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Abstract 

The present research argues that the current segregation between the reading and writing skills courses in EFL 
classes is a hard obstacle in developing the reading ability and writing skills proficiency in Saudi students at the 
graduate level. The sample included 64 undergraduate female students of a Saudi University, divided equally into 
the control group and the experimental group. A pre-test and post-test research design was used to collect the 
quantitative data. Two-tailed t-tests were applied to verify the results. The analysis of elicited data indicates 
significant progress in the experimental group's mean scores of the post-test when compared to the pre-test at 
p<.05. The study finds that integrated-skills teaching pedagogy has a significant impact on students' reading and 
writing proficiency over a short time. A structured questionnaire was administered on n=28 language teachers to 
identify teacher's perceptions regarding the integrated interpretation and writing courses. They expressed their 
dissatisfaction with the current segregated reading and writing courses and the learning outcomes. Most 
experienced teachers expressed a positive attitude towards the integration of these skills. Based on the findings, the 
researcher recommends incorporating integrated skills pedagogy in teaching reading and writing skills at the 
university level to enhance the students' performance. 

Keywords: integrated reading and writing skills, EFL, segregated skills, teaching pedagogy, teachers' 
perceptions 

1. Introduction 

Learning a foreign language has always been challenging for most of the college students, specifically in the Arab 
region. The English reading and writing skills are considered the two most demanding; however, exciting skills. 
Teaching and learning of these skills need a natural sequence (Krashen & Terrell, 1995) and thematic links 
because this sequence builds a strong positive relationship in acquiring the target language. The traditional 
segregated-skills teaching style cannot create this sequence. Modern ELT demands the integration of English 
reading and writing skills to ensure better and more significant learning outcomes. The idea of the integrated-skill 
teaching approach is not new and has long been discussed and supported by various researchers ( Shanahan & 
Lomax, 1988; Fitzgerald & Shanahan, 2000; Al-Dosari, 2016). The Integrated-skills teaching pedagogy is a 
natural learning approach because it helps in accelerating the development of communicative skills in EFL 
students (Li & Yang, 2014; Mekheimer & Aldosari, 2013; Pysarchyk & Yamshynska, 2015; Pardede, 2017). Li & 
Yang (2014) write, "Reading and writing are both the communicative means between the reader and the writer" (p. 
68). 

According to Pardede (2017), "To enable the EFL students to develop their knowledge of English and their 
competence to use it in real communication, implementing the integrative skills approach is unavoidable" (p. 
218). Pysarchyk & Yamshynska affirm that the main aim of teaching Foreign Language (FL) is "communicative 
competence," and for that, they believe, "integrating skills is essential" (p. 78). 

It is noteworthy that the goal mentioned above is the required learning outcome (LOC) by the Saudi Education 
Ministry. The main objective of teaching the English reading and writing courses at graduation level in Saudi 
universities is to prepare the students to deal with open-ended communicative tasks. By the end of the academic 
session, they should have mastered the essential skills to interact and communicate individually and 
collaboratively as team members in the Saudi community. Currently, structurally segregated reading and writing 
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courses are taught in most of the Saudi universities. The present study will not focus on weakness and drawbacks 
of these courses; instead, it aims to bring into light the usefulness of integrated reading and writing courses in 
Saudi Arabia. 

The study aims to investigate how EFL students' writing performance and their overall scores in writing are 
affected when the composing process has a thematic link to a reading passage, compared to the paper on given 
topics without no or little reading practice. The findings of the research will bring further understanding of the 
most appropriate and effective ELT methodology to the Saudi academic community. The researcher also 
suggests innovative strategies for teachers to prepare the students to respond to a reading text in writing in a 
learning environment.  

2. Literature Review 

2.1 The Relationship between Reading and Writing Skills in EFL Classroom 

Good readers make good writers. Reading plays a fundamental role in writing instruction (Bazerman, 1980; 
Krashen, 1982; Smith, 1983; Greene, 1992; Fitzgerald & Shanahan, 2000; Durgunoglu et al., 2002; Hao & Sivell, 
2002; Shanahan, 2006; Koons, 2008; Tsai, 2006; Almansour & Al-Shoramn, 2014; Cho & Griffler, 2015; 
Al-Dosari, 2016; Park, 2016; Choi, Moon, Paek, & Kang, 2018 Andersen, Christensen, Nielsen, Thomsen, 
Østerbye, Rowe, (2018).The research also supports the argument that reading books assist students "learn 
naturally, from context, and provide[s] excellent models of written English" (Elley & Mangubhai, 1983, p. 56). 

