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Abstract

The present study aimed to identify the effectiveness of learner-centered teaching in modifying attitude towards
EFL and developing academic self-motivation. The sample consisted of (35) 12" grade students (in one of the
high schools of Jeddah, Saudi Arabia, for the academic year 2017/2018). To achieve the study objectives, a
training program based on three-strategies learning modules (Cooperative Learning: Think, Pair, Share, and
Think out Loud) was prepared. The pre and posttest for the scales of attitude towards EFL and academic
self-motivation were applied, along with active learning-based training sessions (Cooperative Learning: Think,
Pair, Share, and Think out Loud). The application lasted (8) weeks, where the quasi-experimental method was
utilized. The results showed statistically significant differences between the average scores of the respondents in
the pre and posttest for the scales of attitude towards EFL and academic self-motivation in favor of the posttest.
Finally, some recommendations were made in the light of the study results.
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1. Introduction

Since the beginning of the last century, English language has spread out throughout the world. Currently, it is the
most influential language, so it is necessary to learn English. In Kingdom of Saudi Arabia, learning English starts
from the early primary stage. However, traditional teaching methods did not achieve satisfying cognitive or
non-cognitive outcomes among learners. This is because they focus on memorization and automatically training
on typical language patterns. Some papers such as (Sa’ada et al., 2006) criticized the traditional method for it
lacked changing students’ attitudes. Besides, it neither developed higher-order thinking skills among students,
nor it maintained the learning retention effect.

Chomsky is credited for the quantum leap in understanding language learning since he was the first one to
criticize the traditional method which is based on behavioral attitude. He also called for the cognitive attitude in
language learning (Strickland, 2001). This is because language is seen as a psychological phenomenon of
cognitive nature (Widdowson, 2003).

Consequently, educators have turned to utilize methods of cognitive learning which are the baseline of designing
teaching practices because of their learner-centered factors. In addition, the cognitive methods maintain that the
process of learning takes place according to internal cognitive processes expressed by the learner’s ability to
understand information as well as to absorb, retrieve and utilize it in similar situations instead of memorizing it
(Darwza, 2004). According to cognitive learning, learners are active in search for knowledge in order to develop
it (AlZayyat, 2004). Learner-centered teaching reflects cognitive theories that assure that learning involves
learners’ active efforts in forming or building projects that help them to understand information. Actually,
learners establish knowledge according to the information resulted by their active effort (Sa’eed & Eid, 2006).

Learner-centered teaching is based on the following two hypotheses: First, learning is basically an active process
performed by the learner, and secondly, according to many studies, learning reaches its peak when learners are
involved into a learning situation. It can take place in any educational stage ranging from pre-school to higher
studies, within small or large numbers depending on the readiness of learners and on the diversity of the
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educational environment (Mckinney, 1998). Strategies of learner-centered teaching help achieve affective
objectives including forming and developing positive attitude towards the subject (Abdel Wahhab, 2005) and to
provide the internal desire to learn (motivation) (Stahle, 1992; Johnson & Johnson, 1992). Active learners get
their own motivation internally, i.e., internal interests, questions and needs lead learners to discover, try and build
new experience (Jubran, 2002). Utilizing those strategies requires learners to ask questions, move, interact with
all the elements of the educational situation, as well as to practice speaking, listening, reading and writing (Wike,
2017).

Learner-centered teaching involves cooperation between students by dividing them into small groups during
educational activities, which gives them a chance to discuss their expectations, interpretations, procedures and
the data they get with the help of their peers before finishing the activity. Learning within cooperative groups
deeply affects the whole personality of learners: cognitively, emotionally and socially (H. H. Zaytoun & K. A.
Zaytoun, 2003). Conwell and Catherine (1998) concluded that cooperative learning had led to developing
students’ perceptions and increasing their level of self-esteem, academic achievement and feelings. Moreover,
the study of (McCurdy, 1996) showed the positive effect of cooperative learning on developing academic
self-motivation among learners in addition to increasing their participation in classroom activities and
educational assignments.

