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Abstract 

Young people are an asset to Pakistan, and they can play a vital role in the country's social and economic 

development. Non-formal education to promote volunteering activity in Pakistan can endorse the professional 

and social integration of the young labor force by preparing them with the labor's contemporary skills. The 

current study is an attempt to explore the situation in Pakistan and identify: (a) if non-formal education plays a 

role in youth's engagement in volunteering activity; (b) why young people volunteer; (c) what they can learn 

through volunteering; (d) the significant barriers which can prevent them from volunteering even after getting 

the training and opportunities to volunteer. Data was collected using purposive sampling from 4 different 

nonprofit organizations (NPOs), with city offices in three major cities of Pakistan. NPOs, on their end, collected 

the data form the youth volunteers working with them randomly using an online survey. The research findings 

revealed that non-formal education plays a significant role in ensuring young people's engagement in 

volunteering activity. The findings and recommendations from the study can guide youth initiatives and policies 

in Pakistan to include systematic and consistent non-formal education programs to promote youth volunteerism 

in Pakistan 
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1. Introduction 

1.1 Informal and Non-formal Education for Professional and Social Integration of Young Labor Force 

In the current era of globalization, the demand for workers with adaptive, transversal, and flexible skills have 

enhanced. Labor markets are looking for people who are: sociable, responsible, can work both in teams and 

independently, can take initiatives, and are aware of work ethics. According to Khasanzyanova (2017), Paadi 

(2014) and Robles (2012), those who possess these soft skills, along with technical skills, are given preference in 

the global job markets as compared to those who only possess technical skills. Learning is associated with the 

social and economic empowerment of people, to be active members of the society, therefore “individual 

employability potential” becomes a primary interest for learning (Duvekot et al., 2007). At the same time, 

integration of young people in the professional world and their transition to employment from education has 

become more difficult (Peugny, 2011), which can lead to the spiked unemployment rates among the young labor 

force. In this scenario, young people are required to equip themselves with the necessary competencies and skills 

to access the labor market. Engagement in extra-curricular and non-professional activities, via non-formal and 

informal education, can foster professional and social integration among the young labor force (Khasanzyanova 

2017). 

The primary importance of informal and non-formal education has been highlighted, in lifelong learning, by 

various organizations. European authorities defined life-long learning as” all learning activity is undertaken 

throughout life, to improve knowledge, skills, and competencies within a personal, civic and/or 

employment-related perspective” (CEDEFOP, 2009). According to Walters et al. (2014), lifelong learning is 

based on integrating learning and life. It incorporates learning activities for people belonging to every age, in all 

contexts (family, school, community, workplace, etc.) and using different mediums (formal, non-formal and 

informal), which together respond to a wide range of learning-related needs and demands. 

The formal education, which occurs in schools, only represents a tiny component of lifelong learning (Torres, 
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2011), as our schooling system still follows a uniform approach to learning, which does not give individuals the 

opportunities to explore and develop their soft-skills. In formal education, the curriculum incorporates technical 

skills, but soft skills require an additional focus to be ahead in career and life (Anthony, 2014; Wellington, 2005) 

Informal education is less structured and not institutionalized. It usually takes place in communities (Singh, 2012) 

for example, volunteering, public libraries, community history place outside educational institutions and may 

comprise socially-directed or self-directed learning, or learning activities carried out at the workplace, with 

family members and in museums, social activism, etc. (Thompson, 2014).  

On the other hand, non-formal education is an additional, alternative, or complementary to formal education 

within the learner‟s life learning pathway (Walters et al., 2014). Such as mentoring schemes, learning circles, 

volunteer induction, and training (Thompson, 2014). Non-formal education programs are usually flexible in 

terms of content and adaptability to the learners‟ specific needs compared to the formal programs (Walters et al., 

2014), and they lie on the sidelines of out-of-school institutions (Hamadache, 1993). One of the main goals of 

non-formal education is to train „„active citizens‟‟ and „„to create and use knowledge effectively and intelligently, 

on a continually changing basis‟‟ in knowledge societies (EC 2000, p. 7).  

According to the Council of Europe (2007), in the face of youth unemployment, non-formal and informal 

learning is becoming a critical activity supporting active citizenship, social inclusion, and personal fulfillment. 