Several studies have shown an explicit relationship between the two essential skills of human language. 
According to Durgunoglu et al., 2002, "Language and literacy (reading and writing) development are closely 
intertwined processes" (p. 81). They posit that the development of one skill facilitates the learning of the other. 
Tsai (2006) believes that fluent L2 acquisition requires a reciprocal reading and writing connection. Smith (1983) 
comments that knowledge easily transfers if there is a thematic relationship between reading and writing. 
According to Miller et al., 2012: 

Writing tasks involve reading source documents to gather information, mobilizing background knowledge, 
evaluating sources read, thinking about purpose, and reviewing what has been written—mainly reading tasks. 
Similarly, reading often involves writing summaries or constructing written responses to questions (p. 4). 

Hao & Sivell (2002) support the integrated reading and writing connection by arguing the division in teaching 
reading and writing, which hinders the development of both skills. Tsai (2006) also believes that reading and 
writing "share similar properties" and further concludes, "both reading and writing are acts with communicative 
purposes and are inseparable" (para.18). Tsai (2006) does not favor the separate teaching of both skills because 
this kind of teaching approach is an obstacle in fluent learning of FL reading and writing. 

Krashen (1993) asserts that input for writing is provided by reading. Dubin and Olshtain (1980) have stated the 
same concept as "a written communication model" (p.354). In this model, they present the writing process at the 
production end and the reading process at the receiving end. The reader connects to both ends by the text. 
Various empirical studies give evidence that the productive capability of language usually aids in the strong 
development of receptive skills. (Dubin & Olshtain1980; Greene, 1992; Fitzgerald & Shanahan, 2000; 
Mekheimer & Aldosari, 2013; Motušić, 2014; Golkova & Hubackova,2014; Pysarchyk & Yamshynska, 2015; 
Sreena & Ilankumaran, 2018). Greene (1992) states, "Reading and writing are complementary processes of 
composing meaning; discussions of how a sense of authorship can inform reading are underspecified" (p. 151). 
Pysarchyk & Yamshynska (2015) assert, "Development of reading and writing skills requires persistent and 
continual study" (p. 78). Therefore, students can master these skills better and faster when learned together and 
have improved results on the literacy process. 

The L1 reading influence on L2 writing is hard to ignore (Tudor & Hafiz, 1989; Krishan, 1982; Cho & Griffler, 
2015). For composing a good piece of paper, a student needs to have prior knowledge about the topic which s/he 
may have acquired in the first language. Krishan (1982) draws attention towards the role of early language 
reading comprehension, which has a sound impact on second language reading comprehension and composing 
process. According to Krishan (1982), reading provides the basis for this required knowledge or "world 
knowledge" (Fitzgerald & Shanahan, 2000, p. 40), and learners use this knowledge in building sentences and 
developing the structure for composition. Nevertheless, good readers of the first language can explore a variety of 
topics to write in the second language. 

Students can expand this specific knowledge to communicate with their social community. In this way, they have 
better "communicative competence (grammatical/linguistic competence, strategic competence, sociolinguistic 
competence, and discourse competence)" (Pardede, 2017, p. 221). Fitzgerald & Shanahan (2000) explain the 
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three basic approaches to reading and writing connection. One of these is the rhetorical approach in which 
Fitzgerald & Shanahan (2000) take reading and writing as communication activities where the reader is a sender, 
and the writer is a receiver to get perception and knowledge. 

Though reading plays a vital role in enhancing one's writing skills, there comes a stage after a great deal of 
receptive experience when the writer's creativity, imagination, and rational take the primary position instead of 
reading material. That is why, in an EFL classroom, students may interpret a reading passage differently than 
their peers. Reading is a helpful instrument for early writers; however, an experienced writer may not depend on 
the reading material. There is a dare need to design such courses and materials which can train students to 
compose their thoughts and feel free to write independently. 

