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Abstract

In recent years, local scholars have been playing an increasingly significant role in the global knowledge system.
However, in the context of Vietnam, interaction and engagement between Vietnamese social sciences researchers
(VSSRs) with the global academic world are limited despite efforts from the Vietnamese government and tertiary
institutions. This study explores the barriers that prevent Vietnamese scholars engaging with the international
academic community. Eighty-two Vietnamese scholars in various fields of social sciences responded to an online
self-reporting questionnaire including 13 closed-ended and nine open-ended questions. The results show that
various individual factors (e.g., the researchers’ inadequate proficiency in English or limited research capacities),
organisational factors (e.g., the lack of a supportive research environment, the lack of funding and resources, and
unsupportive policies), and broader factors (e.g., political censors or the tradition of social research) could
significantly influence VSSRs’ engagement with global academia. The study underlines the need for in-depth
scholar-centred research to understand the process in which local researchers, who are disadvantaged by their
contextual factors, participate in the international academic community. More importantly, findings are used to
develop a potential framework to study local researchers’ academic engagement with global academia.
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1. Introduction

While a growing body of research has largely addressed academic engagement (Perkmann, Salandra, Tartari,
McKelvey, & Hughes, 2021), it is an underexplored area in developing countries such as Vietnam. Academic
engagement (AE), in a broad sense, is conceptualised as “knowledge-related interactions” among researchers
with non-academic organisations. Such interactions include for example, research collaboration, research
contracts, consulting activities, and networking with practitioners (Perkmann et al., 2021, p. 1). Academic
engagement, in research, can include, but is not limited to, publishing research findings, disseminating research
papers at international conferences, and participating in international research projects. Although universities in
Vietnam require lecturers to achieve a certain degree of AE to ensure their research has a significant contribution
to the field, it is AE in research especially with global academia (research engagement with global academia)
that seems to have challenged researchers in this context. Publications by Vietnamese academics in international
journals have been quite modest in number as compared with those of their Asian counterparts. The evidence of
this is that only three articles in the area of social sciences from Vietnam were published in Institute of Scientific
Information of United States (ISI) journals in 2008 (Hien, 2010). In the last decade, although there has been an
increase in the number of international articles published by Viethnamese social sciences researchers (VSSRS)
(Vuong et al., 2018; Vuong et al., 2019), Vietnam’s research publication is still modest considering its research
potential and publication capacity.

Evidence from previous research (Hien, 2010; Nguyen, 2020; Turpin et al., 2015) shows that published articles in
social sciences in Vietnam are limited even though this area is believed to play an important role in shaping and
constructing human society. Gerke and Evers (2006), for instance, maintain that social science knowledge, as an
essential part of the epistemic culture, creates “an image of society and social processes” (p. 8). Thus, the work
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of social science academics and scholars is very significant for the development of society and the engagement
of researchers in the society and amongst themselves is essential for their research capacity development.
However, research evidence from AE in the area of social sciences is inconclusive or limited (see the review in
Perkmann et al., 2021). Furthermore, social sciences in Vietnam are somewhat left behind its counterparts in
developed countries and Vietnamese social scientists are still underrepresented nationally and internationally
(Hoang, 2021). This provides an impetus for conducting the present research into barriers for Vietnamese
scholars’ engagement with the international academic community.

This study used an exploratory approach to understand the experience that VSSRs had when engaging with
global academia via three main channels: disseminating research through publication, presenting research in
international conferences, and participating in international research projects. The findings reported in this article
are preliminary data from a doctoral research project on the discursive identities of Vietnamese social science
scholars in Vietnam and the diaspora, aspects of which have been published by Hoang (2021), Hoang and
Nguyen (2021), Hoang and Turnner (2000), and Hoang (2015). Although this study adopted an exploratory
design framed by a grounded theoretical approach, the findings were used to develop a framework to explore
researchers’ engagement with global academia. To foreground the discussion of this framework, the article starts
with an introduction about social sciences in Vietnam. The nature of the local researchers’ engagement is then
framed from a broader context of an interconnected local-global knowledge relationship. After that, the research
method and findings sections are structured to answer the three explorative research questions. Finally, the
discussion section discusses the findings in relation to the presented literature and proposes a framework for
future research on academic research engagement in other countries.

