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Abstract
This paper aims to investigate learning English strategies and the requirement of English needs of the
undergraduate students at the National University of Laos (NUOL). The study employed a survey design which
involved in administering questionnaires of rating scales, and adapting the items from (Barakat, 2010; Chengbin,
2008; Kathleen A, 2010; Patama, 2001; Richards, 2001), to measure learning English strategies and the needs of
English skills from 160 Lao undergraduate students of NUOL. The findings of this study revealed that speaking
skill was the most important skills that students needed to improve in their undergraduate program. All
participants reported a medium frequency use of strategy on learning English. The most frequently used
strategies involved in using vocabulary books and electronic dictionaries to remember new English words. Based
on the research findings, the researchers provided some recommendations for course developers to be
reconsidered and redesigned the curriculum and syllabus including the instructional materials, learning
behaviours and learning strategies of the English courses in all faculties in order to enhance the quality of
learning and teaching activities as well as to meet the learners’ needs and social demands for their prospective
careers and country’s development.
Keywords: undergraduate students, learning English strategies, English needs, NOUL
1. Introduction
After Laos established its independence as Lao People Democratic Republic (Lao PDR) in 1975, the English
language has played the important role of the country development. Various international organizations were
appropriately accepted by the government policy to assistant for developing the Lao country (Thongma, 2013).
However, at that moment the English language was limited use, because the majority of the language officially
used as Lao language used in official documents of the government and a medium of teaching and learning
processes in institutions including secondary schools and higher education levels (Thongma, 2013).
The English language is one of the foreign languages that necessary and needed for the workplace to develop a
high level of English skills in business communication. Bouangeune, Sakigawa, & Hirakawa, (2008) identify
that the demands for English is increasing among Lao people in the conditions of employments, especially
within the government in seeking recruits officers with good command of English skills to attract more foreign
capital for economic development. Several of occupations require the applicants who have a good English
knowledge (Ratana, 2007; Young, 2008). It is believable that teaching English as a foreign language has become
a priority for educational reforms and development strategies (Lazaro & Medalla, 2004). Because of this, Laos is
one of the EFL countries focuses on the English language learning in order to develop its possible to be equal
to other countries (Phatchara, 2012).
In the past fifteen years, the need to learn English in Lao PDR has been increased because of the inflow of
foreign investment from several countries such as China, Vietnam, Singapore, Australia, Malaysia, European
Unions, and so on. Those foreign investors hope to use English as a tool for their communication. In 1996, Lao
PDR was accepted to become a member of the Association of Southeast East Asian Nations (ASEAN) and World
Trade Organization (WTO) members in 2012 and other international submit meetings such as 9th Asia-Europe
meeting (ASEM), Round Table Implementation Meeting (RTIM), and etc. has made learning English even more
important for Lao people. Now, the English language is taught as a foreign language in schools, universities, and
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part time evening classes throughout Lao PDR (Ton & Pham, 2010).
Unfortunately, English has not been started to teach for pupils at the primary school level in the public schools.
According to the Lao National Curriculum, the English program was introduced at lower secondary school level
(Siphong, 2008). However, Siphong specified that the English program was introduced into private primary
schools, but the majority in the central areas, particularly in Vientiane Capital.
The instructional approaches of the English language as a foreign language in Lao PDR find plenty of factors
affect language proficiency level of students low in terms of unsuitability and weakness of the English language
curricula which adopted by some academic institutions, teachers’ English proficiency level, teaching experiences,
lack of facilities, shortage of materials, student low level of English literacy, inappropriate learning strategies and
lack of confidence (Ahmadi & Bajelani, 2012; Khattak, Jamshed, Ahmad, & Baig, 2011; Loae, 2011; Rao, 2002).
Based on these reasons, the majority of Lao students could not use English to communicate with other parties
effectively. Many schools try to organize several of English learning activities to correspond the different interest
of students (Ratana, 2007). Teachers, language schools, and experts in language education of Laos complained
that the condition of English language teaching (ELT), including the quality of English generally in schools in
Laos are still unsatisfied (Abbasi, Ahmad, & Khattak, 2010). Particularly, speaking and listening skills are
extremely difficult for Lao students to master the English language learning (Attapol, 2010). Moreover, Lao
English learners’ learning methods are depending on their English instructors’ approaches. The majority of
students are lack of understanding to deploy a variety of strategies to facilitate their learning. So, it can be said
that Lao students do not use strategies to help them in the English language learning (Kanchanit, 2009).
The National University of Laos (NUOL) has policy to focus on producing the quality students at the tertiary
level in the relevant fields. The English program is one that NUOL pays attention to serve. It is obviously seen
all faculties, programs, and all undergraduate students are required to register to study English as a compulsory