2.2 The Role of Reading in Writing Instruction in an EFL Classroom 

A classroom teaching pedagogy itself is least worthy unless combined with practice and real-life experience in 
and outside the classroom. Krashen & Terrell (1995) assert for the natural approach and state that 
comprehensible input is "crucial ingredient in language acquisition" (p. 1). In the integrated-skills teaching 
approach, students understand and decode the message. Then they learn to apply it to writing for the productive 
output. They use various skills that they have developed in reading comprehension and vice versa. From this 
point, it is essential to note that reading helps learners' minds to grow in a multitude of ways (Cunningham & 
Stanovich, 2001), which leads them to think critically on a topic. 

For EFL, critical thinking (CT) is among one of the essential 4Cs (AL Zahrani & Elyas, 2017), and receptive 
skills proficiency can develop students' critical thinking. They further mention, "A significant association has 
been noted between the critical thinking capabilities of TOEFL test takers and their scores on the reading section 
of the test" (Kamali, 2011 as cited in Al Zahrani & Elyas, 2017, p. 137). In an EFL classroom, reading initiates 
students to think critically, and they are in a better position to develop their writing abilities (Cavdar & Doe, 
2012). Tierney, O'Flahavan & McGinley (1989) affirm reading and writing as a representative means "to think 
and learn" (p. 137). Li & Yang (2014) believe "Reading-to-write involves critical thinking and creative writing 
which are always the focus of philosophy, linguistics and writing studies" (p. 67). 

Teachers can motivate their students by the ideas and style given in the passages to learn the writing techniques 
and stylistic devices. Furthermore, during reading comprehension exercises, improvements in the mind mapping 
process and argument analysis from different points of view can help in tasks' writing. Reading that aims for 
writing is an important technique that improves students' writing skills proficiency (Greene, 1992; Plakans, 2008; 
Li & Young, 2014; Al-Mansour & Al-Shorman, 2014). According to the Reading hypothesis in Krashen (1993), 
"We acquire writing style, the special language of writing, by reading" (p. 27). So, students can also improve and 
practice their writing style with reading extensively. 

In an EFL classroom, integrated skills activities encourage class discussion and make reading a collaborative 
practice. Frank Smith (1983) considers language learning as "a collaborative activity" (p. 591). Collaborative 
Learning (CL) is regarded as a tool by many EFL teachers to enhance the learning capacity of their students 
(Amel, 2015). Reading practice in writing instruction creates a collaborative learning environment in a language 
classroom where students get the motivation to discuss their ideas. As a result, students work together on a given 
job, and writing turns into a collaborative task. They get open opportunities to participate and provide feedback 
on each other's work. Their interdependence makes them more confident and motivates them to move ahead in 
the learning process (Amel, 2015). 

2.3 Segregated Reading and Writing Skills Teaching – Challenges for EFL Students 

Al-Mansour & Al-Shorman (2014) describe writing skills as "a powerful mean of communication, the core of 
education, and an important path of language learning" (p. 259) whereas reading is a complex skill for Arab 
students (AlKialbi, 2015; Muhammad & Rashid, 2019). Excellent writing skills are a prerequisite for EFL 
students (Al-Mansour & Al-Shorman, 2014). Learners give clear and concrete shapes and styles to their vague 
ideas by putting them down on paper. 

However, writing is a challenging skill for EFL students (Cavdar & Doe, 2012). Ong & Zhang (2013) assert, 
"Writing is a difficult task because it is cognitively demanding" (p. 375). Not only in the Saudi context, 
throughout the globe, but EFL students also face many difficulties in excelling in their writing skills. According 
to IELTS test-taker performance 2017, test takers from 97.5% of countries (out of 40) had lower writing mean 
band scores compared to reading mean band scores. 

EFL students struggle hard to get command over the grammatical structure and vocabulary to express their ideas, 
which are the reasons explained by Tangpermpoon (2008) to consider writing the most challenging language 
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skill (Grabe, 2009). Additionally, students require the right combination of rhetorical patterns with advanced 
stylistic devices to develop their writing expertise (Al-Dosari, 2016). Generally speaking, students rarely master 
these techniques and strategies in their writing class because usually, the teachers focus on teaching the rules of 
individual skills, and the students aim to get high grades in midterm and final exams (Al-Nasser, 2015). 