2. Social Sciences in Vietnam

Social sciences and humanities in Vietnam were formed on the foundation of Confucian institutions, Buddhism,
Taoism, French colonial heritage and Communist ideology. These various ideologies and institutions have
shaped the way Vietnamese people interpret and reflect on their social issues. On the one hand, this circumstance
can provide Vietnamese researchers with rich foundations and various approaches toward social knowledge. On
the other hand, it might influence the researchers’ work, especially when these different ideologies did not fully
develop into grand theories and reach their peak in Vietnam. Vietnam social sciences might suffer the same
theoretical deficit as other Asian countries. Clammer (2000) discussed how, despite cultural specificities and
their status being an interesting subject for international scholars, Asian societies have not produced a “high
theory” for themselves. They often have to depend on Western or Eurocentric knowledge (which has, to a certain
extent, been considered as “universal knowledge”) due to the process of colonisation, intellectual imperialism,
the forces from Western societies to modernise as well as the globalisation process (Selvadurai, Choy, Maros, &
Abdullah, 2013). Nevertheless, with a long history of development and an East-West fusion background, social
science in Vietnam has a great potential to become a strong area of study.

The modern social sciences in Vietnam have been strongly influenced and orientated by the national Communist
Party. The government has implemented several policies to guide social science activities which, despite
affirming the attention of the government to the development of social sciences, indicate the “top-down”
regulation and Communist line direction towards social science activities. For instance, the Resolution 51-HDBT
states that social sciences must “focus its research on the problems regarding economic and social management
aimed at promoting socialist transformation and restoring socialist order” (Ho, 1987, p. 136). According to Ho
(1987), social sciences were aimed to assist the ideological and cultural revolution. Hence, research projects in
social sciences used to revolve around the main theme of developing a socialist country and have been relatively
restricted in their contents and approaches.

The research activities in social sciences in Vietnam have been largely oriented in accordance with socialist
precepts. Social sciences subjects are taught at a variety of universities where these subjects are directed by the
state leadership. There are a large number of research institutes focusing on or orientated by Communist
ideology such as the Ho Chi Minh National Institute of Politics, National Institute of Politics, Politics Institutes
for Vietnamese People’s Police and other state-funded organisations like the Historians’ Association, the
Economists’ Association or the Folk Cultural Workers’ Association. Being founded and funded by the state, the
research activities carried out by these institutes and organisations are supposed to contribute to “the building of
socialism and defence of their socialist motherland” (Ho, 1987, p. 140). These boundaries could perhaps limit
voices from different groups of people who want to critically investigate the efficiency of the state as well as to
critically discuss some theoretical issues that do not fit with the accepted ideology. However, in recent years,
thanks to the Open Door policy in 1986 as well as the globalisation in education especially internationalisation of
higher education in Vietnam, VSSRs have been able to use various research approaches to conduct research on a
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wide range of topics in social sciences — some of which used to be regarded as sensitive and controversial.

Nevertheless, the development of social sciences at Viethamese higher institutions has not been remarkable.
Although Vietnamese universities have proliferated in recent years with many practical courses such as business,
economy, and tourism, the development of social sciences in Vietnamese higher institutions is much less
impressive (London, 2013). London discussed that this might directly result from Vietnam’s political economy in
which social sciences are largely subordinated by the state interest. Hence, social science research productivity is
often policy-driven. The research production of Vietnam in the field of social sciences before 2000 was recorded
as very low especially when compared with other ASEAN countries like Thailand, Malaysia, and the Philippines.
The dilemma is that although Vietnam received a much higher global output than most ASEAN countries before
2000, the local contribution of Vietnamese scholars to global knowledge was very small (Gerke & Evers, 2006).
This trend was in contrast with Singapore which only received minimal interest from international social
scientists while their local contribution to world knowledge was greater than that of Vietnam. This dilemma of
Vietnamese social science partly revealed the knowledge dependence of Vietnam on outside sources.

The development of Vietnam’s social sciences and their contribution to world knowledge are considered limited
despite being regarded as an interesting topic of research (Gerke & Evers, 2006; 2010). For this reason, this
study seeks to gain an understanding of the VSSRs communities as well as the challenges they face when
engaging with the global academic community.

3. Global and Local Knowledge
3.1 The Interconnected Relationship between Global and Local Knowledge

Local knowledge refers to the knowledge specific to a nation (Lord & Ranft, 2000) or knowledge that is “unique
to a given culture or society” (Warren, Brokensha, & Slikkerveer, 1991, p. 1). Such knowledge is often
embedded in a culture and contextually dependent (Li, Easterby-Smith, Lyles, & Clark, 2006). It often describes
the social capacities in addressing issues and providing solutions which do not belong to the globally dominant
pattern but relate to “a geographically or socially limited spread” (Renn, 2012, p. 369). On the other hand, global
knowledge refers to the knowledge systems and methodologies which are “developed, codified, and
institutionalised in the context of the modern West” (Tauxe, 2009, p. 122). These knowledge systems and
methodologies are internationalised and accepted as “the standard of rational thought on how things really are”
(Tauxe, 2009, p. 122). This codified knowledge has then been able to travel the world thanks to the globalisation
process, especially the advances in information and communication technologies (Bathelt, Malmberg, & Maskell,
2004).