Therefore, to be empowered and employable, it is crucial to capitalize on the competencies, skills, and attitudes 

acquired via formal learning in school or through informal and non-formal pathways (Duvekot et al., 2007, p. 9).  

1.2 Youth -Volunteering as Non-formal and In-formal, Lifelong, Learning 

Volunteering is one form of non-formal and in-formal, lifelong learning (Khasanzyanova, 2017). Musick and 

Wislon (2007, p. 3) defined volunteering as a form of altruistic behavior where the goal is to provide help to 

others, a group, an organization, or community at large, without expecting any material reward. According to the 

concepts of informal and non-formal learning, discussed above, the training and induction of volunteers fall 

under non-formal education, and volunteering as an activity (performed by individuals) falls under in-formal 

education. In other words, organizations or government bodies involved in (a) supporting volunteers (motivation, 

induction, training, and mobility); (b) creating more volunteer opportunities for young people; (c) raising 

awareness on the value of volunteering; and (d) removing barriers to make it easy for young people to volunteer, 

are engaging young people in non-formal education via volunteering. Young people, volunteering, on the ground 

(in real-life scenarios) are involved in informal learning. Volunteering not only benefits the organization or 

society, but it also has numerous benefits for individuals (Booth et al., 2009; Butt et al., 2015; Handy & Brudney, 

2007; Sherr, 2008). Individuals can pursue networking, career advancement, and skill development through 

volunteering (Casey, 2014). Other benefits include: developing a sense of achievement, confidence, and 

fulfillment, making new friendships, personal and religious satisfaction (Butt et al., 2015), good health (Byrd, 

1984), sense of belonging (Veitch, 2013), stress management (Kim & Morgül, 2017). The voluntary sector plays 

a vital role in social learning and life (Kamerāde & Paine, 2014; Lengrand, 1982) and serves as a training ground 

for active living, where youth acquire skills that will be „useful‟ in the workplace (Cortesero, 2013). 

1.3 Pakistan and Youth Population 

The total young population in Pakistan, between the ages of 15-24, is estimated at 36 million, and 58 million 

individuals are below the age of 15. Together, they account for nearly 60% of Pakistan‟s total population (Yusuf, 

2008). Pakistan has gone through a demographic transition, with a growing youth cluster, and this transition has 

opened an opportunity to invest in young people who are the next generation of workers, entrepreneurs, and 

parents and this investment will allow the country to grow faster by reducing poverty (Arif & Chaudhry, 2008). 

The current demographic pattern makes the role of the upcoming generation very crucial. The critical element of 

this transition is the rise in the youth population (15-24 years old) accompanied by its rising share in the total 

population. According to Robalino and Cho (2012), the number of people in Pakistan entering the working-age is 

expanding faster than the total population. This phenomenon will likely last at least for another ten years. In 

Pakistan, the young labor force is expected to grow by 2.7 percent per year, with around 1.7 million young 

workers entering the labor market each year (Robalino & Cho, 2012). Countries going through the demographic 

transition need to seize the window of opportunity before it is closed by the aging process (Arif & Chaudhry, 

2008).  

Pakistan has a growing trend of youth unemployment (Qayyum & Siddiqui, 2007). According to the World Bank‟ 

ILOSTAT database (retrieved March 2020), youth unemployment has continuously increased from 4.1% in 2014 

to 7.6% in 2017 and 8.9% in 2019 (see Figure 1 – extracted from the world bank database). Youth 

unemployment is attributed to the malfunctioning of the educational and training system, which merely neglects 
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the demands of the labor markets (Ghayur, 1989).  

Pakistani youth comprises a large portion of uneducated, untrained, and unemployed young people (Soomro & 

Shukui, 2015). Many young people enter the job market with no or fewer skills and, according to an estimate, 

more than 32% unskilled youth in Pakistan. (Zia & Rehman, 2011). The country lacks a literate and skilled 

human resource that can contribute to the development of the country. Yusuf (2008) highlighted that Pakistan has 

symptoms that make its youth vulnerable to radicalization; hence it is essential to bring a positive change in the 

environment to direct the young people in the right direction. According to (Arif & Chaudhry, 2008), 

unemployment is more prevalent among educated youth in Pakistan. They face more difficulties in finding 

suitable jobs because of a systematic approach to review the integration of youth in the labor market in the 

context of the on-going demographic scenario is missing.  