In the present time, discrete skills teaching is common in most of the universities in Saudi Arabia (Al-Dosari, 
2016; Alrabai, 2016). Students who enter the university are underprepared to deal with the demanding values of 
learning reading and writing skills. Therefore, they face many problems in their academic careers (Khan, 2011; 
Javid & Umar, 2014; Al-Nasser, 2015). Efforts in learning new techniques to deal with vocabulary for each skill 
and developing a content understanding for various subject-matter having no thematic link make reading and 
writing skills burdensome for the Saudi students (Javid & Umar, 2014). When assigned a writing task, students 
face obscurity and nervousness, and they are hardly able to put their ideas in writing due to a lack of knowledge 
and mastery in applying the techniques. Most students ponder over the questions like: 'From where to begin and 
how to begin?' Necessarily, students should attain these skills at an earlier level of education (Khan, 2011; Javid 
& Umar, 2014, Shukri, 2014; Al-Nasser, 2015; Alghonaim, 2018). Teaching and learning of these skills in the 
form of separate fields without getting desired results waste a colossal amount of time. 

In an EFL classroom, reading comprehension exercises can lead to comprehension-oriented writing activities. 
The models in a writing classroom make a difference in the flow of the writing process (AlOmrani, 2014; 
Alghonaim, 2018). There are many pedagogical reasons to use models as writing samples. The models give 
information to the students, and they can also discuss the rhetorical patterns in the class (AlOmrani, 2014). 
Instead of focusing on specific rules on drafting and composing, which are quite often confusing for the students, 
the teacher can demonstrate and practice reading passages in class. However, Alghonaim (2018) finds out that 
students are most unlikely provided by a model of writing, based on pedagogical purposes of teaching writing 
through reading. 

For EFL students, reading provides subtle models of various genres on which they can work collaboratively to 
enhance their writing. According to Greene (1992), "imitating models of well-wrought prose" provide students 
opportunities to learn "style, grace, and correctness" (p. 152). Students can use a model to identify the different 
rhetorical patterns and linguistics forms and infer the underlying meaning to precede on with composition. They 
feel supported and gain confidence in writing through this strategy (Alghonaim,2018). According to Benahnia 
(2016), "In a formal EFL/ESP learning situation, a writing activity can never be successful until the target 
language has been successfully exercised in speaking and also in reading activities" (p. 4). 

It has become imperative that students should not only learn interpersonal communicative skills, but they should 
also receive meaningful and relevant content-area instruction to improve their language proficiency.  

3. The Study 

3.1 Objectives of the Research 

The research has a three-fold aim of investigation: 

• To shed light on the inadequacy of current reading and writing skills teaching pedagogy and approaches; 

• To unfold the challenges which are faced by the students in a language classroom learning segregated 
skills; 

• To measure the efficacy of integrating the reading and writing skills approach in higher levels of the 
undergraduate program at a Saudi University. 

3.2 Research Context 

This study was conducted on 64 female students of level II reading class, English Graduate Program. These 
students have already completed level I in their graduate program in the English department of a Saudi University. 
It is to notify that students seldom have or no writing practice in the reading courses of graduate programs. The 
researcher selected the reading class to see the usefulness of implementing the integrated reading and writing 
teaching pedagogy. However, the current prescribed courses are entirely different, and segregated, involving zero 
interaction among the students and teachers of these two courses. 

For this research, the sample of 64 students was split randomly into two equally divided groups; 32 in the 
control group and 32 in the experimental group. Before the study began, a pre-test was conducted for both groups 
to ensure the internal validity of the results, and to rule out any possibility of pre-existing differences among the 
two groups. 

Both groups received a post-test after one complete teaching semester. Finally, the results of the pre-test and 
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post-test for the experimental group were analyzed to confirm whether there was a statistically significant 
improvement or not. All the tests had the same pattern with a reading text along with a thematically linked 
writing task. 

3.3 Data Collection 

A pre-test and post-test study design is auspicious for social sciences to investigate the effectiveness of any 
innovative teaching method. Therefore, the researcher has used this design to study the impact of the 
integrated-skills teaching approach. 

To analyze the effectiveness of the integrated teaching method, students of the experimental group received a full 
semester integrated-skills teaching. In this intervention, a short thematic syllabus was designed. With each class 
session for the whole semester in 13 classes, they practiced two passages of 500-600 words for reading 
comprehension. The students wrote essays on thematically linked topics after completing reading the passages 
and reading comprehension exercises. Table 2 summarizes the treatment pattern. 

