administrators, lecturers and students of design development practices that guarantee the academic
quality expected compared to the practice of design development models existing academic quality assurance.
Student input is also important.

3. Research Results

3.1 Data Description

3.1.1 Level of Academic Quality Assurance Practices Respondents Overall View

3.1.1.1 Level Design Quality Assurance Practices for Curriculum Design Aspects Overview

Based on Table 1, respondents have high expectations (mean = 3.90, standard deviation = 1.01) where the first
item of the 17 statements had mean scores above 4, and 16 items had a mean score of 3.69 to 3.99. Respondents
expect articulate curriculum design teaching methods in PT (mean = 4.09, standard deviation 0.98). Expectations
of respondents in terms of curriculum design is also highly curriculum consists of training students in rational
thought (mean = 3.99, standard deviation = 0.94), the curriculum promotes personal development of individuals
with a broad perspective (mean = 3.98, standard deviation = 0.96), the content of the curriculum support the
achievement of learning objectives in the formation of positive attitude (mean = 3.96, standard deviation = 1.02),
the curriculum promotes independent learning (mean = 3.94, standard deviation = 0.99), and curriculum content
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to support the achievement of the objectives of education in skill (mean = 3.94, standard Frequently = 1.02).

Table 1. Mean score and standard deviation and quality expectations gap and curriculum design of existing
aspect product overview

Design Curriculum Page in  Expectations Available .
No L Gap  Interpretation
your Institution Mean SL  Int Mean SL Int
o Curriculum design made it 5 g peisht 370 104 Height  -0.39 Satisfy

clear program structure.

Curriculum design made it
2.2 clear method of teaching in 3.91 098 Height 3.27 0.79 Medium -0.64 Satisfy
Higher Education.

Curriculum design made it
2.3  clear learning method in 3.82 1.08 Height 3.20 0.79 Medium -0.62 Satisfy
college.

Curriculum design support
the achievement of the
24  objective of education in 3.93 1.02 Height 3.26 0.79 Medium -0.67 Satisfy
the acquisition of
knowledge.

Support the achievement of
the objectives of the
2.5 curriculum content of 3.92 1.06 Height 3.37 0.83 Medium -0.55 Satisfy
education in the acquisition
of knowledge.

Support the achievement of
the objectives of the
curriculum  content  of
education in skill

2.6 394 1.02 Height 336 0.79 Medium -0.58 Satisfy

Support the achievement of
the objectives of the
2.7  curriculum content of 3.96 1.02 Height 3.40 0.90 Medium -0.56 Satisfy
education in the formation
of positive attitude

Curriculum  content  to
2.8  support the achievement of 3.78  1.08 Height 3.20 0.87 Medium -0.57 Satisfy
learning outcomes

The content of the core
disciplines modified to be

29 OsaP ! 393 101 Height 332 085 Medium -0.61 Satisfy
in line with current
technology developments

210 [he curriculum encourages ;o5 g9 peisht 339 0.87 Medium -0.46 Satisfy
active learning

p.qq Curriculum - encourages ;o4 g9 peisht 341 0.88 Medium -0.53 Satisfy

independent learning.

The curriculum emphasizes
2.12  the acquisition of basic 3.84 1.04 Height 3.29 0.82 Medium -0.56 Satisfy
skills of a discipline.

The curriculum promotes
213 personal development of 3.98 096 Height 3.35 0.84 Medium -0.64 Satisfy

individuals with a broad
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perspective.

Make a curriculum theory

2.14 and practice.

3.89 098 Height 344 0.77 Medium -0.45 Satisty

The curriculum consists of
2.15 training students in rational 3.86  0.99 Height 3.46 0.80 Medium -0.40 Satisfy
thought

The curriculum consists of
2.16 training students in research  3.99  0.94 Height 3.45 0.76 Medium -0.54 Satisfy
methods.

Time of each component of
2.17 the course content is 3.69 1.09 Height 3.22 090 Medium -0.47 Satisfy
adequate.

Design aspects of the whole

. 390 1.01 Height 336 0.84 Medium -0.54 Satisfy
curriculum

Note. S. L. = Frequently deviation Int. = Interpretation

Table 1 shows as a whole, the results show that the level of the existing practice for the design aspects of the
curriculum STAIS Lantaboer Jakarta Indonesia is a moderate level of 17 where 16 items have min 3:20 until
3:46. Design aspects of the curriculum encourages independent learning (mean = 3.41, standard deviation =
0.88), combining theory with practice (mean = 3.44, standard deviation = 0.77), containing elements of training
students in research methods (mean = 3.45, standard deviation = 0.76) and contains elements of training students
in rational thought (mean = 3.46, standard deviation = 0.88). However, one item of the design aspects of the
curriculum in high rahap demolished to clear program structure (mean = 4.09, standard deviation = 0.98).

Based on interpretation of the quality score gap, the findings show that the quality of the design aspects of the
curriculum is satisfactory (A min = -0.54). Relatively small gap is clearly curriculum structure of the program (A
min = -0.39) and curriculum contains elements melaltih students in rational thought (A min = -0.40), while larger
gaps for the content of the core disciplines modified to be in line with developments with current technology (A
min = -0.61) and support the achievement of the objectives of education in the acquisition of knowledge (A min
=-0.67).

3.1.1.2 Level Design Practice for Quality Assurance Aspects of Teaching and Learning Overview

Based on Table 2, the respondents have high expectations (mean = 4.03, standard deviation = 0.96) for teaching
and learning in STAIS Lantaboer. Teaching and learning are expected mean more than four (4) in particular for
the statement: teaching methods foster questioning skills (min = 4:34, standard deviation = 0.85), the method is
suitable learning (mean = 4.31, standard deviation = 0.97), teaching methods encourage students critically
analyze (mean = 4.27, standard deviation = 0.85), and teaching methods encourage students to solve problems
creatively (mean = 24.4, standard deviation = 0.83). 9 of 16 statement relating to aspects of teaching and learning
have a min of 3.77 to 3.98 dianataranya teaching methods enable students to master the communication skills
(mean = 3.87, standard deviation = 1.05), teaching methods to promote lifelong learning (mean = 3.90, standard
deviation = 1.01), diversified teaching methods so that students have a wide range of practical skills (mean =
3.96, standard deviation = 1.04), and varied teaching methods to foster a positive attitude (mean = 3.98, standard
deviation = 1.00).
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Table 2. Scores mean and standard deviation and quality expectations gap and existing aspects of teaching and
learning overview

i Expectations Available
No Aspec.ts of Teaching and p Gap Interpretation
Learning Meann SL  Int Mean SL  Int
3,  [Teaching methods are in line 5 79y 66 pejght 333 092 Medium 046 Satisfy
with the learning objectives
Teaching methods facilitate the
32 achievement  of  learning 3.77 1.04 Height 3.33 091 Medium -0.43 Satisfy
outcomes
Diversified teaching methods
33 so that students acquire the 3.80 1.01 Height 321 095 Medium -0.59 Satisfy
skills to question.
Diversified teaching methods
34 so that students have a wide 3.98 1.00 Height 3.74 1.11 Height -0.25 Satisfy
range of practical skills.
Varied teaching methods to . . .
3.5 foster a positive attitude. 3.96 1.04 Height 3.42 0.93 Medium -0.54 Satisfy
36 2 oching - methods OS54 g5 Height 3.67 113 Height -0.67 Satisfy
questioning skills.
Teaching methods encourage . . .
3.7 . 4.27 0.85 Height 3.83 1.07 Height -0.44 Satisfy
students to critically analyze.
Teaching methods encourage
3.8 students’ creative problem 4.22 091 Height 3.87 1.05 Height -0.35 Satisfy
solving
Teaching methods enable
3.9 students to master the skills of 3.87 1.05 Height 3.50 097 Medium -0.36 Satisfy
communication
Teaching methods enable . . .
3.10 students to master ICT skills. 3.81 1.10 Height 3.63 094 Medium -0.18 Satisfy
341 leaching methods encourage 379§ 04 Height 3.56 088 Medium -023  Satisfy
teamwork.
3.2 Teaching methods to promote 55y o1 pejoht 363 098 Medium -0.27 Satisfy
lifelong learning
The learning method is
3.13  consistent with the learning 4.31 0.85 Height 3.77 096 Height -0.54 Satisfy
objectives.
Learning methods facilitate the
3.14 achievement of learning 4.23 0.83 Height 3.79 1.00 Height -0.44 Satisfy
outcomes.
315 Varlous methods of learning (o (g9 Heisht 350 094 Medium -0.66 Satisfy
used by students.
Learning  helps  students
306 Acduire warious kmahitah o) g g3 peight 358 092 Medium  -0.66 Satisfy
(intlektual, practical,
communication, ICT).
Aspects of Teaching and Leaming o3 (96 eight 359 098 Medium -0.44 Satisfy
Overview
Note. S. L. = Frequently deviation Int. = Interpretation
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Table 2 shows respondents found that the existing practice of teaching and learning is in the medium level (mean
= 3.59, standard deviation = 0.98). A total of 11 of the 16 existing practice statement aspects of teaching and
learning within a moderate level with a score of 3.21 to 3.63 min. Such statements include aspects of learning
methods to help achieve the learning outcomes (mean = 3.50, standard deviation = 0.94), the method of learning
helps students acquire various skills (intellectual, practical, communication, ICT) (mean = 3.58, standard
deviation = 0.92), teaching methods promote learning throughout paragraph (mean = 3.63, standard deviation =
0.98), teaching methods enable students to acquire skills in ICT (mean = 3.63, standard deviation = 0.94).

