
English Language Teaching; Vol. 13, No. 10; 2020 
ISSN 1916-4742   E-ISSN 1916-4750 

Published by Canadian Center of Science and Education 

74 
 

Saudi Female EFL Instructors’ Perceptions of the Effects of 
Professional Development on Their Self-Efficacy 
Khawlah H. Almuhammadi1, Hussein M. Assalahi1 & Abeer Ahmed Madini1 

1 English Language Institute, King Abdulaziz University, Jeddah, Saudi Arabia 
Correspondence: Khawlah H. Almuhammadi, English Language Institute, King Abdulaziz University, Jeddah, 
Saudi Arabia. 
 
Received: July 7, 2020         Accepted: September 1, 2020        Online Published: September 21, 2020 
doi: 10.5539/elt.v13n10p74     URL: https://doi.org/10.5539/elt.v13n10p74 
 
Abstract 
This research explores female EFL instructors’ perceptions of the effect of the professional development 
provided by the English Language Institute (ELI) at King Abdul-Aziz University (KAU) on their self-efficacy 
and the type of professional development training that they feel has the greatest effect on their sense of 
self-efficacy. This research is based on Bandura’s (1977) social cognitive theory and its subset of self-efficacy. In 
order to achieve its objective, this qualitative study incorporated semi-structured interviews with six EFL female 
instructors within the ELI at KAU, Saudi Arabia. The study results revealed that the instructors had positive 
perceptions of the professional development they received at the ELI in terms of enhancing their efficacy beliefs, 
as it enabled an opportunity for professional enhancement, positively influenced teaching practice to help 
students’ learning, and developed a positive atmosphere of collegiality and collaboration. Additionally, the 
participants demonstrated a positive attitude toward the ELI’s mentoring program, as it enabled them to be 
inspired by an expert in the field, improved their teaching competencies, and created a feeling of professionalism. 
However, the participants held a conflicting view of the effect of classroom observation on instructors’ 
self-efficacy. Some believed that observations represent an important professional development tool that helps 
improve their performance, while others perceived it as a source of efficacy doubt. Based on the research results, 
this study bridged a gap in the current literature and contributed to knowledge on EFL instructors’ self-efficacy 
and how it could be influenced by professional development activities. 
Keywords: EFL, professional development, self-efficacy, Mentoring program, classroom observation, 
socio-cognitive theory  
1. Introduction 
A wealth of academic research has been conducted on the instructional effectiveness of teachers (Chingos & 
Peterson, 2011; Klassen & Tze, 2014; Palardy & Rumberger, 2008; Rice, 2003), and a large number of researchers 
have attempted to explore how student performance could be affected by teaching behavior and practices 
(Blömeke, Olsen, & Suhl, 2016; Chetty, Friedman, & Rockoff, 2013; Goe, 2007). However, little attention has 
been paid to factors that might influence teaching behavior and practices. An understanding of antecedent factors 
that might improve teaching could offer a wealth of information to help increase both student achievement and the 
effectiveness of teachers. For example, teacher efficacy could have an impact on the learning and teaching 
process and is defined as the extent of a teacher’s belief in their ability to affect student performance (Wheatley, 
2005). 
A range of studies have identified a positive relationship between classroom instructional quality (Justice, 
Mashburn, Hamre, & Pianta, 2008) and students’ academic achievement (Kurt, Güngör, & Ekici, 2014; Shidler, 
2009) and teacher self-efficacy. Bandura (1993) posited that the relationship between achievement and efficacy 
could be explained by the learning environment that teachers cultivate for their students. Teacher efficacy, for 
example, can be a determining factor in the effort teachers expend, how they respond to challenging situations, the 
goals they set for both themselves and their students, and their level of motivation in creating a positive learning 
environment. Positive and negative instructional practices can be created by certain factors, which can, in turn, 
have an impact on student achievement. 
Given instructors’ self-efficacy that’s significant, as it has a positive effect on the teaching and learning process 
and on increasing student motivation and achievement. Consequently, it is important that related constructs, such 
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as professional development, be studied in relation to instructors’ self-efficacy perception. investigates how 
professional development programs for instructors could implement support strategies aimed at effectively 