 
Figure 1. Unemployment, youth total (% of total labor force ages 15-24) (modeled ILO estimate) – Pakistan 

1.4 Youth Volunteering in Pakistan 

Pakistani youth is very much energetic and ready to do something for the development of the country. Young 

people in Pakistan are optimistic about their role in bringing peace and prosperity in society (Basharat, 2012). 

Therefore, promoting youth volunteering in Pakistan can help in: (a) social and professional integration among 

young labor force; (b) nurturing empowered, active and responsible youth contributing to the overall 

development of the country. The volunteer activity in Pakistan is only 16%, ranking 78th globally (Butt et al., 

2015). The government of Pakistan and its institutional partners need to design such policies and programs 

which can prepare young volunteers and promote volunteering by providing opportunities for youth to work for 

the society and make a difference (Soomro & Shukui, 2015). 

1.5 Research Purpose 

For promoting youth volunteerism as non-formal education, it is crucial to identify if non-formal education 

initiatives promote youth volunteers‟ engagement, why young people volunteer, what they can learn through 

volunteering and the significant barriers which can prevent them from volunteering even after getting the 

training and opportunities to volunteer (via non-formal education). This identification will allow the government 

and its partner organizations to design programs and policies which can prepare young volunteers (via training 

and induction), promote youth volunteering activities, and create more effective opportunities for youth 

volunteerism for the social and professional integration of the young labor force. The current research seeks to 

explore the situation in Pakistan (as a case-study) and identify: (a) if non-formal education plays a role in youth's 

engagement in volunteering activity; (b) why young people volunteer (motivation to volunteer); (c) what do 

young people think they learned from volunteering; (d) what are the difficulties that young people face during 

volunteering, which could potentially stop them from volunteering in the future. 

2. Method 

The study utilized purposeful sampling for data collection to achieve the research objectives. This kind of 

sampling is widely used to collect qualitative data to identify and select information-rich cases related to the 

phenomenon under study (Palinkas et al., 2015). 4 nonprofit organizations (NPOs) were identified and asked to 

collect data from youth volunteers, randomly, to address the questions framed for the study. The criteria for the 

purposeful sampling of four NPOs is as follows: (a) One of the mandates of the organization should be inducting, 

training and mobilizing youth as volunteers in the society; (b) Organization should be operational (have city 
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offices) in at least three major cities of Pakistan, i.e., Karachi, Lahore, and Islamabad. 

All 4 NPOs were asked to randomly identify young people they are working with, and ask them to fill an online, 

qualitative survey via Google forms (see Figure 2). This data was collected between September – November 

2019 and initially, 112 responses, to the qualitative survey designed for the study, were received. But after data 

cleaning (where incomplete or blank responses were removed from the database), survey responses from 95 

youth volunteers were analyzed for finding answers to the research questions. 

 
Figure 2. Experimental design for data collection 

2.1 Instrument of Study 

A survey was designed, based on the framed research questions, to identify if non-formal education initiative 

enhanced youth volunteers „engagement, the motivation behind volunteering, potential barriers to volunteering, 

and what young people usually learn from volunteering in Pakistan. The survey also included some demographic 

and informative questions to collect additional data regarding youth volunteers (see Table.1). The survey was 

circulated among the 4 NPOs. NPOs distributed the survey, randomly, among youth volunteers working with 

them (in 3 different cities).  

Table 1. Survey instrument of study 

. Questions Answers 

1. Age  

2. Gender 

Pick one: 

 Male 

 Female 

 Prefer not to mention 

3. Education 

Pick one: 

 None 

 Primary 

 Secondary 

 Higher 

4. 
Occupation 

 

Pick one: 

 Employed 

 Un-Employed 

 Student 

5. 
Did you actually volunteer in the field after receiving the 

training/induction and opportunity to volunteer? 
 

6. 
Where did you volunteer? Mention the organization and its area of 

operation 
 

7. Why did you engage in volunteering?  

8. 
Has the volunteering experience helped you for your career/academic 

success? 