The interplay between local and global knowledge has been described as mutually interdependent and
interconnected (L.i et al., 2006). The exchange of knowledge between the two systems is believed to have lasted
for more than a century thanks to the globalisation process (Gough, 2002) and thus the local and international
knowledge are naturally inclusive and “socially and historically constructed” (Akpan, 2011, p. 125). Knowledge
not only comes from the academic centers in the Western hemisphere but also from countries such as China,
India, and South Korea (Hébert & Abdi, 2013). In many fields of study, researchers have discussed the
importance of “thinking globally, acting locally” and argued for the significance of the connection of local
knowledge with global knowledge. For instance, in the field of environmental education and science, Gough
(2002) believed that Western science should be enforced by local knowledge traditions to understand and resolve
environmental issues. In other words, the development of society needs both local knowledge and knowledge
from outside.

From a business perspective, Li et al. (2006) identified three interactive modes to capture the relationship
between global and local knowledge: global penetration, local-global bending, and local-global integration.
Firstly, global knowledge penetration indicates that the global knowledge system creates a platform for local
communication in which the direction of knowledge movement is one way: from global to local. The second
mode involves expanding the cooperative common knowledge base so that it experiences two ways of
knowledge movement: from local to global and vice versa. With this mode, global knowledge can be used for
local contexts and local knowledge can be transferred into global knowledge. The third model considers local
knowledge as a significant component of global knowledge and the relationship between global and local
knowledge are interdependent. This model explores the full value of local knowledge because it posits the local
knowledge in the centre and as an essential part of global knowledge.

Overall, global and local knowledge are discussed as integrated and cooperatively constructed. Various
perspectives and frameworks have tried to combine the global with local knowledge, the knowledge from the
East with the West, and other places in research. Although the hierarchical relationship between the two systems
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is inherent in various platforms and contexts, the integration of knowledge has become increasingly significant
in the modern world.

3.2 Knowledge Exchange in the Global Academia Platform and Academic Engagement

The process of globalisation and internationalisation in higher education has significantly contributed to the
production of knowledge in higher education platforms and especially the exchange of knowledge. Globalisation
in higher education brings opportunities for academics to learn, to connect, and to collaborate with their
international peers (Altbach, 2004). Higher education institutions at the academic centre in developed countries
become essential components of the global knowledge network and many of those from the periphery try to
participate in this network in various ways. In addition, information technology helps to not only store and
search for scholarship but also assist learning, researching, and teaching activities. The international knowledge
network becomes a central aspect of academia thanks to the Internet, the increased use of English in science, and
the closer connections between academic institutions (Altbach, 2013). Finally, the publishing industry and
knowledge ownership worldwide require researchers from higher educational institutions to strive for
better-qualified research articles.

As mentioned in the introduction, a great number of studies have been conducted on the topic of AE between
academics and outsider organisations (Perkmann et al., 2021). Perkmann shows that AE is decided by individual
characteristics, institutional contexts and organisation and relational contexts. First, AE is largely influenced by
individual motivations and attributes rather than by universities’ characteristics (Lam, 2011; Tartari & Breschi,
2012). Second, the relational context (especially peer effects) and organisational context (such as organisational
support, incentives) can positively influence AE (e.g., departmental peers’ engagement encourages junior faculty
members to engage with the industry (Tartari, Perkmann, & Salter, 2014) or mobilising research funding and
resources encourages research engagement). Third, the institutional context, especially disciplinary affiliation,
regulations, and policies, can play significant roles in shaping AE activities (Perkmann et al., 2021). These three
overarching groups of factors decide research productivity, quality and the societal and economic impact of
research.

However, so far research on EA has been centred mainly on the AE activities of academics from hard science
backgrounds and universities in the global north, focusing more on the engagement between academics and
industry. Not many studies have been conducted on research engagement of social science scholars from the
global south in their process of engagement with global academia. Thus, it can be assumed that factors
influencing global south academics’ engagement with the global academic community can be very different from
what Perkmann et al. (2021) described. Given the recent strong knowledge exchange amongst institutions and
academics, especially between those from the developing countries with developed ones, a study on the
experience and difficulties that acadmics in developing countries have when engaging with global academia is of
paramount importance.