subject. Also, they must pass their English examination with the scale level of NUOL offered.
This paper aims to explore the level of use language learning strategies of undergraduates and their needs
towards the English language at the National University of Laos (NUOL) in Vientiane Capital, Lao PDR. The
findings of this research have the effects of the introduction of further strategies and needs that might increase
their language learning capacity (Tyers, 2001).
1) What level of language learning strategies used by students at the National University of Laos?
2) What do English language skills need to be improved by NUOL students?
2. Literature Review
In order to understand about the theoretical framework of this study, this part of literature review provides a
critical review and analysis of the literature relevant to the study. The researchers present the significant theories
that related to the present study as followings:
2.1 Language Learning Strategies
Many researchers and scholars have been investigating the language learning and teaching methodology in a
great number of different ways, and possible significance of alternative learning contexts or learner contributions
such as motivation, learning styles and language learning strategies and so forth. In this study, the researchers
aim to investigate the frequency of students’ use various strategies for their learning English as a foreign
language in the university.
The use of strategy for language learning is the methods enable students to improve their learning activities.
Abedini, Rahimi, & Zare-ee (2011) and Ratana (2007) identifies learning strategies are approaches that learners
use to enrich and succeed their own learning, specially it is important for language learning because they are
valuable tools that can foster learner autonomy in language learning and help learners in promoting their own
achievements in language proficiency. Strategy plays its role as a key factor that influence the English language
learning to gain achievement (Ikeda & Takeuchi, 2006). Language learning strategy can help English instructors
get a better understanding of their students’ expectations and satisfaction with their language classes (Kasma,
2012). Sometimes the English teachers’ teaching methods and cultural norms may affect the student’ language
learning strategies (Mohammad, 2011). So, all the instructors of the English language should find out various
methods. Oxford, (1990) identifies that new teaching capacities mentions the identification of students’ learning
strategies, conducting training on learning strategies, and helping students become to be more independent of
their learning and thinking.
Moreover, learning strategies can assist learners manage, direct, determine and guide their learning process (Hu
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& Tian, 2012). The study found that learning strategies could help learners’ weaknesses , for example in reading
English text and learners also use strategies that do not require them to be analytical and critical (Normazidah,
Koo, & Hazita, 2012).
Therefore, strategies are considered as facilitators, or map to a language learning of students who are learning the
English language as a foreign language. (Tamara, Elizabeth, Laura, Michelle, & Nina, 2012) define that English
learners can be indicated as personalities in an English speaking environment whose native language is not
English. So, the language learning strategies can enhance the learners’ motivation, requirements, enjoyments,
and other techniques of students in learning the English language. These monitors assist them to influence their
language learning achievements.
Researchers and scholars offer the definitions of language learning strategies. Kasma, (2012) identifies that
language learning strategies are specific actions, methods, techniques, behaviours which enable to facilitate the
storage, retrieval or utilization of the new language in order to relate to a unique context. Takač, (2008) specifies
language learning strategy refers to the students’ effort to learn that it has become widely recognized in the field
of second language or foreign language learning. White, (2008) defines language learning strategies are the
operations or procedures that students who select and employ to learn the target language (TL) or facilitate a
language task. Macaro, (2001) points out strategy of a foreign language learning is a specific action that students
use in order to make their learning methods easier, faster, more enjoyable, self-directed , effective and
transferable to the new situational environment. Learning English strategies refers to a range of behaviour,
techniques of learning in both outside and inside classes, activities of specific English, and step used by a foreign
language learning students in order to make them receive their learning achievement (Kanchanit, 2009).
Students study English as a foreign language (EFL) may use more cognitive strategies such as using pictures,
saying and writing words repeatedly, and skimming texts (Tomoko & Osamu, 2009). Communication strategies
are developed and used by the learners such as techniques of coping with difficulties in communication in an
imperfectly known second language (Junhong & Stella, 2007). However, Michae & Harris, (1999) lists of ten
strategies that used by the good language learner: 1 Planning strategy. 2) Active strategy. 3) Empathetic strategy.
4) Formal strategy. 5) Experimental strategy. 6) Semantic strategy. 7) Practice strategy. 8) Communication
strategy. 9) Monitoring strategy. 10) Internalization strategy. (p. 37). Tragant, Thompson, & Vicrori (2013) offer
strategies descriptions which are categorized into six strategy types:
1) Memory strategies for vocabulary learning;
2) Cognitive strategies for text comprehension and production;
3) Compensation strategies to overcome lack of knowledge;
4) Metacognitive strategies for regulating learning processes;
5) Effective strategies for the management of feelings;
6) And social strategies involving interaction with others (P. 2)
Besides, feedback strategy was accepted to be a significant tool in learning and teaching a foreign language such