Pick one: 

 Yes 

 No 

 Don‟t know 

9. Did you face any difficulties while volunteering? If yes, explain?  

10. Did you learn anything new? If yes, elaborate.  
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3. Results 

We exported the survey data collected from the volunteers to the Microsoft excel sheets. Data for questions with 

the close-ended responses (mostly demographic data) were separated from the data for open-ended questions. 

The content of the open-ended questions was analyzed using content analysis. Content analysis is a qualitative 

data analysis technique, used to make valid and replicable inferences (Krippendorff, 1989). Based on the content 

analysis, codes were developed and allocated to relevant segments of data. The results are detailed as follows: 

3.1 Characteristics 

The demographic characteristics of youth volunteers, randomly selected for data collection by the four NPOs, are 

presented in Table 2. From the table, it can be seen that, for all the NPOs, the number of female volunteers is 

more than male volunteers. Out of 95 youth volunteers, 61 (64.2%) volunteers are female, and 34 (35.8%) 

volunteers are male. The data revealed that the minimum and maximum age of the volunteers, selected for data 

collection, is 17 years and 28 years, respectively. 

Table 2. Demographic characteristics of the youth volunteers 

NPO No. of Participants 
Gender 

Age Range (min – max) (yrs) 
M F 

1 24 9 15 19 – 25 

2 21 8 13 19 – 28 

3 30 11 19 17 – 25 

4 20 6 14 18 – 23 

Total 95 34 61 - 

 

97% of the volunteers reported having higher education qualifications, and only two volunteers (17 years old and 

27 years old) reported having secondary school qualifications. According to the data, out of 95 youth volunteers, 

57% of the youth volunteers are students, 35% are employed, and only 8% are unemployed (see Figure 3). 

 
Figure 3. Occupation of youth volunteers 

3.2 Volunteering Activity 

Responses from 95 youth volunteers, selected randomly by the NPOs, were analyzed for this study. Out of 95, 6 

youth volunteers mentioned that they did not manage to volunteer in the field after getting the induction training 

by the NPOs. However, 89 individuals (93.6%) volunteered after going through the induction training and 

getting the structured opportunity to volunteer. In the survey, volunteers were asked to mention the organization's 

name and its area of operation. Based on the responses received, 5 categories of organizations, i.e. (a) 

non-governmental organization (NGO); (b) government organization (Govt. Org); (c) hospitals/medical facilities; 

(d) non-profit organization (NPO); and (e) School/College/University, were identified. Similarly, based on the 

data received, 8 categories for the area of operation were classified, including arts and entertainment childcare 

and support, disaster relief and recovery, education and training, elderly care and support, environment, and 

biodiversity conservation, food and agriculture, and healthcare. 
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The details of the number of youth volunteers who have volunteered in different types of organizations operating 

in different areas are mentioned in Figure 4. It is evident from the data that majority or youth volunteers 

volunteered in NGOs (33) and NPOs (30), and very few individuals volunteered in Govt Orgs (4). 

 

Figure 4. The number of youth volunteers who have volunteered in each type of organization operating in different 

areas 

Out of 89, the majority of the youth volunteers (i.e., 56%) volunteered in the area of education and training, 

followed by 12% in healthcare and 8% in food and agriculture. Only 3% (each) of youth volunteers volunteered 

in the area of elderly care and support and disaster relief and recovery. See figure 5 for more details. 

 

Figure 5. Percentage of youth volunteers per sector (area of operation) 

3.3 Reasons for Volunteering 

The themes that emerged from the data as to why young people engage in volunteering activity were: (a) 

altruism and social responsibility; (b) connection building; (c) mandatory element of the degree program; (d) 

self-development; (e) reward (see figure 6). Further explanation of these themes is below. 

 

Figure 6. Percentage of volunteers per theme one reason for volunteering 
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3.3.1 Altruism and Social Responsibility 

The desire to help others in society and passion for making a difference was expressed by the majority of youth 

volunteers (n=61; 68.5%) to engage in volunteering activity. A volunteer who volunteered in an Elderly care 

center mentioned, “I really wanted to do something for those old people living without their families there. 

Helping them brought satisfaction to me.” 

Some volunteers regarded volunteering as a method to pay back to society: 

“…..I think it is obligation upon us because we are educated and privileged. Through volunteering, we can pay 

back to our society. I think everyone's contribution matters in the development of nations but the contribution of 

educated youth means a lot” (Volunteer). 