The findings also revealed that 5 of the 16 existing practice statement aspects of teaching and learning in higher
levels with a mean score of 3.67 to 3.79. These aspects such statement is consistent with the learning objectives
of the study (mean = 3.77, standard deviation = 0.96), learning methods facilitate the achievement of learning
outcomes (mean = 3.79, standard deviation = 1.00), teaching methods encourage students to critically analyze
(mean = 3.83, standard deviation = 1.07), teaching methods encourage students to solve problems creatively
(mean = 3.87, standard deviation = 1.07).

Table 2 also shows an interpretation based on the quality score gap, the findings show that the quality of teaching
and learning is satisfactory (A min = -0.44). Relatively small gap is the aspect of teaching methods enable
students to acquire skills in ICT (A min = -0.18) and teaching methods promote teamwork (A min = -0.23), while
larger gaps teaching methods to help students acquire various skills (intellectual, practical, communication, ICT)
(A min = -0.66) and teaching methods to foster questioning skills (A min = -0.67). Overall, the overall response
of administrators, lecturers and students to show the quality of teaching and learning is satisfactory.

3.1.1.3 Level Design Practice for Quality Assurance Aspects Student Assessment Overview

Based on Table 3, respondents have high expectations (mean = 4.25, standard deviation = 0.87) for the
evaluation of students in STAIS Lantaboer Jakarta. Overall statement had mean scores above 4, by 4:20 to 4:48
min. Statements with the highest score among respondents expect the valuation methods facilitate the
achievement of learning outcomes (mean = 4.25, standard deviation = 0.88), valuation methods for testing the
learning outcome is consistent (mean = 4.25, standard deviation = 0.86), evaluation methods, including criteria
for pass/failed clearly to students at the beginning of the study (mean = 4.32, standard deviation = 0.88), and
feedback on student performance given the following period of time (mean = 4:48, standard deviation = 0.66).

Table 3. Scores mean and standard deviation and quality expectations gap and existing aspect student assessment
overview

Aspects of Student €xpectations available

No
Assessment Mean SL Int Mean SL  Int

Gap Int

Evaluation methods to help
4.1  achieve the learning 4.25  0.88 height 342 1.01 Medium -0.83 unsatisfactory

outcomes.
Valuation methods
4.2  including criteria pass / fail 4.23  0.88 height 3.69 0.92 height -0.54  satisfy
documented.
Valuation methods

including criteria pass / fail
clearly to students at the
start of the study.

43 432 0.88 height 350 1.10 Medium -0.82  unsatisfactory

Evaluation methods theory
44 and practical exam is 4.21 0.87 height 3.55 1.11 Medium -0.66  satisfy
balanced.

Various assessment
4.5  methods are valid isusedto 4.18  0.89 height 3.51 1.03 Medium -0.67  satisfy
assess learning outcomes

Assessment methods for
4.6  testing the learning 4.25 0.86 height 3.50 1.09 Medium -0.75  satisfy
outcomes are appropriate.
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47 Methods of assessment to ) 1o (91 heioht 350 110 Medium -0.68  satisfy
promote learning.

Evaluation focused on the
acquisition  of  higher

4.8 intellectual skills such. as 420 092 height 3.55 1.07 Medium -0.64  satisfy
problem solving.
Security is  enhanced . . .

4.9 student academic records. 423 096 height 3.69 0.87 height -0.54  satisfy
Feedback on  student

410 berformance s o given e g oc heioht 378 109 height  -0.70  satisfy

following the specified
time period.

The whole aspect of Student

425 0.87 height 3.57 1.04 Medium -0.68  satisfy
Assessment

Note. S. L. = Frequently deviation Int. = Interpretation

The findings in Table 3 shows the existing practice for the evaluation of students in medium level (mean = 3.57,
standard deviation = 1:04). The existing practice of having a simple score between 3:42 to 3:55, as expected, that
is, the various valuation methods valid (valid) is used to assess learning outcomes (mean = 3:51, standard
deviation = 1.03), the method of valuation theory and practical exam is balanced (mean = 3.55, standard
deviation = 1.10) and evaluation focused on the acquisition of higher intellectual skills such as problem solving
(mean = 3.55, standard deviation = 1.10).

In addition to the existing practice moderation expected to aspects of student assessment 3 statement in the high
level of 3.69 to 3.78 with a mean of iatu: evaluation methods, including criteria for pass/fail documented (mean
= 3.69, standard deviation = 0.92), security is enhanced student academic record (min = 3.69, standard deviation
= 0.98) and feedback on student performance given the following period of time (mean = 3.78, standard
deviation = 1:09).

Table 3 also shows an interpretation based on the quality score gap, the findings show that the quality of the
student assessment is satisfactory (A min = -0.68). Relatively small gap is a statement of valuation methods,
including criteria for pass/fail documented (A min = -0.54) and security enhanced student academic records (A
min = -0.54). While larger gaps statement valuation methods including criteria pass/fail clearly to students at the
beginning of the study (mean A = -0.82) and assessment methods to help achieve the learning outcomes (A min =
-0.83). Overall, the overall response of administrators, lecturers and students to show the quality of the student
assessment is satisfactory.

3.1.1.4 Level Design Quality Assurance Practices for Student Selection Aspect Product Overview

Based on Table 4, the results of the election showed that the mean score of students’ expectations for student
selection ratio is high (mean = 28.4, standard deviation = 0.82). The overall mean score above statement, with a
mean score 4:07 till 4:53. Respondents expect the selection of students is the responsibility of the Chancellor
(mean = 4.07, prevailing sishan = 1.01), student admission policy promoting lifelong learning (mean = 4.16 =
0.88 sishan common), the procedures for admission of the appeal is obvious (mean = 4.17, Frequently sishan =
0.94), student selection criteria communicated to the students (mean = 4:48, common sishan = 0.65), and the
criteria for selection of students are evident (mean = 4.53, standard deviation = 0.64).

From Table 4, the existing practice of selecting students is the high enrollment policies promoting lifelong
learning (mean = 3.69, standard deviation = 0.91). Three statements in a high level of student admission policy
encourages lifelong learning (mean = 3.66, standard deviation = 0.93), student selection criteria communicated
to the students (mean = 3.70, standard deviation = 0.92), and the criteria for selection of students is clear (mean =
3.99, standard deviation = 0.94). Available in two statements mean simply that, an appeal procedure for
admission of students is clear (mean = 3.53, typical deviation = 0.85), and the selection of students is the
responsibility of the Chancellor (mean = 3.59, typical deviation = 0.89).

13
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Table 4. Score mean and standard deviation and quality expectations gap and existing aspect student selection
overview

. expectations available
No  Aspects of Student Selection Gap Int
Mean SL  Int Mean SL  Int
Student selection criteria were . . .
5.1 clear 453 0.64 Height 3.99 094 Height -0.54 Satisfy
5o Student ~ selection - eriteria 4065 peisht 370 092 Height  -0.78  Satisfy

communicated to the students.

The procedure for admission of

>3 the appeal is obvious.

417 094 Height 3.53 0.85 Medium -0.64 Satisfy

Selection of students is the
5.4  responsibility of the Chancellor. 407 1.01 Height 3.59 089 Medium -0.48 Satisfy

Student admission policy to
encourage lifelong learning.