increasing teachers’ self-efficacy. Therefore, this study has two goals: (1) to examine how EFL instructors within 
the English Language Institute  (ELI) at King Abdul-Aziz University (KAU) perceive the effect of professional 
development on their self-efficacy and (2) to investigate the perspectives of EFL instructors regarding factors that 
affect their sense of self-efficacy. This research limited itself to the female section of the ELI at KAU, as the 
male and female sections have different administrators, and professional development are completely separate, it 
is likely that the instructors in the two sections could experience and perceive professional development very 
differently. 
1.1 Socio-Cognitive Theory of Self-Efficacy 
Bandura (1986) proposed social cognitive theory, according to which individuals self-regulate cognitive 
processes and behaviors instead of reacting directly to events. This perspective arises from the belief that 
“individuals are capable of exercising a degree of control over their thoughts, feelings, motivation, and actions” 
(Pajares, 2003, p. 7) following a self-interpretation of their performance.  
This control has the capacity to affect subsequent actions and behaviors. Bandura (1986) posited that behavior 
could be predicted more effectively by the belief that individuals have in their abilities, as opposed to their actual 
capacities. This means that an individual’s self-belief is the principal motivator in their academic 
accomplishments. This belief determines “how well knowledge and skill are acquired” (Pajares, 2003, p. 8).  
1.2 Where Does Efficacy Come From 
Bandura (1977) outlined four contributors to self-efficacy:  
(a) Successful performance (also known as mastery experiences) is most likely to boost self-efficacy, as the 
individual is directly involved in successfully completing tasks.  
(b) Vicarious experience (modeling) is such that, if the individual observes another person being successful or 
unsuccessful in a task, this individual comes to believe that they are also capable of succeeding. 
(c) Verbal persuasion is influential when other people tell the subject that they believe that the subject has the 
ability to succeed, as the subject overcomes self-doubt. Self-efficacy arising from verbal persuasion is not 
long-lasting, for the reason that as soon as difficulties arise, or the possibility of failure is revealed, the subject’s 
self-efficacy declines. 
(d) Emotional status is centered on the subject’s anxiety, guiding the subject away from a path of avoidance. This 
technique is frequently used in assisting individuals in overcoming phobias. If the subject shakes or sweats 
before approaching a task, the subject may see this as their inability to perform the task. Generally, there will be 
improvements in self-efficacy with repeated experiences of success, and it will decline in proportion to the 
amount of failure experienced.  
1.3 Instructors’ Professional Development 
Professional development can be defined as a range of activities intended to equip individuals with the tools, 
training experiences, and knowledge needed to expand their capacities in their field of practice (Mizell, 2010). In 
the educational context, professional development is an essential construct that contributes to a number of 
positive changes, such as improving educational institutions by increasing teachers’ instructional abilities, 
improving student learning (Girvan, Conneely, & Tangney, 2016; Ross & Bruce, 2007), and boosting teachers’ 
self-efficacy (Karimi, 2011; Klassen & Chiu, 2010; Zambo & Zambo, 2008). 
Quality professional development activities are frequently seen as crucial to the growth of faculty members, as 
they contribute to achieving the mission of the educational institutions. Another perceived target of professional 
development is helping instructors develop pedagogical competence. The expectation is that, by taking part in 
professional development, instructors will optimize classroom performance, which will enhance learners’ 
educational outcomes. According to Mizell (2010), well-designed professional development activities yield a 
range of advantages for all members of the educational institution. Taking part in professional development 
training equips educators with suitable knowledge to facilitate student achievement and enables them to become 
more aware of hindrances to students’ educational paths. This knowledge enhances the classroom experience for 
both teachers and students, thereby improving student outcomes. 
Mizell (2010) claimed that newly graduated instructors do not have sufficient knowledge to perform the role of a 
successful instructor, as colleges and universities are unable to offer a wide variety of enriching practical training 
deemed essential for graduates. Consequently, newly graduated instructors who do not participate in further 