3.3.2 Connection Building 

6.74% (n=6) of the volunteers mentioned that they want to volunteer to make connections and acquire 

networking skills. The connections, which volunteers wanted to build, have three dimensions. The first 

dimension is the connection with peers or fellow volunteers: "….I want to make friends and socialize with fellow 

volunteers while serving the community.”(Volunteer). The second-dimension entails connection with 

organizations as one of the volunteers said,” volunteering with different organizations will allow me build a 

network which will help me in future.” The third dimension is the connection with the community: “I always 

volunteer for chores which are beneficial for the people…… this gives me an opportunity to connect with people 

in the community and know what they need” (Volunteer). 

3.3.3 A Mandatory Element of the Degree Program  

9 youth volunteers (10.11%) mentioned that volunteering is a prerequisite for the degree program they are 

enrolled in, and therefore, they have to get involved in it. Some of them wrote that after their involvement in 

volunteering, they enjoyed the experience and kept volunteering in the future: “….It was a part of my Bachelors 

degree program…but It feels good to work for bigger causes and you get a satisfaction of helping others… I 

want to continue this in future” (Volunteer). 

3.3.4 Self-development 

13.48% (n=12) of the volunteers highlighted that they volunteered for self-development, e.g., gaining experience, 

learning new skills, or career progression. One of the volunteers mentioned that she wanted to learn new skills 

and gain experience by meaningfully engaging with the community through volunteering. 

3.3.5 Reward 

Only one youth volunteer mentioned reward as a reason for volunteering while saying, “I wanted to volunteer 

for the sake of reward and get myself recognized." However, he did not mention whether he was looking for a 

monetary reward or reward in the form of recognition. 

3.4 Learning 

Only 70 out of 89 volunteers (78.6%) stated that their volunteering experience helped them in their career or 

academic success. Analyzing the responses regarding “if volunteers have learned anything new from the 

volunteering experience” led to identifying three themes: (a) soft skills; (b) technical skills; and (c) virtues (see 

Figure 7). The description of each theme is detailed below. 

 
Figure 7. Percentage of volunteers per themes on new learnings 
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3.4.1 Soft Skills 

59.45% (n=44) of the youth volunteers highlighted various soft skills, which they think they have learned from 

the volunteering experience. Following are the soft skills along with the individual quotes from the volunteers: 

 Communication skills (29.55% (n=13) of the volunteers)– "I volunteered with an educational expo, and 

that was good in polishing my communication skills, as I interacted with people and dealt with 

individuals from different fields." 

 Organizational skills (22.73% (n=10) of the volunteers) – "While volunteering, I organized an 

educational seminar, I came to know how to organize any event, how to manage in difficult situations 

during the event, to overcome pressure.” 

 Teamwork (20.45%(n=9) of the volunteers)– “I learned many things one was that how to work in a 

team. We designed and worked on a training project as a team…This was a unique experience.” 

 Confidence (15.91% (n=7) of the volunteers) – “…I was exposed to public dealings, I think I gained 

confidence and now I can face people in any circumstances.” 

 Leadership skills (11.36% (n=5) of the volunteers) – “I learned how to lead a team more efficiently and 

while leading staying neutral and not making bias decisions”; “…I learned to lead and understood that 

my small and little contribution can bring meaningful change to someone else life.” 

3.4.2 Virtues 

Young volunteers (n=26, 35.14%) also learned or polished some virtues (also known as moral excellence). Most 

of the volunteers mentioned that they practiced and learned empathy and compassion. A volunteer stated, “ ….. I 

volunteered as a nutritionist, I never knew that problems related to nutrition are so big and now I can understand 

the situation very well… when you can understand how people are suffering, you can work for them more 

effectively”. Another volunteer mentioned, "…Now, I want to work to educate poor children…. It is was belief 

that helping people can give you peace of mind but now I have faith in it, and I will keep doing this.” 

3.4.3 Technical Skills 

Only 4 volunteers (5.41%) mentioned some technical skills, which they had learned during their volunteering 

experience. These skills include: writing funding proposals, typing on computers, operating different software, 

first-aid procedures. One of the volunteers mentioned: “ I volunteered at a medical camp, and this experience 

taught me basic first-aid procedures…this will help me in future as well." 