The whole aspect of Student Selection 428 0.82 Height 3.69 0.91 Height -0.59  Satisfy

5.5 4.16 0.88 Height 3.66 093 Height -0.50 Satisfy

Note. S. L. = Frequently deviation Int. = Interpretation

Table 4 also shows an interpretation based on the quality score gap, the findings show that the quality of the
student selection is satisfactory (A min = -0.59). Relatively small gap is a statement of student selection is the
responsibility of the Chancellor (A min = -0.48) and admission policies promoting lifelong learning (A min =
-0.50), while larger gaps statement of appeal procedures for admission of students is clear (A min = -0.64) and
student selection criteria communicated to the students (A min = -0.78). Overall, the overall response of
administrators, lecturers and students to show the quality of the student selection is satisfactory.

3.1.1.5 Level Design Practice for Quality Assurance Aspects of Support Services Overview

Based on the findings of Table 5 shows the mean scores of support services for the support services expectations
are high (mean = 4.32, standard deviation = 0.75). Overall statement exceeds 4 min between 4:04 to 4:46.
Among the respondents high expectations of students are encouraged to participate in activities in the Learning
Center to gain experience administering (mean = 4.45, standard deviation = 0.71), student support services such
as guidance and counseling can be accessed by students (mean = 4.46, standard deviation = 0.63) and student
support services such as guidance and counseling is adequate (min = 4:52, standard deviation = 0.60).

The results in Table 5 shows the existing practice of aspects of support services is at a high level (mean = 3.73,
standard deviation = 1.00). The existing practice of having a high mean score among more than min; student
support services such as guidance and counseling can be accessed by students (mean = 4.02, standard deviation
= 0.92), student support services such as guidance and counseling are adequate (mean = 3.97, standard deviation
= 0.94) and students are encouraged to participate in activities in the Learning Center for gain experience in the
social activities of religious (mean = 3.89, standard deviation = 0.96). But three statements is available on simple
mean score between 3:43 and 3:52 of the notice of student support services of the institution
(faculty/administrators/lecturers) are easily obtained (mean = 3.43, standard deviation = 1.05), services such as
technical support (support the use of ICT) is sufficient (mean = 3.44, standard deviation = 1.05), and institutions
engage students in activities relevant to students (mean = 3.52, standard deviation = 1:06).
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Table 5. Scores mean and standard deviation and quality expectations gap and existing aspect student support
services overview

No Aspects of Student Support expectations Available
Services Meann SL  Int Mean SL  Int Gap Int
6.1  Services such as technical support (¢ ge poight 344 105 Medium -0.73  Satisfy

(support ICT use) is insufficient.

Student support services such as
6.2  guidance and counseling is 4.52 0.60 Height 4.01 0.96 Height -0.52  Satisfy
insufficient.

Student support services such as
6.3  guidance and counseling can be 4.46 0.63 Height 4.01 0.92 Height -0.45 Satisfy
accessed by students.

Student support services of the
6.4  institution (faculty / administrators 4.15 0.80 Height 343 1.03 Medium -0.72 Satisfy
/ lecturers) are easy to obtain.

Institutions engage students in

6.5 activities relevant fo students. 4.04 0.96 Height 3.52 1.06 Medium -0.52 Satisfy
Students are encouraged to

66 e e o gt he 445 071 Height 388 095 Heigh 057 Satisfy
experience of governing.
Students are encouraged to

67 Pparicipate in activities in the g ge poiohe 386 099 Height  -0.55 Satisfy

Learning Center to gain experience
in social and religious activities.

The whole aspect of Student Support

Services 4.32 0.75 Height 3.73  1.00 Height -0.58 Satisfy

Note. S. L. = Frequently deviation Int. = Interpretation

Table 5 also shows an interpretation based on the quality score gap, the findings show that the quality of the
student support services is satisfactory (A min = -0.45). Relatively small gap is a statement of student support
services such as guidance and counseling can be accessed by students (A min = -0.52) and student support
services such as guidance and counseling are adequate (A min = -0.50), while the largest gap is the support
services students of the institution (faculty/administrators/lecturers) are easy to obtain (A min = -0.72) and
services such as technical support (help ICT) is sufficient (A min = -0.73). Overall, the overall response of
administrators, lecturers and students demonstrate the level of quality of service aspects of student support is
satisfactory.

3.1.1.6 Level Design Practice for Quality Assurance Aspects of Learning Resources Overview

According to Table 6, the feedback showed that the mean score of respondents expected to aspects of education
is at a high level (mean = 4.08, standard deviation = 0.93). Ten of the sixteen statements of learning resources
exceed 4 min between 4:11 to 4:32. Among the statements that have a high score is expected in the Library
Learning Center provides a reference computer (mean = 4.30, standard deviation = 0.83), learning center has
adequate physical facilities for the effective delivery of lectures (mean = 4.32, standard deviation = 0.75), and
the centers have adequate physical facilities to accommodate students (mean = 4:34, standard deviation = 0.71).

Six of the 16 statements of learning resources and the same approach with 4 min of between 3.64 to 4.00. Among
the statements that have high expectations mean scores were as learning centers have infrastructure information
and communications technology (ICT) Adequate (mean = 3.77, standard deviation = 1.14), the learning
environment of students being improved through the acquisition of appropriate equipment (mean = 3.82,
standard deviation = 1.18), students are trained to use ICT to obtain information and berkomuniukasi (mean =
3.87, standard deviation = 0.98).
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Feedback respondent in Table 6 shows the existing practice of aspects of education is at a moderate level (mean
= 3.48, standard deviation = 1:06). Based on 16 statements, a total of 13 statements was only moderate with a
mean of 3.10 to 3.65, especially for learning centers have physical facilities disabled friendly (mean = 3.49,
standard deviation = 1:07), at the main campus library has a collection of current reference material sufficient to
meet the needs of students (mean = 3.63, standard deviation = 1:06) and learning centers have adequate physical
facilities for the effective delivery of the course (mean = 3.65, standard deviation = 1:06).

But three statements is available on the high score, institutions encourage students to engage in research and
development (mean = 3.70, standard deviation = 1.03), learning center has adequate physical facilities to
accommodate students (mean = 3.74, standard deviation = 1.00), learning center and library have qualified
librarians help students (mean = 3.88, standard deviation = 0.96).

Table 6. Scores mean and standard deviation and quality expectations gap and existing aspect education
resources overview

) expectations available
No  Educational resources Gap Int
Mean SL  Int Mean SL  Int

The learning center has
7.1  adequate physical facilities to 4.34  0.71 Height 374 1.00 Height -0.61  Satisfy
accommodate students.

The learning center has
adequate physical facilities
for the effective delivery of
courses.

7.2 432 0.75 Height 3.65 1.06 Medium -0.67  Satisfy

The learning center has the
7.3  physical facilities disabled 4.26  0.80 Height 370 1.03 Height -0.56  Satisfy
friendly.

The main campus library has
74 @ collection of current .o pgiohe 363 106 Medium -0.67  Satisfy
reference materials sufficient

to meet the needs of students.

The library learning center
7.5  has qualified librarians help 4.27 0.81 Height 388 096 Height -0.39  Satisfy

students.
The library and learning not

7.6  center provides computer 4.30 0.83 Height 348 1.12 Medium -0.81 satisfacto
aided reference materials. ry
Training facilities and
ractical (lab) provided ample not

77 P . 424  0.86 Height 338 097 Medium -0.86  satisfacto
range of practical based
learning program. v
Being  improved  student
learning environment through . . not'

78 the provision of new facilities. 421  0.84 Height 326 1.03 Medium -0.95  satisfacto

ry

Student learning environment
being improved through the . . .

7.9 . 3.82 1.18 Height 335 1.06 Medium -0.48  Satisfy
acquisition of appropriate
equipment.
Institutions regularly evaluate

7.0 the suitability of facilities at 5 (0o 5 qoqemana 310 101 Medium -0.54  Satisfy

the centers for education and
training.
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The learning center has
information and
7.11 communication technology 3.77 1.14 Height 333  1.07 Medium -0.44  Satisfy
infrastructure ~ (ICT)  are
sufficient.

The learning center has
adequate human resources to
support the use of ICT in
education program.

7.12 4.00 1.06 Height 343 1.04 Medium -0.58  Satisfy

Students are trained to use
7.13  ICT to obtain information and 3.87  0.98 Height 332 1.05 Medium -0.55  Satisfy
communicate.

7.14 ICT is used as a method of 5 ;0 | o6 reiont 344 122 Medium -0.32  Satisfy
teaching and learning.

Institutions encourage
7.15  students to engage in research 4.14 092 Height 345 1.16 Medium -0.69  Satisfy
and development.