elt.ccsenet.org English Language Teaching Vol. 13, No. 10; 2020 

76 
 

professional development opportunities do not upgrade their expertise and will not be able to be effective as a 
teacher. 
Several studies have asserted that the most effective professional development programs provide participants 
with relevant content to strengthen their curricula knowledge and enhance their pedagogical performance, 
thereby beneficially influencing their students’ educational outcomes (Harris, Cale, & Musson, 2011; Buczynski 
& Hansen, 2010; Tantawy, 2020). Aminudin (2012) indicated that professional development in an educational 
setting should provide instructors with the essential knowledge base and expertise to help them make necessary 
adjustments. 
According to Garet, Porter, Desimone, Birman, and Yoon (2001), the key characteristics of effective professional 
development experiences include providing a rich set of content-related educational knowledge, presenting 
opportunities for active and practical training, and delivering a collaborative form of professional development 
experience that allows knowledge exchange, performance improvement, and interaction between individuals 
who share the same goals and values.  
In summary, this review has shown that professional development appears to have a strong influence on the 
educational spectrum. As instructors acquire new knowledge, learn how to apply and use this knowledge, and 
then converting it into practice to enhance their students’ achievements. 
1.4 Instructors’ Professional Development and Self-Efficacy 
Coldwell (2017) demonstrated that a number of existing studies have linked instructors’ professional 
development experiences with a higher level of self-efficacy. He further indicated that effective, well-designed 
professional development opportunities result in instructors expanding their knowledge, enabling them to 
become more assured about their teaching abilities and empowered as successful teachers. Additionally, such 
factors as growing knowledge, a feeling of self-assurance, and willpower were deemed to be strongly correlated 
to high efficacy beliefs among instructors. 
Although self-efficacy appears to have a strong effect on the general practice of instructors and their ability, it 
does not evolve independently, as several researchers have indicated that there is a relationship between 
instructors’ acquired knowledge, performance and level of self-efficacy (Fives & Buehl, 2012; Hoy, Davis, & 
Pape, 2006; Pajares, 1992).  
Nevertheless, when instructors do not have sufficient levels of knowledge and skills, they may encounter a 
considerable degree of stress regarding their performance, which may lead them to question their teaching ability 
and feel less effective (Ashcraft & Moore, 2009). In essence, although self-efficacy is a significant factor 
affecting the teaching process, it cannot independently lead to efficient actions if the instructor does not possess 
essential teaching skills (Schunk, 1991).  
Consequently, an effective way of improving instructors’ knowledge and teaching practice and offering 
empowering opportunities that enhance their efficacy beliefs is to create well-designed professional development 
activities that help educators feel more efficacious (Darling-Hammond & McLaughlin, 2011). 
1.5 State of the Professional Development Program at the ELI 
The ELI promotes continuous professional development among faculty members, with the aim of creating and 
providing a quality learning and teaching experience for both students and faculty members. In this regard, this 
part of the paper will review a number of studies conducted at the ELI to shed light on the role and effect of 
professional development training provided by the ELI. 
A recent study by Roy, Rahim, and Khojah (2018) investigated the in-campus professional development 
experiences of EFL instructors at the ELI. The aim of this study was to examine instructors’ impressions of the 
attribute of the Cambridge University Press’ course, Train the Trainer. The study found that the course had a 
beneficial outcome on the participants, as it equipped them with up-to-date skills and knowledge in the EFL 
context and provided a positive professional development experience for faculty members.  
In terms of classroom observation, studies were conducted by Shukri (2014) and Shousha (2015) to gain a 