as direct corrective strategy, peer feedback strategy (Kamberi, 2013).
Hence, the successful language learner uses more effective diverse strategies such as use of memory, taking
advantage of practice opportunities, cognitive, metacognitive, social strategies, while a poor language learner
uses a few strategies or more use compensation strategies (Dörnyei, 2001; Michae & Harris, 1999; Neala &
Moira, 2008; Orawee & Thanyapa, 2011). The researches were conducted by (Farzad, Mahnaz, & Neda, 2013;
Haifa, 2010; Kavasoğlu, 2009) on language learning strategies found that the majority of students preferred to
use metacognitive strategies in high level up to 75.3%, while the use of effective strategies up to 58.3% and
cognitive strategies were the least frequent use. The studies also describe that metacognitive strategies typically
enhance a strong instrumental motivation for students who are learning English program as major.
Ting, (2009) identifies that the term ‘strategy’ has been referred to a small range of synonyms such as techniques,
skills, by which individual researchers describe their understandings in this particular area in slightly different
ways in the literature involving cognitive science in general. Goh, (2002) states that strategy, in cognitive
psychology, is connected to the conceptual framework of human learning and memory and refers to mental steps
or operations conducted to achieve cognitive tasks such as map-reading, memorization, processing information
and problem solving.
Consequently, the learning strategies are considered as key factors that influence students’ language learning
achievements. It is possible that the students can find out a different diversity of strategies to enhance their
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learning methods such as they might use the practices communicating in the language, use various memorization
techniques, ask questions for clarification, and so forth. Neala & Moira, (2008) identified successful learners use
strategies appropriate to their own stage of learning, purpose for learning the language, and some factors that can
be effective learning such as motivation, the ways how to practice the language, whereas, less successful
students in language learning also use their own strategies, but do not well understand how to apply the
appropriate strategies. Thus, it can be said that strategy training is important and essential in helping students
utilize suitable learning strategies to improve English language learning (Sadeghi & Attar, 2013).
2.2 The English Language Needs
Richards (2001), identifies that the English language needs of students in institutions influence the learning and
teaching situations. An investigation of learners’ needs in a foreign language learning is a key factor that a
language instructor and course designer perceive learners’ wishes and wants that curriculum or syllabus designer
should take consideration (Mohammad, 2011). To obtain information of learners’ needs in language learning,
needs analysis is one of the most important methods as Brown (1995), specifies that needs analysis (NA) in
language teaching may be used for a number different purposes. For example, to find out what language skills a
learner needs to perform a particular role such as sales management, tour guide, or a university student. NA is an
influential instrument that helps clarify and validate real needs, because it can enhance educators and
practitioners to shape the curriculum development that depends the content of language courses on the
communication needs, wants and interests of the learners (Akyel & Ozek, 2010).
An exploration of what English language skills are essential thing that enable students to take part in all schools
and community activities in English (Brown, 1995). In this study, the English language needs of students refer to
the language skills that learners need to improve on their learning English as a foreign language at a tertiary level.
For instance, the four main language skills: listening, speaking, reading, writing, and including in other skills.
The researchers need to know and understand what the English language learners’ requirements towards their
improvement in English learning. So, the results of this study will be useful in curriculum development in the
field of foreign language program. Besides, it is necessary for the lecturers and course designers have to
think about and consider their students’ needs and other the new trends may be foreseen (Yurtsever, 2013).
Abiri (2013), conducted a study on the exploration of English needs of students and teachers. The results found
that students lack of confidence to speak, they need the speaking skills for group discussion and presentation.
Hashemi, (2011) points out that worldwide growth of English Language have increased the demand to obtain
good communication skills in English. For this, students can use their learning needs and preferences, their
beliefs and motivation, and the strategies to develop their target language learning competence (White, 2008).
The learners’ needs were mainly effective in establishing the focus of the needs-based course in terms of skills
(Chostelidou, 2010). The situations of learning and teaching approaches should meet the learners’ actual needs in
order to relate attention to curriculum development (Chamnong, 2009).
3. Methodology
3.1 Research Design
Creswell (2008) & Kothari (2004) identify that research design is a plan and procedure including the conceptual
structure within which research is conducted and span decisions from broad assumptions to detailed methods of
data collection and analysis. Learning strategies are conceptual structures Akyel & Ozek, (2010). Kothari also
pointed out that research design is needed because it facilitates the smooth operation of research. The purpose of
this study was to investigate English language needs and their use of learning strategies for the solutions of the
Lao undergraduate students of the National University of Laos (NUOL). In the present study, the researchers
applied a quantitative method, using a questionnaire to collect data and interpreting the findings in terms of