In fact, attitude is one aspect of social motives acquired during socialization (AlTaweel, 2001). It affects one’s
qualitative motives and directs their behavior being an acquired general tendency that is relatively approved but
emotionally acquired. Additionally, academic motivation is related to different teaching strategies and methods
that are utilized in the educational process such as active learning (Komarraju & Karau, 2008). Some studies
showed that there was statistically positive significant relation between internal motivation and all of the
following: employing effective learning strategies, positive attitudes towards the school and selecting difficult
tasks.

Reviewing the literature related to the present study in Arabic and English databases showed that the field of
EFL lacked studies handling all the variables of the present study together. Pieces of literature review were
limited to only one strategy, i.e. cooperative learning strategy in EFL classrooms. For example, AlSebahy (2006)
yielded that there were statistically significant differences between the average scores of the control group and
the experimental group in favor of the experimental group as for the attitude towards English language. The
experimental group taught by the strategy of mastering cooperative learning. Corder’s thesis (1999) proved the
effectiveness of the strategy of cooperative learning in developing motivation among the respondents. Another
study concluded that cooperative learning has had a medium effect on increasing student’s motivation for
learning and achievement (Chen et al., 2005).

Applying learner-centered teaching requires diversity in employing teaching strategies because utilizing only one
strategy in all different educational situations is ineffective in achieving the educational objectives. Consequently,
the present study depends on utilizing three strategies in teaching EFL.

2. Statement of the Problem

Learner-centered strategies are vital for forming positive attitudes towards subjects and increasing internal
motivation for learning. However, teaching styles utilized in teaching EFL at high-schools are still limited. This
is proved when many Saudi universities re-introduce EFL in the Preparatory Year as an academic prerequisite. In
addition, many EFL teachers depend on traditional methods such as lectures and theoretical presentations which
negatively affect forming positive beliefs and attitudes towards EFL and also affect students’ academic
self-motivation. Therefore, teachers have to employ teaching strategies that meet the objectives of modern
education in order to make learners more active and effective in seeking knowledge instead of receiving it from
teachers. In fact, students learn and think better when they practice skills. Moreover, one major objective of
learning is that students learn how to learn and how to be active and effective in the learning situation; hence
they become the core of any educational process.

Accordingly, the problem of the present study lies in the following major question:

What is the effectiveness of learner-centered teaching in modifying attitude towards EFL among the 12" grade
students?

This major question can be subdivided into two minor ones:

1)  What is the effectiveness of learner-centered teaching (Cooperative Learning, Think, Pair, Share, and Think
out Loud) in modifying attitude towards EFL among the 12" grade students?)
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2)  What is the effectiveness of learner-centered teaching (Cooperative Learning, Think, Pair, Share, and Think
out Loud) in modifying academic self-motivation among the 12" grade students?)

2.1 Objectives
The present study aims to identify:

1) The effectiveness of learner-centered teaching (Cooperative Learning, Think, Pair, Share, and Think out
Loud) in modifying attitude towards EFL among the respondents.

2) The effectiveness of learner-centered teaching (Cooperative Learning, Think, Pair, Share, and Think out
Loud) in modifying academic self-motivation among the respondents.

2.2 Significance of the Study
The significance of the present study lies in the following points:

- Learner-centered teaching is a fundamental method for it meets the individual needs of students and it
enables them to take important decisions as for designing and planning the educational tasks and assignments.
Thus, it provides them with a good opportunity to discuss their interests and problems with teachers. In addition,
it helps them modify their own attitudes and motives.

- As far as the authors access databases, the present study is the first to treat modifying attitude towards EFL
and developing academic self-motivation by utilizing learner-centered teaching in Saudi Arabia.

- The study results can help in attracting teachers’ attention to utilizing learner-centered teaching in EFL
classrooms in order to enhance learning.

3. Study Concepts
3.1 Learner-centered Teaching

It is procedurally defined as a group of procedures and practices that are planned according to the following
strategies: (Cooperative Learning, Think, Pair, Share, and Think out Loud) based on some learning modules
utilized in teaching EFL for the 12 grade. Those modules require them to think, speak, discuss, cooperate, write,
and finish some tasks.

A. Cooperative Learning Strategy:

It is procedurally defined as a group of procedures that learners follow when learning in small groups through
effective group interaction in order to finish educational tasks related to the learning outcomes.