Institutions ~ provide  for
7.16  students to engage in research 4.11 091 Height 349 1.07 Medium -0.62  Satisfy
and development

Aspects of Learning Resources

. 4.08 0.93 Height 348 1.06 Medium -0.61  Satisfy
Overview

Note. S. L. = Frequently deviation Int. = Interpretastion

Table 6 also shows an interpretation based on the quality score gap, the findings show that the quality of the
learning resources are satisfactory (A min = -0.61) on average, but found two statements in unsatisfactory levels.
Relatively small gap is the statement used ICT as a teaching and learning method (A min = -0.32) and institutions
regularly evaluate the suitability of facilities at the centers for education and training (A min = -0.44), while the
largest gap is the quality of the learning center have adequate physical facilities for the effective delivery of
lectures (A min = -0.67) and institutions encourage students to engage in research and development (A min =
-0.69). Unsatisfactory quality gap occurs in the notice and practical training facilities (laboratories) provided
ample range of study programs based on practical (A min = -0.86) and constantly improved student learning
environment through the provision of new facilities (A min = -0.95). Overall, the overall response of
administrators, lecturers and students to show the quality of the learning resources are satisfactory.

3.1.1.7 Level Design Quality Assurance Practices for Continuous Quality Improvement Aspect Product
Overview

Based on Table 7 respondents have high expectations towards aspects of continuous quality improvement in
institutional STAIS Lantaboer Jakarta (mean = 13.4, standard deviation = 0.90). They expect that the institution
takes action to improve the core activities under study (mean = 4.14, standard deviation 0.87), institutions
regularly evaluate programs and activities to ensure the quality of the PT (mean = 4.18, standard deviation = 0.82)
and the institution is constantly updating exercise related to PT based on current needs (mean = 4.19, standard
deviation = 0.87).

Table 7 shows that respondents find existing practices for the continuous quality improvement is moderate (mean
= 3.47, standard deviation = 0.89), a whole group of administrators, lecturers and students find institutions
always take action to improve the core activities under study (mean = 3.47, standard deviation = 0.80), an
institution continuously assess its core activities to ensure the quality of the program PT (mean = 3.52, standard
deviation = 0.87) and the institution is constantly updated with regard to the implementation of PT based on
current needs (mean = 3.65, standard deviation = 0.94).
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Table 7. Scores mean and standard deviation and quality expectations gap and continuous improvement of
existing aspect product overview

Aspects of Continuous Quality ~€Xpectations Available

No
Improvement Mean SL Int Mean SL Int

Gap Int

Institutions regularly evaluate
activities and programs to
ensure  the  quality  of
universities

8.1 418 0.82 Height 3.52 0.87 Medium -0.66 Satisfy

Institutions always take action
g o correct the weakness in the  ho o6 poiohe 328 098 Medium -0.80 Unsatisfactory
core activities of a college

program

Institutions always take action
8.3 to improve the core activities 4.14  0.87 Height 3.47 0.80 Medium -0.67 Satisfy
under review.

Institutions always take action
penambabaikan on core
activities based on feedback
from the students.

8.4 4.04 1.00 Height 344 0.85 Medium -0.60 Satisfy

Institutions  is  constantly
updated with regard to the
8.5 implementation of the Higher 4.19  0.87 Height 3.65 0.94 Medium -0.54 Satisfy
Education based on current
needs.

All aspects of the Continuous Quality

4.13 090 Height 3.47 0.89 Medium -0.65 Satisfy
Improvement

Note. S. L. = Frequently deviation Int. = Interpretation

Table 7 also shows an interpretation based on the quality score gap, the findings show that the level of design
quality assurance of the continuous quality improvement is satisfactory (A min = -0.61) on average, but found a
statement in an unsatisfactory level. Comparing the smallest gap in the notice of institution is constantly updated
with regard to the implementation of College based on current needs (A min = -0.54) and institutions always take
action penambabaikan on core activities based on feedback from the students (A min = -0.60), while the gap the
greatest quality of institutional satisfactory is always evaluating its core activities to ensure the quality of the
College program (A min = -0.66) and institutions always take action to improve the core activities under study
(mean A = -0.67). While poor quality gap occurs in the notice a small gap in the level of satisfaction is not
always take notice of the institution of measures to improve the weaknesses in the program’s core activities
College (A min = -0.80). Overall, the overall response of administrators, lecturers and students showed levels of
design quality assurance aspects of continuous quality improvement is satisfactory.

3.1.1.8 Student Learning Outcomes Achievement Level Overview

Table 8 shows the mean and standard deviation as well as the quality gap for the achievement of student learning
outcomes in the context of existing expectations and the view of the whole administrators, lecturers and students.
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Table 8. Scores mean and standard deviation and gap existing quality expectations and student learning results
overview

) expectations Available
No  Aspects of Learning Outcomes Gap Int
Mean SL  Int Mean SL  Int

Among the competencies to be
1.1 achieved by students at the end of
the program are:

Among the competencies that
must be achieved by Competence
a. in knowledge (in the field of 4.07 093 Height 3.68 1.06 Height -0.40  Satisfy
study) students at the end of the
program are:

Competence in critical thinking =5 7| 16 Heioht 330 102 Medium 048  Satisfy

skills
c. Slfﬁfghes science  COMPEIENCY 4 oe 090 Height 346 107 Medium -0.62  Satisfy
d. Sck‘;ﬁlspeten"e inproblem-solving ;)5 g7 Height 355 098 Medium -0.53 Satisfy
o, ~ Competence in decision-making .5 (e feight 363 098 Medium -0.62  Satisfy

skills creatively

Competence in information and
f. communications technology skills  3.95 0.95 Height 3.46 1.08 Medium -0.49  Satisfy

(ICT)

g Sck‘;ﬁlspeten"e Incommunication 5 ce |08 Height 3.18 1.00 Medium -0.50 Satisfy

p, Competence in relation to the 5oy g0 Medivg ) Nrgim 051 Satisfy
needs of others m

Overall aspects Learning Outcomes 3.94 0.94 Height 3.42 1.03 Medium -0.52  Satisfy

Note. S. L. = Frequently deviation  Int. = Interpretation

According to Table 8, the feedback from respondents showed the level of expectations for student learning
outcomes in accordance with the overall view of administrators, lecturers and students was moderate (mean =
3.42, standard deviation = 1.03). Of the eight statements regarding the results of student learning, has a mean
score simple statement such competence in decision-making skills in a creative competence in information and
communications technology skills (ICT) (mean = 3.46, standard deviation 1.08), competency in problem solving
skills (min = 3:55, standard deviation 0.98).

A statement which has a mean score of 3.63 to 3.78, among the highest competence in communication skills
(mean = 3.68, standard deviation = 1.08), competency in critical thinking skills (mean = 3.78, standard deviation
= 1.10), and competence in information and communication technology skills (ICT) (mean = 3.95, standard
deviation = 0.95). Overall, the responses of respondents in Schedule 8 to the existing achievement of the learning
outcomes of students is at a moderate level (mean = 3.42, standard deviation = 1.03). Feedback from respondents
indicated a moderate level of competence which is the quest for knowledge skills competence (mean = 3.46,
standard deviation = 1:07), competence in solving problems (mean = 3.55, standard deviation = 0.98), and
competence in decision-making skills creatively (mean = 3.63 standard deviation = 0.98). However didiapati a
statement at a high level of competence in the mastery of knowledge (in the field of study) (mean = 3.68,
standard deviation = 1.06).

Table 8 shows an interpretation based on the quality score gap, the findings show that the level of student
learning outcomes in accordance with the overall view of administrators, lecturers and students is satisfactory (A
min = -0.52). Relatively small gap is competence in the mastery of knowledge (in the field of study) (A min =
0.40) and competencies in critical thinking skills (A min = -0.48), while the largest gap is in the competence of
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decision-making skills in a creative (A min = -0.62) and the quest for knowledge skills competencies (A min =
-0.62).

3.1.1.9 Satisfaction Level of High School Students to Study

Student satisfaction survey data were analyzed using descriptive statistics of frequency, percentage, mean and
standard deviation. Table 9 shows the frequency distribution and percentage, mean and standard deviation in
student satisfaction STAIS Lantaboer Jakarta. Analysis of the distribution of the percentage of student
satisfaction levels on a scale of 4 is added to the scale 5 and the mean and standard deviation in sequence
according to the following levels: course content is very valuable to me in a high degree of satisfaction (percent
= 49%) and high (mean = 4.16, standard Frequently = 0.99), student achievement assessment method is
appropriate in a high level of satisfaction (percent = 56%) and high (mean = 3.68, standard deviation = 1.25), as
a whole, the learning program STAIS Lantaboer Jakarta gave the good of quality and cost in high and
satisfactory level (percentage = 57%) and high (mean = 4:48, standard deviation = 0.92), the distribution of
assessment scores is consistent with the efforts required in high and satisfactory level (percentage = 61%) and
high (mean = 4.08, standard deviation = 1.00), there is continuity between the program’s core courses in high
and satisfactory level (percentage = 63%) and high (mean = 4:04, standard deviation = 1.17), the feedback from
the lecturers are always punctual in high and satisfactory level (percent = 64%) and high (mean = 3.60, standard
deviation = 1.08), the feedback from the lecturers are always punctual in high and satisfactory level (percentage
= 65%) and high (mean = 16.4, standard deviation = 1.67), satisfied with the course content in a high and
satisfactory level (percentage = 65%) and high (mean = 3.68, standard deviation = 0.95).

