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Abstract

This paper analyses the design, implementation and assessment of a level 2 module for non-English major students in
higher vocational and professional education. 1132001 is a code of module that uses active methods to teach college
English in China. It specifically reflects on the module’s advantage and defect for developing and improving learning
and teaching. The paper concludes with an evaluation and effective suggestions for the next school year.
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Introduction

As Lu and Luo (2003) say that “the past years have seen many Chinese college graduates, especially the non-English
majors, leave school ill-equipped with high skills in English speaking and writing”, college English teaching should aim
at improving the students' English knowledge and language communicative ability in China.

The purpose of this module is enable students grasp certain basic knowledge and skill of English; let students have the
certain ability of listening, speaking, reading, writing and translation. So students can use simple English to write and
communicate in their daily life and business activities in order to lay the foundation to further improve students' English
knowledge and communicative ability in future. The redesign of English curriculum is a content of English education
reform. In recent years, Chinese universities and colleges have made a great progress in the redesign of English
curriculum. It can broaden students’ horizons and fits in with the requirement of those employing the graduates in the
future. This module also gave me the opportunity to reflect “in action and on action” (Schon, 1983) in relation to the
teaching and learning experience it aims to provide.

Context

As a tutor in level 2 module, 1132001, a module that uses active learning methods to teach English, I am always
seeking for a way to build up this module as effective as possible. The students participated in this module would be
minority students in higher vocational and professional education in their first semester. Students’ major subjects are
manufacturing and marketing management of seeding in Yunnan Agricultural University, the students are expected to
be able to use English as a tool in their future life.

1. Learning outcomes
1.1 Analysis

Learning outcomes will help teachers more exactly to tell students what is expected of them, as Jenkins and Unwin
(1996) describe that “Learning outcomes are statements of what is expected that a student will be able to DO as a result
of a learning activity.” It is important to tell students learning outcomes before lecturing.

1.2 Designing learning outcome

A curriculum design from which learners ‘should not be able to escape without learning or developing’ (Cowan, 1998,
quoted in Biggs, 2003) so the prior basic requirement of this module is to cultivation of students’ practice ability, while
enhancing student’s basic knowledge and skill of English. By the end of the course study this term, (1) students should
be understand 1000 new words and phrases, and 100 Specialized English words; (2) students can follow and understand
dialogues; (3) students can use English to communicate in classroom, daily life and business activities; (4) students can
read and understand brief practical article, such as business letter, fax, technical description; (5) students can write a
propositional business letter which completes at least 100 words within 30 minutes. (6) students can translate article
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with 200 English words per hour when the number of new words are less than 5% in the article. The learning outcome
should encourage students improve their English level.

1.3 Implementation

At the beginning of this term, I told my students their leaning outcomes including six aspects as motioned above. Most
of my students are surface learners, so in order to help them develop their ability of listening, speaking, reading, writing
and translation, I need to help them change their learning approaches, so they adopt appropriate learning strategies, and
I implement as follows:

(1) According to Ramsden (2003) describe that one of University teacher’s theories of teaching is making students busy
and using a set of efficient actions, I gave the students task-based instruction in session. At the start of each session, I
told the students the learning outcome. For example, I focus on new words and phrases this session, and I will focus on
listening or speaking next session, etc.

(2) As Biggs (2003, p27) states that “Constructive alignment makes the students do the real work, the teacher simply
acts as broker between the student and a learning environment that supports the appropriate learning activities”, I try to
provide active teaching and learning environments, because I completely agree that “Perceptions of teaching
environments influence learning outcomes both directly (perceptions to outcomes) and indirectly (perceptions to
approaches to outcomes). Thus, changes in teaching environments may have an impact on students’ learning outcomes
without necessarily affecting their learning approaches.” (Lizzio, Wilson, Simons, 2002) Sometimes I use rich and
colorful content, interesting vocabulary, and additional exercises, encouraging happiness of examination skills, trying to
make my students get more, think more and achieve more. I design some pair tasks, include opening questions,
discussing, question and answer pairs. At the same time, as Sieber (2005) suggest that it is possible to show students
how things work rather than telling them with computers, and might even, it is enables students to work out for
themselves to provide an environment and culture. Apparently, it is more attractive to start a lecture with computer
technology than on chalkboard. So I try to use technology to support students’ learning as much as possible, such as use
CD, DVD, PowerPoint, etc.

(3) The aim of English teaching is not only at mastery of linguistic forms, but also at building student's communicative
ability, namely the ability of linguistic use. It should be improve business English teaching and the cultivation of
practical personnel in higher vocational and professional education in China. (Cong, 2005) so I focus on practical
writing this semester, because the students’ major subjects were manufacturing and marketing management of seeding,
practical writing will be very helpful after they graduate.

Take writing business letter for example. Firstly, in order to let students know what I expected to and what is the result
of a learning activity, I tell my students their learning outcome, that is the students will be able to: (1) identify any area
of concern within the module; (2) can read and understand brief practical article; (3) can write a propositional business
letter which completes at least 100 words within 30 minutes; (4) know where to get help if needed and improve writing
business letter. Secondly, let the students do pair work. In order to make them take deep approach of learning, they
discuss the difference of the layout and the content between business letter and personal letter. Thirdly, let the students
read and try to understand some brief practical articles. Fourthly, let the students try to write a business letter, suppose
for marketing their seeds. The students are too excited to this activity, for it is related to their future jobs. At last, I think
that group work is very useful to the students for sharing their ideas in English learning. A benefit of group work or pair
work can encourage students use the chance to put their knowledge of English into practice in a comfortable
environment, and then providing help, advice and encouragement and improve their practical writing. So I make the
students do group work. They share their letters and find where to get help if needed and improve writing their business
letters by themselves.