deeper understanding of EFL instructors’ experiences with classroom observation and determine how it 
contribute to instructors’ professional growth. The studies reported comparable results, concluding that the 
instructors affirmed the beneficial function of classroom observation as a vehicle for professional development 
activities, as it promoted the teaching and learning process by providing valuable feedback to them. Additionally, 
it could significantly enhance the overall instructing experience, which could ultimately contribute to instructors’ 
confidence.  
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Shukri and Leil (2017) examined instructors’ perceptions of the formal mentoring program at the ELI. The study 
highlighted the significance of the mentoring program as an appropriate means of professional development and 
provided recommendations to improve the mentoring program. A similar study conducted by Asif and Khojah 
(2020) reported a similar positive outcome in relation to the ELI’s mentoring program. 
This overview of the literature on the ELI context has emphasized the importance of professional development 
activities. Although numerous studies have investigated the professional development program from different 
angles, none have explored the relationship between such professional development training and its effect on 
EFL instructors’ self-efficacy. This provided the impetus for the current research in terms of exploring how 
instructors perceive their experience of the professional development training provided by the ELI at KAU with 
regard to their efficacy beliefs and, more specifically, what type of professional development training is most 
effective in relation to instructors’ sense of self-efficacy.  
In order to achieve the aim of the study, the following research questions were formulated: 
1. How do EFL instructors within the ELI at KAU perceive the effect of professional development on their 
self-efficacy? 
2. What are EFL instructors’ perspectives regarding the factors affecting their sense of self-efficacy? 
2. Method 
2.1 Participants 
The study participants comprised six randomly selected Saudi female English language instructors within the 
ELI at KAU, all of whom were foundation year instructors with experience ranging from one to six years of 
teaching at the ELI. They were all taking part in various types of professional development activities within the 
same setting. 
2.2 Instruments 
This study adopted a qualitative approach to investigate instructors’ perceptions of the effect of professional 
development on their sense of self-efficacy. In order to obtain a detailed understanding of the research topic from 
the instructors’ points of view, a semi-structured interview was utilized as the main instrument to collect data 
from the participants.  
2.3 Procedures 
The semi-structured interview questions were designed in light of the two main research questions to serve the 
main objective of the research. Subsequently, piloting for the semi-structured interview questions was performed 
with two English instructors at the ELI in order to determine the interviewees’ understanding of the questions. 
After the piloting process, data collection approval was obtained from the Unit of Graduate Studies and 
Academic Research at the ELI. Upon approval, the data collection procedure commenced by first contacting the 
potential participants by e-mail. Due to the unfortunate Coronavirus pandemic, the interviews were carried out 
with the participants by e-mail or phone. 
2.4 Data Analysis  
The data analysis stage began immediately upon completion of the data collection process. Through the use of 
NVivo, the semi-structured interview data were analyzed in order to extract potential codes and themes. 
3. Results 
Three main themes emerged from the participants’ responses, the first of which concerned professional 
development activities contributing to instructors’ self-efficacy. The second involved mentoring programs 
customized to instructor preparation. The third theme covered instructors’ conflicting views regarding classroom 
observation.  
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Figure 1. Instructors’ Perceptions of the Effects of Professional Development on Their Self-Efficacy 