B. Think, pair, Share Strategy:

It is procedurally defined as a group of procedures that increase students’ participation. It is an effective strategy
for slowing down the lesson pace, broadening students’ minds and giving them more time to think.

C. Think out Loud Strategy:

It is procedurally defined as a group of procedures that depend on dialogues between teacher and students or
among students, where students express their minds about the learning topics. Here, questions and answers play
a significant role in achieving the objectives.

3.2 Attitude

It is procedurally defined as an opinion that students adopt towards EFL, and it is explicit in how far they accept
or reject learning and in their evaluation of the significance of the subject (English) in everyday life and in work
environment. The present study measures attitude towards EFL by the total score a student gets in the
3-dimension scale prepared for that purpose.

3.3 Academic Self-motivation

It is procedurally defined as the extent of joy a student feels while performing tasks and the pursuit of doing
those tasks regardless of how difficult they are with a continuous desire to do their best with a positive
interaction with the new tasks in a joyful atmosphere leading to a desire and capacity to do extra voluntary tasks.
The concept also refers to positive attitude towards learning. The present study measures academic
self-motivation by the score a student gets in the scale prepared for that purpose.

4. Limitations

The present study is limited to:
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- The strategies of learner-centered teaching (Cooperative Learning, Think, Pair, Share, and Think out Loud)
as an independent variable, and attitude towards EFL and academic self-motivation as two dependent variables.

- Asample of the 12" grade students from a high school in Jeddah.
- The academic year 2017/ 2018.
5. Hypotheses

1)- There are statistically significant differences between the average scores of the respondents in the pre and
posttest for the scale of attitude towards EFL in favor of the posttest.

2)- There are statistically significant differences between the average scores of the respondents in the pre and
posttest for the scale of academic self-motivation in favor of the posttest.

6. Procedures

6.1 Methodology

The present study adopts the quasi-experimental method, Pre-Posttest Nonequivalent Control Group Design.
6.2 Sample

The sample was selected from the 12™ grade students at a school in Jeddah for the academic year 2017/ 2018.
The number of respondents was (35) students ranging from (18) to (19) years old with a mean of (18.30) and a
standard deviation of (1.60).

6.3 Tools
a) The scale of attitude towards EFL

The authors prepared the scale of attitude towards EFL that covered (27) items in its first draft. The items were
formulated positively and negatively and they were distributed to three dimensions: the content of the English
course, which contained 9 items (No. 1, 4, 7, 10, 13, 16, 19, 22, 25), the value and significance of the English
course, which contained 9 items (No. 2, 5, 8, 11, 14, 17, 20, 23, 26), and enjoying learning the English course
which, contained 9 items (No. 3, 6, 9, 12, 15, 18, 24, 21, 27). Respondents replied to each item according to a
five-point scale (strongly agree, agree, neutral, disagree, and strongly disagree). For grading positive items, (5)
for “strongly agree”, (4) for “agree”, (3) for “neutral”, (2) for “disagree”, and (1) for “strongly disagree”. In case
of negative items (No. 1, 2, 3, 5, 15, 26), the Likert scale points were reversed.

The Scale’s Psychometric Characteristics:
Validity: The Scale’s Validity was verified by:

- The validity of the reviewers: The scale’s first draft was reviewed by (9) reviewers specialized in
Psychology and Teaching Methodology in the Faculty of Education (Jeddah University) in order to evaluate the
appropriateness of the items to each dimension, wordiness, and how far they matched the age they targeted. The
ratio of their agreement on each item ranged from 85% to 90%.

- Internal consistency: The validity of internal consistency was verified by measuring the correlation
coefficients between the items and the total score of the minor scale to which the items belonged. All the values
of the correlation coefficients were significant at the level of (0.01). As for the dimension of the content of the
English course, the values were rated between (0.72) and (0.80.) The values of the dimension of enjoying
learning the English course were rated between (0.70) and (0.79), while the values of the dimension of the value
and significance of the course were rated between (0.67) and (0.69). Those values refer that the internal
consistency of the scale items is high and it can measure the attitude towards the English course.

- The correlation coefficients of the sub scales were calculated together. The values of the correlation
coefficients were significant at the level of (0.01). They ranged between (0.68) and (0.85).