4. Research Method

This article uses a self-reporting questionnaire extracted from a larger study to explore the experiences of VSSRs
in engaging with global academia through three channels: publishing their research, disseminating their research
in international conferences, and involving themselves in international research projects. The self-reporting
questionnaire was used to obtain an overview of the Vietnamese scholars’ backgrounds, their experiences with
peer-reviewed publications, research collaboration, and conference presentations. According to Harris and Brown
(2010), questionnaires can “provide evidence of patterns amongst large populations” (p. 1). The use of a
questionnaire not only provided a sketch of a Vietnamese scholars’ community but also revealed some patterns
within this community. The patterns discovered helped the researcher learn about the researched phenomenon.

Since the questionnaire was considered a preliminary investigation to gain an understanding of the community of
VSSRs, it aimed to answer broad questions about this community as well as providing space for researchers to
share their personal experience in engaging with the global academic community. The research questions were to
gain understandings about who the VSSRs were and the challenges they faced when engaging with global
academia. Assuming the English language and research skills to be important factors, the study also asked
participants to self-evaluate their academic English competence and research skills. The research questions are as
follows:

1. Who are the Vietnamese social science scholars aspiring to engage with global academia?
2. How do they evaluate their academic English and research skills?
3. What are the challenges that they face when they interact with global academia through three channels:
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1. participating in international research projects,
2. presenting research results at academic conferences,
3. and publishing in international peer-reviewed journals and edited books?

As an exploratory investigation, the study did not limit the number of participants as long as they met the basic
criteria of the study - VSSRs who were working or had worked in Viethnam. Potential participants were invited to
join the research through an email letter explaining the research and containing the link to the online
questionnaire. Their email addresses were sourced in two ways: via their online profiles and other publicly
available websites and through a snowballing technique. The snowballing strategy involved identifying cases of
interest from sampling participants who knew people who shared similar characteristics with other possible
sampling participants (Patton, 2002). This technique helped to recruit the participants who met the criterion of
the study. Those who chose to participate were asked to forward the information to other potential participants.
Despite the researcher’s attempts to involve as many participants as possible, the number of participants was
small and could not represent the entire community of Vietnamese scholars. Hence, instead of providing a
general picture of the entire community of VSSRs, the study provides detailed descriptions of those who agreed
to be involved in the study and had a strong desire to participate in the global academic community.

For the participants’ recruitment, two main ethical issues, namely confidentiality and anonymity, and power
relations, were addressed carefully during the design and resultant reporting stages. These two aspects were
managed by ensuring that the questionnaire was anonymous, online-based and that no personal questions were
asked. Hence, the anonymity and confidentiality were safeguarded because there would be no way to track down
which questionnaire response belonged to whom unless the respondents chose to be contacted for the second
stage. In terms of power relations, the online questionnaire caused no power relation conflicts since our
respondents were independent researchers and, hence, they were well aware that their participation or
non-participation would not cause problems or affect them in any way, especially when we (the authors) and the
participants did not know each other before the research. In addition, the invitation emails included explanatory
statements and the ethical approval document, which explained clearly the purpose of the study, the anonymity
of the questionnaire and the voluntary nature of the research.

The questionnaire was written in both English and Vietnamese and the participants could choose the language in
which they felt most comfortable to respond. The questionnaire, which was developed conceptually, statistically
analysed, and embedded in the Qualtrics software, including 13 closed-ended multiple-choice questions and 9
open-ended questions. The closed-ended questions focused on factual information such as the number of
publications, the ranking of the challenges influencing their research job and international engagement, and their
number of teaching and researching years. The open-ended questions asked participants to reflect on their
research experience in conducting research in Vietnam and especially their research engagement experience with
global academia.

The open-ended questions in the questionnaire, aiming to collect participants’ perceptions of experience and
challenges when conducting research in Vietnam, were analysed qualitatively. The approach to understanding
these data was content analysis (Vaismoradi, Turunen, & Bondas, 2013). This method refers to the use of
systematic coding to explore a great deal of textual information to identify trends, patterns, frequency, structure
and the relationships of words used in the data set (Vaismoradi et al., 2013). Following the work of Perkmann et
al. (2021) the challenges listed by participants were grouped into three main categories: personal characteristics,
organisational contexts, and broader contexts. This aimed to develop a distinct way to classify codes and patterns
in participants’ responses to frame these challenges in a logical way.

5. Findings

Findings are presented to answer the three research questions sequentially. When possible, responses from
different groups of participants are compared and underlying implications are drawn.