2. Assessment
2.1 Analyses

Biggs (2003, p178) states “Assessment, like teaching, is something done to students. As teaching yells information and
procedures, so assessment classifies the students on the criterion of how well they have absorbed the data thus
transmitted.”

Problems with assessment most commonly come from a variance between the aims of the course and the assessment.
The University has clearly stated that it expects graduates of this university to have a broad range of skills beyond just
recalling content knowledge. However if we only assess them on the recall of a series of isolated facts then we can do
no more that expect them to learn those facts, and we have no basis to judge whether or not they had actually learnt
more than this. It is essential to ensure that the assessment matches all the goals of the course and it would be
unreasonable to expect students to put large amounts of their time into activities which will not assist them in getting a
good grade
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Steinkuehler and Derry (2001) suggest that “assessments can provide important evidence about what and how students
are learning and whether course goals have been met.” And “Today's educational settings place an increasing emphasis
on understanding, analytical thinking, and communication skills, which in turn has created a growing need for
assessment practices, procedures and measures that get beyond mere memorization of "facts." Assessing the
effectiveness of a pedagogical or technological intervention in today's academic setting means...”

2.2 Designing assessment

As Biggs (2003) offers that ... assessment should test knowledge of the content of the syllabus.” the methods of
assessment for this module are based on: (1) the final examination contributes 70% toward the final grade; (2) midterm
examination will contribute 20% of the final course grade; (3) the regular performance will contribute 10% of the final
course grade.

2.3 Implementation

I try to combine the learning outcome with the methods of assessment. The paper of the midterm/term examination
include two parts, they are listening comprehension (which contribute 15% of the paper) and reading comprehension
(which contribute 75% of the paper). The assessments of regular performance include the condition of terminal
attendance record, homework record and course performance. At the end of this term, the students assign a final grade
based on course performance, assignments and two tests.

3. Reflection
3.1 Analyses

In Hunter's (1982) description of "transfer,” Schon (1987) offers about “reflective practitioner”, which also applies to
student learning, Brookfield's (1986) work on critical reflection and reflection about learning through journaling as
described by Cooper (1991). These examples provide a theoretical framework for a constructive of learning and
assessing design.

At the end of this term, I find that my students are more interested in English, they tell me the reasons are mostly as
follows:

(1) English learning is not a job but a joy, and it is for their future life;

(2) They have much confidence to listen, read and understand English, because they change their learning approach
from surface to deep;

(3) They begin to enjoy communicate in English.

So I think the learning outcome designing of this module is effective. But most of the students feel it is too difficult to
write a business letter at least 100 words within 30 minutes, and some students can not follow and understand dialogues.

3.2 Redesigning module

According to Print’s (1993) methods to curriculum design, such as a continuum, vary from rational/Objective to
Cyclical to Cycamic/Interaction, I think that this module may redesign based on rational/Objective models (Tyler, 1949;
Taba, 1962).

As Print’s (1993, p64) say “These approaches to the curriculum process emphasise the fixed sequence of curriculum
elements, beginning with objectives and following a sequential pattern from objectives to content, method and finally
evaluation”, firstly, I reflect on what the students want and need to learn; secondly, I reflect on what the appropriate
content is; thirdly, I reflect on how these teaching and learning experiences be effectively organized; finally, I reflect on
if the objectives of the curriculum are in fact being achieved. After reflection, I found that there are two aspect of the
curriculum need to resign.

Biggs(2003) discuss the term “constructive alignment” to put together constructivist ideas which notice learning as a
process of knowledge construction. Jackie Lublin (no date) says higher order objectives are more likely to encourage
students to take a deep approach to learning in the subject. Assessment tasks should mirror and reward these objectives,
not merely reward recall.

According to analyze the drawback of designing learning outcomes, the new assessing method is established, it is
designed the system of assessing aim which will change into operable teaching behavior. It can objectively, all-rounded,
exactly assess student’s learning, so I modified the design of module. I add some content in one term of learning
outcome “‘students can follow and understand dialogues.” to “students can follow and understand dialogues when
speaking slowly.” Then I change the last learning outcome like this: “students can write a propositional business
correspondence which completes at least 80 words within 30 minutes.” So, the resigning learning outcome are: (1)
students should be understand 1000 new words and phrases, and 100 Specialized English words; (2) students can follow
and understand dialogues when speaking slowly; (3) students can use English to communicate in classroom, daily life
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and business activities; (4) students can read and understand brief practical article, such as business letter, fax, technical
description; (5) students can write a propositional business letter which completes at least 80 words within 30 minutes.
(6) students can translate article with 200 English words per hour when the number of new words are less than 5% in
the article.

On the other hand, I find that the students excessively concerned about their examination results, most of them are busy
to memorize the answer of exercise before examination. This does not comply with the aim of the course, so I will
modify the methods of assessment for this module like this: (1) the final examination contributes 40% toward the final
grade; (2) midterm examination will contribute 30% of the final course grade; (3) the regular performance will
contribute 30% of the final course grade.

4. Conclusion

This paper has critically analyzed the result of assessment for designing module, which namely 1132001. It also has
analyzed how the designing module mirrors the constructive alignment (Biggs, 2003) as for constructing aligned
teaching and learning process. This paper has provided me the first opportunity to review the 1132001 module. From
this process, I know how to encourage students to take a deep learning approach, and I learn how to develop and
redesign module. So I believe that the redesigning module will be better suited to my minority students next school
year.
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