- Construct Validity: The scale was applied to (300) students, where the Principal Component Analysis
(PCA) was utilized, factors were horizontally Varimax-rotated, and Kaiser Criterion was at least (0.4) for
saturated items. The factor analysis resulted in three factors saturated in the scale items, which verified the
validity of the theoretical construct of the scale. The first factor was saturated in (9) items measuring the attitude
towards the content of the English course, ranged from (0.50) to (0.77). It showed variance rated (35.21%). The
second factor was saturated in (9) items measuring the attitude towards the value and significance of the English
course, ranged from (0.43) to (0.76). It showed variance rated (32.26%). The third factor was saturated in (9)
items related to measuring the attitude towards enjoying learning the English course, ranging from 0.41 to 0.51,
and it showed variance rated (13.17%).
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Reliability: The Scale’s Reliability was verified by:

= Re- test: The scale’s reliability was measured by re- testing (60) high-school students; three weeks interval
for the retest. Then Cronbach’s alpha (o) was calculated. Results were shown as follows:

Table 1. Coefficient values for the reliability of attitude towards EFL

Dimensions of the attitude scale The value of Cronbach’s Alpha (o) Re- test
The content of the English course 0.66 0.83**
The value and significance of the English course 0.63 0.80%**
Enjoying learning English 0.69 0.89%#*
The total score of the scale 0.82 0.92%*

Note. **Statistically significant at the level of (0.01)

Table 1 showed that all the values of reliability were high and significant, so the scale is highly reliable.
b) The scale of academic self-motivation, prepared by Ahmad (2012)

The authors accessed to some scales of academic motivation and achievement and some theoretical frameworks
of academic self-motivation. Then they utilized the scale of academic self-motivation prepared by Ahmad (2012).
It contained (25) items for measuring academic self-motivation.

The Scale’s Psychometric Characteristics:
Validity: The Scale’s Validity was verified by:

- The validity of the reviewers: The scale’s first draft was reviewed by 9 reviewers specialized in
Psychology in the Faculty of Education (Taif University) in order to evaluate the appropriateness of the items to
each dimension, wordiness, and how far they matched the age they targeted. The ratio of their agreement on the
items ranged from (88%) to (100%).

- Internal Consistency: The validity of internal consistency was verified by calculating the correlation
coefficients between the score of each item and the total score of the scale. All the values of the correlation
coefficients were significant at the level of (0.01), ranged from (0.65) to (0.76), which verified the high internal
consistency of the scale in measuring academic self-motivation.

Reliability: The Scale’s Reliability was verified by:

Re-test: The scale’s reliability was measured by re- testing (60) high-school students; three weeks interval for the
retest. Then Cronbach’s alpha (o) was calculated. Results were shown in Table 2.

Table 2. Coefficient values for the reliability of academic self-motivation

Scale The value of Cronbach’s Alpha (o) Re-retest

Academic self-motivation 0.89 0.90**

Note. **Statistically significant at the level of (0.01).

Table 2 showed that all the values of reliability were high and significant, so the scale is highly reliable.
3- Preparing the sessions of the training program

- The training sessions were prepared to include the following sections: objectives, tools, content, procedures and
evaluation.

- The content was prepared to relate to the objectives, which were considered as the criteria for selecting,
preparing and organizing the content, activities and teaching aids. The content was prepared from references and
textbooks specialized in EFL. It included a group of activities appendicized to the content of each sub-strategy in
order to foster students’ understanding of the material of each strategy. The following points were taken into
consideration when preparing the learning and teaching activities:

=  They should be related to the objectives, content, teaching methods and available resources.
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=  They should allow learners’ effective and positive participation.
=  They should be varied and include both theoretical and practical tasks.

-  Early and positive feedback should be given to learners so that they would think positively about their
effort.

= Tasks should be assigned not to be too easy or too difficult in order to ensure success opportunities for
students.

=  Teachers should guide students to think of the significance of what they are learning.

=  Teachers should help students feel valued in classrooms.

=  Each strategy should be followed by quiz in order to identify how far students got it.

= Training sessions were organized according to the following principles:

= The strategy subdivided into some minor procedures.

= Studying the utilized strategies by presenting some theoretical content and guidelines on how to implement
it.

= Applying the strategy practically by training students on how to utilize it through guiding and independent
activities.