Table 1. The Treatment Pattern 

Control Group Pre-test No Intervention Post-test 

Experimental Group Pre-test Intervention Post-test 

For literacy practice, the researcher provided a set of supplementary material on selected thematically-related 
reading passages from authentic newspapers, magazines, and books. The primary purpose was to develop content 
awareness and increase vocabulary volume. The expansion activities, linked to multiple class activities, were 
conducted in pairs with the experimental group. 

The experimental group was encouraged to identify the grammatical and lexical features of the text for later 
writing practice. The learned vocabulary and content forms of the text were clear enough for them to respond in 
writing. This part of the syllabus provided a natural and more informative foundation for the students to compose 
their ideas by synthesizing information from the given reading passages. Students received online assignments to 
practice their writing after reading and researching the topics. 

3.4 The Intervention Plan 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. The Intervention plan 
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3.5 Hypotheses 

H0: There will be no significant difference in the mean scores of control and experimental groups after the usage of 
an integrated reading-writing approach. 

Ha: There will be a significant difference in the mean scores of control and experimental groups after the 
application of an integrated reading-writing approach. 

4. Results 

Independent sample t-tests (2 tailed) were applied to find out the differences between the control group and the 
experimental group. 
4.1 Group-wise Comparison  

To ensure the internal validity of the results and rule out any possibility of pre-existing differences between the 
control and experimental groups, a pre-test for both groups was conducted, which comprised of a reading text 
linked thematically to a writing task. 
4.1.1 Pre-test of Control and Experimental Groups  

The descriptive statistics and results obtained from an independent samples t-test (2-tailed) are summarized in 
table 2. 

Table 2. Descriptive statistics and independent samples t-test (2-tailed) results of Pre-test 

Groups N Mean SD SE Mean t-value df p-value Sig. level

Control 32 23.47 3.927 0.69 
0.21 62 .832 0.05 

Experimental 32 23.25 4.273 0.76 

The results in table 2 show that the pre-test scores of the students in the control group (M = 23.47, SD = 3.927) 
and experimental group (M = 23.25, SD = 4.273) prove that there was no statistically significant difference at 
p<.05 in their mean scores; t (62) = 0.21, p = .832. Based on these results, it is determined that at this point, both 
groups had equivalent reading and writing skills, and the possibility of pre-existing differences among the 
students of both groups is ruled out. Furthermore, a line chart (Figure 2) is plotted, which visually shows the 
comparison of scores obtained by the students of both groups. 

 

Figure 2. Pre-test scores comparison of control and experimental groups 

4.1.2 Post-test of Control and Experimental Groups  

After a complete teaching semester, a post-test was given to the control and experimental groups, which also 
comprised of a reading text linked thematically to a writing task, like the previous tests. The descriptive statistics 
and results obtained from an independent samples t-test (2-tailed) are summarized in table 3. 
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Table 3. Descriptive statistics and independent samples t-test (2-tailed) results of Post-test 

Groups N Mean SD SE Mean t-value df p-value Sig. level

Control 32 25.30 5.877 1.04 
-3.30 62 .002 0.05 

Experimental 32 30.06 5.691 1.01 

According to the results in table 3, the post-test scores of the students in the control group (M = 25.30, SD = 
5.877) and experimental group (M = 30.06, SD = 5.691) prove that there was a statistically significant difference 
at p<.05 in their mean scores; t (62) = -3.30, p = .002. Therefore, the researcher has solid evidence for the 
validity of her hypothesis, i.e., integrated reading-writing pedagogy does enhance the learning abilities of both 
skills. 

The visual aid of the line chart (Figure 3) depicts the performance of students of control and experimental in the 
post-test. 

Figure 3. Post-test scores comparison of control and experimental group 

4.2 Test Wise Comparison 

To measure the significance of the overall progress of the experimental group throughout the complete teaching 
semester, a comparative analysis of its performance in the pre-test and post-test was done. 

4.2.1 Pre-test and Post-Test Comparison of Experimental group 

The descriptive statistics and results obtained from a paired sample t-test (2-tailed) are tabulated in table 4. 

Table 4. Descriptive statistics and paired sample t-test (2-tailed) results of Experimental Group 

Assessment N Mean SD SE Mean t-value df p-value Sig. level

Pre-test 32 23.25 4.273 0.76 
-5.53 31 .000 0.05 

Post-test 32 30.06 5.691 1.01 

According to the results in table 4, there was a statistically significant difference at p<.05 in the pre-test scores 
(M = 23.25, SD = 4.273) and post-test scores (M = 30.06, SD = 5.691) of experimental group's students; t (31) = 
-5.53, p = .000. The results confirm that the experimental group's students made some significant progress due to 
integrated reading and writing methodology over the complete semester. 