3.5 Difficulties 

32 volunteers (36%) stated that they faced difficulties while volunteering. Out of these 32, 13 were male and 19 

were female. 5 themes emerged as the data, for the difficulties these youth volunteers have faced during 

volunteering, was analyzed. These themes are: (a) lack of impact visibility; (b) communication barriers; (c) 

transportation; (d) cultural barriers; (e) lack of recognition (see figure 8). The details of these themes are as 

follows:  

3.5.1 Lack of Impact Visibility 

9 out of 32 volunteers (28%) highlighted that they could not see what difference their work is making and how 

they contribute to society. They were assigned specific tasks, but they were not shown: the holistic picture of the 

project they are working on and how their work fits in the comprehensive picture to make a difference: “…I have 

worked in an office space where I worked on some specific plans and reports… the access to information about 

the whole project was very limited and I was not able to figure out how am I contributing.” (Volunteer) 

3.5.2 Communication 

19% (n=6) of the volunteers identified that they faced communication barriers while they were volunteering. 

Volunteers faced difficulty in dealing with a massive number of people at work: dealing with people at work: “It 

was difficult to deal with people. It gets tiring sometimes and requires a lot of energy and patience to deal with a 

huge group of people at the same time” (Volunteer). 

Some volunteers assigned to the organizations working in rural areas had to interact with locals and found it 

challenging to communicate with them because they did not know their local/native language. One of the 

volunteers stated: “I worked to train local youth task force in a rural area and face difficulties in conveying my 

message…. Knowing their local/native language is very important for training purposes.” 
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3.5.3 Transportation 

7 volunteers (21.88%) identified that they faced difficulties while commuting to the workplace while 

volunteering. All 7 volunteers who highlighted transportation as a challenge were females, and they were more 

concerned about their security: "The only difficulty was of transport. I think some girls have this issue because 

sometimes it becomes tough to travel alone to an unknown place/or if you don't know the way to your location" 

(Volunteer). 

3.5.4 Cultural Barriers 

Pakistan has a male-dominated society and system, yet female volunteers are more in number. 6 Female 

volunteers (19%) mentioned that they faced cultural biases and discrimination (i.e., gender discrimination) while 

volunteering: 

"People in some organizations have an orthodox mindset and conventional approach… they consider 

volunteering as unpleasant for girls and that is why I faced gender discrimination while I was working as 

volunteer…. I cannot forget when only a set segment of tasks was assigned to me as compared to my fellow (male) 

volunteers…who had an opportunity to work on diverse tasks” (Volunteer).  

3.5.5 Lack of Recognition 

12% (n=4) of the volunteers mentioned that, during volunteering, they dealt with a massive workload, and their 

work was not recognized. One of the volunteers specified, "People take volunteers for granted. I kept doing my 

supervisor’s work, but I was never recognized even with words. People on top needed recognition for our effort 

and this can shatter confidence.” 

 
Figure 8. Percentage of volunteers per theme on difficulties faced during volunteering 

4. Discussion 

The analysis of data collected via surveys showed that the majority of the young volunteers were females (64.2%) 

and had higher education qualifications. Women's participation in volunteering activity was higher as compared 

to men's involvement, this is also aligned to the studies conducted by Hodgkinson et al. (1992), Khasanzyanova 

(2017), McGarvey (2019), and Mesh et al. (2006). However, the results of our study regarding women's 

participation were contrary to Smith et al. (2017, p. 340), i.e., women participation in volunteering is less than 

men participation, in Asia, highlighting studies conducted by Lee and Moon (2011) and Srivastava et al. (2003). 

Most of the young people who were trained and mobilized by the NPOs managed to volunteer and stay engaged, 

only 6 individuals mentioned that they did not manage to volunteer even after going through the training and 

getting the right opportunity. Volunteers' engagement and retention enhance with extensive use of planning, 

training, and support practices (Cuskelly et al., 2006; Huynh et al., 2012). Training can help individuals be active 

volunteers as it allows volunteers to find meaning in their tasks that will otherwise seem menial. Training also 

serves as a recognition to keep volunteers motivated and engaged (US Department of Health and Human 

Services, 2005). Therefore, non-formal education (training and mobilization) is crucial for ensuring that 

volunteering (informal learning) occurs. 