5.1 Research Question 1. Who Are the VSSRs?

5.1.1 Participants’ Demographic Information

After three months of posting the questionnaire through online channels, responses of eighty-two Vietnamese
researchers from various fields in social sciences were collected. The questionnaire did not result in an equal
distribution of researchers across different fields although the study utilised the snowballing technique, and the
researchers responded to the questionnaire via emails, research groups, and academia forums in Vietnam. The
participants with qualifications of Teachers of English to Speakers of Other Languages (TESOL) outnumbered
those in the fields of education, literature and anthropology, history, and public relations. This might be
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explained by the fact that we had been in contact with some participants in these fields through our common
educational background. As such, there might have been some bias in the results, and that required caution when
interpreting the data.

Tables 1 and 2 show the biographical data and academic background of participants. These demographics have
been previously discussed in Hoang (2015).

Table 1. Distribution of Participants

Age range Gender
<25 25-35 35-45 >45 Male Female
Number of participants 4 48 26 4 30 52
Table 2. Participants’ Education Background
Major
Degree
TESOL International Relations History Literature and Anthropology Education Psychology Others
Bachelor 53 (29 missing) 20 2 2 6 2 2 19
Master 66 (16 missing) 24 3 4 6 5 1 26
Doctorate 19 1 0 0 5 8 0 5
Countries in which participants obtained qualifications

Degree Vietham The USA Australia New Zealand  European countries  Other countries
Bachelor 53 (29 missing) 43 0 0 0 1 1
Master 66 (16 missing) 29 6 13 6 7 5
Doctorate 19 4 4 9 0 1 1

Table 1 clearly shows that most respondents, aged from 25 to 35, are early-career researchers. Table 1 reveals
that female participants outnumbered their male correspondents. It can be seen from Table 2 that most
participants obtained their Bachelor qualifications in Vietnam (N= 53). Among the 66 respondents having Master
degrees, 37 participants (56%) obtained their qualification in a Western country, most commonly including
Australia, the United States of America and New Zealand. There were also nineteen participants who had
finished or conducted their doctoral studies in other areas, but education, literature, and anthropology were the
most popular fields.

The follow-up, open-ended question revealed that participants from other fields of social sciences listed a wide
range of fields that interested them. For instance, one participant majoring in international relations showed his
interest in human rights, social policies and human ecology. Another participant who specialised in journalism
expressed her research interests in media, power, nationalism and the theories of Foucault. The variety of
participants with different research interests is beneficial as voices from different fields of social sciences were
able to be represented. The results indicate that VSSRs have a wide range of research interests and can shift
between different juxtaposing topics.

Nearly seventy per cent of participants (n = 57) are employed in tertiary institutions while the rest (n = 16;
missing =9) work in NGO organisations, research organisations or the field of publication. It can be seen from
Figure 1 that the teaching experience and researching experience of the participants have varied: from zero to 24
years of teaching experience and from one to 40 years of researching experience. The participants’ years of
teaching and researching are divided into seven different groups as represented in the horizontal axis.

It can be seen from Figure 1 that participants who had from 1-5 years of experience in lecturing and researching
represented the largest age-range group. Among 73 participants with experience in conducting research, two
respondents had experienced more than 25 years of research while other participants are early researchers and
lecturers, which may affect the quality of their academic research. Although they had been working as early
lecturers, their engagement with the academic community is evidence of active and potential researchers.
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Figure 1. Number of Participants’ Teaching Years and Research
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Regarding language skills, all respondents self-identified that they were able to use English while some were
able to use Chinese (n = 4), Russian (n = 3), Japanese (n = 2), German (n = 1) and French (n = 1). The profile of
participants clearly reveals that they came from various research backgrounds; most were early career
researchers while the majority were experienced ones.

5.1.2 Participants’ Research Outcomes

The results shown in Table 3 below report participants’ research outcomes. These data, which were previously
presented in Hoang (2015), have been expanded to reflect more details relevant to the present reporting of the
study.

Participants’ responses to the questionnaire show that they had had quite limited interaction with global
academia in terms of publishing, conferencing and participating in international research projects. Many
researchers responded that they had not had any of these experiences.