4.2.2 Pre-test and Post-Test Comparison of Control group 

A comparative analysis of the control group's performance in pre-test and post-test was done to see if its overall 
progress throughout the complete teaching semester was significant. The descriptive statistics and results 
obtained from a paired sample t-test (2-tailed) are tabulated in table 5. 
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Table 5. Descriptive statistics and paired sample t-test (2-tailed) results of Control Group 

Assessment N Mean SD SE Mean t-value df p-value Sig. level

Pre-test 32 23.47 3.927 0.69 
-1.52 31 .139 0.05 

Post-test 32 25.30 5.877 1.04 

The results in table 5 show that there was no statistically significant difference at p<.05 in the pre-test scores (M 
= 23.47, SD = 3.927) and post-test scores (M = 25.30, SD = 5.877) of control group's students; t (31) = -1.52, 
p = .139. Therefore, it can be safely said that the control group's students could not significantly improve their 
reading-writing skills because of the segregated teaching approach. 

A structured questionnaire was administered electronically on twenty-nine teachers to identify the teachers' 
perceptions about the researched topic. The survey was sent by email and WhatsApp. All the teachers 
participated willingly and shared their valuable opinion. 

4.3 Questionnaire 

Table 6. Questionnaire Structure 

Section A Section B Section C 

Biographical details 
Current Reading and Writing 

Courses 
Integrated reading and writing 

Courses 

4 questions 8 questions 7 questions 

Table 6 shows the distribution of items in the questionnaire. 

Figure 4. Distribution of male & female teachers 

Figure 4 shows that 82.8% of the respondents were female teachers, compared to only 17.2% of male teachers. 

Figure 5. Work experience of the teachers 

The pie chart in Figure 5 depicts that respondents who have worked at their respective universities for 1-3 years 
were 20.7%, teachers with 4-7 years were 44.8%, and the percentage of senior teachers with seven or more years 
was 34.5%. 

Female, 

82.80%

Male, 

17.20%

1-3 Years, 

20.70%

4-7 Years, 

44.80%

More than 7 

years, …
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Figure 6. Qualification of the teachers 

The qualification of the teachers varied considerably, of which 72.4 % were Masters degree holders, followed by 
teachers with additional CELTA/TEFEL/TOSEL qualification (37.9%), and 31% who held a Ph.D. degree. 
Furthermore, 13.8% of respondents held only an Honors degree. 

Figure 7. Status of English 

The pie chart in Figure 7 shows that 79.1% of respondents were teaching ESL, and 75.4% of them were EFL 

teachers at their respective universities when this survey was conducted. 

Figure 8. Courses Taught 
The pie chart shows that 96.6 % of teachers teach the reading course, and 75.9 % of teachers teach writing 
classes. Most teachers take both courses simultaneously. 

Figure 9. Segregated or integrated reading and writing courses 

The pie chart shows respondents that 82.2 % of teachers stated that they teach reading and writing as segregated 
courses, whereas 6.9 % of teachers respectively said no and don't know. 

English as a 

second …
English as a 

foreign …

Reading 

Sk ills, …

Writ ing 

Sk i lls, …

Yes, 

82.20%

No, 6.90%

I don't  

know, …
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Table 7. Section B -Segregated Reading and Writing Courses 

Statements Strongly

disagree

(%) 

Disagree

(%) 

Natural 

(%) 

Agree 

(%) 

Strongly 
agree 

(%) 

The current reading courses fulfill the students' needs. 13.8 24.1 34.5 26.7 00 

After completing the course, students can read a given 
text without any difficulty. 

6.9 55.2 10.3 27.6 00 

The current writing courses fulfill the students' needs. 34.5 34.51 13.8 13.8 3.4 

After completing the course, students can write an essay 
on a given topic without any difficulty 

37.9 34.5 17.2 10.3 00 

I am satisfied with the learning outcomes of current 
segregated reading and writing skills courses. 