English needs and their learning strategies. The details of the participants, questionnaire, data collection, and
data analysis are as followings:
3.2 Participants
The participants of this study refer to the Lao undergraduates who were learning at all faculties at the National
University of Laos, in main campus. The study was conducted with a group of students who were in the fourth
year of their study programs. Those students were required to take an English course as a compulsory subject in
the programs in each semester from year one to year five. The participants were 160 learners, 72 males and 88
females. The researchers used both purposive sampling and the random sampling methods to select the
representatives of the population. Twenty students were selected from eight faculties at NUOL. A random
sampling is an appropriate method to be used for collecting quantitative data. According to VanderStoep &
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Johnson, (2009) identify that a random sampling is a sample in which each individual of the sampling frame has
an equal opportunity of being chosen as a study participant and it also involves picking a real number of
participants out of the total of possible participants in the sampling frame. Whereas, purposive sampling was
used in this study in order to select 20 participants from each faculty. Kothari, (2004) specifies that this type of
sample, the researchers are able to select items for the sample deliberately. It is also called judgment sampling
because it a process of selecting a sample that is believed to representative of a given population. Dawson, (2002)
points out that a purposive sampling method can be used in case of generalization, is not the goal.
3.3 Research Instrument
A questionnaire was used in investigating and gathering information about the Lao students’ needs in the English
language learning and their learning English strategies. The questionnaire contains three sections with 65
questions all in all. Section one was divided into two parts: A and B. Part A was designed to obtain demographic
information about the samples regarding age and gender. Part B was designed to obtain information regarding
general statements about their English learning skills: listening, speaking, reading, writing, translating and
grammar. So, the respondents were to answer 7 questions in this section. Next, section two contained a set of
questions that regarding learning English strategies. In this construct, thirty questions were used to investigate
the participants’ frequency of utilization of various language learning strategies. At this point, a five-point Likert
scale was used. The frequency of their learning strategies to each statement was indicated by 1 (never), 2 (rarely),
3 (sometimes), 4 (often), and 5 (very often). Finally, section three included 24 statements to explore the
participants’ needs of English language skills improvement. A five-point Likert scale was also used in this
section. The level of their needs to each statement was indicated by 1 (very low), 2 (low), 3 (moderate), 4 (high),
and 5 (very high). The details of the score giving in section 2 & 3 can be seen on page 8. The respondents need
to tick their level of needs to skills improvement. The questionnaire used in this study was adapted from previous
studies which conducted by researchers: (Barakat, 2010; Chengbin, 2008; Kathleen A, 2010; Patama, 2001;
Richards, 2001). Next, two experts in the field of TESOL from the school of Educational Studies (SES),
University Sciences Malaysia (USM) were asked to check content validity of the questionnaire and their
feedback were used to make modifications prior to conducting a pilot study.
Before conducting a pilot study, the questionnaire was translated into the Lao language by the researcher in order
make the respondents easy to understand the questions or preventing any misunderstanding. Three experts of
bilingual (English-Lao) were asked to check content validity. After that the questionnaire was conducted a pilot
study with 40 students in a group of Lao students at NUOL who were not the target group of the actual study. A
pilot study was carried out to obtain the reliability of the research instrument. So, Cronbach’s Alpha was used as
a measure of internal-consistency. Cronbach’s Alpha was calculated using the statistical package for the social
science (SPSS) program Version 19. Obtained Cronbach’s Alpha from the pilot study indicates an overall
reliability coefficient of .863 which is considered ideal.
3.4 Data Collection
The researchers administered the questionnaires in the middle of April for the actual study. A total of these 175
of Lao undergraduate students respond to the questionnaires. The questionnaires were given to the respondents
during their class hours and a half hour is given to complete the questionnaire. The return rate is 100 % and
selected 160 completed questionnaires were used for data entry.
3.5 Data Analysis
Data collected from the questionnaires were analysed using the Statistical Package of Social Sciences (SPSS)
program version 19. Descriptive analysis of frequency, percentage, mean and standard deviation was conducted
for all the items in the questionnaire to explore English proficiency level, language learning strategies, and needs
of English skills improvement of NUOL students respectively.
4. Findings
To acquire a sample that would be representative of Lao students in Lao P. D. R., 160 undergraduate students
who study year 4 in any programs of the National University of Laos (NUOL) are participants in this current
research paper. Thus, to understand the variables in this study, descriptive statistical analyses were carried out.
Table 1 through 9 displayed information regarding sex, age, and general statements which include the duration of
the year study English, hours studying English in each week, English proficiency level, frequency level of
difficulty of English skills, frequency of expectation to use English skills, the importance of success in the course
of study, and the importance of success in the field after graduation of the participants.
The results of statistical analysis were presented in this section also to inform the frequency of practice in
61