Table 3. Number of Participants’ Research Outcomes

Question Number of research outcomes Mean of
Total Responses

0 13 45 5 four groups
Number of _resear_ch projects fundet_i by the Vietnamese 31 31 5 10 77 192
government in which you have been involved
Numper . of . resegrch pro;ect.s funded by foreign 33 39 3 1 76 163
organisations in which you been involved
Number of_artlcle_s that you have published internationally 59 19 3 ) 76 141
in peer-reviewed journals
!\lumper of articles that you have published internationally 53 21 0 ) 76 136
in edited books
!\lumber of artlclgs that you have published domestically 29 33 13 8 76 209
in peer-reviewed journals
Numbe_r of ar_tlcles_/book chapters that you have published 43 23 4 4 74 158
domestically in edited books
Number of_ acad_emlc artlc_les su_bmltted for publication in 58 15 0 1 74 124
an international journal being rejected
Numbe_r qf academl_c artllees submitted for publication in 58 16 1 0 75 124
domestic journal being rejected
Number of international conferences organised overseas at 29 29 10 10 78 2.01
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which you have presented

Number of domestic conferences at which you have

25 33 9 12 79 2.10
presented

Number of international conferences organised in Vietnam

at which you have presented 29 34 ° 10 8 195

It can be seen from Table 3 that a majority of the VSSRs did not have either experience in international research
projects (33 participants) or internationally published peer-reviewed journals or edited books (52 and 53
respectively). Neither had they presented in international conferences organised overseas or in Vietnam (29 and
29 respectively). It can be inferred from the data that participants might not yet have been very active in their
research.

The participants’ research outputs have been recognised in global academia. However, the number of
peer-reviewed publications and published chapters in edited books is lower than that of local publications. The
analysis in Table 3 shows that the international peer-reviewed publications have higher means than those of local
publications: 1.41 for international peer-reviewed journals, 1.36 for international edited books, and
corresponding types of domestic publications 2.09 and 1.58 respectively. Two respondents had five (or more)
academic papers published in international peer-reviewed journals. The higher means values reflect that the
participants were more involved in domestic research projects than in international projects. Overall, their
participation in academia is still quite limited.

5.1.3 Participants” Commitment and Desire to Engage in Global Academia

The responses to the open-ended question on their research engagement plan showed that more than 90 per cent
of participants said that they expected to publish their study in an international peer-reviewed journal, to attend
international conferences and to take part in international research projects. However, they also mentioned
various difficulties that they needed to overcome. These difficulties are analysed in respect of research question
3.

5.2 Research Question 2: How do They Evaluate Their Academic English and Research Skills?

Figure 2 presents the results of participants’ self-assessment of their English language competence. Respondents
felt confident in their English competence; however, it should be noted that a large number of participants have a
TESOL qualification. Therefore, they were more confident with their English competence than other groups of
participants. The skill that most participants felt most confident in was reading, while speaking was their least
confident skill. The variance also showed that reading had the smallest variance while speaking had the highest.
Figure 2 provides participants’ self-assessment on their English academic competence. The number in the table is
the number of responses for each item.

Figure 2. Participants’ Assesment on their English Academic Competence
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When asked in the follow-up open-ended question about the number of English articles in their fields that
participants read per year approximately, 23 participants claimed that they read fewer than 10 articles per year.
On average, participants read approximately 30 articles per year, a number that seems to be quite modest for an
active researcher. The two most reported reasons for the infrequency of reading English articles were their
inability to access international peer-reviewed articles (67%) and the inability to allocate time for reading (61%).

The analysis in Figure 3 below shows different levels of engagement with aspects of research skills. The research
question on participants’ confidence in carrying out research shows that the participants were most confident in
collecting and analysing data. They were less confident in writing up their findings and designing a research
study. Figure 3 shows participants’ self-evaluation of their confidence in conducting different aspects of a
research project.

Figure 3. Participants’ Confidence in Conducting Different Tasks in a Research Project
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Locating vour
Idant]fymf a Sea.;:hl_ng tfor Designing a Collecting Analysing Writing up reitea._rc};h
researc relevan research study data data findings resuts -111 ¢

problem literature relevant

literature
Not confident 13 15 21 15 24 26 24
u Confident 43 44 44 50 41 42 41
B Very confident 21 18 12 12 12 9 12

The responses to these questions suggest that English or limited knowledge of research skills might not be the

only barriers preventing social researchers from Vietnam from engaging with global academia.
5.3 Research Question 3. What Are the Challenges That They Face When They Interact with Global Academia?

Given the aim of investigating the participants’ challenges, the questionnaire was designed to ask the participants
to list five challenges that they had faced and overcome during their engagement with the global community. In
addition, the participants were also asked to rank some given challenges.