17.2 44.8 17.2 10.3 00 

Table 7 shows that most teachers were not satisfied with the current reading and writing courses. They expressed 
their opinion that the present courses do not fulfill the students' needs and do not produce the required learning 
outcomes. Very few teachers agreed that after the completion of the courses, students could improve. (See a 
graphic illustration of each statement in Appendix 4) 

Figure 10. Skills that need improvement 
Figure 10 shows that 75.9 % of teachers thought that both reading and writing skills need improvement, 3.9 % of 
teachers agreed that only writing skill needs improvement, whereas 10.8 % believed only reading skills requires 
improvement. 

Table 8. Section C -Integrated Reading and Writing Courses  

Statements Strongly

disagree

(%) 

Disagree

(%) 

Natural 

(%) 

Agree 

(%) 

Strongly 
agree(%) 

It is better to offer integrated reading and writing 
courses to enhance the students' performance. 

00 31.0 10.3 39.6 20.7 

Students can write better if the reading and writing 
tasks are thematically aligned. 

6.9 17.2 10.3 48.3 27.6 

Students can understand the content better if the tasks 
are integrated into reading and writing skills. 

00 13.8 17.2 41.4 27.6 

Students can work collaboratively in integrated reading 
and writing classes. 

00 17.2 6.9 51.7 24.1 

The use of integrated reading and writing pedagogy 
saves instructional time. 

00 6.9 20.7 41.4 31 

The integrated reading and writing pedagogy helps 
students to learn the vocabulary that they need for the 

writing task. 

00 17.2 3.4 41.4 37.9 

The integrated reading and writing pedagogy helps 
students to learn the sentence structure that they need 

for the writing task. 

00 20.7 3.4 27.6 48.3 

Reading 

sk ill, …

Writ ing skill, 

3.90%Both, 

75.90%
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Table 8 illustrates the results for section C of the questionnaire. Most teachers are of the view that integrated 
courses can develop the reading and writing abilities of EFL students. They also supported the fact that 
integrated reading and writing pedagogy can save instructional time. They also agreed upon the statement that in 
that this approach motivates students to work collaboratively. Most of them strongly agreed that students could 
learn vocabulary, content, and sentence structure with aligned tasks. None of the teachers strongly disagreed. (See 
a graphic illustration of each statement in Appendix 4). 

5. Limitations 

The researcher acknowledges the limitations of the research. Firstly, the topics for reading and writing practice 
were chosen from a limited range of resources due to the cultural restriction. Secondly, limited resources were 
practically available to the researcher to continue the study longer hence unable to focus on other aspects of the 
reading and writing skills. The variables like students learning ability to read and write, level of motivation, 
hours spent on self-study have not been completely controlled for the study. 

The study, however, has potential statistical limitations too. Firstly, no statistical analysis technique apart from 
independent samples and paired samples t-tests is employed. Therefore, there are no supporting results for the 
level of significance obtained after the analysis. Furthermore, the extensive use of t-tests may result in type I 
error, questioning the reliability of conclusions. The figures used in the results section contain rounding-off 
errors as they were rounded off to 2 or 3 decimal places. 

6. Conclusion 

The post-test results indicate that the students in the experimental group performed well (p<.05) in the areas of 
content and language style when compared to the students in the control group who were not exposed to any kind 
of integrated reading-writing activities. The obtained results confirm that for a complete teaching semester, the 
students of the experimental group improved their reading-writing skills because of the integrated reading-writing 
skills approach. While in contrast, the control group's students did not show any significant improvement in their 
reading and writing skills because both skills were taught to them separately. The segregated reading-writing 
skills' teaching approach could not provide much skill development for the control group. In contrast, the 
integrated reading-writing pedagogy brought a significant betterment in the reading-writing skills of the 
experimental group's students. A structured questionnaire identifies teachers' perceptions. Most of the experienced 
teachers are of the view that integrated reading and writing courses can enhance EFL students' learning 
performance in both language skills.  

6.1 Recommendations for Future Application  

The main aim of this research is to investigate the substantial aspects of teaching English skills with an 
integrated approach. The researcher believes that this teaching method can be more helpful for students and 
teachers if adopted and applied in an appropriate direction. 

1) The discrete skills teaching methods depending on traditional strategies are passé; therefore, integrated 
reading and writing skills teaching pedagogy should be adopted to effectuate the academic needs of EFL 
students in the 21st century. 

2) It is essential to introduce integrated skills activities s in the class, which is quite often neglected by the teacher to 
save instructional time. 

3) The EFL teachers should develop a sense of authorship in their students with purposeful reading instruction. 
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