www.ccsenet.org/elt

English Language Teaching

Vol. 6, No. 10; 2013

learning English strategies and the level of the English language skills needed to improve. The questionnaires
were computed for means (×) and standard deviation (SD) in order to explain the learning English strategies and
skills need to improve perceived by Lao students at NUOL. The learning English strategies were classified into
five levels: 1= never, 2 = rarely, 3 = sometimes, 4 = often, 5 = very often. The English skills needed to improve
were also divided into 5 levels: 1= very low, 2 = low, 3 = moderate, 4 = high, 5 = very high.
Reporting frequency of use in learning strategies, strategy inventory for language learning (SILL) developed by
(Oxford, 1990), cited in (Ratana, 2007) provides the basic framework to understand the mean score on the
students’ SILL and the level of need, which has a scale range of 1-5:
The interpretation data of frequency use learning strategies
High

Very often use

4.5 to 5.0

Often use

3.5 to 4.4

Medium

sometimes use

2.5 to 3.4

Low

Rarely use

1.5 to 2.4

Never use

1.0 to 1.4

The interpretation data for the English language needs to improve
Very low need

1.0 to 1.4

Low need

1.5 to 2.4

Moderate need

2.5 to 3.4

High need

3.5 to 4.4

Very high need

4.5 to 5.0

Table 1. Participants sorted by their genders
Gender

Number of Frequency

Percentage (%)

Male

72

45

Female

88

55

Total

160

100

As indicated in table 1, shows that the majority of participants are female 88 by which 55%, while the male are
72 of which 45%.
Table 2. Participants sorted by their ages
Group of Age

Number of Frequency

Percentage (%)

17-21

70

43.80

22-26

86

53.80

27-31

2

1.30

32

1

.60

Total

160

100

From table 2, it shows that the number of the respondents was arranged from 17-32 years old. The most of them
88 (53.80%) were aged 22-26 while the 70 (43.80%) were aged 17-21 is medium and 1 (0.60%) was aged 32 is
low.
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Table 3. The participants’ period of studying English
Number of years

Number of Frequency

Percentage (%)

Never

10

6.30

1-2

57

35.60

3-4

52

32.50

4-6

35

21.90

7

6

3.80

Total

160

100

As table 3 shows that the duration of participants in English studying experiences the most of them 57 (35.60%)
was 1-2 years. Whist, 52 (32%) have been studying English for 3-4 years and 10 (6.30%) of the participants have
never studied English.
Table 4. Participants’ hours of their study English per week
Number of hours

Number of Frequency

Percentage (%)

Do not study

1

.60

1- 5

44

27.50

6-10

47

29.40

11-15

41

25.60

16

27

16.90

Total

160

100

Table 4 showed that the majority of participants are 47 (29.40%) usually study English for 6-10 hours per week.
The data also indicated that 44 (27.50%) spent their time in 1-5 hours a week, 41 (25.60%) enjoyed studying
English 11-15 hours, and 27 (16.90%) take their time for studying English up to 16 hours. However, only 1
(0.60%) do not study any English in a week.
Table 5. Participants’ English proficiency level in these items below
No

Items

Mean

Std Deviation

Level

1

Listening skill

2.76

.73

Moderate

2

Speaking skill

2.91

.76

Moderate

3

Reading skill

3.51

.74

Good

4

Writing skill

3.07

.74

Moderate

5

Translating skill

2.80

.75

Moderate

6

Grammar skill

2.88

.80

Moderate

2.99

.75

Moderate

Total

From table 5, the information was revealed that the participants’ English proficiency level of language skills
which was rated at the moderate level. Except for reading skill averages 3.51 is good.
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Table 6. The difficulty of language skills that encountered by the participants
No

Items

Mean

Std Deviation

Frequency level

1

Listening skill

3.23

.70

Sometimes (50%)

2

Speaking skill

3.13

.74

Sometimes (50%)

3

Reading skill

3.01

.81

Sometimes (50%)

4

Writing skill

3.24

.75

Sometimes (50%)

5

Translating skill

3.35

.75

Sometimes (50%)

6

Grammar skill

3.33

.83

Sometimes (50%)

3.21

.76

Sometimes (50%)

Total

As revealed in table 6, students had sometimes difficulties in applying English skills in which the overall picture
all skills with the mean are 3.21 with the standard deviation of 0.76.
Table 7. Participants often are expected to use the following skills in their course of study
No