While also in Table 9 lecturers build a good two-way communication with students in high and satisfactory level
(percentage = 66%) and high (mean = 4.08, standard deviation = 1.00), a lecturer always motivating and guiding
students in high and satisfactory level (percent = 69%) and high (mean = 4:04, standard deviation = 0.98), this
course allows me to think more critically about religious issues raised in the high and satisfactory level
(percentage = 70%) and high (mean = 3.80, standard deviation = 1.38), a lecturer build a good two-way
communication with students in high and satisfactory level (percentage = 82%) and high (mean = 4.24, standard
deviation = 0.83), felt the information and communications technology is used effectively in the classroom in a
high and satisfactory level (percentage = 88%) and high (mean = 4.08, standard deviation = 1:04). The findings
clearly show that the respondent students find satisfaction in STAIS Lantaboer Jakarta in high and satisfactory
level and higher.

Table 9. Frequency and percentage of mean and standard deviation student satisfaction

Student Satisfaction Statement Frequencies and percentages (N = 25)

N Items STAIS Lantaboer Skor1+2  Skor3 Skor4 + 5 fnt Mean SL— It

j Lam satisfied with the course 35 15000 53(2194) 164 (65%) Satisfy  3.68 095 Height
content
Assessment tasks are fair . .

2 course 47 (19%) 44 (17%) 163 (64%) Satisfy 3.60 1.08 Simple
Student achievement

3 assessment method is 50 (20%) 49 (19%) 155 (56%) Satisfy 3.68 125 Height

appropriate

Lecturer build a good two-way
communication with students

Research  program  STAIS

37(15%) 49 (19%) 168 (64%)  Satisfy ~ 3.84 1.18 Height

5 lantaboer approach to help the 21 (8%) 25 (10%) 208 (82%) Satisfy 424  0.83 Height

learning group

Course content is  very
valuable to me

Distribution assessment scores

75(30%)  55(22%) 124 (49%)  Satisfy  4.16 099 Height

7 are consistent with the 51 (20%) 48 (19%) 155 (61%) Satisfy 4.08 1.00 Height

diligence required
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10

11

12

13

Feedback  from  lecturers
always punctual

Lecturer always motivating
and guiding students

This course allows me to think
more critically tentagn
isukeagamaan issues raised.

I felt the information and
communications technology is
used effectively in the
classroom.

There is continuity between
the program’s core courses

Overall, the learning program
STAIS Lantaboer give good
value of quality and cost.

The average percentage, mean and
standard deviation

37 (15%)

37 (15%)

35 (14%)

8 (3%)

58 (23%)

63 (25%)

43 (17%)

53 (21%)

41 (16%)

40 (16%)

22 (9%)

36 (14%)

45 (18%)

43 (17%)

164 (65%)

176 (69%)

179 (70%)

224 (88%)

160 (63%)

146 (57%)

168 (66%)

Satisfy

Satisfy

Satisfy

Satisfy

Satisfy

Satisfy

Satisfy

4.16

4.04

3.80

4.08

4.04

4.48

4.0

1.07

0.98

1.38

1.04

1.17

0.92

1.1

Height

Height

Height

Height

Height

Height

Height

3.2 Hypothesis Testing

The statistic used to test the hypothesis that the t-test, one-way MANOVA, multiple regression analysis and
Pearson-r.

3.2.1 Scores Mean Difference (Gap 1) of the Existing Practice with Expectations Based Product Overview

To test the hypothesis 1, paired sample t-test at the 0.05 level is used to see if there is a difference between mean
scores of existing expectations in terms of curriculum design, teaching and learning, student assessment, student
selection, support services, educational resources and quality improvement according to respondents overall
continued administrators, lecturers and students.

Table 10. Mean scores comparison of existing and overall expectations on quality aspects of using paired sample

t-test

Aspect glll\n es;l;léctations (Slilf;érence Eﬁg;iard df Value-t g}ilg'se
(n=314) (n=314) I divide

Design Kuruikulum 3.36 3.90 -0.544 0.038 313 -14.332  0.000**

Teaching and Learning 3.59 4.03 -0.441 0.030 313 -14.624  0.000**

Student Assessment 3.57 4.25 -0.682 0.032 313 -21.028  0.000%**

Students Pemiliahan 3.69 4.28 -0.587 0.033 313 -17.922  0.001**

Support Services 3.73 431 -0.580 0.035 313 -16.383  0.000%*

learning resources 3.51 4.11 -0.600 0.028 313 -21.108  0.000**

ﬁ;’;;:)nv‘;‘;l‘zm Quality 5 53 4.13 -0.599 00511 313  -11.720  0.000%*

Results Score Mean Existing

and Overall Expectations on 24.98 29.01

Quality Aspects

Based on Table 10, in contrast, overall expectations administrators, lecturers, and students of design quality
assurance practices in STAIS Lantaboer Jakarta was high for all aspects studied. The highest practice is expected
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to aspects of support services (mean = 4.31), followed by assessment of students (mean = 4.28). The lower
expectations are for curriculum design aspects (mean = 3.90) and aspects of teaching and learning (mean = 4.01).
Based on Table 10, in contrast, the overall view of administrators, lecturers and students on existing practices in
the design of quality assurance STAIS Lantaboer Jakarta five aspects of the seven aspects of the medium level.
Existing practices simple aspects of the highest student ratings (mean = 3.57), the lowest is simple aspect of
curriculum design (mean = 3.59). While the two aspects of seven different aspects of the high level of student
there is party (3.69 min) and support services (mean = 3.73). Analysis showed the biggest gap is the quality of
student assessment (A min = -0682) followed the study (mean A =-0.6 thousand) compared with the smallest gap
is pengjaran and learning aspects (A min = -0441), followed by the design of the curriculum (A min = -0544).

The results clearly show that there is a significant difference between mean scores of existing practices with
expectations in all aspects of the quality review, namely, curriculum design, teaching and learning, student
assessment, student selection, support services, learning resources and continuous quality improvement. This
difference suggests that the practice expected by the administration is not in line with existing practice in
institutions STAIS Lantaboer Jakarta. T-test results are significant for all aspects, that is, aspects of curriculum
design (t = -14,322, df = 313, p < 0.05), aspects of teaching and learning (t = -14,624, df = 313, p < 0.05),
aspects of student assessment (t = -21,028, df = 313, p < 0.05), the selection of students (t =-17.922, df =313, p
< 0.05), the support services (t = -16,383, df = 313, p < 0.05), aspects of learning (t =-21.108, df = 313, p < 0.05)
and the continuous quality improvement (t =-11.720, df = 313, p <0.05).

3.2.2 Comparative Aspects of Quality Assurance Practices for School Based Student Perspective

This section reports the findings of an analysis-way MANOVA tests to determine whether there is difference in
mean scores in the existing quality assurance practices by public institutions. MANOVA allows the analysis of
the difference between the mean involving more than one dependent variable.

Table 11. Levene’s test for determining uniformity of error variance for design variables practice quality
assurance

Dependent variables Value-F Degree of Freedom I 2 degrees of freedom Sig

Curriculum Design 4.791 3 251 0.011
Teaching and Learning 1.562 3 251 0.228
Student Assessment 0.730 3 251 0.546
Student Selection 0.780 3 251 0.518
Support Services 0.942 3 251 0.438
learning resources 2.003 3 251 0.144
Continuous Quality Improvement  2.329 3 251 0.104

According to Table 11, the results showed that all of the dependent variable, aspects of curriculum design,
teaching and learning, student assessment, student selection, support services, provision of education and
continuous quality improvement is not significant (p > 0.05) by the consistency of the variance in all of the
dependent variables across all groups studied.