3.1 Professional Development Activities Contributing to Instructors’ Self-Efficacy 
The analysis of the responses revealed that most of the participants believed that the professional development 
activities had allowed them to grow professionally and had provided them with a strong conceptual and 
theoretical framework that had improved their self-efficacy. A number of comments from the participants 
regarding this are presented below: 
“I wasn’t expecting professional development activities to be so beneficial, they have provided me with some 
valuable tools and information that I will be able to use in my classroom” (Participant A) 
“it encourages me to keep on developing … and that gives me a sense of satisfaction” (Participant C) 
Moreover, Participant F stated that she felt more confident in her abilities to improve her teaching practices, 
which she felt would influence student achievement.  
“I feel that I became so much more confident because I learned new ways of engaging with students and I have 
incorporated all these into my teaching”  
Participant E added that undertaking professional development alongside colleagues led to increased positivity, 
productivity, and better collaboration: 
“the collaborative nature of the mentoring gave me a since that I’m not alone, you feel more part of the team, 
planning together and sharing ideas to further apply it in the classroom”. 
3.2 Mentoring Programs Customized to Instructor Preparation 
The participants indicated that the formal mentoring program at the ELI has had a positive influence on them.  
Participant A mentioned that the activities in which she participated with her mentors and what she learned 
enabled her to improve her teaching approach. 
“the meeting with my mentor enrich my knowledge by talk about thing related to teaching such as lesson plan, 
classroom management…I do benefit from her comments on my lesson plan, she also provides me with another 
resources concerning lesson plans…we do even discuss varieties of topic including ways to teach every and each 
language skill”. 
Participant C stated that her belief in her own capabilities had been enhanced with the support of her mentor:  
“The guidance and support I received from my mentor and my overall mentoring experience made me more 
motivated, confident, and more involved in the work knowing that I am doing good”  
Participant D commented, 
“It was a unique experience, I have learned a lot of strategies … with this guidance and help I felt like I have 
control over what I am doing and aware of what I am capable to do, so I think am doing things good” 
The participants suggested that the mentoring program provided them with practical strategies that helped them 
become successful instructors and allowed them to become more professional, improve their teaching, and 
develop self-efficacy. 
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3.3 Conflicting Views of Classroom Observation as a Tool for Professional Development 
R Some of the points raised by the instructors in relation to their efficacy beliefs can be traced to their 
experiences of classroom observation and the corresponding feedback. Participant C described how one 
classroom observation had helped increase her confidence in her teaching abilities and motivated her to improve:  
“When my classroom observation went well, and I received positive comments, I felt quite proud to be a teacher 
and I was more motivated to do better”. 
Participant D stated that classroom observations could be beneficial, as they provided her with the opportunity to 
reflect on her practice: 
“Observations are sometimes beneficial to me. I get a new viewpoint on my teaching, so it prompts me to engage 
in detailed reflection on my practice in the classroom to see if I need to change some of my teaching strategies or 
try to implement new ones”. 
However, some participants provided different views of the feedback on classroom observations and how it 
made them doubt their efficacy. Participant E mentioned how an observer’s evaluation had a negative impact on 
her confidence as an instructor: 
“It made me question my confidence as a teacher, you thought you were doing well, but then the observer 
evaluated what you were doing as ineffective ... it’s disappointing” 
However, unfavorable feedback from the observer functioned as a motivational trigger for improvement. She 
subsequently addressed this by saying,  
“There is always room for improvement, the first experience with observation was not a good one. The feedback 
I received made me less confident. So, I decided to learn more about it by reading related articles and watching 
YouTube videos” 
Another concern raised by Participant A was that the observation might present a partial view of the instructor’s 
real performance, as such, the observation might not always be a fair tool for measuring instructors’ true ability: 
“It is an experience that makes you stressed. You keep thinking, ‘What if something goes wrong?’ It is unfair that 
your work as a teacher is being evaluated based on one hour with one class…it is only a glance at my overall 
ability as a teacher”. 
4. Discussion 
This part of the paper addresses the results of the study with reference to the two main research questions and 
provides interpretations of the findings. It also clarifies the results in relation to the existing literature. 
With regard to the first research question—How do EFL instructors within the ELI at KAU perceive the effect of 
professional development on their self-efficacy? — the instructors were generally in agreement that the 
professional development activities at the ELI assisted them in becoming better professionals and boosted their 
confidence in their teaching abilities. This finding accords with that of other studies on the manner in which 
professional development activities enhance teacher confidence with regard to performance (Buczynski & 
Hansen, 2010; Harris et al., 2011; Tantawy, 2020).  
It has been stated that instructor self-efficacy can be boosted with the knowledge, experience, and abilities the 
instructor acquires through professional training. According to Bandura (1997), self-efficacy can only be 
positively enhanced with “compelling feedback that forcefully disrupts the pre-existing disbelief in one’s 
capabilities” (p. 82). Therefore, professional development activities boost instructors’ beliefs about their capacity 
when it is effective, as they foster positive changes to instructors’ prior beliefs about their own ability. 
Additionally, the respondents reported that working in a collaborative and collegiate atmosphere made them feel 
more motivated, enabled them to become more productive, and boost their self-efficacy by improving their 
emotional state. When teachers believe that both their colleagues and institution support them and share their 
values, there is a greater likelihood they will have the confidence to try new teaching strategies, the success of 
which could further boost their efficacy. Similar results have been reported by Shousha (2015) in the ELI 
context.  
The findings of this research can further relate to Bandura’s (1997) sources for self-efficacy, in particular, 
mastery experience. Teaching will always be a highly demanding profession that imposes numerous 
requirements on teachers, who need to undergo effective preparation to fulfill demands. Professional 
development activities offer instructors mastery experiences related to the ways in which they can manage their 
students in the classroom as well as their instruction and pedagogical-content knowledge. Another source of 