Language Skills

Mean

Std Deviation

Frequency Level

1

Listening skill

3.46

.93

Sometimes (50%)

2

Speaking skill

3.65

.89

Often (70)

3

Reading skill

3.71

.86

Often (70)

4

Writing skill

3.65

.83

Often (70)

5

Translating skill

3.60

.84

Often (70)

6

Grammar skill

3.54

.87

Often (70)

3.61

.87

Often (70)

Total

From table 7, a statistic data showed that the participants hoped to use the English skills in their course of study
at the majority is often or 70% of the mean is 3.61 and with the standard deviation of 0.87, but one of all skills is
reading skill is the most of the mean is 3.71 and with the standard deviation of 0.86. However, just only listening
skill will be used as sometimes or equal 50%.
Table 8. The importance of success in the participants' course of study in the following abilities
No

Language Skills

Mean

Std Deviation

Level

1

Listening skill

3.76

.91

High

2

Speaking skill

3.93

.97

High

3

Reading skill

3.81

.83

High

4

Writing skill

3.83

.88

High

5

Translating skill

3.85

.92

High

6

Grammar skill

3.73

.93

High

3.81

.90

High

Total

Table 8 showed that participants understood English skills are important for their course of study during their
studying at NUOL. They rated all skills in high level in the mean is 3.81 with the standard deviation of 0.90.
However, the most skill is speaking skill means is 3.93 with the standard deviation of 0.97.
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Table 9. Importance of success in participants’ field study after the graduation in the following abilities
No

Language Skills

Mean

Std Deviation

Level

1

Listening skill

3.85

.96

High

2

Speaking skill

4.09

.93

High

3

Reading skill

3.95

.81

High

4

Writing skill

3.95

.86

High

5

Translating skill

3.95

.94

High

6

Grammar skill

3.86

.98

High

3.94

.91

High

Total

From table 9, the results of data analysis indicated that the English language skills are important for the
participants’ field study after they graduated from NUOL. The mean is 3.94 with the standard deviation of 0.91,
it is in high level. Particularly in the speaking skill means is 4.09 with the standard deviation of 0.93.
Table 10. Means and standard deviation of English language learning strategies
No

Language Learning Strategies

Mean

Std
Deviation

Frequency
Level

1

I try to talk to native speakers.

2.86

.93

Sometimes

2

If I don’t understand something in English, I ask the
other persons to slow down or say it again.

3.45

.91

Sometimes

3

I ask my English teacher of fluent speakers of English
to correct me when I talk.

3.53

.99

Often

4

I practiced English with other students.

3.20

.90

Sometimes

5

I ask for help from my English teacher or my friends.

3.37

.94

Sometimes

6

I use new English words in a sentence so that I can
remember them.

3.10

1.02

Sometimes

7

I use vocabulary books and /or electronic dictionaries
to remember new English words.

3.65

1.07

Often

8

I say or write new English words several times.

3.19

.98

Sometimes

9

I review English lessons often.

3.15

.93

Sometimes

10

I was translating into my own language while I was
reading English books/materials.

3.47

.91

Sometimes

11

I watch movies spoken in English or TV programs
spoken in English, such as cartoons and news report.

3.25

.90

Sometimes

12

I write diaries or short articles in English.

2.63

1.02

Sometimes

13

I make summaries of information that I hear or read in
English.

2.58

.89

Sometimes

14

I like to make an outline before I start writing.

2.63

.90

Sometimes

15

I write e-mail in English.

3.23

1.14

Sometimes

16

I listen to the radio programs spoken in English and
English songs played in tapes or CDs.

3.26

1.04

Sometimes

I find the meaning of an English word by dividing it
into parts that I understand, such as roots, prefixes, and
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suffixes.
2.70

.96

Sometimes

18

I try not to translate word- for word into my own
language.

3.01

1.03

Sometimes

19

When I can’t think of a word during a conversation in
English, I use gestures.

3.37

.95

Sometimes

20

I make up new words if I don’t know the right ones in
English.

3.54

.95

Often

21

I read English without looking up every new word.

3.06

1.02

Sometimes

22

If I can’t think of an English word, I use a word or
phrase that means the same thing.

3.34

1.00

Sometimes

23

I notice my English mistakes and use that information
to help me do better.

3.33

1.02

Sometimes

24

I try to find out how to be a better learner of English.

3.59

1.02

Often

25

I plan my schedule so I will have enough time to study
English.

3.08

.98

Sometimes

26

I think of my progress in learning English.

3.53

.91

Often

27

I try to relax whenever I feel afraid of using English.

3.21

.95

Sometimes

28

I have many creative ways to solve a problem.