Table 12 shows the results of MANOVA analysis on aspects of quality assurance in design practice STAIS
Lantaboer Jakarta based on levels of students. According to Table 12, the results of comparison of the mean
current practice of students by level shows that there are significant differences in mean scores for the combined
seven aspects of quality assurance practices existing in STAIS Lantaboer Jakarta based levels where the student
years old (21, 44) = 2.660 and p = 0.003 (p < 0.005), the Wilks’ Lambda = 0094, partial eta squared = 0.045.
Therefore, the null hypothesis is the fifth (5) which states that there was no significant difference in mean scores
of existing quality assurance practices in STAIS Lantaboer Jakarta (curriculum design, teaching and learning,
student assessment, student selection, support services, provision of resources learning and continuous quality
improvement) based on the level of students declined. The findings showed that the levels of education in STAIS
Lantaboer Jakarta plays an important role in providing the impetus to improve and ensure the quality of the
education offered.
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Table 12. MANOVA analysis up design practice for quality assurance in stais lantaboer based form of students

Impression The Wilks’ Value-F Freedom degrees The degree of Phase Partial Eta Observed

P Lambda Inter Group freedom in the Group ~ Sig. Squared Power
Sixth year ) 59, 2660 21 44 0.003  0.045 0.983
Students

Table 12 show based on the results of the Wilks’ Lambda, which shows differences in mean scores of existing
quality assurance based on the level of students statistically significant (p < 0.005), the researchers further
investigate the relationship of form factor differences in students with all aspects of the existing quality
assurance practices namely, curriculum design, teaching and learning, student assessment, student selection,
support services, provision of education and continuous quality improvement using ANOVA test.

Table 13. ANOVA test aspect ratio in practice based quality of form students

Dependent variables Umm effects JK.D D.K. M.K.D Value-F Sig.

Curriculum Design year of Study 4.540 3 1.513 23.348  .000
error 16.205 250 .065
number 20.745 253

Teaching and Learning year of Study 499 3 .166 1.423 237
error 29.199 250 117
number 29.697 253

Student Assessment year of Study 1.925 3 .642 4.959 .002
error 32.344 250 129
number 34.269 253

Student Selection year of Study 8.183 3 2.728 18.672  .000
error 36.523 250 .146
number 44.707 253

Support Services year of Study 8.490 3 2.830 12.249  .000
error 57.760 250 231
number 66.250 253

learning resources year of Study 3.500 3 1.167 13.792  .000
error 21.150 250 .085
number 24.650 253

Continuous quality improvement  year of Study 12.967 3 4.322 22.263  .000
error 48.537 250 .194
number 61.504 253

Note. a.=.05,]J. K. D. = Sum of Two, D. K. = Degree of Freedom, M. K. D. = Mean Square

Based on Table 13 ANOVA test showed there was no significant difference in mean scores of existing quality
assurance practices by public institutions in six aspect of quality, namely, aspects of curriculum design (F (3,
4540) = 23,348, p = 0.000, p < 0.001) , assessment of student (F (3: 1,925) = 4,959, p = 0.002, p < 0.005), the
selection of students (F (3: 8,183) =16.672, p = 0.000, p < 0.001), support services (F (3: 8,490) = 12,249, p =
0.000, p < 0.001), providing a source of study (F (3: 3,500) = 13,792, p = 0.000, p < 0.001), and continuous
quality improvement (F (3: 12.967) = 22,263 , p = 0.00, p < 0.001). However, it was found that there was no
significant difference in terms of teaching and learning (F (3: 0,499) = 1.423, p = 0.237, p > 0.05). This means
that the level of the existing quality assurance practices vary according to students’ level of view, especially for
aspects of curriculum design, student assessment, student selection, support services, resources, education and
continuous quality improvement measures.
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3.2.3 The Contribution to the Quality of Student Learning Outcomes

Stepwise multiple regression analysis were used to determine the significance and contribution of the variance of
independent variables on the dependent variable (Hair, 1988). A total of seven independent variables associated
with existing practices in PTAIS, namely, curriculum design, teaching and learning, student assessment, student
selection, service support, the provision of learning resources and continuous improvement measures examined
to see to what extent these variables can predict the achievement of learning outcomes students and independent
variables which contribute significantly to the achievement of student learning outcomes. Table 14 shows the
results of multiple regression analysis step by step (stepwise) involving seven independent variables on the
dependent variable, the results of student learning.

Table 14. Analysis of double rergesi (stepwise) for independent variables affecting student learning outcomes
stais lantaboer Jakarta

Independent variables B Beta () ValueT p R? AR? Contribution (%)
Continuous quality improvement  -215  -.283 -4.834 .000 03349 111 111

Curriculum design 183 -.140 2336 .020 379" 144 144

services support -107  -.146 2487 014 406 165 16.5

Selection of students -112 -126 2167 031 4249 180  16.0

Constant 5.534 17.046  .000

Dependent variable: Student Learning Outcomes  Double R 0.276
R Squared 0.360 R Squared modified 0.718 Standard Error 0.358

Stepwise multiple regression analysis in Table 14 shows that of the four independent variables in practice STAIS
Lantaboer Jakarta quality, continuous quality improvement, curiculum design, service support and selection of
students to contribute significant of 58.0 percent (p < 0.05), on the achievement of learning outcomes students.
The first and highest predictor of student achievement of learning outcomes is the practice of continuous quality
improvement (B = -0283, -4834 and t = p < 0.05) gives a contribution of 11.1 percent to the variance in student
learning outcomes. The second predictor is the practice in curriculum design (f = -.140, t = -2336 and p < 0.05),
which contributed 14.4 per cent of the variance in student learning outcomes. The third predictor was the
practice in the form of support services (f = -.146, t = -2487 and p < 0.05), which contributed 16.5 per cent of
the variance in student learning outcomes. And forecasters in the form of the fourth is the practice pemiliahan
students (B = -.126, t = -2167 and p < 0.05) gives a contribution of 16.0 percent to the variance in student
learning outcomes.

Table 14 shows the results of analysis of variance to test the hypothesis statistically significant. Analysis of
variance test the hypothesis that the R double in the population is zero. The analysis of variance revealed that the
F = 12.86 (DK 4, 249) and a significant level of p = 0.000 (p < 0.05). Therefore, the hypothesis that there is a
significant contribution in all aspects of quality practices (curriculum design, teaching and learning, student
assessment, student selection, service support, the provision of resources and improvement actions) towards the
achievement of student learning outcomes rejected.

3.2.4 Aspects of Transportation Quality Assurance Practices Existing Student Satisfaction

Pearson correlation analysis was used to test the strength of the relationship between existing quality assurance
practices with student satisfaction.
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Table 15. Pearson correlation between aspect quality assurance practices in student satisfaction

Variable N Correlation Significance level (p)
Student satisfaction 254 1 .000
Curriculum design 136(%%) .030
Teaching and Learning 255(%%) .000
Student assessment AS57(%%) 012
Selection of students 246(*%) .000
Support service 135(%) .032
learning resources A87(%*) .003
Continuous quality Penmabahbaikan 338(**) .000
Overall Quality Assurance Practices 317(%%) .000

* Significant at the 0.05 level ** Significant at the 12:01

From Table 15, Pearson correlation analysis showed a strong and positive relationship between the overall
quality assurance practices with student satisfaction (r =0 .317, p = 0.000 < 0.01). There is a strong relationship
and positive design of the existing quality assurance aspects of curriculum design by student satisfaction (r =
0.136, p = 0.00 < 0.30), There is a strong and positive relationship between aspects of instruction and learning
with student satisfaction (r = 0.255, p = 0.000 < 0.01), there is a strong relationship between positive and aspects
of student assessment and student satisfaction (r = 0.157, p = 0.000 < 0.12), there exists a strong and positive
relationship between the student selection with student satisfaction (r = 0.246, p = 0.000 < 0.01), there exists a
strong relationship and Among the positive aspects of student support services and satisfaction (r = 0.135, p =
0.000 < 0.032), there is a strong relationship and positive design of existing quality assurance aspects of
education and student satisfaction (r = 0.187, p = 0.000 < 0.003), and form strong relationships and positive
design of existing quality assurance aspects of the ongoing quality improvement in student satisfaction (r = 0,388,
p=0.000<0.01).

These results indicate that there is a significant relationship between the overall quality assurance practices with
student satisfaction. Form a strong and positive relationship existing quality assurance aspects of curriculum
design and student satisfaction, teaching and learning with student satisfaction, student assessment aspects of
student satisfaction, student selection aspects of student satisfaction, satisfaction with aspects of student support
services, resource aspects of the study student satisfaction, and continuous quality improvement aspects of
student satisfaction.