elt.ccsenet.org English Language Teaching Vol. 13, No. 10; 2020 

80 
 

instructor self-efficacy in this study is the emotional state, that is, a collaborative and collegiate atmosphere will 
improve an instructor’s emotional state. 
Due to the quality of teaching outcomes and student attainment potentially being affected by the extent to which 
instructors believe in their own abilities, those who frame educational policy should consider providing 
high-quality professional development programs with the specific intention of improving teaching techniques 
and subject knowledge, which will lead to instructors feeling more efficacious. This is in accordance with past 
research on the strong correlation between teachers’ professional development training and sense of self-efficacy 
(Karimi, 2010; Klassen & Chiu, 2010; Zambo & Zambo, 2008). 
With regard to the second research question — What are EFL instructors’ perspectives regarding the factors 
affecting their sense of self-efficacy? — the participants demonstrated a positive attitude in relation to mentoring 
as an element of the professional development training at ELI. It enabled them to be inspired by an expert in the 
field, and helped improve their teaching competencies. However, despite the majority of the interviewed 
instructors stating that the professional development activities did have an overall positive outcome, some had a 
conflicting view of classroom observation as a tool for professional development. Some viewed classroom 
observation as a boost to their sense of self-efficacy, while others perceived it as engendering efficacy doubt due 
to the feedback they received. 
In referring to Bandura’s (1997) sources of self-efficacy, mentoring programs and classroom observation can be 
seen as activities that bring together all sources of self-efficacy. These sources are verbal persuasion in the form 
of feedback from a mentor and observers; vicarious experiences in the form of classroom observations and the 
observation of mentors and colleagues; mastery experiences in the form of providing instructors with different 
opportunities to experience success and improvement in their performance; and emotional status, which appears 
to boost teachers’ emotional status by making them feel more secure and supported, due to an encouraging 
working atmosphere and mentor availability. 
Bandura (1997) suggested that vicarious experience is a significant way in which confidence can be raised, a 
point substantiated in this study. Bandura claimed that people will deliberately search for successful role models 
in striving to effect improvements in areas where their skills are lacking. In this study, mentoring and 
observations were deemed to be a primary source of such role models, and it appeared that instructors’ belief in 
their own abilities was enhanced through active reflection on the behaviors of their mentors and colleagues. 
Other researchers have stated that mentors have an important role to play as both role models and motivators 
(Shukri & Leil, 2017), suggesting that mentored instructors’ level of belief in their own ability was more likely 
to be high when they felt that they had received support from their mentors (Moulding et al., 2014).  
Of specific importance to the ELI, a study was undertaken by Asif and Khojah (2020) to explore how female 
EFL instructors perceived their mentoring program and how it influenced their teaching practice. The outcomes 
revealed that the participants were generally positive about their participation in the program, demonstrating that 
introducing such a mentoring program can be highly beneficial to mentees, mentors, and the institution as a 
whole. 
Another point raised by the instructors in relation to their efficacy belief can be traced to their experiences of 
classroom observation and the feedback received. The participants’ responses revealed a degree of inconsistency 
in how the teachers viewed observations and the impact this had on their self-efficacy. It seemed that the 
instructor’s personal evaluation of the success of a lesson did not hold the most significance; rather, the 
observer’s evaluation appeared more significant.  
Shukri (2014) reported a comparable finding in the context of ELI. While the majority of the participants agreed 
that observations played an essential role in enhancing teaching practices, they believed that there was room for 
improvement in ensuring that observations were fair and honest. They highlighted that it was imperative for 
observers to maintain a high standard of ethics, understanding, and patience. In addition, the observers pointed 
out that they should focus on providing positive and constructive feedback as opposed to focusing on the errors 
made during the lesson. Some scholars have highlighted that, a positive approach is more likely to empower 
instructors to engage in a process of reflection, through which they can spot their educational needs and strive to 
improve their practice (O’Leary, 2014; Wragg, 2002). 
5. Conclusion 
The aim of this study was to understand female EFL instructors’ perceptions of the effect of professional 
development training on their self-efficacy. The study found that the instructors had positive perceptions of the 
professional development they received at the ELI in terms of enhancing their efficacy beliefs. However, despite 
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the majority of the interviewees stating that the professional development activities did have an overall positive 
outcome, some participants reported a conflicting view of classroom observation as a tool for professional 
development. Although some saw classroom observation as boosting their sense of self-efficacy, others 
perceived it as engendering efficacy doubt due to the feedback they received. 
According to Bandura (1986), “What people think, believe and feel affects how they behave. The natural and 
extrinsic effects of their actions, in turn, partly determine their thought patterns and affective reactions” (p. 25). 
From this perspective, and considering the significance of instructors’ beliefs in their educational skills, 
stakeholders should consider initiating quality professional development training activities based on an analysis 
of teachers’ needs, with the specific aim of increasing instructors’ practical and content knowledge. This would 
further enhance instructors’ efficacy beliefs, enabling them to create successful instructional and learning 
experiences. 
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Appendix 1: Interview Protocol 
A- Professional development: 
1. How many years of teaching experience have you had at the ELI? 
2. What types of professional development training have you previously participated in? (e.g. Workshops, 
Trainer Certificate, mentoring program, attending conferences, reading articles or books, joining a discussion 
group, classroom observations, peer observations, Cambridge University Press’s train the trainer course, etc.). 
3. How would you describe your experience of professional development training at the ELI? 
4. Please can you describe a particularly successful professional development training you participated in at 
the ELI? 
5. Why did you feel that was a successful one?  
6. Please can you describe a professional development training you participated in at the ELI that you feel was 
particularly unsuccessful?  
7. Why did you feel that was an unsuccessful one?  
B- Self-efficacy 
1. How confident do you feel as an English instructor? 
2. How do you think your teaching has an impact on the students’ you teach? 
3. What do you think are the factors/people that have most affected your confidence as an English instructor? 
4. Have you ever doubted your abilities as an English instructor? Why? How did you deal with this?  
5. For those that have been mentored – How has your mentor impacted on your confidence as an instructor? 
How did mentoring affect your teaching practice?  
6. Can you describe an experience that has really motivated you as an English instructor to improve your 
practice?  
7. Can you describe how your perceptions of your teaching skills has changed over the last two years? What 
events/experiences have impacted upon these perceptions 
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