=  The program was comprised of (16) training sessions; students were trained during the class time, i.e. 45
minutes for each session.

-  Training sessions were evaluated by (9) reviewers specialized in educational psychology and EFL
methodology. Their comments and notes were satisfied and taken into consideration while preparing the final
draft of the training program.

=  The EFL content was introduced to the respondents.

-  Posttest Conducted: After finishing the training, the scales of attitude towards EFL and academic
self-motivation were applied to (35) students.

7. Results and Discussion
7.1 Results of the First Hypothesis

The first hypothesis was: “There are statistically significant differences between the average scores of the
respondents in the pre and posttest for the scale of attitude towards EFL in favor of the posttest”.

The first hypothesis was verified by calculating arithmetic means, standard deviations, and Paired-Samples
T-Test in order to get the differences in the average scores of the respondents in the pre and posttest for the total
score in the scale of attitude towards EFL. Table 3 showed results of the statistical analysis.

Table 3. Differences between the average scores of the pre and posttest for the scale of attitude towards EFL

Arithmetic Means Standard Deviations

Variable Pre test Post test Ereedom T-Value
Arithmetic Standard  Arithmetic  Standard Felsgree n2
Mean Deviation Mean Deviation (FD)

The total score of the

scale of attitude 88.74 13.54 108.00 10.68 34 6.53%* 0.90

towards EFL

Note. **Statistically significant at the level of (0.01).

Table 3 showed that there were statistically significant differences at the level of (0.01) for the scale of attitude
towards EFL in favor of the posttest. Those results showed the effectiveness of learner-centered teaching
strategies (Cooperative Learning, Think, Pair, Share, and Think out Loud) in modifying attitude towards EFL.

That result partially agreed with (AlSebahy, 2006), which stated the effectiveness of cooperative learning in
students’ attitudes towards EFL. It also agreed with (Abdel Wahhab, 2005), which referred that active learning
strategies develop positive attitude towards subjects.
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Results of the first hypothesis were consistent with the literature reviewed about the possibility of modifying
students’ attitudes by allowing them to participate actively and effectively in the educational situation. They
agree with Jean Piaget’s view that learning is an active process where learners first interact with the environment
around them, and then they formulate knowledge by themselves. When learners are allowed to compare and
discuss results together, they achieve real learning. On the other hand, when they memorize and recite
information, they are not successfully learned. Therefore, Piaget’s major principle is to consider education as an
active process done by learners, not for them (AlKhaleely, Haider, & Younes 1996).

This result can be attributed to the positive effects of learner-centered teaching. Actually, the respondents felt
responsible for their own learning and for their self-management. Besides, they managed to master the content.
All of that resulted in developing positive attitudes towards learning and it also encouraged them to explore their
attitudes. This proves that tasks performed by learners are more valuable for them.

In order to calculate the effect size of the independent variable (learner-centered teaching strategies) on the
dependent variable (attitude towards EFL), Eta-Squared m2 was applied. Table 3indicated that the value of (n2)
is (0.90), which meant that the variance resulted by the experimental processing (utilizing learner-centered
teaching strategies) in the regular variance of the dependent variable is (90%). Thus, this percentage indicated a
high effect size of the independent variable (the experimental processing) because Abu Hattab and Sadiq (1996)
stated that effect was high when rated (15%) and more of the total variance (p. 442). The percentage also
indicated that the utilized strategies are highly effective in modifying the respondents’ attitude towards EFL.

8. Results of the Second Hypothesis

The second hypothesis was: “There are statistically significant differences between the average scores of the
respondents in the pre and posttest for the scale of academic self-motivation in favor of the posttest”.

That hypothesis was verified by calculating arithmetic means, standard deviations, and Paired-Samples T-Test in
order to get the differences in the average scores of respondents in the pre and posttest for the total score in the
scale of academic self-motivation. Table (4) showed results of the statistical analysis.

Table 4. Differences between the pre and posttests for academic self-motivation

Arithmetic Means Standard Deviations
. F
Variable Pre test Post test DreedomFD T-Value
Arithmetic  Standard Arithmetic  Standard egree (FD)
Mean Deviation Mean Deviation
Total score of academic 5} o 10.47 59.06 12.23 4.09%*
self~-motivation 34 0.32

Note. **Statistically significant at the level of (0.01).