3.55

.93

Often

29

I find English reading materials on the internet.

3.50

.99

Sometimes

30

I write e-mail in English.

3.34

1.11

Sometimes

3.23

0.97

Sometimes

Total

According to the research question 1, what is the level of use of language learning strategies by the National
University of Lao students? From table 10, the results showed that the items of number 7, 24, 28, 24, and 3 the
students use often. It means that these activities were used up to 70%. The mean of five items is 3.57 with the
standard deviation of 0.99. Moreover, the data also indicated that besides the items 7, 24, 28, 24, and 3 the
participants use these items for their English learning activities as sometimes. However, the activity that the most
of students use is the question I use vocabulary books and /or electronic dictionaries to remember new English
words, the mean is 3.65 with the standard deviation of 1.07. The activity of the question I make summaries of
information that I hear or read in English. The participants rarely used it which the mean is 2.58 with the
standard deviation of 0.89. In general, activity number 1 to 30 total average was used with frequency level is
sometimes (50%) with the means is 3.23 with its standard deviation of 0.97.
Table 11. Means and standard deviation of the English language skills are needed to improve
No

English language Skills needed to be improved

Mean

Std Deviation

Level

1

Listening skills.

3.84

1.01

High

2

Speaking skills.

4.10

.92

High

3

Reading skills.

3.82

.85

High

4

Writing skills.

3.86

.91

High

5

Grammatical structures.

3.83

.97

High

6

Translational techniques.

3.97

1.06

High

7

Conversational English ability.

4.18

1.01

High

8

Give a presentation in English.

3.63

.90

High
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9

English language teaching techniques.

3.69

.90

High

10

English for sciences (e.g., English for computer,
chemistry, mathematics, and etc.).

3.43

.90

Moderate

11

Communicating effectively with peers in small group
discussion, collaborative projects, or out-of-class study
groups.

3.55

.88

High

12

English for Specific Purposes (e.g., tourism, business,
technology, and etc.).

3.77

.95

High

13

Writing essay.

3.63

.98

High

14

Knowledge of vocabulary.

3.81

.86

High

15

General reading comprehension.

3.78

.88

High

16

Pronunciation.

3.88

1.01

High

17

Test of English as a Foreign Language (TOEFL).

3.76

.98

High

18

International
(IELTS).

3.73

.99

High

19

Technical terms in your area of specialization.

3.81

.92

High

20

English for public speaking skills.

3.78

.91

High

21

English for general staff (a long distance phone
operation, interview, and etc.).

3.84

.91

High

22

Learn to use PC software to study English.

3.65

1.04

High

23

Write papers and reports in English.

3.71

1.03

High

24

English for Advertisements.