The majority of the young people volunteered in NGOs and NPOs. Very few (n=4) individuals volunteered in 

Government Organizations. Our study divided, volunteering activity conducted by the young volunteers into 8 

areas. Our study's findings reveal that the majority of the youth volunteers volunteered in the education and 
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training sector (56%) and the healthcare sector (12%). A study conducted on youth volunteering activity in 

Pakistan by Butt et al. (2015) depicted that young people are more likely to volunteer in general services 

(including educational, medical, and other welfare services) and religious services. The results of the current 

study are aligned to the first part of Butt et al. (2015) findings, i.e., more engagement in general services; 

however, we did not find the religious service category in our survey results. 

The purpose of this research was to explore why young people in Pakistan volunteer and the significant barriers 

which can prevent them from volunteering or staying engaged in volunteering, even after getting the training and 

opportunities to volunteer. The results revealed that most of the youth (68.5%) volunteered for altruistic reasons, 

considering volunteering activity as an act of social responsibility. Helping others and giving back to society 

came out as the primary motive for engagement in volunteering, this supports the findings of Asting and Sax 

(1998), Gage and Thapa (2012), and Kironde and Klaasen (2002). All of these studies mentioned that the 

primary motivation behind volunteering is to serve communities and work for the good of others. Only 13.48% 

of the volunteers mentioned that they are volunteering for self-development, followed by 10.1% for whom 

volunteering was a prerequisite in their degree program and 6.7% who wanted to build connections (not only 

with the organizations but with the community and their peers as well). Only 1 youth volunteer mentioned 

reward as a motivation for volunteering, which shows that young people don't usually volunteer for reward or 

recognition. According to Meier and Stutzer (2008), volunteering itself is a rewarding experience as it enhances 

life satisfaction, and individuals who benefit more from the volunteering experience are not engaged in 

volunteering to get a reward or material benefit.  

The survey results highlighted the variety of learning and skills learned through volunteering experience (in the 

field). We categorized the new learnings into three themes, i.e., soft skills, technical skills, and virtues. The 

majority of the volunteers (59.5%) learned soft skills through the volunteering experience, and these soft skills 

include communication skills, organizational skills, teamwork, confidence, and leadership skills. These soft 

skills (communication, teamwork, organizational skills, confidence, leadership) are also amongst the top ten 

skills needed for the workplace or what employers need, according to the study conducted by Robles (2012). 

Another study conducted by Khasanzyanova (2017), on the soft skills acquired by the volunteers through 

volunteering experience, revealed that communication skills and interpersonal skills (including teamwork, 

responsibility, and organization) were among the soft skills learned.  

Some volunteers (35%) also highlighted that they learned empathy and compassion, which were included under 

the "virtues" theme in this study. Being empathic or understanding others' situation is crucial in the current 

global job market. Being empathetic, as an essential globalized job market skill, is mentioned by Keow Ngang 

(2011) under ethics, moral and professional skills, and also by Robles (2012) under interpersonal skills. Only 4 

volunteers stated that they learned technical skills, including grant writing, computer and software operation, and 

first-aid procedures. Although very few volunteers mentioned that they learned technical skills, they are 

increasingly being demanded in the current job market, especially after the recent pandemic (COVID-19), where 

skills like computer and software operation are becoming not only preferable but essential to retain a job. This 

study highlights that volunteering develops more soft skills and virtues than technical skills (which are also 

taught through the formal education system). 

Most of the young people who were mobilized after induction training via NPOs managed to volunteer in the 

field, and out of these volunteers, only 36% stated that they faced some difficulties while volunteering. The 

intrinsic motivation for volunteering, for many volunteers, was to make a difference/impact in the society, but 

some volunteers indicated that they did not feel that they were making a difference while they were volunteering. 

Unclear role descriptions of volunteers or ambiguity in the purpose of their work led to a lack of recognition and 

demotivation.  