5. Discussion

Overall, respondents had expectations that quality assurance practices in STAIS Lantaboer Jakarta will meet the
needs of good practice for the first degree program as described. The findings show that the level of expectation
in STAIS Lantaboer Jakarta was high for all aspects, namely, curriculum design, teaching and learning, student
assessment, student selection, support services, provision of education and continuous quality improvement.

The findings showed that out of the seven aspects of the existing practices for quality assurance in design STAIS
Lantaboer Jakarta, five aspects are at the stage of simple practices, namely, curriculum design, teaching and
learning, student assessment, learning resources and continuous quality improvement. While aspects of student
selection and support services in high level. The findings also indicate a gap index for overall quality aspects,
namely, curriculum design, teaching and learning, student assessment, student selection, support services,
provision of education and continuous quality improvement is satisfactory. The findings of existing practices in
the moderate supported by the findings Tang and Lim (2009), which shows the dimensions of curriculum design
is being agreed or moderate (mean = 3.120). Results of the study also found that 35.7% of the workload of the
course is not appropriate, there is continuity of 40.2% was found among the courses that they follow the core
program, and 38.4% found the course content which are structured and organized. The overall quality of the
course is quite positive. The findings by respondent group Overall administrators, lecturers and students
demonstrate learning outcomes of students in Lantaboer STAIS Jakarta expectation level is high, the level of
existing practices is simple and quality index is satisfactory. Learning outcomes gap in skill levels between
simple quest for knowledge, problem solving skills and decision-making skills in a creative way. The level of
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learning outcomes is modest, ranging competence in creative decision-making skills; competence in information
and communications technology skills (ICT), and competence in solving problems of this study. Results
achievement appropriate to the learning outcomes of students conducted by Tan (2007) showed that in the
medium level (mean 3.64). The result in a moderate level of learning among students in mastering
communication skills, decision-making skills in a creative, knowledge acquisition related with the current needs
and skills of science. While search results Abror (2011), which demonstrated that the average value of the
cumulative greed student participants in this study were 400 medium level CGPA between 2.60 until 3:50, While
the study Norhani et al. (2005) found that 182 students of the total number of students FPPSM Universiti
Teknologi Malaysia was under underperformance that is under CGPA of 2.5.

Respondents also found that the level of learning outcomes STAIS Lantaboer Jakarta is high, the quest for
knowledge skills, problem solving skills, and skills in information technology and communication (ICT). This is
consistent with the findings Muhammad Walid (2011) regarding the establishment of competency conducted by
the State Islamic University (UIN) of Malang Maliki found that graduates have the ability to include: (i) a sharp
mind and think-solving questions, (ii) responsive to environmental changes, (iii) rapidly understand and
comprehend the problems caused by environmental changes, (iv) has a lot of sharp analysis and problem dealt
with quickly solving elections, (v) have the ability to select the option appropriate for the solution of problems
and correct.

The findings clearly indicate the level of student satisfaction at the level of the medium by STAIS Lantaboer
Jakarta and simple mean satisfying and simple statement based on the average percentage. Three high and
satisfactory level of medium and medium-that is, the course allows me to think more critically about issues of
religious issues, lecturer build a good two-way communication with students, feeling the information and
communications technology is used effectively in the classroom. Simple student satisfaction levels based on the
results of this study are consistent with results of previous studies. As study conducted by Rini (2006) showed
that student satisfaction levels reaching only 13.1 percent. The results of this study shows is when students feel
dissatisfied and very dissatisfied the process of learning and administrative processes, laboratory facilities and
other resources, and process information services at the latest.

Study results Patrisia and Day (2008) also showed that the level of student satisfaction was assessed as low.
Abror finding study (2011) showed that student satisfaction levels reached a mean of 3.3, which means that the
level of satisfaction of students still in a moderate level of services provided by the State University of Padang.
Differences researchers conducted a study that shows moderate in line with the results of previous studies that
showed a moderate level, because customer satisfaction and dissatisfaction is largely determined by the
disconfirmation experience, and disconfirmation also depends on the initial expectations of a student customers.
In STAIS Lantaboer Jakarta students have found satisfaction with the quality of existing designs STAIS
practiced guarantee Lantaboer Jakarta but in a moderate level. The findings show that there are differences
between existing practices and expectations in all aspects of the quality of the review, that is, aspects of
curriculum design, teaching and learning, student assessment aspects, aspects of student selection, the support
services, aspects of learning and continuous quality improvement aspect by view the whole collection
administrators, lecturers and students rejected. The highest expectations for the support services and followed by
evaluation of students. The lowest expectation is for the design of the curriculum and the teaching and learning.
Whereas existing practices simple assessment of students is the highest, the lowest ratio is simply two aspects of
the design of the curriculum. While seven different aspects of the high level of student selection and quality of
service support. And building also the biggest gaps is to assess students followed the course compared with the
smallest gap pengjaran and learning aspects is followed by the design of the curriculum.

The results showed significant differences in the mean scores of existing designs guarantee quality levels in
students. Based aspects of curriculum design, student assessment, student learning, student selection, support
services, provision of education and continuous quality improvement is high on the form of a comparison with
students two years, students in the third or fourth year students. The findings, which showed significant
differences in the design of quality assurance practices to support the findings Hamidah, et al. (2002) found that
aspects of the subject and the learning system is simple to form the end (min 3:55) and to form a high (mean
3.72), while lecturers assessed by the simple form (min 3:56) and highly rated by the students of min (3.70).
While the ratio of support facilities support services component has a large gap between the mean final year
students (mean = 2.89) with the first year students (mean = 3.22). This was due mainly counseling services
provided to students 1.

The findings show that the quality of my practices in sustainable improvement, curriculum design, student
support services and selection contributed to the achievement of learning outcomes of students. However,
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aspects of teaching and learning, student assessment and preparation of study not be contributing factors to the
students’ learning outcomes. Aspects of support services is a contributing factor to student learning outcomes in
line with the findings Shofwatul (2010): that index morale lecturer which is part of student support services can
influence the performance of the student’s course grade State Islamic University (public) Yogyakarta at 67.64%
with a ratio in the main discipline of the timeliness of the course and lecturers the ability to motivate students.
Aspects of support services is a contributing factor to student learning outcomes inconsistent with the findings
Hee and Nurazwin (2007) who found no significant relationship between support services and academic
achievement.

The relationship between aspects of quality assurance in design STAIS Lantaboer Jakarta as it is said Kotler and
Helen (2009) that satisfaction or dissatisfaction, is determined by two factors, namely the expectations before the
purchase and the difference between expectations and perceptions of purchase. From these findings, it supports
the finding Findings Oldfield and Baron (2000) which found that customer satisfaction for the academic degree
is influenced by both the technical quality elements (monitor content, how to implement, input from industry)
and quality functions (process services, interaction interfaces and physical evidence).

Rohaizat study (2007) support among the factors that have a relationship with the student satisfaction and
learning environment facility or service quality faculty, course outline in a timely manner, the effectiveness of
academic counseling, and the quality of the teaching. Results Minhayati study (2008) showed that the direct
evidence (including physical facilities, equipment, personnel, and the provision of communication resources) and
empathy (ease in any type of relationship, personal attention and understand the needs of the client) affect
customer satisfaction, while also supporting the study findings Tang and Lim (2002) who found a significant
correlation between the quality of teaching and learning (quality of teaching, quality assessment, quality of
education and the quality of the guidance). The study found a significant correlation between teaching programs,
the quality of the guidance, the quality of the course and quality of teaching. Maki study (2000) found a
significant relationship between the level of student satisfaction with the assessment of learning. The findings
also support the Zurni study (2005) that the quality of library services (reliability, responsiveness, assurance,
empathy, and tangibles) North Sumatra University (USU) significantly affects the satisfaction of students.
Support library services contributed to 56.3% of college students.

6. Conclusion

Administrators, lecturers and students have a high expectation of quality assurance in design practice STAIS
Lantaboer Jakarta. Based on seven aspects of practice to assure quality in education in STAIS Lantaboer Jakarta,
how students are selected, the way support services are available and are well implemented from seven aspects
of quality assurance practices mentioned above, support services have been scored most highly significant. The
support services of Higher Education on the Islamic religion meet good practice guidelines.

Overall, the responses of respondents to the achievement of learning outcomes of students is at the level of
mastery of the competency simple. The findings show moderate relates to the search of knowledge skills,
problem solving skills, and creative decision-making skills that need to be improved and the only one in the high
level of mastery of knowledge (in the field of study).

Overall, respondents’ feedback to student satisfaction is high and satisfactory level. Highest statement in high
and satisfactory level, the course content is highly valued in the high level of satisfaction, student performance
assessment methods are appropriate in the high level of satisfaction, overall, the learning program STAIS
Lantaboer Jakarta gave the good of the quality and cost of the high level of satisfaction.