3.69

.96

High

3.78

0.94

High

English

Language

Testing

Total

System

From table 11, based on the research question number 2, “What are the English language skills do NUOL
students need to improve more?” The statistical data analysis pointed out that there are high needs among the
English skills of 24 items. In overall, the means are 3.78 with its standard deviation of 0.94; except for the item
number 10 “English for sciences (e.g., English for computer, chemistry, mathematics, and etc.)” the level of
need is moderate. The mean is 3.43 with the standard deviation of 0.90.
However, the data indicated that the highest item score that the participants need is to improve conversational
English ability which has mean is 4.18 with the standard deviation of 1.01. The following one is the item of
speaking skills that obtains the score up to 4.10 with the standard deviation of 0.92.
5. Discussion
The aim of this research paper was to explore 160 undergraduate students from eight faculties throughout the
National University of Laos (NUOL) in learning English as a foreign language (EFL). The specific goal in this
study was to investigate students’ use of strategies for their language learning and their English needs for other
skills which they would like to learn. Besides, the study also determined the students’ English language
proficiency level throughout the four main language skills that consisting of listening, speaking, reading and
writing as well as translational skills, grammatical skills, the importance of the English language that would
empower to the students’ course study in both during their studying at the university and after their graduation.
Based on the general statements part of the questionnaires, the results revealed that the participants’ English
proficiency level generally is in the moderate, reading skill is the highest one means equal 3.51 and with the SD
of .74, except for the listening skill is low level means 2.76 and with the SD of .73. The students stated that
they found difficulties in their using English language skills: listening, speaking, reading, writing, translation,
and grammar is in sometimes. A total means is in 3.21 and with the SD of .76. All those skills, students often
expect to use English for their course study during their course at the university, a total means is 3.61 and with
the SD of .87. Thus, they thought that these skills were often important factors for both their present course study
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and after their graduation are in high levels needs. A total mean is 3.81 and with the SD of .90 for during their
studying at university, and for their after graduation means is 3.94 and with the SD .91.
It is now possible to discuss about the two main questions that posed earlier. The first question was what level of
language learning strategies used by students at the National University of Laos? The results of this study
found that the students often use the strategies for their English language learning activities consisting of six
strategies: 1) I use vocabulary books and /or electronic dictionaries to remember new English words. A total
means is 3.65 and with the SD 1.07. 2) I try to find out how to be a better learner of English. A total means is
3.59 and with the SD of 1.02. 3) I have many creative ways to solve a problem. A total means is 3.55 and with
the SD of .93. 4) I think of my progress in learning English. A total means is 3.55 and with the SD of .91. 5) I
make up new words if I do not know the right ones in English. A total means is 3.54 and with the SD of .95. 6) I
ask my English teacher of fluent speakers of English to correct me when I talk. A total means is 3.53 and with
the SD of .99. Besides, the students sometime used various different strategies for their studying English
activities. For the details, the researchers requested the reads look at the table 10 above. However, all the 30
questions in the part of the language learning strategy mean is in 3.23 and with the SD of .97 was considered the
frequency level of use various strategies for their language learning is sometime.
The second question was what does English language skills need to be improved by NUOL students? The
statistical data analysis indicated that the NUOL students needed to improve their English skills is conversational
English abilities and speaking skills are the highest ones mean is 4.18 and with the SD of 1.01 for conversational
English ability, for the speaking skill mean is 4.10 and with the SD of .92. However, all the questions in the part
of questionnaire of English language needs consisting of 24 items are needed in the high level means is 3.78 and
with the SD of .94.
According to the results mentioned above which obtained similarity with the research conducted by (Ratana,
2007) entitled “An Investigation of Thai Students’ English Language Problems and Their Learning Strategies in
the International Program at Mahidol University” found that the majority of Thai students had difficulty with
speaking skills, they needed to improve. The frequency of strategy use among students was medium or
sometimes.
6. Conclusion
This research paper was conducted in order to find out English language learning strategies and the English
language needs of the Lao undergraduate students at the National University of Laos (NUOL) with two areas of
research questions. 1) What level of language learning strategies used by students at the National University of
Laos? 2) What do English language skills need to be improved by NUOL students?
The instrument was applied for this study was a questionnaire which adapted from the previous studied which
conducted by (Barakat, 2010; Chengbin, 2008; Kathleen A, 2010; Patama, 2001; Richards, 2001) as mentioned
in the part of research methodology. The questionnaire contains three sections with 65 questions. Section one
consists of two parts: Part A was designed to obtain demographic information about the samples regarding age
and gender. Part B was designed to obtain information regarding general statements about their English learning
skills. Section two contains a set of questions that regarding learning English strategies. Section three included
24 statements to explore the participants’ needs of English language skills improvement. At this point, a
five-point Likert scale was used. The frequency of their learning strategies to each statement was indicated by 1
(never), 2 (rarely), 3 (sometimes), 4 (often), and 5 (very) and the level of their needs to each statement was
indicated by 1 (very low), 2 (low), 3 (moderate), 4 (high), and 5 (very high).
A total of 160 participants in the present study are 72 males (45%) and 88 females (55%). Most participants aged
22-26 up to 86 (53.80%). The majority of participants have studied English between 1-2 years up to 57 (35.60%).
The majority of participants studied English 6-10 hours per week up to 47 (290.40%).
The results revealed that the majority of students are low in speaking skill and conversational English abilities.
In general picture, however, the students’ English proficiency level is in the moderate. Besides this, the
frequency level of the use the activities for their learning English is the use vocabulary books and /or electronic
dictionaries to remember new English words is the highest one of all those activities which the mean is 3.6 and
with the standard deviation (SD) of 1.07, but the total average of all activities that the students use for their
learning English strategies are in the sometimes of the frequency level means 3.23 with the SD of 0.97. For the
part of English needs to be improved, the students need to improve the speaking skill in a high level means 4.10
with the S.D of 0.92.
The results of this research paper could recommend an overview, reconsider and redesign of the curriculum and
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syllabus, including the instructional materials, learning behaviours and learning strategies of the English courses
in all faculties to fit with the learners’ needs and society requirements to enhance an effective learning and
teaching of the quality.
Therefore, based on the present study collected data from only a questionnaire to specify the level of frequency
of use strategies for the language learning of undergraduates and their needs towards the English language, it is
suggested that further studies to combine several methods of measurement of English language learning and
solutions for example, interviews, class observations, case study, and etc. the secondly, we recommended
teachers, administrators, curriculum developers and throughout the all parts of stakeholders study the students’
needs and their learning strategies in the deeper ways in order to correspond to the society and learners’
requirements.
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