Transportation and cultural barriers were only identified by the female volunteers as prominent challenges they 

faced while volunteering. Pakistan is confronted with transportation problems because of bad planning, 

corruption, and lack of governance (Masood et al., 2011). According to International Labor Organization (2012), 

public transport is not convenient for the women in Pakistan because of the limited space, verbal and physical 

harassment by staff, and other male passengers and higher fare rate than male passengers. The harassment and 

inappropriate behaviors in public spaces obstruct women's freedom of mobility in Pakistan (ILO, 2012). Due to 

patriarchal norms associated with culture, women in Pakistan are limited to the domestic arena, whereas men 

enjoy a preferable environment to seek employment (Roomi & Parrott, 2008). Therefore, female volunteers 

mentioned cultural barriers associated with orthodox thinking and gender discrimination (gender roles). 

According to Roomi and Parrott (2008), women's situation related to occupational roles, across Pakistan, is 

determined by the patriarchal forces. Transportation issues and cultural barriers are linked, and these are the 
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more significant challenges linked to the country's infrastructure and culture, but some measures can be taken, 

specific to volunteers' engagement, to deal with these challenges. It was inspiring to see that despite facing 

gender-specific challenges, female participation in the volunteering programs was higher.  

5. Conclusion and Recommendations 

Young people are an asset to Pakistan, and they can play a vital role in the country's social and economic 

development. Non-formal education to promote volunteering activity in Pakistan can endorse the professional 

and social integration of young people by preparing them with the contemporary skills for the labor market. In 

light of the current research, it can be concluded that non-formal education plays a significant role in ensuring 

young people's engagement in volunteering activity. Young people can learn different soft skills, technical skills, 

and virtues via volunteering activity. Based on the results of the current research, the following recommendations 

are made, which can be taken in to account to promote youth volunteerism through non-formal education 

initiatives via Pakistan's youth policy and other initiatives/projects: 

 Given that 83% of the volunteers reported that they learned new skills during volunteering, and most 

young people volunteered in the field after getting the training, induction, and opportunity. Structured 

programs can be introduced (focusing on training, induction, and mobility of young people) to promote 

youth volunteerism; 

 To create volunteering opportunities for young people and ensure their mobility, it is vital to partner 

with the different organizations working in the field (where young people will volunteer), not only 

NGOs and NPOs but also the local government organizations and private sector organizations operating 

in diverse areas. Partnership with various organizations will also ensure that volunteers can select the 

field of volunteering based on their interest;  

 While partnering with organizations working in the field, partnership agreement shall include clauses on 

gender sensitivity and clear explanation of volunteers‟ job description; 

 Many young people got involved in the volunteering activity because they had the desire to help people 

and make an impact in the society. Therefore, they need to know and visualize the impact they are 

making in society and how they are helping people. To promote volunteerism among young people, 

ensuring their motivation, and assigning the right workload during the actual volunteering activity, it is 

essential to (a) highlight the impact they will be making in the society via volunteering activity during 

the induction training; (b) clearly explain their role description (job description) during the induction 

training and this shall be negotiated with the partner organization (in the field), where youth volunteers 

will be sent for actual volunteering activity; 

 During the induction training, it is important to highlight what volunteers can learn through the 

volunteering activity, e.g., soft skills, virtues, and technical skills; 

 Following points can be considered to deal with cultural barriers: (a) Include an aspect of gender 

sensitivity training in the induction training of volunteers; (b) arrangement of transportation during the 

training and induction, especially for female volunteers, to make it easy to engage in the non-formal 

component of volunteering; (c) after training, volunteers shall be mobilized to the partner field 

organization (where they will volunteer) which is closest to their residence; 

 Advertising the non-formal education opportunities to promote volunteering, via different mediums, 

among young people is crucial to ensure that all young people get the equal opportunity to participate in 

the non-formal programs. 

6. Limitations 

The current research has provided a lot of insights into promoting youth volunteerism via non-formal education 

initiatives. As Pakistan's youth policy is not in place, there are no systematic and consistent non-formal education 

programs to encourage youth volunteering. That is why data was collected from the NPOs to analyze the existing 

practices. The purpose of the study was not to generalize the findings but to contextually understand the situation 

and make some recommendations (which may guide the youth policy and the strategies to achieve policy 

objectives) based on the existing practices and cultural context.  

For the current study, purposeful sampling was used for identifying the NPOs for data collection; therefore, the 

data was collected from a limited number of NPOs. Elaboration of this study by collecting data from more NPOs 

or NGOs, fulfilling the same data collection criteria can further validate the findings. 
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