Table 4 showed that there were statistically significant differences at the level of (0.01) in favor of the posttest of
academic self-motivation. That result showed the effectiveness of utilizing the strategies of learner-centered
teaching (Cooperative Learning, Think, Pair, Share, and Think out Loud) in developing academic self-motivation.
In their Master thesis, Carroll and Leander (2001) asserted that those strategies helped employ multiple activities,
which led to reducing negative activities such as negative listening and taking notes during lectures. Thus, those
strategies motivated students for learning.

That result partially agrees with (Corder, 1999 & Chen et al., 2005), which showed the positive effect of
cooperative learning strategy on increasing motivation for learning English. It also agreed with pieces of
literature review confirming that a teaching method based on active interaction between students increases their
achievement and motivation for positive learning as well as it allowed for individual differences among students
(Abuel Nasr & Jamal, 2005).

Moreover, it agreed with (Dornye, 1997), which stated that active learning had a deep effect on academic
self-motivation on many levels through a group of motives related to active learning (cooperative learning):
motives related to the group, motives related to the educational task and motives related to learners. Additionally,
it agreed with (Komarraju & Karau, 2008) which asserted that academic motivation was related to different
teaching strategies and methods utilized in the educational process such as active learning and other
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learner-centered teaching strategies.

That result is supported by the self-determination theory. Ryan and Deci believed that any human being needs to
feel competent and autonomous. Deci explained that internally-motivated activities satisfy one’s needs for
competency and self-autonomy, while externally-motivated activities weakened them. He added that students of
self-determined motivation are more likely to pursue learning, and to adapt and understand well. Competency
paves the way to motivation. Motivation is urged when learners overcome expected challenges and get valuable
and significant feedback on their performance (Sternberg & Williams, 2002). The present study adopted that
perspective while preparing the training program.

In order to calculate the effect size of the independent variable (learner-centered teaching strategies) on the
dependent variable (academic self-motivation), Eta-Squared m2 was applied. Table 4 indicated that the value of
(n2) was (0.32) which meant that the variance resulted by the experimental processing (utilizing learner-centered
teaching strategies) in the regular variance of the dependent variable was (32%). Thus, this percentage indicated
high effect size for the independent variable (the experimental processing). The percentage also showed that the
utilized strategies were highly effective in developing the respondents’ academic self-motivation.

9. A Comment on the Results

Finally, those results were reached by designing and applying a training program to students. The training
program led to modifying their attitude towards EFL and developing their academic self-motivation. This assures
that students actively and effectively express themselves. Informal situations with autonomy and freedom of
thought also helped reach that result. Therefore, designing learning environments should not be based on making
students record information negatively (teacher-centered learning). Rather, it should seek to engage students in
learning (learner-centered teaching).

The results indicated that the utilized strategies focused on learners as the core of education. Thus, those
strategies avoid making learners negative by creating learning environments that help them take part in learning
rather than just listening. That allowed for knowledge building, which enhanced learners’ ability to recall
information. Active learning also required learners to employ higher-order thinking skills such as analysis,
evaluation and creation. It also required their participation in varied activities such as reading, writing, listening
and discussion. Actually, it paid great attention to help learners in exploring their own attitudes and values (Fox -
Cordamone & Rue, 2003).

The study results also confirmed that group learning developed learners’ belonging and loyalty for the group,
increased their common enjoyment; appropriate for the supervisory role of teachers to introduce instructions and
presentations. The study concluded that learners learn from their peers more than their teachers due to the
increasing of student speaking time. The communication approach asserts that learners should get more involved
with their peers for using language and should interact more freely and autonomously. It enabled teachers to
monitor groups while learners are doing tasks. It motivated group learning and put the responsibility of learning
on all the members, who exchanged experience, so it was fast and easy to be organized as stated by (Harmer,
2004).

10. Recommendations
Some recommendations have been made, including:
= The need for educators in different educational institutions to utilize learner-centered teaching strategies.

- Holding training programs for teachers and faculty members on utilizing learner-centered teaching
strategies which would develop learners’ positive attitudes towards courses and motivate them for learning.
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