5.3.1 The Challenges When Participating in International Research Projects

Participants responded that when participating in international research projects, the most considerable
challenges for Vietnamese scholars included personal characteristics (English competence, research
experience/skills, limited connections) and organisational factors (limited funding, lack of institutional supports,
and professional development training). English language proficiency was given as the foremost personal reason
followed by research experience, communicative issues, high expectations of their Western peers, information on
the projects and networks of researchers. In addition, a number of participants were concerned about their lack of
research ability and skills and confidence to become involved in international research projects to meet
international standards. Second, participants responded that they rarely received support from their employers,
especially in terms of funding, to participate in these projects. They also pointed out that they had not had
opportunities to keep up with research trends at a global level (partly due to the lack of research development
programs and support). Interestingly, three participants reported that limited connections with other researchers
and research communities was one of the significant challenges.

Figure 4 indicates the participants’ 10-rating score scale of challenges for VSSRs to participate in international
research projects. A significant challenge was equal to ten while zero was equal to not being a challenge for them.
Below are results described as standard deviation and average value.
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Figure 4. Rating of Challenges for Participating in International Research Projects
(10-score scale)

m Standard deviation = Average value
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Figure 4 shows that a shortage of finance is ranked as the most significant challenge for researchers participating
in international research projects. In contrast, English competence only scored 4.5 (on average) on the 10-rating
score scale for challenges. Limited English competence also had the highest standard deviation (3.31). This
means that participants gave it either a very high or a very low score. The participants might be either fluent in or
not very influent in their English, as a large number of participants in the study have TESOL qualifications. The
statement that international research projects may not be available in Vietnam can indicate either the small
number of international research projects in social sciences in Vietnam or the participants’ lack of information
about these projects.

5.3.2 The Challenges-When Presenting Their Research at International Research Conferences

Figure 5. Rate of challenges for presenting at international conferences (10-
score rate)

m Standard deviation = Average value
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experience
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Participants responded that two organisational and relational context factors (funding and support in terms of
time), four individual attributes (English competence, presentation skills, family support, lack of information),
and one broader factor (political censorship) were main challenges for their participation in international
research conferences. Funding and supports were the two most prominent challenges that all participants
perceived. Many participants (80%) responded that they had not received employer support in terms of finance
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or time. This challenge was followed by English competence and presentation skills; for example, they were
concerned about their ability to speak to a large audience or to disseminate their research in an international
context. Lack of family support, long hours of work, and difficulty finding information about the conferences in
their field were also added. Some participants stressed that they could not find prestigious conferences in their
field or the right audience for the topic of their research. They found difficulty finding audiences who are
familiar with the context of Vietnam. In addition, one participant acknowledged that his research topic was
“politically sensitive” and hence he did not want to present on it.

Figure 5 indicates the participants’ 10-rating score scale of challenges for VSSRs to present their research at
international conferences. Ten was equal to a significant challenge while zero was equal to not being a challenge
for them. Results are presented as average value and standard deviation.

The ranking of challenges was consistent with the listed challenges for presenting at international conferences.
Lack of financial support, which had the smallest standard deviation, was marked as the most significant
challenge (8.38/10). Lack of support from the employer came second. Different from results from the earlier
listing question, the quality/quantity of research was scored 5.38, higher than the rest of the reasons given.
English competence, however, was ranked as the second least significant challenge.

5.3.3 The Challenges When Publishing their Research in International Academic Journals or Edited Books
Figure 6. Rate of challenges for publishing internationally (10-score rate)

m Standard deviration = Average value
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Similar to the challenges for participating in international research projects, individual characteristics (English
capacity, research capacity, and publication quality) are mentioned as the most important barriers, followed by
organisational factors (institutional supports, incentives, and resources as well as research-support colleagues)
and broader factors (disciplines and research traditions in social science). First, participants’ responses to the
open-ended questions indicated that English competence (and English writing skills specifically) was the most
popularly-listed challenge in publishing internationally. They perceived that they were unsure about the quality
of their research due to the “theoretical inadequacy” and their limited knowledge of research methodology. They
further expressed their concerns about the originality and the novelty of their study, and whether their research
could have any impact on the theoretical framework or whether they had critical arguments on the issue
investigated. Second, responses also indicated that participants did not receive support from their employers to
engage in the global academia in ways such as research publications and dissemination. Given the fact that the
employer did not acknowledge AE, a participant noted “there is no difference between international publication
and domestic publication”. The respondents also acknowledged that they had lacked access to potentially
well-esteemed and high-ranking journals and they doubted the quality of peer-reviewed journals published in
Vietnam which are often regarded as being of limited quality and lacking in authenticity. Others believed that the
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academic environment in Vietnam did not provide them with the opportunities to share and cooperate with their
peers. They had no communities of researchers who could support and give them feedback. Third, approximately
one in five participants thought that differences in academic cultures and research traditions in social sciences
caused it to be harder to publish internationally.