In a gap analysis, comparisons were made between the actual quality assurance practices as adopted by the
institution against the practices expected by the respondents. The results indicate the existence of a gap in the
quality of the design assurance STAIS Lantaboer Jakarta between current practices with practices that are
expected to ensure the quality of higher education in religion at STAIS Lantaboer Jakarta. The study also
compares the existing quality assurance practices based on the views of students by level of study. By year
comparison, the results showed that the quality assurance practices in the study of existing practices have mean
higher compared to the practice of quality assurance in education two years of study, three, and four years of
study. The study also shows that there is a significant relationship between the overall quality assurance practices
with student satisfaction, there is a strong and positive relationship existing quality assurance aspects of
curriculum design and student satisfaction, teaching and learning with student satisfaction, student assessment
aspects of student satisfaction, the selection of students with student satisfaction, satisfaction with aspects of
student support services, resource aspects of study with student satisfaction and continuous quality improvement
aspects of student satisfaction.

27



www.ccsenet.org/hes Higher Education Studies Vol. 5, No. 4; 2015

References

Abdurrahman, M. (2002). Mengggagas format pendidikaan non dikotomik: Humanismen religius sebagai
paradigma pendidikan Islam. Yogyakarta: Gama Media.

Abror. (2011). Pengaruh kualiti pelayanan terhadap kepuasan pelajar Universiti Negeri Padang. Tingkap, 7(2),
119-132.

Affandi, M. (2004). Dua agenda PTAI yang masih terabaikan: Tantangan untuk meraih sukses kegiatan
berikutnya. Swara Ditpertais.

Aldemir, C., & Gulcan, Y. (2004). Student satisfaction in higher education. Higher education management and
policy, 16(2), 109-122. http://dx.doi.org/10.1787/hemp-v16-art19-en

Anis, A. et al. (2002). Ekpektasi Mahasiswa Islam (Studi Kasus Perguruan Tinggi Agama Islam di Jakarta).
Jurnal Istigra Dipertais. Retrieved April 29, 2013, from http://www.dipertais.net/istiqra/ist02-02asp

Bassam, T. (1991). Islam and the cultural accommodation of aocial change. Boulder.

Deming, W. E. (1982). Out of Crisis. Cambridge: Massachussetts Institute of Technology.

Direktorat Jenderal Pendidikan Tinggi. (2010). Sistem Penjaminan Mutu Perguruan Tinggi SPM—PT.
Departemen Pendidikan dan Kebudayaan.

Gamson, Z. F. (1995). The Seven Principles for good practice in undergraduate education: A historical
perspective. Retrieved from December 23, 2012, http://www.winona.edu/air.nca2001/otherairfiles/
nca7pbackground.htm

Green, D. (1994). Mainstream presentation software gets the job done. New Media, 37-41.

Hamidah, B. A. R. et al. (2002). Kajian Mengenai Tahap Kualiti Pendidikan Tinggi Perspfektif Pelajar di
Univbersitas Teknologi Malaysia. Pusat Pengajian Penyelidikan Universiti Teknologi Malaysia. Disediakan.
Retrieved from January 27, 2013, from http://eprints.utm.my/2770/1/75017.pdf

Hee, J. M., & Nurazwin, B. S. (2007). Hubungan kepuasan pelajar terhadap perlaksanaan pendidikan jarak
jauh denan pancapaian akademik pelajar SPACE Universiti Teknologi Malaysia. Fakulti Pendidikan
Universiti Teknologi Malaysia.

Higher Education Council. (1992). Achieving Quality Canberra: Australian Government Publishing Service.
Switzerland : Geneva.

Juran, J. M. (1988). Juran on Planning For Quality. New York: The Free Press.

Kementerian, P. T. M., & Bahagian, J. K. (2004). Kod amalan jaminan mutu bagi institusi pengajian tinggi
awam di Malaysia. Dalam. Retrieved from http://www.kpm.netmyne.com/qad/ nqf.html

Kotler, P., & Helen, L. (2009). Marketing Management. Prentice Hall: New Jersey.

Krejcie, R. V., & Morgan, D. W. (1970). Determining sampel size for research activities. Educational and
Psychological Measurement, 30(3), 607-610.

Morrison, D. (2003). E-learning Strategies: How to Get Implementation and Delivery Right First Time. England:
Wiley.

Muhammad, W. (2011). Model pendidikan karakter di perguruan tinggi agama Islam (Studi tentang pendidikan
karakter berbasis ulil albab di Universiti Islam Negeri (awam) Maulana Malik Ibramhim Malang. Jurnal
el-Qudwah, 1(5), 115-156.

Mulyadi, D. (2012). Kajian mutu dalam statute Sekolah Tinggi Agama Islam Negeri (STAIN) Pontianak.

Pascasarjana STAIN Pontianak. Retrieved March 28, 2013, from http://stainpontianak.ac.id./
kajian-mutu-dalam-statuta-sekolah

Norhani, B. et al. (2005). Puncak prestasi pembelajaran yang lemah di kalangan pelajar Fakulti Pengurusan dan
Pembangunan Sumber Manusia Universiti Teknologi Malaysia Skudai Johor. Jurnal Teknologi Universiti,
43,29-44.

Parasuraman, A., Zeithaml, V. A., & Berry, L. L. (1985). 4 Conceptual Model of Service Quality and Its
Implications for Future Research. Journal of Marketing, 49. http://dx.doi.org/10.2307/1251430

Parasuraman, A., Zeithaml, V. A., & Berry, L. L. (1988). SERVOUAL: A Multiple-Item Scale for Measuring
Consumer Perceptions of Service Quality. Journal of Retailing, 64(1), 12-40.

28



www.ccsenet.org/hes Higher Education Studies Vol. 5, No. 4; 2015

Patrisia, A., & Dina. (2008). Analisis kualitas pelayanan dan pengaruhnya terhadap kepuasan mahasiswa
FEUNP. Laporan Peneletian. Padang: LPUNP.

Peters, T. J., & Waterman, R. H. (1982). In Search of Excellence: Lesson from America’s Best Run Companies.
New York: Harper & Row, Pub.

Shofwatul, U. (2010). Analisis pengaruh indeks kinerja dosen teradap prestasi nilai mata kuliah menggunakan
fuzzy quatification theory 1. Junal informatika, 4(1), 395-407.

Sugiyanti. (2000). Strategi Pelayanan Prima. Jakarta: Lembaga Administrasi Negara RI.

Tan, F. (2007). Amalan Jaminan Kualiti Dalam Pendidikan Jarak Jauh di Institusi Pengajian Tinngi Awam.
Fukulti Pendidikan Universiti Kebangsaan Melaysia. Tesis. Tidak diterbitkan.

Tang, S. M., & Lim, K. T. (2009). Hubungan Antara Kualiti Pengajaran Dan Pembelajaran Dengan Kepuasan.
Pelajar: Satu Tinjauan, 3(1), 67-85.

Thoyib. (2008). Internasionalisasi pendidikan dan strategi pengembangan mutu perguruan tinggi agama Islam di
Indonesia: Sketsa Edukatif Manajemen Mutu. El-Tarbawi Jurnal Pendidikan Islam, 2(1), 215-234.

Wiers-Jenssen, J., Stensaker, B., & Grogaard, J. (2002). Student-satisfaction: Towardsan empirical
decomposition of the concept. Quality in Higher FEducation, 8(2). http://dx.doi.org/10.1080/
1353832022000004377

William, P. (2004). Qualiti Assurance Agency for Higher Education. Higher Quality. Retrieved from
http://www/qaa/ac/uk/public/hq/hq16/hql16.htm

Zhahir, M. K. (2003). Pengurusan kualiti akademik pengajian tinggi untuk persaingan global: Amalan dan
pengalaman di Malaysia. Prosiding Seminar Kebangsaan Dasar Awam Dalam Era Globalisasi: Penilaian
Semula Ke Arah Pemantapan Strategi, 343-351.

Zurni, Z. S. (2005). Pengaruh kualiti pelayanan terhaap kepuasan pelajar menggunakan perpustakaan Universtiti
Sumatra Utara Medan. Pustaha: Jurnal Studi Perpustakaan dan Informasi, 1(1), 28-35.

Copyrights
Copyright for this article is retained by the author(s), with first publication rights granted to the journal.

This is an open-access article distributed under the terms and conditions of the Creative Commons Attribution
license (http://creativecommons.org/licenses/by/3.0/).

29