Figure 6 indicates the participants’ 10-rating score scale of challenges for VSSRs in publishing their research in
international peer-reviewed journals and edited books. Ten was equal to a significant challenge while zero was
equal to not being a challenge for them. Average value and standard deviation are presented.

It can be seen from the chart that lacking support from the employer is the greatest challenge the participants
faced. Limited information on journals as well as access to knowledge in their field also challenged the VSSRs.
However, research quality and English writing proficiency were acknowledged as being the least significant
challenges, although writing research reports for peer-reviewed journals was considered more challenging than
English writing competence itself. Some participants believed that their field of study had not developed in
Vietnam so they did not have many opportunities to update themselves with recent developments in their field.

6. Discussion and Recommendations

The findings provide a snapshot of VSSRs’ community through the sketch of the scholars who had a strong
desire to engage with the global academia. Most participants formed part of the younger generation of
researchers with limited research experience and research outcome but good English competence and a strong
desire to engage with the global academic community. The findings indicate that the VSSRs had to cope with a
wide range of challenges when they interacted with global academia. The study identified four organisational
and relational contextual factors (including institutional research policies, funding and resources, research
communities, and professional programs) that influence VSSRs’ engagement with global academia. It also found
three influential individual factors (research skills/experience, family support, and foreign language competency)
and three broader contextual factors (research traditions, disciplinary characteristics, and political supervision)
that are important to VSSRs’ research engagement with global academia. The factors are presented in the
following figure, which is an adaptation of the analytical framework of AE presented by Perkmann et al. (2021, p.
8).

Organisational and Relational Context
Research environment & collaboration
Funding and resources

Research support policies

> w b e

Research development programs

Individual Consequences
Characteristics

5. Research experience/
skills/knowledge v

6. English competence

g . P Research Engagement with Global Research
7. Family support ) dissemination
Academia

Research publication

Broader Contexts

8. Disciplines
9. Political censors
10. Research Traditions

Figure 7. A Proposed Framework to Understand the Engagement with Global Academia by Local Social Science
Researchers
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As discussed in the findings, these interwoven factors played a significant role in scholars’ research engagement
with global academia, positively or negatively influencing their research outcomes. Findings suggest that VSSRs
have the desire to engage with the global academia yet the challenges stopped them doing so. Interestingly, many
major barriers were reported to come from organisational and relational as well as broader factors rather than
from individual factors. In other words, sometimes it might not be the limits of their English or the limited
research capacity that blocked many participants from what they wanted to do. For instance, the results suggest
that the underdeveloped environment for researchers and the lack of supportive policy for researchers in social
science were substantial challenges. The participants did not receive support from their employers and their peers,
and thus they might not have had a community in which they could participate, and where they could collaborate
with and learn from other researchers. As such, they might not have known how to improve their professional
development or to organise a community of practice to position themselves in a friendly research environment.
On a broader scale, issues such as the influence of a socialist orientation to social science, or the complex history
of social science development (see Section 2) also create various challenges for VSSRs. The findings resonate
with Altbach’s claim that for some particular fields in humanities and social sciences such as politics and history,
the research topics remain ‘largely nationally based’ (Altbach, 2004, p. 16) and thus integration in global
academia is much more challenging in these fields.

The findings show the attempts and desire of VSSRs to engage with the outside world and become a part of the
global academic community. They support the claim that knowledge, in this globalised world, is globally and
locally shared and the interconnected relationship between global and local knowledge is becoming stronger. The
exchange of knowledge occurs in various platforms and contexts. However, the study shows various potential
disadvantages that local researchers often have to cope with when interacting with global academia. As can be
seen, apart from individual factors such as English capacity and research skills, local researchers are also
disadvantaged when not receiving organisational and institutional support. Therefore, the study suggests that the
interaction between the local (Vietnam) and the global academia might still be occurring in accordance with the
global knowledge penetration mode (Li et al., 2006) rather than under a more productive mode of interaction like
local-global knowledge bending or local-global knowledge integration. In other words, the hierarchy between the
two systems is still inherent and local researchers are disadvantaged.

The importance of AE has been locally and internationally recognised. Following previous research in the field,
this study has identified that the interaction between the global and local knowledge manifests the hierarchy
between global and local knowledge - local researchers are somewnhat disadvantaged in the process of integration
with global academia. In the context of Vietnam, VSSRs have to cope with various local barriers to participate in
international research projects and disseminate their research in international conferences or publish their
research outcomes in peer-reviewed journals. The study suggests that further research should be undertaken to
understand the in-depth personal experience of local researchers when conducting research in the global and
local contexts and the role of institutional and organisational factors in supporting local researchers.
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